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PRIVILEGE AND FUTURE OPPORTUNITY OF THE UNIVERSITY

8ix lectures on,and three from wlthin the future university.

Lecture 1.

Lecture 2.

Lecture 3.

ftcture 4,

The German University.

Parents, SQholafs, stddents, administrators. The human
side of thought. “Mn*\chk" and the end of the German
University. .

The American Unilversity.

Woodrow Wilson's legacy to American universities,
Princeton, Chicago, Dartmouth. The modern confusion
between ideas, sciences, education, and knowledge,
exemplified by A. E. Housman's "Introductory Lecture!
The proper relations between the birth, growth, spread,
and death of thought. Economy of the mind,
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Lectures 3-~6 apply the principles

of the first two lectures to parents
and ideas, scholars and sciences,
students and education, administrators
and knowledge.

Ideas.

The opportunities of parents. The ten commandmegts
of education: Listen, read, think, play, doubt,
protest, suffer; return, teach, designate. The
institutional representation of these commandments
in soclety.

Facts.

The opportunities of scholars: the question of their
trustworthiness, How ldeas are changed into sclences.
The transition from falth to sclence through work,
which must be

§1) of universal significance,

2) detached from the environment,
{3) vouched for by concrete persons,
(4) exposed to constant criticism,

The forgotten principle of the occldental universities:
Paris, Sologna, Salerno, and thelr secret.




Lecture 6.

Lecture 7.

Lecture 8.

Lecrure 9.

A

Lecture 5. Men.

The fellowship of students.

Tucius Ampelius and the introductory course in
antiquity. Elementary knowledge and elementary
education are identified today. They should be
treatecd as opposites. When they are mistaken for

each other, rampant fascism ensues. Why the classical,

the parochial and the universal elements of education
are mixed up today. Consequences for the teacher,
The contraliction between a teacher as a hired man
and teaching as a public trust., Why an educator
cannot be an educator only.

Administrative Mgasures.

The proper place for quantity. The cynicism of the
young. The cheapening of knowledge and the devalua-
tion of values necesslitate the sear ch for a new
sort of teacher. The convergences~principle as a
way out. Our next practical step.
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Lectures 7 ~ 8 take up what
must be studied by the new staff.

The Luther of physics; and the re-embedding of the

natural sciences. The situation of theology in
1500 similar to the situation of physics today. The
important scientific parties of today.

Scepticism and Mystification.

The modern Sophlsts and the university machinery
and nmonopolieg. The three sclentific processes;
defining, enumerating, articulating. The growth
of logic and mathematics. The lack of a scilence

of articulation. Popular substitutes. The disease
of self-expression. Proper remnedies.

The new frontier:the timeliness of thought.

The nutual conquest of West and Eest. Abrahanm,
Jesus, Buddha, Laotse,




Thesis

Thesis

THESES, October 28, 1938

One.

- Thesis

History, education, ard politics today are
full of good ideasg; vliey are not sclences.

Two,

Today we shall build up a sclentific
terminology. We shall try to come to grips
with operations inatead of having to look
up to ideals. This can be done.

Three.

; Thesis

Thesis

The ten commandments are addressed to three
generations: the child, the adult, the glder.
They deal with man as a natural recurrence,

as a soclal fighter, and as a lasting value.
On all three levels~~childhood, adult, elder--

_the human being passes through four essentlal

stages.

Four,

These stages take the individual (childhood),
the person (adult), the personality (elder)
%hrough the four forms of grammar: XYou, Ego,
Ye, 1t.

Five.

Our institutions stop at the sixth commandment.
The latter part of 1life means:! how to become a
parent, and it appears in the problem how to

train teachers, since teachers act in parents'
stead.
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Our institutions stop at the sixth commandment.
The latter part of life means: how to become a
parent, and it appears in the problem how to

train teachers, since teachers act in parents'
stead.




PRIVILEGE AND FUTURE OPPORTUNITY OF THE UNIVERSITY

LECTURE 1., The German University. October 7, 1938.

Parents, scholars, students, administrators. The
humen side of thought, "Mr. Dick"™ and the end of
the German University.

When I arrived here today I saw the invitation sent out by
Ir. Cabot, and I sald to myself,"The inside story of these lectuies’is a
little bit different.” It began with a defeat. When I was in Dark Harbor
in August Mr. Glenr started & discussion on universities and we vent on with
that for some time. I had in my baggage a paper which had been on my mind
for five years, and I am going to tell you why. But before giving the story
of this paper and its rather erratic adventures and the funny way it never
came to be published, I must mention that Dr. Cabot did not like the paper.
I read it to him and he said, "I am Irish and I must have & jolt, and you
begigygbchapter on universities called 'The boredom of education,' anu that
is nothing to me," _So I sat down and wrote it for the tenth time, and now
T begin with an over-enmergetic warning against parents. 1 safd they are
% absolutely unaware what they do when they send & boy to schools that they ]
pay tuition with their sons; that money is an insignificant affair: the
real sscrifice is throwing children to this Moloch of a university which
can always turn into an idol to which we sacrifice. The unawareness of
parents of this fact makes it difficult to meke any connection between the

parents ard the modern university. )
i present work

Parents are begimning to see that the /xlxax of the univer51ty leads rightly
to great mlﬁglVngS. It has got out of hand, L%—Qs—ee%—%%e—%éeié—e%—eae—éé"k:
it {“’

< i-

%her. I came to this country I came as a lonely men apparently, but

really I came to represent the fact that the German universily was gone.
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this
Inﬁ;QSS this was beyond the uncerstanding of / country)full of youth and

health. Such people think a country cannot be destroyed altogether, and that °
tiiere is no such thing as permenent destruction. Today I think most people are

bafore 1930 any extensive
aware that while /there had not been / migration d scholars from Germany, there
in Germany
had been/sometblng which had been copied and imitated in England, in Frence and

AN
in America, which with its innmer springs of movement had originated in Germany
ed
and had only work/ there wit!: any speed and thoroughness. So that even the

educational 4
bestAFOndltLons in another courtry could rot make up completely for the loss of i <

h ,()"";),égu (X%
one institution in which Germany had iﬁkﬁpﬂfﬁ lead, \

& ' n

I tried to express this in my article L kwi\‘“” Con it g B #Fhiﬁ“"
N S R
I was full of this problem or perhaps I should not have come to this couniry.
thé world

It was a question, How can semmmsp be tempted to let in this xx dangerous fellow
called a university, when it is much easier to be self.satisfied like the old
Oxford and Cambridge, which had the nazme of universities but were in fact colleges !
The great scientists in Englend up to the end of the last century have not
necessarily been university orofessors at all. You went to Oxford to be there

four years and tc have tea—and why net? It was probabl; perfectly sufficient

, Germany,
to have one country/wnich orfered itself, its sons and children, to be sacri-

ficed to the kingdom of science.
) A T T

Theology does not exist in this country as an organ17ed gyoup of .
BV o A_; [~ »w’;‘»m*«’?ﬁr' e &MQM x lg, g
scientists, a2t least down to 1920, becauserﬂaénacywha éﬁk&gh for every stugent

R Lt v oy 2
who{?%ﬁ%eﬂ to go to Germany%? én toaay theology as a scholars' affair is

-

CV’{AA [UIVa W e e.:iﬁ- .
I think flourishing only in Switzerland, Fﬁﬁmﬁﬂxxxmstﬁﬁ?wagﬁgﬁiencies of the
German center. How then can any group of normal people in & national community
that
uncerstand that there must be something,/fhere is something which goes beyond

the limits of its ovn country, and for what purposes? You can deteriorate any

university to a fascistic affair, but it ceases then to be a university. The

German university was always bigger than the nation.
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groups
I have Tound here four/ -students, parents,scholars, and admin-

istrators——  contributing tc the university, and though I round that the

parents were paying with their offspring, I found that students were not get-

ting ideas bwt were g?ﬁelng, formed 1nto an image, into the ruts of thought, Brad ek,

Gl N N&W«, | twf x,wmmﬁ i § Mtﬂf »{»wmwc Y. E]

'&»x@\, SN LR VN SPUFAL T N '»i'v

w{feg ]
being stamped which i?{o amazing. An German universitierpl have seen it
gy MM
done within two years. By the second or third year, while fhe ﬁas taking
was made

his doctor's degree at twenty-two, the student wembwwhx what he was goin. tc be

for the rest of his life; M“-CW ﬂ"y Wm enl, a neetfal oéa”

The colleges of Germany, for example those of theology, really dﬂmd“td @

Wlep Lafrs Jay
diwielong amomj@ﬁﬁﬂe. So for a student it fgnot the occasizrl to get some—
étas

thing as much as the fact that he li¥gundergoing a process of cha VTt Ly
very risky. He mwge transformed into something as useless as an economist!

The third thing I would say is that the teacher ir a university--the |

Sowdelhivg/one
scholar—-is not at all a man who knows ut! who has to represent a n an

o
ignorant society, and has to fight for WS representation tooth and nail. 1In
ary given moment a part of the Word may be forgotten. The scholar is a cus-
- 2
todian, He 1s fighting for somethin, perfectly useless as you know, for
something for which nobod; else cares,Primarily - is zn ambassacdor of Q&M
- ~'m R

to an irnorant and unwilling worln. Again ana agaln this 1s his special con-
trioution, that he identifies himself with parts of the Woﬁ which the
average socisty has no time for or does not wish to be reminded of. 5o to be
an ambassador or representative of something j and something rather ab-
struse is again something very different from what you understand through the

Carnegie fourdation to be the scholar's jobj; because you think it is sometuing

wighes 5
that everybody easpee?zhim to do, which it is natural to do.A and certainly the

real scholar

A7 can land as a pedant, as a crank. Scholarship is not easy but it is a duty.
p ’

auR C %
For the admimistrator we have thesgTunction, in that he must

HEo certain ruts ST theught . ‘It Ml the fact of |
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—e, sndu}d aim to become superflucus. People grow up
A~ Caes

and leac on and change without too much edministration. I know of onejfuni-

versity which has a Department of Efficient Administration; when you want some
stalo vy & ‘
iuﬁm?rggﬁf) o the Department of Efficient Administration--and you never get
your Ipaw That is the wrong way. The right kind of administrator is less
visible than any nther part. <e is the hub of the wheel, and that is a very
di?f@cﬁcﬁ’tas%w It is a permanent effort to efface yourself. You don't repre-
sent something visible but you keep the other parts of the wheel from falling
down.,
~

Most educational discussions start the other way round and

esk:What can we do for you?} my whole answer is that this i: not the idea of a
the teacher
university at &l1. Nobody does anythin: for / = but he is doing something
for the growth of the spirit, for the grgwth o. the worid, ana rebody can tell
scholars

what will happen . bessen, You may lose your children as parentsy\dl/ may turn

out as skeletons at the end. BRaehiey

Why then ig the university in sny wa, Wh, does the world
at large need this growth? Ton't all these things take care of themselves?

I must exvrezs my feelin: that when 33 millions of children go to school in the

hat
United States it seems parfectly futile for an indivicdual to sayﬁwhen this educational
The bree (s w8 But I do 'Say it.

templeﬂ@s destroyed weé sust be able to rebuild it in three days., Any-social
s> £t oA bo Nsagpaoee]
group on B desert island would have to refound tie (Gniversity amggg;§munmn i
ak ¥ into consideration that that group would not have to get
,Perents,
something but to give something. One group woulo have to give faitnj the

children woula have to give themselvess the teachers woula have to give up
themseives in order to represent those parts of tne university which on thnis

desert island were not there; and the administrators would be these wise men ya
WGiolis o opprsi NN
whom you never see. W%ell, my only excuse for tnis whole enterprise*gainst the
now
odds of this incredibl; huge machinery of educationmfunnine smoothly and with
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great profit for many everywhere in %?@ world, i; that I cannot help it.

ZB Ztﬁe German professor Whirlwind... ™stick to one

excuss." He thought the German scholars alyays had scxgguy‘reasons that none
p i) S R .)
of them was in any way important.f My only excuse is tha cannot help it,

You knov the story of "Mr. Dick" in Dickens' David Copperfield, whose real name

L - o) . v s .
nobody knew. I-sup.osd he was.nemed Richar&, But "Mr. Dick" had this unfor-

tunate hahit of always mixing into everything he did the fate of Charles the
First of England. I have the unfortunate habit of mixing the fate of the uni-
versity ig/qverything that I say or thimk. Mr., Dick was a little mentally un-
balanced. As Betsy Trotwood saidees..

Aiter =11, Mr. Dick had one quality which made up for thisfhrct of his always
writing memorials about Charles the First. When she asked him what she should

do with David Copperficld he suggested the thing which she really, did. He said,

"I think I shoul’ wash him." All I have te say, or I may perhaps at the end of

these lectures be able to say, 1 shoul:: wash Klsﬂ, Q«a'(r%.,'(,s W(a—&%oa_v/lgy

Oc€ e are wecleoaec-

Tha{ is,t0 say what I think is tne next Step that we couln or shouln take
in this cauntry}to testify to the fauct that the Germsn university is destroyed,
and that there is no hope to arsw on tne resources of the othsr sice of the
ocean for tine rebirth oy tais spirit which goes beyonu the 1ile ol tpe conti~
nent in ever. age aud prevares the road for something essentialily different,
for & new {orm and existence of 1ife in society. You wi.l not mind, since I
have frankly stated that I ao not know whether this is illness or agitation,
you will not mind, I hope, when I say that realiy, from my first memories I
have been puzzled by this question. “hen I was 14 or 15 I founded, of course, az (o
an Academy of Sciences, in which there were three members aund we thought that
was enouzn. After tis experiment I devoted some years to the Scholastic

method of medieval universities and the process of the docto. :.e; anc after

coming back from the war I threw up my university teaching in a pumphlet in which
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as the Tar
I said that after such a thing&the fate of

e un}ie;sity had to be reaeter-
mined, and since nobod& was going to take any such §téps)I could not go on .
teaching; we shonld have to find new people who would devote themselves to
academies,
thec?tﬁéf So T went out and founde« ‘“hree [/ with more or less success,
pemempysgr | started “an academy of 1. or which lasted ten years. Then I
“rted un academy for adult education, trying to get rid of the rather childish

N2 2 ol

treatdre—edults like children who know

way of teachin: the social scisnces
nothing about socciety. Again it was a problem of organizing a real division of
faculties of grown up people, responsibls not only for themselves but for the

larger world. Finally I got my own college together within the university

o
called it ('L?m)again I haa thne sutisfuction of makxin, this inter-
oﬁ o @‘.M pG%oouvs odoﬁamdﬂ—}ﬂm
departmental machi %hwor' smoothly for a number of yeair.
T have started my carecr as a scholar three times in my life, and this leacs to
something essertial: I have been a privat docent three times, at 24, o4, 4.
privat docent?

What is thii/ It is a mon who undertakes at his own risk, without salary,
to challenge the scholastic community ana the public to give him a hearing. The
only thing sranted him by t.e uriversity is his chance to teachs he is not an
instructor, not an assistant prolessor, he is nothinmg whatever except what he is.
Here e come to one of those mainsprings of acceleralion of teaching in the
German universities. I do not wish to idealize this. I think the timesfor this
institution are gone. BPut one of the things unknown in Englsrc or here is thnat

this thing was one of tie main cau-es of success in German,, ana when one has

to face the fuct that it is gone one has to xnow tne causes of its success be~

fore one lan to put somethin: in its place.

After I had thrown up the universit, work + started once more, after the
iy v, By :

on the Four Facultiss, because this was

war at 35,
S0 much on my mind. I ms, mention too that agein my luck or my misfortune led
me to teach in seven different nepartments in Harvara because it was impossible

LS

to find my in the university; and at the Tercentenary of Harvard I was in-
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vited by the one department in which I had not taught! So the defeat of the
Germar university has harassed me all these years. 1 had no illusion after

the German university I wanted
1¢18 but tiet the/thimg was dead, but teet¥y/to tell everyone so that when every-

one faces this fact something can be done about it.

to-knovw this.fact. Today it is not necessary to say much about the destruc-
tion which has bgen broucht about. What I have to say-in the seconc part of -
_ : Capfon of e prveesy

the lecture is fhat has died. —TWhat were the secvret snrings of the privat docent
which allowed the Germans to represent somethinzeﬁoniablonal boundaries? A
chapter on this from my book will be mailed to you. i‘assume that we may go
forward on twc roads,- some material which will be sent to you I take for
granted that you will scan over.

Without goins into detail the thing which should be mentioned I think
in tris conrection is trat the German university allowed the Germans to de-
feat the Roman Church, juméwembpwbber@sprawrumivereibiesg, to get rid of the en-
croachment of the Italian Papacy on Germen effairs,.Tae German princes were
willing to let ir another witness of the faith,~ the German universitiestreach—
ing freely in a Christian werld, treating Christiays in this so-called Christian
world as if they were pagans and hac to be reformed. This was done from the

cheirs of the universities, and this power of St. Paul allowed him to rob Peter.

It was therefore a struggle of liie end aesth which encouraged tre Germens to

. was
let in the university ﬂl&its sovereign character, The university not asked for
. in return A
immediate practical results, nor promising {ar tuition any direct reward to the
It was Lt osh: Ao Spéet

parents,\shaplnb veople to a shape which ¢t
!

an  amount of freedom and self-government which today has vanished from the

European soil.

In this fight for life anc death/the chairs, first of theology, later of
The
the other sciences, played the rdle of reform. Reformation was not something
N
done on one day as in Fngland; it was something going on day after day in every
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German university. . nat is the thing we should know: that

emanicpation of the spirit of St. Paul from being swallowed up by the sfirit‘of

Peter. At every moment Christianity can :igzgan-clergw and people--and

there must be someone to tell them so. That iz why the Germen uuiversities were

state uriversities, because they stood for the whole nation against a. relapse

into paganism. It mey seem to you a subtle point that I meke, this connection

with St. Paul. Luther/m was St, Paul Redivivus. It is something very

simple, There is at every momenpﬁonce emotion has done its work, & great tendency to
that loses

complacency. The moment the university lest the power of reform and St. Paul
’ it

is not there, no.other power can do/s St. John cannot do it; the Good Samaritan
and the Levite and the Priest must all be Mm‘m&n upiver-iti - played
the part of the Levite and interpreted the new spirit, and of course neg-
lected ¥abob; but scholars are poor people., I am today cefending the Levite
against the Good Camaritan. You cannot build society on the Good vameriten,

and in order tc teach people to be Good Samaritans there must be someone to

the nation, R Lo %Q Cou,,
teach. The unlverbltg tried to re %2& aﬂa to-luok R wugh ~at-least '
J\‘u«««lel fy&l\ Sam%z 0?4‘“ xb v/»da.d- wreng/™
not to be blinded by any visible thlng. uorklng in th nv131ble you are not

at all impressed by any big buildings, by any endowments, by ary great gumbers.
augcam{ea.cb,n. cfue&ww
The 33 millions of chiliren vanish,and ses Sees—y Sy <
was
sense the Germen university mm emeeo—mexe. interpreting the scriptures in the

light of today, W%ﬁﬂ-&r s'ﬂb\fw WWW“MM

R ¥ e. L .
Ancd this university covered greater territory than any political unit.

In this

For 350 years in Germany the acts anéd documents of any case in court in any P
were reviewed by the universities,
German principality..g..because ithe courts,o. justice had to turn to the law

faculties tc get, ndt a judgement on the facts but an opinion on the merits
of the case . So in this sense the law faculties in Germcny became the

ce,
sovereign courts of justice, dealing with the eviden/ establishing and reform-

ing justice, vay the faculties of theology were approached by the

In the same




“princes/and asked how they should reform their churches, and it is the

lecture 1 -— 0 &

princes who brought about in Germeny all the changes in religious in-
struction or criticism during the last 4CC years.

When these two faculties had exhausted their energies, the fa~
culties of philosophy and of the social sclences took over, and what you
know of Fichte, Schelling snd Hegel, can only be unuerbtooa through
Melancthon, é,dhdl(' P“-@QAM mé‘x‘cwef(\m‘nore they
translated the voice of reform in their lectures and from their chairs.
Again the universities represented the truth systematically, with the
idea that certain abuses can be by systematic and free interpretation

aed o Cca
attacked and outruled. All of German libartxdhas gbne into the liberty
of the academic world. The liberty of the university was that liberty
which distinguished the Germens trom a nation tyrannized over. These
liberties were developed within the university only. You mmy say a
pretty poor substitute for netional liberty, but there it was, and it had
made on these universities an indelible impression. It made them into some-
thing much bigger than any local or princely or patriotic 1not1tLtlon.

You cculd buy this reformed truth and establish an-Engii-sh Frena Just be~

cause the German university had fourd the way and started the historical
science which we have developed. It came in the wake of Schelling, of
Fichte, and of VYegel,

The last faculty established was that of the Social Sciences, about
1870, which brought about sickmess insurance, old age insurance, etc.,
and was based rather exclusively on the work of the éSEIEIié%@ who had
chairs in German universities. The social policy of Germeny is the last
contribution of the Germar universities to reform in Germany. It was com-

pletely successful, and with this all four faculties had done their part

and there came exhaustion. l}‘“‘ ’.i' ’s ’AM'CW VOv3 o ﬁtﬂ Lot~
freat frrep 7-00‘ he wicdontoe g Mwmqq‘d-géa ﬂw«@p
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¥ A
Already in 1900 you could feel that the influence of the German

i —
universities on the nation was vanishing. But I wish to stress that ﬂ&awgfbf%ye

reforming truth was proclaimed first in the university, actually achieved

later in practice, This had been the secret for 4CC years in Germany; the

promise, the forecasting of the things imagined happens when the student
walks into the university. TFor example, something very special, like w2
in the /7» century, was first taught inﬂm(b-u'm‘/"’ev, and twenty years

later it was law. This dnes not happen here where you have the Supreme
Court; but in Germany there was first teaching and doctrine and then recep-
tion by the court. The German officisl would carry out as official what

ki)
he had been taught in his younger days, and you can find)tha whe e

first{officials had reached the stage when they coula be influential, in

1881, they made the first shift frem Manchesterism and laissez-faire to thidy %é%

social policy. It is this relation of the teaching to the effects in the

claem

outside world which T wish to stress, because hers comes the significance

of these universities to the comvunity. The
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taught
usuai idea is ~womrle; that the thing should beﬁyﬁxwﬁn the boys which to

their parenus and elders seemed to be the right thing, ana we are gpt to con-

sider the thins to be right which we think to be right. The poliey of = the
t hat students should be taught

German universities wasnkfhennnhnn&nllllnnmmn something which the parents did

not think to be right, and so »ersecution of the professor was always going on,

This is not:ing to boast aboutj you could always go toc another place. There

There was one
no

wasfone sover-

was one safety valve,- the free competiticn among many states.

language for all the Central European region, Germans but there

eign state, and thus you could go, when you fell into disgrace, from Berlin to

Vienna or to ScuxzrmA—:?,f- or to Switzerland. and they did it; and you have the

examples of ‘S“‘-Q“&Qﬁ goinz to ‘K'»Qu.u.n, Kﬂ&—&&ﬁ‘«f‘o @%{Qc‘_« efr.

This is the real story: that everybody could evade the immediate pressure

of his environment and establish himself only on the basis of his own capacities

in & new environment with a new state allegisnce. He acquired the citizenship

of this other state by being appointed to the university. This was his privi-

lege, that the uriversity in this semse mad~ him a new man. e had no self-

a lhgwptd- of wafas -

made men in Germany,' An the proper serse their citizenship was not based
on their birth-right but on belonging to a university. It was quite amazing to

that
find mex 30 per cent. of tiem have not taught in the state in which they were

born or went to school; In lﬁﬁ%ﬁ with the wification o. tue smaller Germsn States.
this broke down s&nd There was & crisis in universit) aifairs and this was felt

by The spirit of free wandering, of free migration, had gone, and

Mr, Ulich can testify to the kind of pulling whien went on. 1n 1982 it had

reached such & stage that practically there was already complete cartel be-—

tween the chief administrsiors, in which they promised not to buy off tne fellow

from the other courtry, This unity depriv:d the professor of his

full freedom of going where ne liked, This hud been in the making since 1870,

Only Switzerland and Austria were completely free and they more and more,ﬂ%ﬂﬁh&&‘&@{_

a : taect w i
nd lost contect with us. There was one greal moment w en Jacob Burchardt ‘Lf

Bagol, ot & Collir iecptip biun P 500 | a{f@‘@y@éﬁé% !
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W(«)u—o. W WMKL.Q;&,,Q

g%é ﬁLﬂz&A_ﬂtA.ss;a“g‘k“Q— He afgo
wrote the deenly pessiwistic book ou Constantine the Great, that

and told -
megalomanice of an emperor,/how nobody cou.d keep his head as Emperor of Furope;

]

. this book he anticipated all the mass movements. He ceclined to go to Berlin.

There was ocne moment of enlightenment. The faculty offered him after the vie-

torv the chair ofﬂ'\}ﬂ‘@”&'ﬁ
o (el B Suugwcole . Taa NoNou oh &R ceo,,
7 Fut he had already gone neurasthenic and m‘ﬂlﬂﬂ, he

preferred to live with his neighbors in Basle, and in his stead you may guess

‘They were willing to allow a Swiss to teach the
o aceate, fua Stal,

history of the worl

who came—- Treitschke. So between these two the history of the German univer-

Ot '
sities was in the balance for ‘d)a/ﬁxoment, and with theSrelusal oi the Swiss W
q t; (]

free exchange of all German-speaking privat docents tarough mary states was I)ﬂﬂqm
gt@d.o.oeou
. . i ' - .
I mentior this as & rather dramatic moment beeswse The mar who came, ‘v&bm
has done more than anybody else to urdermine the interwnational idea of tue
German university because he was only teaching about German intearests and was
not resvonsible in any larger sense Por taoe truth to the worid at larye
German p ofeszors ware perfectly able tc sned tears, te get evcited
in the chair. It was tie only popular eloquence we had in Germany. The German
Jul gl
: is a very poor speaker;the victory of tne Nazis is t.at far the [irst time they

1
: have brokasn throurh the traditiou of m speal: m% All the elo-

quence of the Germen nation was concentrated in the German teachers. There were

men very bad teachers, but at lsast they got excited. Q&.J(.QM 9[/«-9&-’1- =4t

\, j1\‘ow mav I come to two more noints: I want to give two more secrets of the
trade 7 the German university, and again exFﬂ.ain why this coula not last and
) is over now.
One was the Germar tr-aition of craftsmenship anc guilas. Gerwan car-
penters and cabinetmakers and craftsmen doimy all kinas of jobs are quite well
known here tco. The professors were craftsmen too. They wcre united in a

guild, but thet cid not mean the; - =ce nirea men but that they were privileged
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men,..perheps too highly privileged. A1l guilds are privileged. There was
- competition in the %i?up but not competition with outsiders. There has been

T s e St S Run

very little free—lancin%f. Lessing was one of the few, a&nd Schopenhauer at least

tried to go bhggégh s university and failed. He never got over it. If you list
. . oo t R
the German contribution .o thought you fina 8C yer cent. of(feopleidonnected witn
. . Qs . . .
the university. A&ndgScailler ended as a university professor. I once ran into

> man who had been suspected by the

a document of the Metternich era about a you

) Lacseilan . ag - .
police; the(MIWISTTy thought of him as a rebelfand as a way out tney made him a

privat docent. There he canﬂ%ay what he licm{. That ¥f@ythe proper place to |
a university teacher.

have new ideas. There are countries where you must not have ideas wheu you are/
.
Do Prnrery @"“ﬁ‘—‘m‘“a’ﬁw o N fpes ile_o—7 -
The secret was free enterprise. You coulc ecrn your living as a professor
-
on the basis of your own success. If you werefeac ihﬁ“down to 10;§7Jou could

earn a princely incomes if you had >Students, because they had to pay helf the
fee to you. This shows you that the professor was not a hired man but an entre-
preneur. To a large extent he ran his own house, depending on his merits. To
be sure sometimes he used disgusting means of self-advertising, but tnat does not
matter st all, Thp principle is at stake. T stote
Ou/ou.! ] o ] i
allowsa you éﬁé&ﬁla a paint r wouid. The G=rm.n professor aid
not sell beoks but he sold his iectures to the public, and it had an immediate
influence oa his selary. He was out ol competition with the pgeneral, secondary
or primary schooltescher, because he could make his income far bigeger than any
official salary in Washington. My colleagues would earn 60,00 m.rks in the
this
Law Faculty, which emovnte to £20,000. a year nere, and in Germany/made them of
\ 5
. . est . -
equal rank witn the great manufacturers in the town.
&
And there was one other result. N& only that they were able to build up
a fortune, but also to build up a liocrary, Tne idea of the scholar in Germany
is very much connected with the 1deal that QVPT scholar owns a library.

p

There is not much hospitality in the Germen (libraries; the Berlin Library is

0E O

£ 200]
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But
still hell for anybody who has to work there. /the faculty did not care be-

cause they had their libraries at home. This of course is very largely respon-

their work
sible for the capacity of the professors to shift the field of/on their own

decided to
sccount, They had net to deal with anybody else when thev suddenly/build up
a new field, Mos* of them did so. The shift from philosophy to the
N
natural sciences at the beginning of the m#ﬁﬂ%d@%ﬁ‘century,~ his shift from

philosophy to mineralogy or phyvsiology, was done by all these people who had'g- v ',

studied with Schelling on their own account. And they had not to wait for
about it. 5 = -bo—iaperben v W Y
th#QArhbq am41{ éﬂ?ﬁ%&d
class of libereds Fr—ttre—mrbveresdds, A large part of

their research is due to the fact that they ran their owniwrkshops; because as

gifts or endewments because their own/ alary enabled them to do sometnlng

soon as you get reglmentation gverything is fixed. The new professor in

Germany, when he got his chair, could do sometaing different from his prede-
Gl Sulg b

ces3or, because +hpra was nobcdy to whom he was accountable.,

Q— KMC‘—Qd LA g

’Luﬁ«r C44,4A1ﬂ45;
Lastly, the privat docent: this funry creature was . samitted to

teaching without ary responcibility to the faculty for what he taught. He was

not integrated to the faculty. At 2% T was in the laculty of Law at ;i;4iy1ng?
Nobody cared what I announced. I proposed a system of my own. When I was

28 I had one student--no, morg/%h§€ one, but this ome whom I hed in mind was

a privat docent in 1920, I began in 1212, He had in seven years run the

course and alread. wrote against me. He wrote on the same subject, tue problen
of penalty b, ccnfining in prison in the Italian States or the Eé)ﬂh%ﬂﬁdg;.

the questions whether prisons at that time meant winat we call reformatories to-

day. The important fact remains that a man borr in 1892 was able to go against

the doctrines of & man who had not been a mar when he taught them but was only

e ré o

four years his elder when he taught tﬁem. Now I already taugh%—peo 0 years
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older than I wes and corrected their research work, took a different slant,

80 - -
had quite a different basis of approach, ind/the shift in emphasis which makes
AJ

i
progress in science was accelerated beyond escend(l(? fromlﬁtther to son or

grandson, iﬂﬂi hat through this institution there Mgan acceleration of

cu.ad o by
thought instead of waiting for the natural(ﬁ‘%vﬁ%i)&mougn the family.
S

There‘ﬂo am(1nv§tation to the individual to make a career by taking the next
joo
step in a way that%understood by the craft and that éﬁdnew, You must pro-

elaim vour new theory in a way which after some time still is recognized as

sound scholarship; yet you are stimulated to say ®methin: that is difi‘érent,
ard 1o speak of different steps because both things are important,- what can

be forgotterand what should be emphasizegh. There are too few things touay
which arg forgotten. L MSMWI ale és 'Q‘Z‘P(’ fo aabe i, @fma
Al

Q,K‘ﬁSo'\‘ as the
I think there is no otherfinstitution as good / privet docent for Lhis

3
A L

offé process of acceleration. %e have to find something, and Mr. Dick's problem

has been to find semething which woula revresent, something similar to accelera-

tion of the process of inviting the tesacher to shift emphasis and not only to

go in for the things which his ; 11l appreciate. And he could do this,

this privat docent, becsuse he was invitea to teach without being paid. When

.

%19@0 economic concitions forced the govermment to subsidize the privat dogent

the thing wes dcomed; because once you maue him a pzid agent he lost » little
) of his spirit and felt himself to be a part of the organization and then hisknﬂfﬁa”
\ ) Sr RLTE i (5 S0 Scamdaliny i G 2fe -

groaning snd Ygmosnin: @Fainst the upper crust begEfp The furn, thirg was @hadd bo

was a monk, had vows of poverty and couls only marry thecaughter of his pro-

still he
feesor, but was invited to sing « new scong. Anu in this figure of toe privat
’ 1]

docent, comic as it was, you had ~mbodied the ccurage of tre f'reeﬂscholar. 7
that is
Tt is perfectl: possible that a truth has to be representedz\e.gainst our regular
‘ol rivat docent USR] o :
lefessors™ lectures. The { wagq@gainst all thé courses. OSometimes it would happen trat
-l ard meke them succeed W%, ,
this man had no students. But itie fact that he 'ad fe'build up his lectures( It ]
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that he asa baelic b«f ealoh lirnent

meant /had to think in-e—wems—differert way7, You cannotget this oy a doctor's

“thesis or & mono.rarh even whel you can weigh them by the pound. The monograph
of an . ZFfad cha .
is nearly always the result / established (But a lecture may imply more

iginali vee it is ig he uni sity, of hole faculty i
originslity because it is your visilon of the university, ol the w R
Ve 15 Gofl wcere WMMM "e

of the whole field, wiisuAREEmS >

I think that is more important, perhaps,

T

than too meny learned studies by which you get the applause of people who had

wnie i ) —
i reed-the footnote heais ooty aed U‘—f{. A [ PP M
no time to th ;{ﬂf% Pf\'uaﬂ'ag 4 7

. .
o has come to an end for state reasons, for political reasons. There
is no free ranging of the Ger-nr-nspeaking populace. The university has been

walled up by the State. Gernany does not represent to the outside world any

influence in the way of a universit(y': Ind one is not at all surprised that the
Nazis hed to execute its “eath warrant. The; had to knock dcyn the walls,

the energies inside had been exhausted many years before. But they had workea

Sec
for some centuriesyWhieh is not so bad,

(ﬁ/*”\y %s‘du{&:’ﬂm‘ @L(p' letaas p9 bod bea. l;ﬂaQ‘(
§ sk ocCosated PO Mo diat, Gofue b H CuCrnated
o Oy ﬁegﬂ.& v o hhional m»Q—%@M_a(ﬂ/W
% s £Le4q7_&iL;A_c;£_l e Chepapg , (e Qka_ﬂv7¢7 0751 6;Z?zc<;Lﬁ;y
(> canctihpaled Gag . Yd s wandet X God
& Clecr Nuephing WA %/ th&
/4
faach @ hdh for il wnen |
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DR, CABOT: ©hst 21 of us are most interested in in this particular
lecture is how much of what you describe as a historical {fact ought tec go on.

For instance, competition: you mey not think it was aliogether a good form

of competition, but should competition something like as intense as you have

described go on?
ate
R-H: I trink lazgedy that we were not at all free to choose our mesans.

It is po good to be in favor of it, but can we establish it? I am very doubt-

ful about it. Scomewhere in the process we must have competition, but we may

be obliged to have group competition. The machinery has grown so large that

I am nolt going to tackle it. The abstract competition of the uriversity I am

keeping in mind, Then as indiviiuals we have given it up in schools for many
reasons, In my day we were scrled...

RCC: T was talking of competition between professors.

R-H: T think the situation 1z that the schoole have taken the f[irst
steps and the universities are behind, and nothing can worx on the first and
second floors which you have not thousht througn. Ve must think of the
. scholars in the universitiss.first.
? MI3S TAYLOR: T think there ls inevitable competifion, simpiy because
one person observes another parson; but in our school there is no iustigsated,

individual competition,

R-H: Exactly--no organized compatition.

s

? Yet my f-y=ar-old daughter had her seat -hifted every week, only
two years ago. There was grect tribulation over it, but it still goes on.
R-H: But competition as it has existed can last fin certain places at

least a lons time, but the problem of which we think, official competitoon,

is not the orgenizing spirit.

? Children biologically and naturally provide a geed deal of it.
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R-H: Yes, but in Germany it was more than natural. Don't you think we

sgoula be satisfied when it works out naturally?

RCC: I don't think it is nearly so much different here as you suggest
among professors, I have seen it in medicine,hﬁany professors such as you
spoke of, who were earning their fees their students morethan from the uni-

versitz.

? I think it is unfortunately directed rather towarcas promotion

than towards achievement,

RCC: "hat I want to know is if you think it is destéble. hecently
it is not particularly encouraged, but it might be if it is dz»siravle,

R-H: You must not mistake competition for ambition. Genuine competi~
tion means that you have the means in your power to maike & success. Wow two
men depending on prowmotion are not in the same sense competing as leecturers
bein§ able to direct students. I think it is scunder teo 1ot them work out
their own system. But . © economically speaking tnere is no expectation that
any university administrator would ever allow any professor to esaru any fee...

RCC: I remember one summer teachin. in medicine when I earned 55,C0C, for
my fees and $500. for my salary.

R-1: Once I earned with one lecture 3000 marks, whic: vas g.ite in-

--gradible for me.

? Would you consiier it competition where the stucents rate the
orofessors, as ther do in some of the colleges, Antioch for instances?

R-H: I think anybody who no=s not know the good nature ol the college
student is horrified by the idea, but it coes not matter b-cause they over-
rate all the professors, In all this business of conscious expression of
appreciation I have never seen anybocy rate the man who h& influenced him
most in the corresjonding terms. Vhen you usk a man how he rates a prefessor--

it is quite ddgsmead different-—-whether he is willing to go ana sit anda study
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with this man, that is important. He may not like him, but he will think

he hes to go tiere., 1 think a student is unable to rate a professor, and a
professor is umable to rate a student. I can educate a student, but the mark-
ing system I feel perfectly incapable of. The conscious expression of your
real reaction is something quite different from your real reaction. I can
vouch for a student and still be very doubtful whether he is B+ or B- .

That is one of the problems of the academic community. Where is the more
integrated part of the relation? Isn't it only in the fact that he takes a
coursezyand:is not all the babbling of both sides about their criticism of

each other neutraliz%%'by the fact that they are thrown together in the class-
room? S8 o
b/u ﬁéi’.@rfu,«ta,zm& Uonetent i

?  But I understood that you thought théﬁ—p@eesﬁi had broken down {iT 9?&@

and all the Nazis did was to bury the corpse.
R-H: I shonl+t say so. In Germany the State university was the jewel of
the country beecause it brought one prineipality in contact with the whole nation.

The moment vou have one state covering the whole mation, the thing which was a

blessing becomes a curse. V%ern@e@%efore)thore was no social class or section of
the countryv-——every poorA;gd riech boy entered the state university. That was a
great blessing because it was one public school, WNow it is a prison, because you
can enter but vou cannot get out. There is no other place to turn. I have just
had a8 tragic letter from a friend, a professor of history in Goettimen. Hé
wrote, "I am here at ths conference of the historians in Zurich. It is my first
visit abroad since 193%. I have saved up the expectation of writing you this

one letter——that you were right. I have fouzht tooth and nail your teaching

and doctrines, which I havermow to accept as true, and I am not able yet to
build up a new life. On the surface I am leading the life of a professor.

I cannot move, I am living like a mask and my wife is the same. Ve are a

distinguished professor's house in Goettingen, but we know tizt it is all bunk."
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He..is. the son of one of the leading theologians of the 19th century. Having
missed the hour of jumping off the band-wagon he feels that he lsads only a
fictitious existence.

MR, MORGAN: What would have been the next reform that the universities
woulc have taxen the first step in, if there had not been a breakdovn?

R-H: What we tried to do, tie soclal sciences and the economic relations.

We have done sometiing to bring the students face to face with real experience
and with every class of the people. Individually there have been many, but I
think already centralization had gone so far that the thing could not do. The
next step was the social field, but the only success has been the sconomic one,
which in a way has anticipated the solution whichn you are carrying out now.
@ L
{ﬂﬂﬁ‘ Ghﬁ?ﬁyhoing back to competition &gain, woulu it be at all correct to say
that vou could at least trace 1t back to the competition between the princes
themselves? The fashion was set amonz those who were running the universities.
There it really poes back to the guestion of competition among those who were
controlling the universities. Therafore you would hardly ex ect that in a
democratically controlled university the same thing would appear.

R-ll: I think so. If you can see an achievement and not try to imitate.

QBq %, Couaﬂ&" Isn't there a possibility of the same fruitful competition springing

from the fact that our institutions are providing d;éﬁémui” Ljydkf7’€Qh£ﬁﬁ{dﬁt 7
y o

The very fact that German centralization destroyed the German university could
not a wly here because ours are private institutions.

R-HY: Yes, an< probably it is true to say that all the energy that
existed in this field s%rings from this fact., But when a man emigratea fram
one prineipality he had to begin a new life in a new country. Here the environ-
ment is noqdifferent enough; there is no complete bresk when you go from one

university to another. The man had to leave wher his slant did not go with the

place. Now wherever you find such an instance here—and there are such—you
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immediately get a more integrated life. But I think it is here more inci-
f,}(“mw,.

dental and casual,because the environment all over the world iSL?O incredibly

7

universal.

MR, CONANT: It prcbably means that in no other conditions you ever had
anything like it, The medieval was different again, and there has been no
counterpart of the German spirit. How about the Dutch universities?

R-H: Their greatest success was theology, and they managed in that 1it-
tle country to keep up the fire between the denominations to such an extent that
they got unbmagTijfrom it.

MR. CONANT: Perhﬁ&s the fact that they failed to keep up with the univer-
gitiss of the 19th century was due to the They were very powerful
in the theological sense in the 17th century, perhaps for the reason that they
were not separated by these different principalities. At least it could be
argued.

R-H: There was & large influx from Holland. The scholars went to those
places and enhanced this deficlency. The Dutch university was a refuge.

G%;x éﬁc@uﬁrfou said a university had to act as guardian or custodian of cer-
tain truths in spite .f opposition, and yet you said that the success oi tre
privat docent is the willingness of the student to come and study with him. Is
there really no inconsistency there?

R-H: As you know, younger people move quicker than older people. You
can have the appliuse of students and not of the faculty. The authorities would
not influence the students. The free movement of the student was from one uni-
versity to another. Ye woull have three universities, not one, and he would
follow the name of a teacher very often. As so mary Americans went to Germany
to take one yeer with someone. They had this influx of people who did not be-

Tl frotennna

long to the vommunity, as you would think. Had nothing to fear or to lose

There

whether they pleased the authorities in conducting this course or not.
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is gg?wan integrated student body which depends on the university. Every
student was actually free to take courses or to leave them; I do not wish to
idealize the thing at all. Therever you get the student as the bread-and-butter
student they react the same way. |
PSC: Would you say that the same thing hclds for the Scotch universities?
R-H: I always thought the Scotch had real universities and the English not.
?  There must be at least one English university at the present time,
because -- — and ————- are teaching at —---— and if you attend the course of
one you musg:;:lend the tea that is given by the other, and vice versa.
?Dr.Salvemini?] ? In a university like that of Berlin when was full pro-
fessyr, was it possible for the privat docent to teach his students that the
whole was wrong?
R-H: Of course. It was done in the next room. I certzinly have done so

with great pleasure. You know the story, when there were three professors of law

who hated each other: one man came into the room with & book anc threw it against
the wall, and said, 'Gentlemen, you of course think it is the book of my col-
league Smith; you are mistaken; the book was written by m; colleague Brown.'

7 Perhaps there might have been some fundamental thoughts on waich

Q:o“h.ﬁ«vh
discussion was not allowed? lor instance,A? man who was publicly acknowledged

as a Socialist mégdt have become a prorfessor of modern history:z.
; R-H: This is tne story. I think the full professor g§;8;ot oo~
I
\ touched. If he permitted himself to differ with a political éjb;&; before he
was established he got into trouble. But I think the grou, which ;njoyg more
) liberty than this in Germany h&éggéin the privat docent. I do not say tuere
Uran S
has not been administrative interference. Still %ln famous coursehz 19231
a physicist who, b@@§a§§4kp was an inscribed member & an outlawed party...
But it had nothing to do with teaching, and I think that is the great point.

There have been = great many persons in German universities teaching radiecal
g Yy P ;

doctrines.
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? Was it not argued in that case that if he had been a lawyer and
not a physicist then e would have been out of bounds? But of course if he
had been teaching in the legal faculty there would have been nc case for him

at ail.

R-H: It seems to me that the radical ideas in the law have been into-

duced in the law faculties. But they should put their radical ideas lnigm&éwiéﬁ ﬁﬁ;&ﬁ
their books and their teaching. f they were seen in any public movement%h;
? I understocd they could not become a professor if they were not
conformist, and if they were established they could not be removed.
R-H: My colleagues were men of 28 to 3C, How can you know a man of 307
‘e can g¢o on to anything. There was a way out for them. They got a chance
again of publis teaching, so that they could do what they had done before.
? There is a way out here too. They go into advertising.
R—P- Now as to our plan: If you look at this outline--I am trying to
deal Wltg American university so far as I have been able to see something of it.

ShaflC Semdk 2
“oodrdw '1lson'5 message: I really think that perhaps &t would have beem better

A
to remain President of Princeton, because he had something of spiritual in-

tention and drive. There was a very strange paper written before he left
de rirst said it in Pittsburgh.
Princeton, one page long./ You feel that this man is on the way of being ae-

feated in his university and therefore becomes governor and president.
——

I have found that the most impertant things have been started just before

% the Great War; betwesen 1905 and 1912 or 1917 there have been already the beginuing

of things which have been completely forgotten. We are going to send you a paper

(1 pockirze W s’ ‘ _
Afhich I think 15 the most beautiful and universal which I have seen. I wish only

3
A

to explain that I kmow enough about the American scene., In the problems of
“oodrow Wilson and the pre-war problems to which most of us have been exposed, we

find exsctly the problems of todav--problems of organization--snd the things

appear in their true quality and not just as oroblems of quantity. Today every-—
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thing is difficult because of quantity. On the other hand Woodrow Wilson
was uo against the great heresy of the century, the declie of the sciences;
and I think before we can come to any commoi. resclution we should try to
make the difference which I propose tec make in the second lecture.

I insist that parents and scientists are more importent than students
and administrators, snd we cannot serve the students rightly if we have not
made sure that the teacher can live and can find his satisfaction. The idea
of always dealing with the student leads nowhere bécause
What do they most want for the student? Why they must sacrifice him to the
learning community? And what the teacher can give? Between these the student
has to go back and forth. fo ]

T will end with something which I meant to say before. Weéhn£€ﬁzwgaﬁ~_'/>
parents when we expose ourseives to foreign ideals. Ve have done in the last
forty years something tremendous, that a father sends his daughter to be under
the influence of professors—-which is much haroer than tosend his son. But to
sacrifice your relation with your daughter, tc allow her to be influenced by the
teachings of other men about 1life, is tremendous. That iz md emancipsation,
and every%ne of us now acts as his own (ather. Parents are out. The child is
no longer the father of the man. But I har to withiraw from teaching three
times in order to restore myv human existence, to {ind myself ir the same
situation as when s parent sends out one olive branch into the scholastic world.

‘ 6@':5 uﬂqﬂiw D)
—Lherefeme. these four people are 3 sstudents, parents, adminictra-
tors, and professors. And we have to act against our own schciz;ship in the
manner that we must take ourselves back educﬁ?ég%)snd become

e e
A,J»...Hw‘ e Ot Shadn OO 0 du_»z’a:swédbc Re veel el

8 A f Have not carried this far. I think it will come out

igter.

Todsy the whole discussion about educeticn is terrible because you

teke for granted one is either an educator or a person to be educated. But we
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are all at every moment exposed ourselves to this terrible business, end

sometimes we have to throw up the,whole business and go out and hunt the ele-

phant again to restore the nornm]éwhich later decides to go back into study.
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Lecture II -~ Summary

Referring once more to the German universities, Professor
Rosenstock-Huessy sald that the Privatdocent was a means to
combat the laziness and conservatism inherent in universities
where money was invested in professors' salaries or in re-
searches which tend to continue the ideas of .the older men
without meking any fresh starts from new points of view and
in response to the needs of the time.

I.

Woodrow Wilson saw this need, tried to meet 1t in Princeton,
failed, and then forsook college life for politics, hoping to
kindle there what he could not set golng in the college. After
his departure Princeton has tried through the Institute of
Higher Learning to meet the needs of the moment through pure
Eh§sical science. It is a wholly international and perhaps

elated attempt to save the world by a movement of the human
spirit which is valuable but not the food which the unlversi-

ties need most at present.

St. John's College 18 trying to reform university educa~
tion on the Summa of St. Thomas Aquinas. But to rely on such
a textbook 1s to give up the hope of a university which 1s a
movement to fit the needs of each generation as 1t appears.

At Dartmouth President Tucker focussed energy on the third
of the great problems of the human spirit--soclety. God and
nature are the other two. Social responsibility and co-opera~
tion is Dartmouth!s contribution, and it is in line with the
needs of the present and the future.

God, nature, and soclety are the three great human problems.
The middle ages and St. Thomas dealt with God; and the 19th cenz
tury dealt with nature. The present day university must deal
with man and his sufferings. Not the glory of God nor the light
of reason on nature, but the cries of men are the basis of the
future college.

II,

There are four stages in the life of truth: (1) Idea.
(2) Secience. (3) Education. (4) Knowledge. Knowledge is not
the business of the university. Knowledge is not life~-giving.
It is a residuum, a sediment which is left after one has
dealt vigorously with experience. It is the privilege of the
0ld, not the aspiration of the youth. We are most alive when
we are bstween ignorance and knowledge, when wisdom is under-
way and we have to act in spite of ignorance.

Mere instruction, mere knowledge, can be gicen as faets
and used at once. We learn to read, write and cipher. In
the natural sclences we have reached beyond instruction to
education. The laboratory enters the school and pupils are
stimulated by the touch of experience. In the social sciences
we cannot give an education. We have no truth, only a great
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idea, a vision, and a stimulating fear that saving knowledge
of human nature may come too late to meet the crisis of our

time.

Natural sclence at 1ts best attalns the power to predict
the future because 1t will repeat the well known past, as
all nature does. Man has the power to change his 1life, to
ereate something new and to reform the chaos in which we live.
Such a hope is an idea, which is a drlving power greater
than we, a creative energy. ©Such an ldea is our present
belief in popular education, the aspiration to scientific
Enlightenment of the 18th century, the scholastic ideal of
systematic theology in the 13th. A science makes 1t possi-
ble for men to work together all over the world on a single
problem. That is the function of a working hypothesis. It
unites workers. But an idea 1s a guiding star, a fertlle
hope. It i1s something you cannot master. In the university
the main goal is ideas, not mental discipline or instruction,
Sclence 18 co-operative and productive, as Henry Ford produces
cars, Ideas are creative.

ECucation comes in between science and knowledge. The
child watches and imitates what his teacher does before him.
What the teacher has done the child sees that he too can do.
But he does nothing new, though we often imaglne so.

Idea, science, education, knowledge. The 1dea 1s a llon,
Sclence is the lion hunt, Education 1s cooking and dividing
the lion., Xnowledge 1is eating hin,

In answer to the question, "Is not man included within the
realn of nature?” the lecturer emphasized men's freedon to
doubt, to change himself and to reform his world. Man 1is
like the rest of the world in much of his structure and habits.
But he is unllke 1t because he can create, invent, discover
and so perhaps progress. In the non-human world sclence
Tinds cycllical laws at work. If it tells men that they arc
nachines, and a part of this changeless cosmos, they rebel
and destroy themselves in fascisn or communisnm, Education is
a great word today because we hope to change man as the non-
human world cannot be changed. We hope for civilization.
Nature is not open to civilization,




WOODROW WILSON'S LEGACY 1

I, Address at the inauguration of E, F, Nichols as President
of Dartmouth College, October 14, 1909. - B

(Not in his Public Papers; published by
E. M. Hopkins, Hanover, 1909.)

.+.. I have been thinking, as I sat here tonight, how
little, except in coloring and superficial lines, a body of
men like this differs from a body of undergraduates. . You
have~only to look at a body of men like this long enough to
gee the mask of years fall off and the spirit of the younger
days show forth, and the spirit which lies behind the mask is
not an intellectual spiritiit 1s an emotional spirit,

It seems to me that the great power of the world -~ namely,
1ts emotional power -~ is better expressed in a college gather~
ing than in any other gathering. We speak of thls as an age
in which mind is monarch, but I take it for granted that, 1if
that is true, mind is one of those modern monarchs who reign
but do not govern. As a matter of fact, the world is governed
in every generation by a great House of Commons made up of the
passions; and we can only be careful to see to 1t that the
handsome passions are in the majority.

A college body represents a passion, a very handsome
passion, to which we should seek to glve greater and greater
force as the generations go by - a passion not 8o much individ.
ual as soclal, a passion for the things which live, for the
th&ﬁgs which enlighten, for the things which bind men together
infgelfish companies. The love of men for thelr college
is a very ennobling love, because 1t is a love which expresses
itself in so organic a way and which delights to glve as a
token of its affection for its alma mater some one of those
eternal, intangible gifts which are expressed only 1in the

spirits of men.

It has been sald that the college is "under fire."
I prefer, inasmuch as most of the so~called criticism has come
from the college men themselves, to say that the college 1s
on fire; that it has ceased to be satlsfied with itself, that
its slumbering fires have sprung lnto play, and that it is now
trying to see by the light of that flame what its real path
ls, For we coriticise the college for the best of all reasons,-
because we love 1t and are not indifferent to its fortunes.
We criticise it as those who would make 1t as nearly what we
conceive 1t ought to be as 1s possible in the circumstances.

The oriticism which has been leveled at our colleges by
college men, by men from the inslde, does not mean that the
college of the present 1s inferior to the college of the past.

No observant man can fall to see that college 1life ig more
wholesome in almost every respect in our day than it was in

the days gone by. The lives of the undergraduates are cleaner,
they are fuller of innocent interests, they are more shot through
with the real permanent impulses of life than they once were,

We are not saying that the college has degenerated in respect

of its character.

What we mean I can illustrate in this way. It seems to me
that we have been very much mistaken in thinking that the thing
upon which our criticism should centre is the athletic enthusi-
asm of our college undergraduates, and of our graduates, as
they come back to the college contests. It is a very interesting
fact to me that the game of football, for example, has ceased
to be a pleasure to those who play it. Almost any frank member
of a college football team will tell you that in one sense it




and one of the things that COnsTtituTtes Tne DEst eViuenuo ul
what we could make of the college 18 the spirit in which men
go into the football game, because their comrades expect

them to go in and because they must advance the banner of
their college at the cost of infinite sacrifice. Why does

the average man play football? _Because he 18 big, strong and
active, and his comrades expect it of him. They expect him

to make that use of hls physlcal powers; they expect him to
represeént them in an arena of considerable dignity and of very

great strategic significance.

But when we turn to the field of scholarship, all that
we say to the man is, "Make the most of yourself," and the
contrast makes scholarship mean as compared with football:
The football is for the sake of the college and the scholar-
ship is for the sake of the individual. When shall we get
the conception that a college 1s a brotherhood in which every
man is expected to do for the sake of the college the thing
which alone can make the college a distinguished and abiding
force in the history of men?  When shall we bring it about
that men shall be ashamed to look their fellows in the face
if it is known that they have great faculties and do not use
them for the glory of their alma mater, when 1t is known that
they avoid those nights of self denial which are necessary
for intellectual mastery, deny themselves pleasues, deny
themselves lelsure, deny themselves every natural indulgence
in order that in future years it may be sald that that place
served the country by increasing its power and enlightenment?

But at present what do we do to accomplish that? We very
complacently separate the men who have that passion from the men
who have it not,~ I don't mean in the class room, but I mean in
the 1life of the college itself.

I was confessing to President Schurman tonight that, as
I looked back to my experience in the class rooms of many emi-
nent masters I remembered very little that I had brought away
from them, The contacts of knowledge are not vital; the con~
tacts of information are barren. If I tell you too many
things that you don't know, I merely make myself hateful to
yOou., If I am constantly in the attitude towards you of in-
structing you, you may regard me as a very well informed and
superior person, but you have no affection for me whatever;
whereas if I have the privilege of coming into your 1life, if
I live with you and can touch you with something of the
scorn that I feel for a man who does not use his faculties
at their best, and can be touched by you with some keen, in-
spiring touch of the energy that lies in you and that I have
not learned to imitate, then fire calls to flre and real life
begins, the 1life that generates, the life that generates
power, the life that generates those lasting fires of friend-
ship which in too many college connections are lost altogether,
for many college comradeships are based upon taste and not
upon community of intellectual interests,

The only lasting stuff for friendship is community of
conviction} the only lasting basis is that moral basis to
which President Lowell has referred, in which all true intel-
lectual has its rootage and sustenance, and those are the
rootages of character, not the rootages of knowledge. Xnow-
ledge 1s merely, in 1ts uses, the evidence of character, 1t
does not producc character. Bome of the most learned of men
have been among the meanest of men, and some of the noblest
of men have been illiterate, but have nevertheless shown their
nobility by using such powers as they had for high purposes.

We ncever shall succeed in creating this organic passion,
this great use of the mind, which is fundamental, until we
have made ‘real communities of our colleges and have utterly
destroyed the practice of a merely formal contact, however
intimate, between the teacher and the pupil. Until we live
together in a common community and expose each other to the

]l
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yet themgelves; DUT YyOU CAN CrEATE ULIC LLIGG VAWV Vi swow same- ©
by associating undergraduates with men who are learned.

How much do you know of the character of the average col-
lege professor whom you have heard lecture? Of some professors,
if you had known more you would have believed more of what
they said. One of the dryest lecturers on American history »
I ever heard in my life was also a man more learned than any other -
other man I ever knew in American history, and out of the
class room,  in conversation, one of the Jjuliciest, most delight-
ful, most informing, most stimulating men I ever:had the pleas- - ”
ure of associating with. The man in the class room was useless,
out of the class room he fertilized every mind that he touched.
And most of us are really found out in the informal contacts
of life. If you want to know what I know about a subject,
don't set me up to make a speech about it, because I have the
£160r and you cannot interrupt me, and I can leave out the things
I want to leave out and bring in the things I want to bring in.
If you really want to know what I know, sit down and ask me
questions, interrupt me, contradict me, and see how I hold my
ground., Probably on some subjects you will not do 1%t; but if you
want to find me out, that is the only way. If that method
were followed, the undergraduate might make many a consoling
discovery of how ignorant his professor was, as well as many
a stimulating discovery of how well informed he was.

The thing that it seems to me absolutely necessary
we should address ourselves to now is this -~ forget absolutely
all our troubles about what we ought to teach and ask ourselves
how we ought to live 1in college communities, in order that the
fire and infection may spread; for the only conducting medila
of 1life are the social media, and if you want to make a con-
ducting medium you have got to compound your elements in the
college, - not only ally them, not put them in mere diplomatic
relations with each other, not have a formal visiting systen
anong them, but unite them, merge them. The teacher must live
with the pupil and the pupll with the teacher, and then there
will begin to be a renalssance, a new American college, and not
until then, You nmay have the most eminent teachers and may have
the best pedagogical methods, and find that, after all, your
methods have been barren and your teachings futile, unless
these unions of 1life have been accomplished.

I think that one of the saddest things that has ever
happened to us 1s that we have studied pepdgogical methods.
It is as if we had deliberately gone about to make ourselves
pedants. There ls something offensive in the word "pedagogy."
A certain distaste has always gone along with the word "peda-
gogue," A man who i1s an eminent teacher feels insulted
if he 1is called a pedagogue; and yet we make a sclence of
being a pedagogue, and in proportion as we make 1t a science
we separate ourselves from the vital processes of life.

I suppose a great many dull men must try to teach, and
if dull men have to teach, they have to teach by method that
dull men can follow. But they never teasch anybody anything.
It is merely that the university, in order to have a large
corps, must go through the motions; but the real vital pro-
cesses are in gpots, in such circumstances, and only in spots,
and you must hope that the spots will spread. You must hope
that theres will enter in or gc out from these little nuclel
the real Jjuices of life,

What we mean, then, by critising the American college 1is
not %o discredit what we are doing or have done, but to cry
ourselves awake with regard to the proper processes.

]
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II. ADDRESS TO PITTSBURGH ALUMNI

Public Papers, vol, II, 202 f.

How does the nation judge Princeton? The institution 1s fﬁ_L5
intended for the service of the country, and 1t 1s by the re- .
quirements of the country that it wlll be measured. I trust
I may be thought among the last to blame the churches, yet
I feel it my duty to say that they -- at least the Protestant
churches -~ are serving the classes and not the masses of the

~people. They have more regard for the pew rents than for

men's souls. They are depressing the level of Christian
endeavor. .

It is the same with the universities. We look for the
support of the wealthy and neglect our opportunitles to serve
the people. It is for this reason the State University is
held in popular approval while the privately supported insti-
tution to which we belong is coming to suffer a corresponding

loss of esteem,

While attending a recent Lincoln celebration I asked
myself if Lincoln would have been as serviceable to the speople
of this country had he been a college man, and I was obliged
to say to myself that he would not. The process to which the
college man 1s subjected does not render him serviceable.
to the country as a whole. It is for this reason that I have
dedicated every power in me to a democratic regeneration.

The American college must become saturated in the same
sympathies as the common people. The colleges of thls country
must be reconstructed from the top to the bottom. The American
people will tolerate nothing that savours of excluslveness,
Thelr political parties are going to pleces. They are busy
with their moral regeneration and they want leaders who can
help them accomplish 1it. Only those leaders who seem able
to promise something of a moral advance are able to secure
a following. The people are tired of pretense, and I ask you,
as Princeton men, to heed what is going on.

% % N % 9

If she loses her self-possession, America will stagger
like France through fields of blood before she again finds
peace and prosperity under the leadership of men who know
her needs.




PRIVILIGE AND FUTURE OPPORTUNITY OF THE UNIVERSITY

-Lecture 2, The Americen University. October 14, 1938,
Woodrow Wilson's legacy to American universities, Princeton, -y
Chicago, Dartmouth, The modern confusion between ideas,
sciences, education, and knowledge, exemplified by A. E.

Housman's "Introductory Lecture."” The proper relations between the birth,
growth, spread, and death of thought. Economy of the mind.

I should like to see the statirtics drawn up of the number of
American scholars who have gone to Europe to study and come under the spell
of the German university during the lust century. I think it is quite amazing
to find how many have taken the subject matter of their lifetime interest from
this. You remember that Professoéﬁggxﬂjrkﬂwhﬁﬁsadszzzaa- It is quite amazing
to study theagggggéﬁ%%gendency. There was this vast apparatus producing that
funny creature the German professor, and the spark of human interest carried
from Leiqaig or Goettingen to this country. AT s

Ma, I draw attention to another thing,- the general inertia of people
all over the country. The. always try to praise the past. You have to make

a special effort to have a university accelsrate, not because acceleration is

in itself so much, but to make up for the deficiency of human laziness. The ﬂhﬂé;qf;;

<« .privatdozent comes up in the effort to find out how we can find something--to

accelerate the .rocess. Vith an instructor coming under the spell of his
freshman course here, being assigned to certain things, this instructor will
not nave any impetus to make a start with new things; he will carry on. In
physics today, with this big machine which we are trying to build to shooQ?the
atoms, the great worry of one of the men who is doing this work is that he
will run the risk of killinz the imagination of all the staff for years to
come, because the work must be done ir shifts and they will be so close to the
machine that there will not be time to work inaepencently at all. It is the

same in the great medical machines. You may have admirable results ¥
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on cprtajn designs for thirty, forty, fifty years; but when a man chooses
hlS staff he chooses men for their ability to co-operate with hls plan; and
the associate professor again chooses an assistant for his special field.

80 you have a thinning out, and in the third generation you get a man who is

heis e agaistact s wpaqskaed i
narrowed down to a footnote,A This is inevitable as soon as you invest money

3 CuqHFuJbbuatuvybLeu{ seep ML Viaen
an;_;zag;T]’?EV§§f€H‘Eaf1taI a%ways ngani conservatism. The English before

the war were conservative because they had invested, 1nves$ed-for thirty years

Q‘Qm_m':{ by C Ot
in sheecon J and so when tHEWer—bToX hey Were behind; whesERsmow;™

after—the—way; THey—theve—the—most-modesn—cquipmnent.
What I want to say is that a privatdozent is a very inexpensive form

of amccelerating the process, because he was put in a stormy sea all by himself.
There was no invested capital except his own career, which was serious, because
he could sink and often did sink. But today most people think we are living in
the best of worlds when we have a tremendous amount of capital invested in re-
search. Ve do not think about the change ii ideas which asks for a new group
of people starting again, as poor and simple as the poor generation who got the

endowments and who of course made their reputations without the endowments, and

that was the reason why they got them. He;xxcﬂbi-*ﬁufb made his invention ﬂqg Ny

Radyo o, cav
Tttle shed, and when he was offered a great gift he said, "You fools, 1 am

a dead volcano now; I have done my work without your gift.“

So I will leave the Germsn university now forever., The future before
us, if there is a future, is in America. 1 think I have to araw attention to
two remarks of the last evening. One was Professor Salvemini's question about
politics and the university, and his idea that only a conformist woula get a
chair in a university. I had to answer that that was not true, but T have to
sar one thing more. The public life of Europe rd#$ througn the difrerent
schools of thought in the university; we hafg Cartesians, Paracelsians and

the
Hegelians. They were real parties as had beenfgatholics and Protestants.
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Bl
%hen the new/Parties crept into Germany, where they never really were at home,

tﬁé;iof course the old system ceased to function. :ere in America the thing

is just the ovnosite, and here I come to my friend Woodrow Wilson. The move-

have furnished a contrast to l
ment and excitement of the golleges / the stegmation in public life. Iggzaatany S
drfoca,

Den
philosophy seemed to dwell in the colleges. we e T e scenes,
. G Once
where the backwaterhfR earing on public life. ,for a moment tne academic people

in my part of the country tried to establish a state of New Connecticut, and
for ten years théy called~-I don't know for what reason--they called Hanover
Dresden. This state of New Connecticut contained part of New Hampshire and
2
Vermont. Then Ethan Allen for instance in Vermont scolded thex{ for da 0
interfere in politics and gset his foot down; anq I think that has been the
ko (wtae valo Corapaced i W
story for the I9th century./[Now the one college president who became Presi-

dent of the United States felt very ceeply about this., His papers seem to

me to bear out the idea that he tried to change the relations between the
excitement outside in the world of the common man and the quiet calm, the
ivory tower and harking back of the colleges. It was this feelins which
drove him out «f Princeton, where he coula not start the crusade of the
spirit which he had within him, and he tried to mobilize these energies
at a time in polities

within the educational system of Americafyhen everybody sala the party systeﬁk
was on the decline. So he trisd to catch it and lead it over intc the edu-
cational system and into scholarship. Then he fuiled. Things were not right
for him., The colleges did not answer to his challenge, and he then said,

se nt you:
887w in these<¥mme addresses,"§incc the colleges have not worked I am going

N
ocut into the world,"so—%e--speak, So like a real knight he took up arms,
which were not perhaps the most familiar arms to him, and began the process
Wilau's po%dical

outside the colleges. With the breakdown of h¥eyidea ; e could save the

world and make it safe for his ideas, the whole thing comes back to us.

Can a college today be & great leaven for the nation? Can & universal
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spirit, can a crusading spirit get a foothold at lsast ir the mental, the

1%

veducatlonal the scholastic life of this new worlde Woodrow Wilson's 1ife-

history then contained a foreboding of the 3roblem.

Frinceton bas(sﬂrnﬂ)the orobl%‘fﬁ—cﬁ‘ﬁage the Insti-

tute of Higher Learning, which Dractlcallj is something like the Faculty of

[y

of hul 0}441F-°fL SCuem e :

ences. You have in Princeton a line/least resistance, a spirit which has
uce

carried the world forward, e_I_lg_a,a&eecver'—'d

in the candlestick, in the hope that the great experts teaching there will be

Natural Sciences in Goettlngen,,xﬁéxﬂrinthe@ §oh01arb from the nat;;al sci~
‘

b{the 1izht of nature re—put-

able to carry this on., I tirink it had to be done. I think it ic a very

natural growth., It relies on achievements which have been procuced by this

|L|5 L CurFH oS
strange constellation in Furope, and e o Thesesme—in the spirit
ac} Privegfom:
of natural scientific recearch. The question is not asked fwhé e uni-

PO

versity, the college, the nation, can live or this food, because it %ggsome—
thing already very specialized, this Institute of Higher Learning. It has no
relation to Princeton; it could be anywhere; it was transP;anted here because
nowhere else at this moment could these people fina shelter. It is really,
then an international institution, but its international basis comes at a
time and ¢ peried in which we can no longer be sure thet it will respond to

the need of this mome.t, The sciertists are already in an a,ologetic mooa;

t?e, protest, that they o?}}o invent poison phqce/v" is Rle ToSCanciced: ¥
Lo mABTRUL ¢ [T Olﬁ’ggw'oe, IR ol e 'hw c&#’o. :

esident Hutchins/ Chicago an§JSt. John't 5, alic some surrounding and
depending institutions are rallying under the war—cry of a new scholasticism.
They tried to replace a meaningless gﬁﬁ)too noisy and too disintegrating
system by the scunder system of Thomas Aquines. We have seen ten years ago the
revival of Thomism. It has been coming very slowly for the last thirty to

forty years. It is now the vogue. And I think we should be grateful, at a

moment when the domination of the natural sciences cannot be received without



misgivings, that a responsible administration strives to éollect some remains
“of the past. May I say a Jittle aﬁgut Chicago and this scholastic experiment?
I wish to show you first my respect for this very sincere beginring on the part
of Mortimer Adler in the real emergeﬁcy in which men like President Hutchins
find themselves. But on the other side, why I cannot acknowledge their attempt
to be sound. He thinks abcut his college, and he asks himself, Are these four
vears wasted? Should they be given up? Should two years be given to profes-
sional studies and two be added to the high school? All this is not the de-
velopment of‘%ru%h or the growth of ,hem is concerned with practi-
cal guestions, The students are the aim of his practicel consideraticns; and so
he looks for a textbook. He does not look at the parents and he does not look
at the scientists. You know last time we said that vcarents and scientists should
be our first patients, and that students and administrators would have to accept
what would develop if we could get clear what a scientist% what the
sarents believed,

Mr, Hutchins hed to make a short cut. He could not exphct that any of
the professors already appointed would read Thomas Aquinas, so he cmits the group
who carry on the research work and tries to give something to the students which
is not cynical, which is positive. So he has a textbock; but by drawing or an
0ld text he has given up the very idea of a university, which is movement. lYor
example, this text is concerrned with God, one of the greatest questions of human

i 't' y
history. C%ﬁ; it take SMN years tc have a revival of Thomas Aquines? Thet

|
% is & question of which theology cenrot know anything. It is not a theological
question but;a human question, to know when is tne time to do something in life, :
hJ:_\ i o caleg Q(AJL44QQJ}€ Re o dsSS2wuliy 6LLL§14~G¢Q(;QJ2“Cb }ﬁL&,&M&*GﬂE:L‘JS SQ‘O
CoSme Ol About Partmouth I wish tc say a worc becsuse I think it might interest n

SJAQRQﬂfI
0 od . you, We had a splendid President, President Tucker, who st the bicentennial
\

of John Wesley College in Middletown, Conrecticut, made a rather startling

speech. e said, teachers have one occupation: they have to
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vivify the commonplace. When you look deeply into the matter this really
“égntains the wisdom of the ages, because each age has to look at the truth--
at all truth-—as if truth had never beer known before. This same man in his
wonderful simplicity looked round and said, here is Princeton which has de-
veloped this trend to t e natural sciences; he looked at Harvard and said,
here we have scholarship and investigation; and here is Dartmouth within the
Tig Four. What cen we do? Ve cannot hope in our remote corner to develop ?14hajt
scholarship in thegiﬁiL fise; we cannot have the equipment for the natural
sciences; nor, having been run on non~denominational lines, can we take +19¢16£ﬁ7“u¢'
- {0 Thomas Aquinas., But we have the tradition of doing something for the ’
Indians, we have the Christianizing spirit, we have the memory of Daniel
Tebster, We must kee, these social traditioms, this social irheritance. We
must try to make everybody in Dartmouth reslize that he is not studying for his
own sake, that he is studying as a member of the community, that he is one of
29 or 30 introduced irto something which they have ii common.
I spoke with a Harvard student last evening. He told me that Dartmouth
s,

(4
ﬁphan Harvard meny end that is true. Dartmouth

men were all one brand)much more
has developed a kind of ccllege stamp and character, for better or wcrse. It
% has made something of its peculiar situation.
Wékthen get 2 theological textbook in Chicago; we get the natural sciences
in Princeton, and in a very modest but cistinet way interest in social behavior
% and cooperation ir Dartmouth. We have here the three great topics of the human
mind: God, nature, and society.(’aEr\—:ﬂéxe three great m%n which universities
have based their existence, the three darknesses to be revealed, the three prob-

lems to be discussed, the three ideas to be transferred into scientific teeat-

ment., ‘gyf Q ez éL&c;auaJL 44;;‘4F¥}, X ov oy 25 Qe gl ALQ'fES
QIW#MMM. Kﬂr ! ’

As you see in the Chicago sclutidh, they took up seme classic because

they knew it was not the time today to write a new Summa. Nobody would accept
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it. There is no authority to make a new bock on theology as importent as this

old text of Thomas Aquinas. Princeton has the very cream of the pnysicists

and mathematiciesns, amd here they have an educational tradition séme centuries old.

Dartmouth is unscientific. They heve no .Sac,(:aﬁ Quﬂtm'?- Mar X<+ M could

not do it, Adam Smith could not. There is a community without much science

but with a distinct endeavor to be neither scientific nor scholastic and still

have the right tc be called, to be in some way or other, academic. This gives

a hint to our situation today; the attempt to get mer-specialization

and departmentalization which has come about during the past few years and split
o0 and on the other

the university into pgeas‘uflm'lg; one side, and graduate schools/teaching how

to preach and how to cure disease on—bhe—ether; that is to say, specialization

on one side and very gemeral topics on the other without much connection between

Hutchins does

the two. The man who feels it and suffers ‘rom it, as’én Chiocago, who had to

do something to keeo his college together at ali and let it stand up against

all the studies of the graduate school——this man must go back to have something

immediste, something which has reached the stage of application., But a man like

Tucker, who inew that the time for religious education was passing and who loved

his boys too much to give them over tc the laboratory, tcok wp-social respon-

sibility.,uafu"\ {u‘,a.vﬁﬂ% .

I venture torizht the suggestion that in these three topics, divinity,
nature, and society, we have ir short t'e three great topics which have made
possible the medieval, the modern, and the future universities. We are on the
borderline between the modern and the future. That is to say, the natural
sciences have done all they could do to create a new university during the‘ .
last century. They are frustrated today. They are producing multitude/fbut ?
not integration. WVherever today%d something new it is not simplifying, it is

4

adding to the knowledge of our time. If you wish that I should specify or

bring together these three aspects of investigation, it is tc say that the
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great achievement of the Middle Ages has been to cover all the projections
and‘ﬁﬁélities of the Creator. The Middle Ages deal with the Crestor, the
naturael sciences with the Creation, and we are dealing with the process of
creating, the problem of society. How can the men in society go on creating in
a machine age, how can he be creative? How gcan society itself keep up the

mps:s/m_a,e_ggd) |
spirit of creation? So, Creatorg creature or the creation of things, nature, 7ugﬁyﬁs
) i

and creating as a process, are the three simple topics. Now, when I made up

my mind to say that tonight, I read Chesterton's - 3% St.

Thomas. He said, "These people in the Middle Ages had wonderful names; they

would call themselves John of the Cross... If I could give & name to my be-
loved hero St, Thomas T would call him St, Thomas of the Creator." So I have
good authority on my side when I make the distinction that whencever we turn

to the problem of the Creator we can draw with great profit on the scholastic

writers. They really knew when they were talking of the way God reveals Himself

to the universe, (&bﬂﬁs not a God whom you cannot discover but one who has and
is disclosing His depths, not a letter x but a God who entitles man to establish
science and knowledge and education around His majesty.
But when you wish tc know Nature you will not go to any of the scholas-
and Incubus
tic writers. You cannot read St. Thomas on Succubus 7 without being seriously

disgusted. On any matter of nature you have to turn to people like Audubor,

The Birds of North America, for exemple. Hence the second phese of the uni- .

versity was dealing with crestures, not with the Creator. But isn't it funny
:-eu on

that when you treat man @5 a created thing, as an automat/whom you can treat
) .

as raw malerial, something very terrible happems. He suddenly becomes ex-

cluded from heaven., There is one simple statement which we can make about the
catalogues
method which divides *Le nstural sciences and each discovery of the creative
Tt is explosive. ~
spirit of mens e speak of "the word of God" in theology, and wherever we

speak of the Divinity we have to base it on words: scriptures, prophets, somgs,
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prayers,- they are words. Now when we treat of creatures we have something,
no%vkhe word, but the light of resson. That is something about which the
creatures have no say. We look on them in the light of our reason--or, the
famous word in the 16th century ;ﬁﬁi'Vthe light of nature."

But when we deal witb man, or when we think now of establishing the
university on & modern basis which will carry into the future, whiech will draw
interest, which will pour out new fecund ideas, we must be rather radical and
turn to the simple uilerances by which man makes himself felt; ano that is by
man's cries, These are not like the word of Godj they are disagreesable; they
are not harmonious; they are not beautiful; and mostly they are not wise. But
no psychologist, no preacher, can do well today if he does not know the strug-
gles ana cries of human nature, the perfectly hopeless utterances. Why do we
speak of self-expression? Because the sighing and mouning of the creature
makes itself felt. Not the perfect and wise, not the outer @K@U’am fea-
tures of things, but the cries and moanings and sighs of humen beings are, I
believe, the first basis of our stuiies of the future.

I have thrrown out this sugsestion to make clear why Chicago cannot be
the soluticn. In this very genuine enceavor to save the best tradition of the

tc save
micdle ages,in this moment, at least, some of the wisdcm of the past, we might
~ » 13th century
go too far. We might presume that the Summa, written in %bé/ can soive the
problems of tofmpyN«It cannot. St. Thomas was tie Thomas of the Creator; he was
not Thomas of the creativity of man. And we must not try to impose on the new

generations somethins which was not meant to serve their need. Because it is

R QoA
not the glory of the Creator but the unﬁo s the ignominy%the birth throes

bec e \ MW Ly
A 0 (R0 > .
of bar?g/w'ﬁigéh)we have to solvej g@e&ﬁe—trbeﬁﬁ peow devour each

theology.
other. It is hard to be fair to science end / I have tried to revivify the

M I
commonvlace of what they teught. There is enormous wisdom within the;ﬁégélfarfcu/

But just because I love tﬁem I know that I caniot base a textbook study today
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on these old writers., Perhaps in the society of the future they may become
familisr bwt as persons,— not for their doctrines but as saints, as important
men in the history of their race. But this woulo mean that I hear also their

belicdd sy ada. . 9 ane what Moy Mee deivecd .

5 not care for the book but I care for the man, Because ov

protlem tojay is man, men, man, fﬁfe and again--not nature and not God.

In mv little syllabus I ﬁévé tried to prepare or to expiain the situa-
tion by mentioning that we sre laboring todsy under a terrible confusion. 5o
long as we think of universities as a place for knowledge, what I say is non-
sense. Becsuce men have thought shout nature and God simultaneously, and I

at by and large
am trving to say that looked / St. Thomas was occ.pied only with God, whereas

the midwives, ete,
science was left to the alchemist, the astrologer, the motnars,thc., who knew
very much about medicine but were left to themselves. Then I want to say that
naturel sciences became legitimate sciences only after 1500, and today we are

. . Lheccath e bl wac o i
struggling to replasce the wisdom of(parents, Aunts anog%randmothers, by the

wisdom of cclleges about people.01&1p0&~schaQ{7'
i 2
Now let me take up my remark of last time about Q%ughters going to
o T oadd 26S

universities. Dr, Cabot told me that as & moment in which everybody

was ooposine me, and nobody thought I was very serious in thinkine that to
send a daughter to & university is more dangerous than tc senc¢ a boy. I think
that this changing point, this turn from nature to humenity, from things to
men, from investigetions by microscope ancd stethoscope, to listening to the
cries of cur enviromment in & new manner, for instance by psychoanalysis,- is

a serious ttmg{{??ﬂ liaten to what goes on inside = man. However this mey be,

/

P formerly i M%W
the main thing is thaEXEHEXEEECEEE—SHS_EEET'to the university sacrificed.his

future .comrletely. He was a monk; he would have no children and he was left
the student became

to his ambitions to become pope or caerdinal. Or taka-later;bhe lewyer who was
N

taught tc stand up against his feudal lord because of his studies, and to

" know whet it was all about and not follow every whim of the mighty. Then he became

Je the doctor, who was getting rid of the tracditions of the kitchen and the




o
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barn, and trying to establish universal values in a superstitious environ-
L8 w\’h‘O\CA. g y

“ment, Again, only very slowly yew—reacl the average meny) the man who did the

usual thinz. Finally got business schools, cooking academies, and I don't
know what is not taught today in an academic way. Now when you reach into the
femily anc spatech the last humen being and put her into a university, it is
obvious that &ll human beings are now sitting in the colleges all togegher; thei:
it becomes the familiar situation which you have. The whole nstion certainly
is receiving its inspiration in the public schools, But when suddenly the
daughter of the housei%natched from her parents aigi?eligious, moral and social
authority, and thrown oh the mercy of her professors, scmethinghas {5 happen.
Social science is a new principle of listening to the human problem., You see it
everywhere hapn;en. This whole incubus is due to the fact that for the first
time the whole population is brought into the institution. Because the self-
adecafion of parents has gone so far that they really think these daughters can
get more for their future in college than at home.

I got a very nice story from a lady, who said, "All the subtleties are

gone out of life." She said she had been criving with heﬂ(“‘%ﬁg; and her very

pretty sister ané a cop stopped them for some traffic reason. The ﬁﬁ%fﬁg; hand

on the arm of the men who opened the door, and this flattery of putting her 4»~Qé§7
hand on the man appeased him completely and héasaid,i%Go on'i And the mother
turned round and said tc her daughtery ﬁﬂgﬁ;}g&wggﬁ“Phi;7g%§£F%%§f);opket."

Rkn$:1t seems that the subtleties of 1life no longer pass from the mothers into

the pockets of their daughters. That is why in colieges and universities we

have to take this to heart,- tie subtleties of humen gociety.— all the things

, that once common

i™~

everybod: knew because there washgnowledge but no science, no research, no

investigation about them. -S(‘:‘“CQ ‘*'wa—w Loy e (o Cruiacn SeuSe
wo 2 Coam Be aaliedd Ao

hope now that I have answered your cbjections of last time, that

after all daughters are not a grester risk. In this country they do not seem




&
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to be. But in fact they are the last group who have entered the scene of

“‘college teaching, and that mekes them tremcndously important. Also it mekes

a diffsrence whether a daughter has an illegitimate chilac, s sae probablyk
should have, in the sense that she should know what life is, whal passion is,
and that petting is wrong. The whole situation today in which the economy of
the emotions is made te solution of all social problems, is certainly most
dangerous for women, more so than for men, who have always bt e~ more experi-

\/) (3% AN

mental in their lives, who se=m to be“the sailor type who go' Lhrough experi-

ences and seem not to be ruined. WCL dﬂ.l.%{ Coenn, ~$CULQJ“ cocnangf AR,
crandt — Mot s wowe Cortal pr0Re of Tha (Bt Ovataq

Now comes my greatest protest tonight. All this will not convince you
if you do not see that divinity and natural science today have reached the de-
gradins stage of mere knowledge; and as soon as eny great problem is treated

as thaough it was just facts, it loses its spur on the community; it does

A
not lead them{into common work, :=nowledge is individualization, is aividing

Eéef pMéF_
people, not uniting them. X%arsﬁﬁs asking "Do you know?" and

T learn that New York was once the capital of the United States. Very well.
T know it. T shall zo in all the buses in Boston and learn what they say.

This is knowledge. This is the stage of bread and butter. This is consumptionﬁhrdaﬁlﬂ

consumer,
Also it is to be stowed away and n.body can steal it from me., I am the last /
my food,
and I have / ana it is private property mow. I can take an examinaticn, I
But

can become postmester., All right. It serves my interest, /it is all within me.
That is why this knowledge has no uniting quality anc has what I call "con-
sumptional quality." Thers is nothing to be said against it. Everything must

reach this stage, But when you think ol humanity as being ever able to live

on xnowledge you mistake the whole process of iife.dl g 4 ki@f /tdlfﬁﬂ.
v — oy spfee
Knowledge is the last stage through whicn the spirit passes. From idea

.

to education to knowledge it goes. When people think that knowledge is the aim o]

our mental 1life they seem like the Christians who overrate the imporiance of life's
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//he 1ast hour. You know these Christians, who think the last gasp is the

‘only important one. Like Philip of Spain o Sa'df /u K./os )@/&ﬁl/ Cwnrﬁsrc?v 2 Q«j‘
Aeafbed ! Ttave dora %&7@*‘9; wor g, ong AR "ﬁ?"’“"’*"% for
«7 Le ,IW)‘A(D Lﬂﬂ O~Q_2a
s a famous study of Spanish thought, which has always roused the ﬁ&dlmﬁ@

§ 3 Qo a0 celoc povodinl dhd&uy s are aadad fo 7
of gssésggigolic;}‘TT*TEEE?Teached a stage toddy where people wil telgv;ou
’ ~4° still

s

that in your old agg(yam'cannot enjoy the otmer pleasures of life, but th@ mind

will be vorking; or, you have givenm up the pleasures of the body but the pleasures

of the mind are still there., Now I deny that you can tempt a boy by telling

him that at sixty or seventy he will like to know. Tnis concentration on one, wand
%ny¢uﬂ9'mm@b¢homent of life seems to me horrible. Every moment has a right to be lived
whole and properly, and not only the last hour. I knmow so many people who

1Sl
have lost their souls in middle life, What theiﬁﬁrlstiuns have dcne with

Geath we have done by concentrating on knowledge, because knovledse is in this

sense not life-giving, because it has thrown out the idea of phisgkdv.Man is
only alive when he is between iznorance and knowledge. These ére the stages
which keep us alive. A scientist is not a man who knows. By definition he is
a man who knows that he does not know, a man who knows that se canvnot cure
cancer, & bodyr of lawyers who know that they cannot really solve the relations
; of labor and capital. They are between ignorance anc knowledge; their wisdom
is urder way. They ere developins something, and they have to act n one
moment. The group of physicians who know that they do not know, still have

to do something., It is not enough to throw up their hands and say 'We are -
——

-

ignorant.' But they have a* the same time to ao @il that the code or their

though .
protession asks them to do, dn?ilt may be all wrong.This is certainly true in
X

s

educational method. 4 scientifically trained mrn is & man who does sometning

the fact { \
on his own responsibility today, without i.noring that he is ignorant. The {1, fimé
~
. R . have . L.
drive to get knowledge is that you pecome aware of your superstitions. The

not
important man in society is/the man who knows all the data in the Encyclopaedia
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Britannica. The important man is the man who writes the articles in the
Encyclopaedia Britennica, knowing how little he knows. The writer of the
ar*icles I°§refef to the reader. Why? Because he is a real human being.

He is thinking. He is going on, and by being aware of his ignor:nce he. is
goin: on in a more important way. Because every day this man who writes on

the Renaissance, for anmple, is readv to aiscard his know. =dge. His knowledge

(RN bt @jﬁﬂ h@k&“ﬁ 5"?% {ng gt
is growing like a %mwp?Y/ BEEEhs THH #ho Thinks he knows because he has read

the FEncyclopeedia Britanrics is not int&rested)because he thinks he knows for-

ever. Jt is the same as the incomplete enjoyment of the audience at a concert,
merely as compared with
of the man whoKhéars music / the man who plays the music.

If we_.lock at lelhity, at natural science, and at sccial sciences, we
: 4 S are at the g They
In what stege xhey ~ The divinity, meuf{think they know everdfhing;
% i L
there i1s a Summa; you cennol go beyonc that, Tha%wm9~whxw@Wbrg boy 1is glven rw&Aypu(J
Lh’ ,,{ 'L fors

instruction, because instruction can be yiven on facts, Theg4QXUose evnrshooy

to the reading of bocks . | There is this frpp lﬂborty asbout it because it has,

. ‘2!{""”“

boo b

?‘

- ; ALeal N v Fond t’
i

¢ )
to a great extent, runxfis céurse 1 Tithe ™ “ﬁ%ﬂ?ﬁk‘sﬁféﬁ?@§”ﬁ““have Fasche

the stage of education. The laborstory enters the schools, Ve try to give
‘ brought the
everybody a share by educating him. ¥hen you have embereg sciences within the
A pupils o
schiol it only means that they get in touch with it and are exygoseo to the

formative prirciples,- Idees, science, education, and knowledge. Theology
seems to be so complete that you can give a boy a history of it. In sclence

you can give & boy an education. Ir the sceial sciences it is obvious that
34 Lo, )
¥ o tfabiod

we have nothing o7 the kind. We have no truth, but we havela great loea, e

-

vision. We psve fear, vhich is very useful. e are a:raid thal we may not
R o™ o

) in time to save it.
come to know human / It .. tihis fear which works up our hopes into this 4}&;;ﬂu,,

] 1 that there might be = universel knowledge about humenity. You re-

member the sundial with the inscription, "It is later than ycu think." I have

the feeling about humanity today that it is later than you think. That is a
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life-giving idea and may start us on 2 track into something which ms, claim

to.be a science. So long as you speak of "the sccial sciences" you may be sure

it is not a science, Where you have a plural you heve no science. Plurals, repe-
tition, cyclical things all belong to nature. Anybody who believes in them :s

e n)

dealing with netural science. He(tFeats man as a natural being. Great curves and
repetitive things are always stated when we apply to man the method of nature.

You must not he disturbed that t?oories about cycles etec. always come into our ken

waen By
when we give up humanitygfnd vlace humanity with the naturzl orcer. Rotation,

crycles, mean that we are treating man as just a psrt ¢f blind nature., The life-

civing idea of a new grouncwork for renturies to come persists in spite of sci-

nesr CARE boliivd he Spegial ety

entific prediction of inevitable results. Again, thi%4is overlooked today as much

) Scdlene d
as we over-emphasize the side of knowledgggggot seeing that as soon as & thing

/

can be printed as a "To you Xnow?" it becomes utterly unimportant as an educa-
I ¥y 1 !

«educally, fuarladge /heyﬂhAlfaA:ﬁv641<u24qfﬁbfj

tionel proposition. Science 8gs jre utterly different,d An idea 1s su-
perior to us. Tt is dominating us either by fear or love. An idea is & driving
forece which is overpowering us. When parents send their children to coliege they
are overpowered by the idea of education. Thg idea must be & guining star, much
bigger than anything you can <o about itﬁ he idea creates a new life, anda so
we should add to the word ides always the word creatielh It is %gift to humanity
wher 2 man has a new idea vhich he creates out of nothing, out of darkness, out
of night; out of a nichtmere you can start an idea,

The coenfusion in the Mages had reached its peak when each scheol
taught somethine different ahout theology. In Paris the; hacd the bright idea
of thrashing it out snd attaining an integrated knowiedge. The idea of a sys-
tematic theology was something perfectly new in Epe middle,ajes. The old
Christians had declined as sope idde ot

Ha (100 it bowed 'sleudn ?fuu o'sifegratin -
called himsel‘?ﬁmﬁ'ﬁ'ﬂ Agamth the light of nature, 'a guiding idea
a9,

was established, starting with anstomyg lesding from the anatomy of the body

aul could never have

to the anatomy of melancholy,




ot oadhgtos i SZocpsforkestios b

and firally to the anatomy of Revolutioni \V/”The idea that you could reach
rature by dissection. by goim down tc the smallest unit, impressed itself
on tne mind of people long before it had any results. For & long time an
idea overpowers you and you go as ir a maze and it is not true thal you can
put it in & scientific way. The sciences come wher you can work with an
idea. When people set out to work ir co-operation, when & man in Scuth

Africa, a man in California, anc¢ a man in Scandinavia begin to work for the

same goal, you have a science, you have » working hypothesis.,
they
idea the rays have reached many men and have begun tc work on
that

ture. This is today overlooked. People thinkxworking hypotheses are things
4 4

by which problems are worked out.. The f&ﬂgﬂ.thin

in a certsin spirit, end everyvbody begins to work ir a cerfain s.irit. OScience

+o ce
is something which can ‘ﬂhﬂfpeople ork. It is a plﬂﬂﬂ”ofcéﬁé;ution. Whereas

ides is under the open sky, 2 star leading you on to endow

ar

to build a laborutory, long before anybody works there. An ices is something

you cannot master. A science is something where people can be guided to co-

operate. That is why sciences are educationasl,- because they

lessons of co-operstion we have. DFvery co-operation stsrts in the brain anc
only later comes intc other organs of the human body or tne human society.

And the union round en idea brings to pass this phenomenon, t

begir tc correspond anc to be interested in the same problem.
akfi ot

problems are 9bsurd,( he problems of tlie 1éth and 16t century ere sbsurd

tode:r and probadly ours will seem sc cernturies from now. Because ve ask the

most direct cuestions and later, perha;s, learn that e have

detours.

Allow me to make a distinction which has been lest in the indus-

trial age; this is the difference between creat.on =nd procuction. Henry

Ford is a producer of csrs, but ne Gid not invert the engine.
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bie coeteraocspo f

Cut of this

a common adven-—

work

a university,

are the greatest

nat fifty men

And gll the

tc make many

He went into
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mass oroduction. He did not invent the machine which he is producing. Most
machines today, for practical use, are not distinguiched in their inventive
from their productive stage. It is a long way from creation to production.
The production of scilence is when people begin to work and accelerate the

. ~ . . Iy #

process, to operate with it, handle things with it. L% Cf‘eaai"ue prveeay WQ;G

Scigence - L L e ,
Of—eeonrse The middle stage of education is to be diseriminzted from
knowledge and from science on either side. Tducation is sometning quite dif-
ferent from knovledze, because it makes an iprorant person see how snother
. ;
3

person comes to krow somethin;. A chil., a student,{is unable to see how an-

other men thinks, a men who is on his way to get results. In every good school

there is & mind in operation who “nows how to go on from ignorance tc know-

ledie; ame he introduces this process in the presence of his students and they

get tiie idea and attack the subject under his guidance. It i exactly like

mounrtain climbing, where the guide goes first with hi: rope and pulis the

others up. And becuuse he has done it before, they can co it. I do nmot think

that ary child does anything else but follow what the teacher woes himself.

e have reached the metexied stage ir which we think that the teacher m-kes

hda

the pupil do scmething which he does not d?, ut it is not true. The word

education means drawing somebouy after you, starting somebody in your image.

An- at is why there is-thic deey abyss between educstion anc knowledge.

Ant that is why tt t o abyss bet t r¢ knowledge

CoReesd ¢ k3
Xnowledge ters~meseked tle stage where two and tro make four is acceptable to

W ks M@fywa,b'
i Educa—
] /7 Edue

W .
everybody,~'ﬂ\thematics for the million." Tiiz is knovledge

a

tion is mucyo more modest. It consists of the simple fact that a men can

tell his ewperience tc someone else. For educatior, when it reaches out to

D
\ bring science into the ken of the student, is started by one Won
, . W | . won Aeacarte,
who g€t§in touch with the scien v tre one princesg t. whom p

{ ¢
wrote nis letter, by the one Heloise to whom Abelarac wrote. Every é%éizcliéb4sﬁ41

is an arostolic succession. There must be one person who is taught, aaé—%heﬁ_~&{4a21L
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betoraga W«Wo\/\[e_aﬁ"u—“-d
Muf)‘}dq}_ WWM bta.ﬁl«. Wamk&x}%‘w

M you can explain, The classroom is u necpssarv ev11 but ve muct not forget
person.
that a teacher is already a feacher when he is able to teach one, If he is

not able to teach one he is mot a teacher, although he may be a head waiter

{
in s restzurant giving %oup to everyone. Knowledge is not education; it is
what-you may call instruction. Because th€sr mef is.not Tn%er"é"’séed i@ r-ising

217 his pupilsAhe situation of a2 living person, making%ﬁm participate in ’ﬁl&m\ﬂb

ot RN aa 1y imar, scciety. Mo cdewcaloy LMME MWM W

In a lion~hunt you have to smen(‘e and finally to -ideas
You ma, ~eeompere, the whole story from knowledge to education{:\ The idea

is a lion; the science is a liou-~hunt, which hagpens only long after .ic hus

e
beex( at large  couoxing the liow and dividing him is ecucation, and ealing

’
the dead lion is knowledge. It is imjossible to eat the same lion alwsys, but
thet is what neople think today. They really believe that you can have an

educatien in wnich every generation gets the same ol knowledge. DBut we are in

a much more complex and richer and more impressive process; we have these

three great subjects, God, the world and man--Creator, creation, and our
. . . . N . - - / vy,
own creativity, that isfhumatis We have the Word, we have the light, and lbiyal e

craghee science, &
we have this moening and sighing of fCreatures. Ve h&vehtl‘:e amaring faculty .

of analysis, and we have this healing capacity of develiopiny sighs and moan-—
i . . . . . - N " ) 3
! ing into articulate exocression which I weuld csll the EfldaﬂdoSoi man. These

three things sre round us all the time, and it is clear that the West has gone

cu patt i m;egt_)h)
through the three nhases ~“and cannot jump out of this cened eXcept by
4 it

¢oing barbarie., This you can do at any time but C()btu a hlgn crice., -[# ‘s Mm. .
s ?’“Aﬂﬂ Vs ‘o -Lawr% Rena it K’Q"’ ey o
If we wis: tc start \«1’;}' a new cha-teT¥in tne life of the university

we carrot do it by carrving over certain finished items out of tnp mmdle

\ cd oa o.f,‘q
ages s$ out of modern times. Thid i%*é:‘w‘ ﬂev should hi( n'Q

'L‘ih'\«.ol\(/\«.(}‘ [\ c‘iﬁ(\“ml
will never come true, while wa ~-psole nurselves that it is enough to nave
da
one certa‘n basis.ai: scholasticism ané one certain basis in neture sciences,
e ek We caew. bhowve )
and even Les{mn the sciences only. =00 BB LNT oughW

W\ALWU}Rawe&me{? eceegf . WWQMM

P
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v s olveckion, . (1, we shatl ol hug Rife g ris
%v:"_;;wﬂ c(lu ‘;/‘:éf.euc,q,/-oacia::aﬁm« o 6 %%AT

r-virlet one t+hat won't. rub off thet—shedd—bo—Trte—the

brstEf—tnvestizetion. The tension between ignorance and knowledge is the

thing which we think valusble , which makes ug alive s which 1nte*rwtes us.
W Qle ewd, wnil waiiz ol JL&QAL_ﬂq we ahall bose olictatuvy: Koce,

peoo e who only know are the communists and fascists. In Moscow they know

I heard a story of & youny man *ho spoke to a communist of
in Russia,
Germen descent who lived / and said, "Fhat a tragedy!

k Shreaf-Car

were killed in thet(@cecident” and the communist turned anc said, "Never mind.
’

everything.

Three chilnoren

In the perfect Ggmmunégtsociety thet w?;id not happen," That is to Say;7ﬁé Cah4uunjsﬂb
+o be

knew he was no longer able to experience,(to love. Knowledge has a disheart-

ening and 2 heraening effect on the human scul. You cease to be afraid, you

ease to be willin: 1o co-operate and tce be in the fear oi the Lora, to be

overpowered by a tning bigger than you; you become asocial. then you omit
O Cugfiirup rckaa)

the driving push of 211 humanity into a new science of man fgu gite up the

hope of any sccial co-operation, of sny business, ol any future. In this
sense I wanted tc sav that Woodrow %Wilson's crusade and the university are
intimately linked with the idea, Can we have azgldea and an educat.on center-

ing about man?
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DISCUSSTON

0
[

RCC: “e wart to know more what vou mean by mo=nin: an~ crying.

"-H: That thers is som thing very valuable that is tihe beginning of

%

ﬁbux &JJJ
all the{ﬁS?é%‘““)

meaningless: you hear so meny veices and so many sounds you get tired, and
you
so what / hear is scund, bul tie meaning of these words is nothing important}
Qund SC W .
only the push(@hich io ewpsessee—ie thcse words seemt to be important. ‘hen
Ssirre

wizdom, /th@ simple fact of dishsrmony in all humer voices, ir a free-for-

a1l fight, This iuea of the free—for-aff Tight

you see the workers and employers mobilized tecay you feel that it is a
questier of vigor much more than of meaning. Still I thirk that to o certain
extent you would admit that any groun which does shout forth its own suffer-
ing is driven to this b, suffering. It ie the expression of somethin_ real,

This Y

and you car crly meet a .ersen when he is willing to confess Ycu can

only mest a men or the brsis of what he has not, because there he is wiliing
to change. Tnet is why the rich men cennot enter the kingdenm of heaven, be-
ceuse there ic no opening where he cen ba won over. Lcok at Ulysses by
Joyee., It is = very importart book because he crushes lungu.ge, smeshes it
to ieces, takes & word of 3t. Thomas or & hymn or & poem, talkes them apart,

stiows that they are just sounc, memory, fragments. Pecople have attackes him

Mm@ crushed
for it, but I think he has showr lkimsedi uncer the burcen of thnis petrifying
now only

wisdom of the apyes, so that he is/ a b.ncle oi nerves repeating these things

to meie nimself important or because he hio to pass an exaniustion, or for

sometring utterl: away from the crorcity of expressing his own meaning by it.
oL asd

His flords only mear§that he is nervous, urhaipy, running amok., By so doing

he “estrovs civilization because he is act simply shouting but he abuses

o

the most sacred traditions. You get the stage of the c;nic; who know§every-

RS

you get the men who breaks down becsuse of his inzvility te 337 anything of

his own coloring, a men breaking down under the burden of an education he

thing and writes "1068 and 411 That." That is the stave be or?-/ In Joyce 5‘4"“9‘2% .



&
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could not digest. You could have called this book a waste-basket.

w7
? Or a basket of rubbish.
R-H: Thatever you may say against it, it is symptomatic of our time, the

inahility of the common men today to stand up and express what he roally means,

]

uniler ths guicance of so many contradictory teachings, I th]nk this is th
cause of Joyce's linsuistic difriculties. You may cislike the book but the

men whom he deseribss I know exists., You find him in every physician's waiting-
room; vou mey be shocked by it 4¢Aﬂ#ﬁ'> $L°Wkk“%’

? I should, like to ask, apropos of your remarks on the civic and po-
litiesl influsnce for so lony of the Cerman universities and the absence of it
here, it seems to me there i3 some significance in the "brain trust" men and

ft

in the using them as government has a

car'war a8
m"W.FZT

3 a short cut in an emergency

R-l: I don't think it is a solution. %

which I admit mey =asily be valuable. It is not a solution bacause of this ﬁueqz—

Tha Bva.-uhwl- loof‘

differance between iden, sciance, aducation, ani knowledge.

Mdisw
full faith in the mental processr he mentnl nrocess 1s not

President gets hold of his Brain Trust but with the exclusion of the rest of

the nation who have no time to narticipate. That is all right in an emergency

mut does not do what the German university tried to do,--thet is to live by
s hblemcles

faith along; no o know when the “our would come but to expose the country

to ideas with the imuliecation that ~hen thas time came to do scmet-ing they

would.

o

? Is it somethins like calling in 2 surgeon to do something, rather

than having a health: bod. to begin with? On the other hend, it is an attempt
to bridve the gap betwesn the ivory tower and the world of need.
R-T: The gav is not so great when you lonk ariund and ses the state

universitiss. You will Tind thai thev have dons & wonaerful job at Madison
. 3

Wisconsin, dut not enoush to establish = 1ivingw forever, What I

have tried to say is that there must be something bigger than any special é&lﬂzlg

Spiribol
force in order to get what

community as a arivin
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we should call a university. I think it is admirable what has been done
there;mbut I am told it has run its course. You know the difiiculties at
Mﬁdison: that they are all feeling at this moment. The; have done what they
could to teach the fﬂrm%?bgnd they hgveréome to this same crisis that Harvard
and the others have., You see the indignation of the comuon man against the
Brain Trust. Roosevelt would never have been called a aictator without it.
A ¥inc is just 2 king; that iz not so b=d; but a president who surrounds him-
self with all the brains oi the country-—where is the rest?

DRE. RULON: How iz it thet you say that we should keep humen beings

out of the realm of nature? Why aren't we included, so that the study of na-

ture includes these humsn cries?

R-H: The scholastics thoucht they could not do anything better for men's

nature than to treat him as a child of God. The 15th century previous to
Tuther was filled with attempts to analyze theological xnovledge; only it <id

not wori because some of the practical worries of these people had notuin: to

do with their souls. WNow the same is true of nature aud mzu. It is very, nice

13 gilve evervhodr a bathtub and make everybody aware of his body. Only the

2
r-al problem is that the man Jdoasn't ¥now just how much to spend on his bath-

tub; and you zet a moral problem—how much must you keep up with the Joneses?
by sociclogists
My students are told tha®t marriage saould always be entarad into by similar
~ results.
people, because otherwise it mekes non-sugenic / You may imegine that I am

horrified. {You mist merry your sister or your rirst cousin, whica has been,
of course, done in other civilizations for the simple questior or keeping
the peace at all costs., It is applvine the principle of least resistance,
whic! is a principle of nature. The simple trutn about any humen incividual
his task
is that you gzet nothins done wnen you do not tell the verson that / is the
most difficult thing in the world. If you tell him it is easy he won't do it
Mot saLricutt

at all. ¥hen you treat a man like a natural being you will be let down by
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him. T¥hen you appeal to him to overcome obstacles he will overcome them.

Anv humen being is caught by the idea that he must tackle the most difficult
in

thing, and/any scisntific proposition prepesitierm what is intsresting is not

the thiny you can do but the thing you can't ao,.

DR. RUTON: I understood that you were making this distinction, that
humanity should not be placed with the beasts. Thal was your statement
rather than a statement of poliey in handling human beings. 1 was wonaering
how we can be sure that there is a fundamental distinction
between humen beings and the other beasts.

R-H: The only »mrof i= +he saaaihility ol the human being to be in
suspense batwee  rnorance and knowledoe, "an can live through a period of
doubt, throush e period of freedom in which he has a choice. Ue can admit
that he doesn't know. ¥hen vou attend these lectures you are not acting like
a bheast,

DR. RULOK: I have seen a collection of dogs and I wouli hesitats to say
that they were not doiny much the same thing. How do I know that any collec~
tion of dogs is not doing the same thing?

R-H: It is tie risk of exposing you to 2 new iuea whicn distinguishes
the animal called man. On this exposure to the danger of belnyg cnallenged
on some habits a man can follow a new scent. An animsl always folliows &an
0ld scent, It has a flair for it, a better flair than wan, but a man can
bmra new tracx.

DR, RULONe¢ So far =«s our im:cination goes hce can pernaps.

R-H: Mav I ask what your inter~st in thi=z gquestion is, because in
practice...

DR, RULOX: Of course I know the difierence irn structure; but it dis-

AN

't the

S

turbs me to have this creation and creativity set off from nature. Isn

human being a psrt of nature?
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R-H: Of course we are, very much a plece ol nature and creuturzs. Vhat
I'$é;nt was thiz evident caparity of the humen being tb o€ ~reated and to
create, By beins created we share fifty percent with the animals. Creati-
vity does not decide how far we are being made and how far we are making. It
is this situation of assistance, the fact that there can be any talk about our
being in the know, heing on the side of the process of cr=ation, anticipating
, helpins it on, which makes man standing between the two opposites, between
the way of beinc made and of making., I admit that many people never reach
the stage of mental health in which they exoose themselves to the voluntary
use T ideas. In this sense you are gulte right when you stale that
we havs learned t'at men can live 10C percent as beasts. But this is not

satisfactory, becnuse the natural science which has ulscoverea thislaw has
done something which no beast can do. I have tc admit that tne scientist
nimself was the man who explained tais beast to the woria. So h= was on the
side of Gor.

DR, RULOT: The thins I had in mind was that this natural secicntist
woull mrobabhly hsve to continue to listen to the cries ana systematize the
data.

i R-H: To you kno: what the ucdaﬁoaﬂﬂﬁ«ﬂlr when they aia not want to be
: Cpreqbad sl up e
coltapsad by the scientists? Tiey burned the witches. And dhod—dbswnert we
*u—‘Lﬂ

are goin; to do when you go on with your natural sciencest Yoy tortlre the

| poedh, Mo oo, (ke p 08, (Tue «nge .-
\ chils rnn1( I% 1s carryins thehaway to a flekd where tne. shoulu never sat

reat author snd Nobel prize winrer is at this moment

0

foot. &,Qiyt\sCaoem .
tryin.: to s;ﬁud;‘ telenathy in a lsoorator Lo as “RSQA.U‘G/(.O S% crend e
! i o Lafr {ikr haoCleprazc #JVTu14,<¢5¢.u

DR, RULON: It disturbs me, thla distinetion betwsen scisnce and these

observations in the home., Isn't it simply that the scientist has got burned

“orEnERE by these homely; observations ana teken the safer course?

R-Hs I em very glad that we have reached this stage of real fight
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between our views. By addings to the achievements of natural science we can

“Ao very much good, There 1s no reason why this should ston, only I fear the
K 4 ¥ 1RE) )

encroschment of scisnce on the fields which are essentially human, where there
should be social wisdom. %e must put up some safeguards now, Recause every
natural science reduces what we see with our senses te some lawful process.
You seec the sun turnins round the ecarth, and you say, that is all wrong. You
reduce it to the simple fact that the earth is turning round the sun. You
have reduced the truth to reality. You have only omitted one fact,- the fact
of illusion, And since scientists are rolns this all the time, the myth-makers
go, and man capnnt live on this regimen of faet, mah must have feelings. If
for ten years a chlld *as consideraed n man an ogre some harm will be done.
You know ¥r. Murdstone in Dickens. The fact that he appeared as a tormentor
is not ev Inined away by the faet that any psycholopist can explain Mr,
Muristone, thut he was not so bad, that he merely had a one-~sided point'of
view, He remsins Vr. Murdstone. Why do the Germans » ur2dllc

The havéz%%%)much scisnce and so thev bres< out into this realm of myth-making.
The, have made n real cut between sciertific fact and myth. The man, the
human being, sayvs, I cannot live on sawdust. T am not interested in the

fact that the earth is turning rcund the sun but I, as a living being, am
impressad by the sunset. Yon add un all sunsets and you get your myth,

Ther only have forgotten that these instinetive impressions, these iliusions,
can be purified into voetry, can be articulated. They are perfeetly satis-
fied with shovtine. But you must not be zstonished with the response o the
mass to the gosnel of the natural sciences. To stress the fect that they

are thincs an® *o exrlain them by curves an? statistics is not interesting

to them. As soon &s they have been told by the scientists that they should

consiler themselves as cart of nature they react. They save themselves on

this re”t =hich nobodv can take from them, their right to yell. That is

must face; it is a real fact before
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us today, They do it when you try to base a university on thz one-sided

wing of t-e nature sciences. Abolishing chapel and not gcing, on intc a new

realm of creativeness you zet fascism and communism. When man is treated as

a machine and is taugant all the time that he is & part of nature, nature can

of it.

be mansged, you can make slaves out /  iny should you not do it with man?
Fagseist soliticsl machinery is anp imitstion of the technical machinery oi the

era. Children are taught to ccnsider themselves as part o nature, anu they

ol ent from it.
are not seeinc that evervbody treats them as Fery differ-/ It is a perfectly
natural thing.
PROT, SALVEMINI: Perhaps you might put it in somewhat different terms.

The
I do not know that I am in {ull agreement with you, but I think I anm./ human

mind always works in thas same way, i;xhﬁf in the Jield of nature or in the
fiesld of human relations. Of course mint is one, andi the msthod of ressarch
must be the same in any field. Only while tie natural scientist deals with
physical phenomena; the man who deals with human behavior deals with human
phenomena. Human shenomena are quite diftferent from physical phenomenu.

Thney escauve scientific treatment. Jirst of all, they are more complicated.
When in the fi=17 of natural phenomena they become more complicated they

are more difficult to hancle. Human cheromenna cannot be measured, while
physical phenomena can be measured. But I don't believe in statistics. Let
us tnke 'he bock of Sorckin. Ir that there zre given marks to cifferent

revolutions.... Well it is childish., You canvot give 23-1/2 to the revolu-

&

tion of '¢8, So humen phenomena are more complicated . Then they do not

Tacur. And if they Jo not recur you canrot compare one with the other and

you cannot experiment. ha® you do with physical lacts you cannot do with
human phenomena, I d0o not know whether a suvergenius ever will arise who
will be adhls to measure and experiment on them, but ~* the prese t state of

our knewledge, though our m’nds must work always in the same Way, beczuse
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logic is one, the material of human relations escapes. If you by the method
of scientific seience think you can yive terms to human relations, you are
about human beings.

mista¥en, We are still at the stage of alchemy / . Therefore toe physical
scientist who brings into human affsirs his cogmatic attitude, which is quite
natural and legitimate in physical phenomena--though even there a certain
amount of prucence would be advisable--but when they pass into the human world
and say two and two are fowr. no, two and two are five, or three. Oo then
comes in what you called phé’wisdom, not tad knowledge. I do not know whether
I am in agresement with you?

B-H: At this moment I think we are in perfect agreement. Only I in-
i scientists

vited yew To take a broader outlook, to start something which will have a
wider range for centuries to come. If you do not encourage in the American
- If :
people such a hope vou will vrive them crazy. /in all these peopls you
cannot raise a hope to establish a society of men, you will not carry the day
now

against the forces whinhptry to establish themselv-s by means of technical
domination. It is a very practical question. If we carnot get up the star

CR.
which unites people in a commen endeavor in the field of sosiritual eéégééar

X they will come to thra short cut of the alchemist. I am convinced that it can
a
: be done, that this wisdom can do something with pef new method, applying the
same logic to the real phenomenz of human nature. It will be logical enoughj

it may be scientific enouzh too. But try to see clearly what the starting-

point is. The starting-point, when you have a stucent before you, is that

P a

you try to help his ignorance. A teacher is a physician, snd in his action

he does something w:ich goes far be;ond a statement of the law, Thils indivi-
dual vou have never met before. He has the rignt of being an original being.
You zive jyourself tc him to sducate him. The teacher is the one element which

2 Une ﬁ:?g) '
hie scientist cannot exclain. Why must the pupilybe trented as the object of

our knowledge? TWhy must you let him in? Why must you treat him as much ss a
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S — ~ —
subject as you are treatins him as/ooject? It is again this ambiguous situa-
Yy 3 g

tion of any me. who cries aloud. You know he is a Negro, you know he is twenty
years old, and on the other hand, you talk to him as if you expected him to
share what is incide you. The scientist can never explain what teaching is.
And those are the problems of the future. That is why education~is the magic
word today. FEvery move in the class room is going beyond the fact that the
student is a body, matter.

? When you‘carry out this idea in terms of policy and the satting up
of policy and fields of knowledge, etc., you must draw this frontier. This
is not an abstract question. There comes the place where you must say, you
must draw the line., But where are we to draw it? Are we to stay in that
alchemist period, in that state of the human mind and the nervous system that
baffle us? It becomes a practical question in three dimensions.

R-H: Any man in soclety is & teacher of laws when he wraws a line and
says,these things are true. In the same momant he takes the full risk of
being misunderstood. He shows himself in the process of trying to say some-
thing and being mtirely misinterpreted. Any teaciaer has this dualistic po-
sition of beiny a teacher of the law and an erring sovl. You must get the
living person into the Jrgmatic process, who in his own'person shows the

strugele. There is no clasy-room situation in which you have not in every
it.
moment the two things,- what the man says, ana that he seys/ In stending up
i =

and risking his soul and his reputation he does somethin: to.the student.

&

He insoires him, encoursyes him to become something like the teacner. This
Teachers
is overlooked today. / tr7 to be skentical. Thev try to teach the stu-

| made on students a
dent what ther know. But there is alwsvs / double impressiothhe man

and éﬁ his subject-matter, That is the salvation of the humun race.
M
Parents teach somethimz to the child, and t p they are some-—

thing, :EE\&2ig;EaEer~i%—cemes—%h¥ee=£in§sg Your problem of drawing the line _
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N o 1ﬁ7 ) present -
is exsectly what is the real orrbhlem today. But theﬂfonfusion about knowledge

has eliminated the dualism. We don't draw any line. We try to make the
people think that everything is #g this side of the line.That is not a drawing
stand

of the line. Yes, we do it in every moment, andpon the othsr side suggesting
that there is something bigger than what I can see, thaf you and I by having
talked together will have discovered tomorrow something in common which will
be bigger than anything I have said today.

PROF, SALVEMINI: Perhaps I mizht add that if we were not still in a

wholly not” discussing,.

world of alchemy but%}n a world of chemistry we cculd(ﬁigcuss what today we are/
There is only one single solution to even a problem oi chemistry, so there
would be no line to be rravn. It woulw be dravn noturally from the fact that
the problem is solved. But since we are confronted with doubtful issues,
because natursl sciences do not work in problems of human behavior, how is
the line to be irawn? It is a practical problem, but what do we mean when we
sav it is a practical preblem? Ye take our attitude accordin;, to our moral

¢ I R S N—

individuality. BRefore we know whirh is tne sclution we say we have to do so~
ALY
and-so; snother takes another attitude, how te ;et votes, how to maike money.
These are the practical solutieons accerdin, to our moral instruction. In
this world of alchemy we take our attitude and the dividing line is arawn by
our moral outlook. And that is why the crisis today arises, because we have
moral

no longer any commonrgutlook. In the middle ages they had a common moral
outlook.

R-H: Let me stop on a more encouraging note. They hac & common out-

look, but the; had not a ccmmon world. So I am not sc hopeless as you all

W2 ¢t € decsce vy VR L Nty R g Ao curo G Cuneceests §
seem to be.J Mr. Flexmer ﬁ§3§“§"3§“7ﬂfﬂﬁﬂrﬁﬁTE“EEB’EBBﬁfdgé1ence and ClVlllZa»

( ry
tion. He saysiscience is good, science is wonderful, and amrhe? or sci-
ence. Of course the use tc be made of secisnce will be the problem of civili-
zation. The scientists do not belons teo civiliration. They are just scien~

b}
tists.

.
| ykffis nihilism. It is the common effect of American education.
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Lecture III -- Summary

The Three Scientific Eras

A. Eternlity. Limiting concept: mortification.
Phases of this scilence:
1. Soliloquy. Cur Deus homo? (Anseim)
2, Summa. (Aquinas)
3. Imitatio Christi.
4. Wy Religion. (Tolstoi)

B. Space. Limiting concept: vivisection.
1. Monograph.
2. Acadenic communication,
3. Popularization (H.G.Wells)
4, Encyclopaedia. .

C. Time. Limiting concept: vivification. Modness HMonowmana, ]

o — (3‘:0‘ Ii

The sciences of society, the greatest need of our time, will
rest on the nature of time, rather than on the properties of space,
In the social sciences (such as history and education) man is
under tension between loyalty to the past and the pull of the
future, The parent as he decides to send his child to school or
let him grow up without schooling decides between the wisdom of
anticipation and planning on the basis of pas?t experience (which
says send him to school and hope for good) or let him alone and
have faith that he will find what he needs,

Hope is based on the past. Falth trusts the child's future
knowing that we do very 1little about it.

The Ten Commandments of Education (as emended since the

lecture)
: 1. Harken (Listen)
i 2. Seek (Read)
; 3. Learn  (Think)
4, Forget (Play)
5. Try {Doubt)
; 6. Choose (Protest)
i 7. Bear (Suffer)
X 8. Accept (Return)
8. Teach
10. Designate

i The parents hear these commandments and should apply them ,;
to their children by establishing institutions (not only schools e
as we now have them) to carry the conmandnents out.

{1) Listen (or harken) and (2) evead-(br seek) are opposites.
The second sets the child free to find his way or miss it.
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(3) Leapp means memorize and also answer.

(4) Forget (play) means vacations and travel.

(8) Try (doubt) means splitting oneself into a questioner
and an anawerer, the dialogue of thcught.,

In the last five commands we are thinking of the grown man.

(6) Choose (Protest) means rebel, go your own way, be self-
reliant.

(7) Bear (suffer) the reproach of contemporaries and the
folly of the ignorant. It is a middle mood, between activity
and passgivity.

(8) Accept (return). Take your place when the time comes
and people know what you can do.

(9) Teach. All parents nust teach, adding their own exper-
lence to what they have learned fromn others.

(10) Deslgnate. Choose your successor, one who ig not your
disciple or your inmitator but can go beyond you.

* * * % +*

Listening 1s done in the famlly, seeking in the schools and

in the movies, memorizing has gone out of business though it still
has value., The last five commandments have no ilnstitution to

apply then,



PREIVILEGE AND FUTURE QPPORTUNITY OF THE UNIVERSITY

Lecture 3, Ideas. October 21, 1938,

The opportunities of parents. The ten commandments of
education: Listen, read, think, play; doubt, protest,
suffer; return, teach, designate. The institution-1
representation of these commendments in society.

|. I am very grateful for cert-in letters which some of you were good
enough to send. They encouragc me to go on. I must tell you fronkly that

after the lest lecture I said, "It dis too difficult," because talking to

-
: Ki
adults has this one specilsl quality, that everyoue who ddes something hw‘ z{r@%

Ol faanl O -

e are afraid to change anything in our own realms when anybody talks about

new things. For ever) man thirks it is inéulting that anyone should tell him
what involves chauge i: hig capscity or field, or he finds fault with something
which could deliver hinr iron the evil, Tefore we reach the level where ve can
co-operate it is painful. ave always been told that it ie a joy to lesrn
sonethinvg new, but QtifgliLllttle like music when we march to battle. Vhen a
speaker is very entausisstic he will carry hie audience by his own fervor.

But the other side of this experience is what I have likeuned to goir; into

/
i

battle, but people are too polite and do not sdmit that so far as their own
living is concerned ﬁhat are all the time fighting something off. As I said,
of the music when we march to batt.e, the music is there to overcone the pain,
and men narch,sonetimes to death,with = cheerfulnese that they might not
otherwise be sble tc show. Zut since I have challenged you sbout o new ground-
work for the society of mern, the clascicis's, the theolo-iang, the natural
scientists, may feel thet after all we have lived & good many years, we have
had some good poetry and some great 1h.€xﬂ&ﬁ??z , and isr't it all nonsense to
say that anythirg really new car havven in the world oi the mind:

I meant what I said about a new thought i1 the society of men, I am

: )
guite in earnest wher I say it is a fhought which mustrcarry(cﬂ)for a number oi

Tt is & real additio:: to t-e things ve know. It is isportant for

centuries.
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all oi us, for you as well as for me, to get the next and the second and the
“fhird generation to go on.wn Mk N S wayy Scieeece .

I was helped very much by a guotation which Mr, McCarthy handed me last
time about men and beasts. It is from Chesterton, who said it would be all
?ight that people should say that man is a beast if they only would say that
)

man is the only wild beast. Other beasts are very decent and respectable.

iian is the only wild beast; he can be a profligate and he can be a priest.

Eﬁ;*tf—yeuws%art'&%w%heﬂEast*youf&friva in-the WDQ;:%n{n this sense man is the
crownt of nature if you 1lif't up nature to the full sense of the cosmic know-
ledge., Man transcends nature by being a profligate which no animal can be,
or by being a saint. Dbut we must not get lost in words. It is not frightful
to be called a beast if we enlarge the concept.
dn *he other side I made a mistake myself, I had announced that 1

vould speak of a little paper of A, T. Housman, and since I omitted this the
classicists were for some reason scared because I had omitted from education

the valyes of reading the Greeks and Latins. Housman is an ocutstanding

example of the values of classicism. T?is Es called An Introductory Lecture,

‘o hme P
and is the only one ever printed by the University of Wuse they

were so proud of it. The title is a typical English understatement. It is

mich more than an Introductory Lecture; it is a debate on science and knowledge.

In this paper he gives examples of classical education. He says, Oh, what a

poet would Shakes.eare have been if he had only have read Virgil. It is a

I

rather ambiguous comsliment to the clussics. And he says, I can imagine
Vi.gil himself, in the year 1816 when he welcomed Shakespeare to the Elysian

Fields, saying,hﬁhat would I have made of you if I had found you in life, you

greatest of poets!

This same man advances the thesis, which I tried to combzt last time,
s

that knowledge for its own sake in old age was 2 comfort which one derives from




ﬂ«uHEe classicist wle-thinks that there 1s an island of beauty, an island of imme-

T«-mru aler P 9 fo qu& 3 e s
our studyBecause they &APe the finest e%&scnszf mar's sighing and
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reading and studying. You remember that I said{ the consmnntlon of knowledge

inold age is like postponing everything to the last hour of life, whereas life

has to be lived in every hour as though it was the last hour. Mr. Housman,

havirg said all this praising the classics, praising knowledge because it will

comfort old age M ai:"t&):s%‘b{ln’sk:nﬁere I‘t‘*t&"l’fm
age, . &

Prefare~. He did not like it after all.

diate value, and that he does not need to care why society should zllow him to

i’(n.af.u% wot wwtlrbanof s o e ) —
read the classics; # safer when-he—ta—omttbed—Erom-n—books e misses one cCedwbval
t

facty thet—wirarb—we—ecedd Mm‘wcs, poetry, the summary of the past, which we
orations ﬂudih((ubﬁttlsk A W»@Wew_“ﬁ%

% differert b

middle ajes were read very carefully. There was never a contemwpt of the clas-

sics. They were the introduction to any knowledge of Christianity. Later,
W-Q.LMM_

teag,
when the church was made by Luther a part of the world, the the outsfand- ——

ing sources of knowledge. In the age I have called the age of natural science

they were read because they were the finest achievement oi the {)dﬁ;eof this
world; they were called secular. But you mast not think they were then

' W
read for tne first time. TheyAweLe read in the light of nature, be cause ﬂ@y

bpen, Re-o-elatn ha{wm% : ﬂ.nd((
fh@ﬁ-m in the \'akg@of thlu wox‘lu béfore hey weye aﬁ)

0.( produced

me?eggﬁ‘ée—?om of thig world. ”Eﬂﬂsthej were read as the

greatest peaks of m- n‘s(acﬁlevemen‘b. I thiik they will keep their place in

moaning. e are begiining to read Homer in e new way, because he is the first

step from tribalism, a really new man, =2nd because we look on £¢m as the

first achievement of higher liie, because we begin to understand how difficult

sl a H4s D¥ ih %40.1 /
it is to b to become conscious @%&%wgﬁ, QKPW’-Q
that we ncﬁd of sociciy
My declaration wes / - new sciencef starting with the%tlculate
so that ve mav understand the #Mgarticulate, because I am 2 classicist myself.

interested
The people in i..oural scisnce and in classicism, which we may call the two

M~
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durirg

arms offzﬁz?ght n the university éﬁtne lagt 400 years, have lost interest uAAJ@fLJﬁE
imAg§géﬁ”§f£;%§§§ﬁ)uhe very new start which I have tried to recommend or to
prophesy. The greatest German scholar in the classics,[bé@ﬂ‘udﬁ{i%} was a
monster in failing to understand the greatest prophet of the future, Nietsche,
the greatest prophet of the downfall of civilization. I am talking t- one
member of this group especially, to show him that the philologue, if he does
not allow us to base his own activities on ouwr present humen reseds,--

and it is the same with the expert on Shakespeare,~ to base his teaching on a
new groundwork aru to get in touch with the moving thought of owr days,

will lose his public, = will not be able to find people to study Greek or
Bnglish just for the pleasure E&che utudy, of reading nice, pretty, beauti-

Lo § —— 2
ful literature, ijmust be baged, it must be speedeliseds esta bllshed

’ . (2..5% ALn_éaLa/a
derived in every generation from a new feeling of society about it. )
&}F fled s 2 ﬂtre.cﬂaa.élamlezk Qar Ml g $CJJ&¢;QJL.(SF fquJALQLcL*JLﬂ@*Q‘
When you have an endowed chair you mcy think for a time that it will

carry you through the centuries, but ggﬁgégfz endowment is gone you may find
L

that the study is gone. A + will not endow a chair of Greek because it is

an expression of wor or he may endow

n processes not invokyed in the process of change/ which
Lermaneit
depend,on society, a rew pusemen® on whi

There are ceri
this first, second and third story
T dealing with your subject can be solidly\based.

Th#dsscience of society--and this perhaps has heen my mistake--is deal-
ing with one very simple new principle, the principle of time instead of space.
It is possible to say in a simpler way, perheps in a more radical one, that the

topic, the protlem of the future is not man but time, and that the problem of

hoplona /ﬂ7&9($§ - .
the last 400 years is{space; Bhe erything has been put in space, man too,

as a part of nature. It was perhaps wrong to draw your attention to this
heo¥&
division between Creator, creatures, and creativity. Ve may say 9166 ha the

middle sges dealt with the Eternmal, hence God in the méﬁ%fé. Logie neglects

e
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F . -,' /:K_Q g.zk Z(.fﬁ,, §| 4:;? WMM N Q A:c:;;:‘;' ﬁ P}Eﬁ’ . 6@@(‘:&?
ye" tlme l;mit. ,W is true always and forever; it is timeless. If you will ‘

look at this blackboard:  (Outline on boards)

The Three Scientific FEras

A. Eternity. Limiting concept: mortification.
Phages of this science: -
1. Soliloguy. Cwr Deus "( %ﬁ&.ﬁﬁ.___

2. Summa. ( Mad pAOdeackm 2. o Clocac a ,
5. Imltatioaﬂﬁ:isti.' d‘gh'{bovﬁw 3. edaicalioy
4, Wy relicion. (Tolstoy) Coreaurmmplion ¢ . K-u.we.nd.gk.

Space. Limiting concept: wvivisection. "
B Monographs M&wm%ﬁu& ol 8 Sclawes

|

2. hcademic communication. MMW oy Qebeca
3, Popularization. ( ‘o B e

83 @dleac cifyn
L—M‘-&wbﬁ*-ﬂn 2a K&L”\I&A#Q

4, Encyclopaedia, ﬂ-%.b&%‘

Co _Time, Limiting concept: vivification. -

I el t Whosets (bR’

4 is represented by the sequence:
Anselm Thomas Aquinas Thomas a Kempis Tolstoy
Abelard  Bonaventura Fkkehard Emerson
B by Vesalius (anatomy) Pascal Faraday Vells - .
Copernicus (astronomy) Newton Humboldt G-‘Jd‘)2~ o totaecaita
Torricelli

The science of space is bused at best on mathematics, dealing with

weight and expansion. It is dealing with moasurements of space or of weight

in space, and mathematics is its groundwork. Now Mr. Salvemini made a remark
B T

to defend his own science, history, which is the :cience of time, butfit is so
in it

comnlex that you cannot use matheratical f orr:ulag}: e are in a state of al-

chemy about it. #iss Taylor also made some apologetic remarks about education,

which has to do with time slso. She says it is a scilence bujr‘lot guite a
. iy TE
science. She i too apologetic. I had to apologize also because I do not
%Y o ed,uca,ﬂm
believe thatit is a natural science which will C!eaog/éfu th&s future., Isn't it

strange that we should have to apologize to the powers that be for doing some-
~

»{‘C’, [ 3P
thing quite different from the Mlng something for which they never asked.
[4

I am going to distribute a pamphlet this evening, dealing with the
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scientist, his own feeling of hope and despair. When you get a man stretched
out between the future and the past and between loyalty to the future and to
the past, you get our problem, you get suspense, you 7] a decision as to which
part of the past you must keep. That is the historiag‘s work., He digs out
things. I must sayy//lr. Salvemini, you were j%?;ggZiite last time. You said
there is one scientific logicj; there is not. When you recollect the fall of
the Roman Empire you narrate. This is not to be measured in expansion of space
or inertia; it is a problem of suspense in time, Ve are involved from the be-
ginting of this world to the end in knowing how much we are identified with

people who have lived before us, how much we are, identified with the races to

&du'wﬁ-nn$k:jftij O caea S ,
come, and wibhthe dictators who ceme—uptodZy+ Csenlh vy {wDUQQTj . Aol
i e t of .Mﬁwaﬁsm veahha, Aot aia by Les' s i ceney |

History and education are new sclenceii spec1al sciences in their own

right, with a different kind of logic which I ‘call the science of embodiment
. — Uk4¢4n4¢ Sciranc @
or of (uwd‘ﬁe ; But the name does not matter. The chil orn

before it is baptized. But it is a new child who now tries to come. As soon

as you begin to say that the time of man has three dimensions, past, present,

e ot f‘ﬂkﬂjgzgkﬁtzﬁs;)
and future, and thatygiz;ﬁaaﬁﬁé%ion‘“is etween the past and the future, you

must
see immediately that the science of space cam be superseded for our purpose by

quite a different groundwork and logic, a very reasonsble one.
ﬂu We have to decide what is education. What do parents do when they send

school, into = university, into business? What do they

their cihiildren into a

wish for, by doing something to their children or by not doing something to
such

their children? You see, every aecision isﬁgggagetween two questions. Shall 3 1ot
N and le

he anticipate the future by putting the child in AT school, or shall he have faith/
The child's future

hin learn his own lessons by not doing anmything? / 7»s to be copea with either by

faith or by anticipation. The past has to be dealt with either by hope or by

despair. Hope means that we think the pest can go on; we know things as they
Cec oyele,
are, and we hope the patient will 1i¥Ves<™ Hope we can only have about ings

M;vf:/‘ 1{ 7 “’ié(e:qrf ‘VeCQ;,y-Q_CL
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an p ?w& &590\&4{5?? e J"tma@ﬂ N

we appreciate and know:’\ Faith we have in ings unlmown. “%en I left Wﬁ

believed only that my life would go on somehow when I came to this country;
the only thing I had was faith.

W'a In thlsPJ %&(

country everyhody mlstakes ope for faith and faith for hope,

but they are opposites. Hope is derived from the past. We hope God will be
merciful and let our government go on as tefore., Faith means that we will

accept something perfectly new. We do ro keepn i;r own old caf wv* buy a new i
PFC—E

one, i - catk—aad have 1a1+k and aquCTpatﬂon, l &

¥ . Or@ oot et
kopsy Faith and hope de—net—emerpd in

he anatomy of Vaselius, in the Anatomy

of Melancholy, nor in the anatomy of the human body, because nature is under-

neath our humen hearts. We are free to dispose of what we call nature. gIt is

a word which we FE&?%?ggiy to human beings, and I admit that we could with great
success look on man as a part of nature, so far as it goes. I .0 the dentist.

But when we look on our equals, we can only love our equals, anticipate our hxn4?“V&
‘riends, or we can despair of them or have falth in or hope for them. TIn nature

we treat men as objects which we can overpower, which we can treat without telling

them our plans, because we can manage them.) Tn St/ Thomagts Summa he deals with

us as living beings who are overpowereq: Anythiiy blgger than ourselves is a

/"

theological problem, Anything gmaller Iis af~ fuxal.nfo?l m.  Anything on the

M“”.ﬂ‘ %
all the time ore 7

same seale (s
gt elementg of the superior, an /;ﬁmen of revelation, of adoration or wors hip.

uman proklem. A Eo§9yéﬁ%ura reflectly

The science of man faces our Spportunity for co- an‘rwtlonﬁaﬂd collatoration, for

marrying or divorcing,/ﬁdi generating or for political assa-alnatlon, which

the dictapor some day.

Yoo with these six terms and six qualities I have tried to make clear

a Scleca g;i ! fjff; ig ﬁif ;% ci_ﬁn_pellﬁf4ﬁfmiabcllﬂ
that I am talking about 3 : frimg-rirteir—e-Ral
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the things which have havpened to us When we speak of the fall of the
WY,

Roman Empire we are despondent and we examine why it had to go.,/B oaus it

"4 its purvose. e LiSf M.S‘&M—«.;QAMQ“'@ ¢
had served 11‘:; purcose., " M*W i ‘L‘aww.

f
In education we have to know how much must the parent antlclputg and
he must
how mucn&nave faith in the chlld's own future, know:.ng that parents can do

:
“’l?”‘"m(a'ﬁmm;* [ue M}ﬁmﬂmﬂ UL Ul Sevrecq,
hn

T wish to talk to you this evening of the Ten Commandments which I
last have been

have put on this paper. These remarks weﬂ% a little wild because I wished

to answer the different demands, and I have probebly sinned against one re-

Sl O Do
merk which was made to me. that T hewve-rot-besn clear ab—otdw :
M) Coren b‘be/‘? m:umo_l
It is  Dbecause ”rh(i child »» @ot(baptizeds™ because we are try-

ing to b.ptize it here together, ti-- I am not clear but orly becoming clear$

I should ve a very bad spea.er, I i wk, if I hasd-%% completel,y clear {rou
the beginning., It is ore of the difficulties of cemws zhiy, (that it is

1
not. ﬁ%ﬁ%@é clear in every moment,  That is I think & wrong expectation

about thousht. I thiik any two people who live togetier go througs Lol

coufusion tefore they can explain how they feel; that is the content of

oAt D
their love story, thet it takes great diificulty to e < Ve begin
really with fixiig the attention of the cudience and trying to fix this

attention long erough so thet finzlly the comt-urs of whet we have seen will

become\cré’é?'( 3G That takes some time. g That ic why I had to insist that
we should meet seveiral times, beczuce it tekes some time to get things clear.
So T muet ask our frierds to think tha” I am trying to be as clear as vossible,

This example of chiléwen.and

]
o

et

!

&

but cansot be clear from the very i

parestsy what parents W do with children, I think will have the merit of
7 v .

being pedantically clear, perhaps too pedantics P e tcnngh be /\M,

Qead riet. o 1"—~&~%2ﬁm-@wm7 e %ﬂt—o-&% c.‘vﬂ.
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Wﬁtﬁ& mb WQ@@‘( ‘-u-ww@@ﬁw Uy (et Laesans: iy ‘nﬂz l?l@m%é

A child fror birth tc desth runs hlS ourse as much as his psrents,

et . . s _s‘ a‘a
biologically, physically; but = = human ‘belnghas a fsuccessor of his

him
parents and the generation belorek he is something gquite different. In the

cradle he begins a process of education, ewmd These ter commandments are
imperatives which the psrents hear and apply to the child,- a strange situation
ir which twe people hear an mperatlve. AThe parents could be godfather and
gocmsother. B léli. ©can't do it themoelves.‘ o We nave a bifurcation between

two people who love each other, the perents here and the child there, and the

parents trying to egteblish channels or institutions which force the child to

a certain : Mazﬁa5/vﬂa..€ (7%,
C o boiup o ] .
run thig course but nevelc‘(g% f*bhe child (@irsctly. So There is this compli-
! C o, 3@2_”&)

cated social system, whenever we have am(imperative, : we have an
institution, and a child is expected to volunteer in going thx ough the in-
stitution. The perents are never allowed to accorplish/what only the child ML““-’Q'%
can do,- to live., But the parents can try to make it relive stages. Cﬂ.—u
p a&&wWMW;%MW% aldl <k

he 1list runs simply in three paragraphs; for the sake of brevity I have

made tiie two lcter circles, the "houry head" for which you have not even an

expression in English, I have abbreviated them into three. The names, perhaps,
ere not the final names which you would like to a_ply but they mean
LN

f t‘b Ly
i that any child wholmeen‘f to become a member of society,of the human race, mus&l lt«.Ma;

: must read, Wt“”"*ﬁﬂ“‘ﬁ_@ s -
g o éth't is 211 we cen ask from a
Ow' Mf’ listen{ must thlm{, must play. Here 1-%‘ opsm &

child. Vhen we anticipste him es «n adult we must ask the child to doubt, to
H ;
[T %}

]

% protest, fto call attention to one of his doubts, to formulete, oubt , to put
(9

it before society. In your doctor's thesis you are expected to do this, anc

 put forward your

ther to suffer the consequences, to take the brunt of havi

¥
thesis or your idea or criticisu. The last three : ; ~threy stegeg ﬂﬂy&x
.did not
very poor in lengusge I know, but I dmmkk want to go any further before we had

talked here tosetner. Tha C'l‘—*eo' e ad e f s W@[ 37 //Zuz;uﬁnu

. Ufi “f W, Q“QM’)"UYQ ﬂ-n;ﬂq uﬂ Q@ pep A
;), .’ rae ' S Return. ! Then you have made plain wflere ou stand and where you are by
¢ ' .
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fixing your attention to what you think worthy your S.;vairi't , when you have be-
~eome what you will be for the rest of life, the man as whom you wigh to go on,
you are in one or othery/Tinally tolerated by society; you are received. I could
have said "Be received," don't be sullen, don't stand in a corner, but let them
know who you are. When you have left no doubt as to your principlqsl you can hope

for the kind of patience which society has for everybody who is what he is. So

ngreturn{. It means that Mlis called btack, that he is received afjﬁv A&m%‘
beconen A r€RL weinecdsiabiably awd (ady Nleoand
The freedom of teaching, of course, has very much to do with this problem,

U

because most people today are not ¢ or what they"ére , and later it is found
hat the man is inconsistent with his supposed DHE. Tt—hes Mothing Lo aowithe

h—ha—'bg%. The problem is, can a man be tolerated for what Ho really is? %sfm’f‘

Ao ifa bbb sy rac A, N LR D2y, /545 I Q@ AR H fI4I0

aL &'fﬂ ) C ristlorn‘ty has presented this challenge for 2000 years. <If he is approved then 2
e siconld hy mm«m«.ﬁmm and] Aeten Py (OG0 yoaived ag (il g,

E@%M- 3{, ho-ie-attowed-—to hery—ho—dd ﬂTnmad«--Wmsmn The oId &nd tho New 11 108

o wama (S FCae N&J 3«1‘0_; (lad we 15&4}0&4-4;21& ke oQ
F‘nn""—‘ uxu_x.uctu:.vn'-%&d LM’Q M’d"/\ﬁ' = QMM f_,mg,.&n@q

! D_e_@g is the great problem of society: you cannot find men to be ﬂuwﬁ

President of the Steel Trus}/,‘ very soon you cannot find men to be the President

of the United ftates; becavee ve Lhave not learnsd that iety must propare for (ﬂ&w
M&-Soms‘zmdy is turning out teachers in a speclal institution, anm

the schools. But there isc no connection hetween thesc iﬁstitu'tions directly,

* ) PN

AX because the people think that you cen know[liow a teacher can te formed and how a

child car re taught. Put if you think of yourself as an wndivided person, you
Bt G

i J e oy ODBELNPTTI
VF.; Jesus Chrigt sald to his mothw

must ask yourself, %Who ghall take over mv/ job?

j
%’ and St. John, Fere is your son, here is vour mother. That is what I mean

mﬁi‘dgﬂg to another lrée( Eocr~ waich I have held in life. TIn the old

y days, fifty percent of o man's life was taker up in preparing Lie successor. bow

no one does this, end the neglect has gone so far that there is & real loss ol

capital when o new man comcs in, because he does not spend any time learning from

You remember at the end of ir. Foover's term, Mr. Foosevelt

aske f\ is help in facing the Bank situvation. It would heve spoiled I"r.f M i

pollucal luture 11‘ he had co—operated. «MQ—W va(— %Zﬂl aﬁ p+9,

his predecessor.
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4 .
Sl aaeih
These articles are not so simple as they look at the beginning.

Listen and read are today confused although they ere opposite. By listening

we mean the summoning of parents and friends to the child to lesrn the
languagse . %%Qe—n&%ura&—eﬁvironment7?ﬁfﬁ%ff¥6"ﬁé'ﬁﬁsrupta%;% The child is
listering all the time; listening 3;3%%e most general term.“ Yie have lost
sight of the fact that even looking at things is listening. The 0ld Testa-

vent knew that the beginuing of humanity is in listening to the Ten Command-
Hmﬂ W, “LTJ‘%:@)

ments. ;| And yo énlar;e this, because listening is the first introduction
(T horevie, ) : ; :

into societyg%f Reaﬂ[ls the ovposite. It is resignation of the parents.
It means, Go out of your environment. It means, a child is made a citizen of

the wiole world. Beeause6§2ading is tne power to conquer everythirg wiiich

has been said anywhere in the universe, It is the invitation orn the part of

to [Look where they have, not been, to read where they do not

the parents

To Mol is o acds rupta fo &isCae, o)
know, to—instruei //' There you 5et, in the second commandment.,
read for their Chlld.

the self-abandonment or sacrifice of the parents. They know they nnot
Mr‘b&ncﬂaoé

refore The Bible is the great deliverer of society, because it

MEU\« &M—d W VU VR DY - )

The third chepter, Learn. (thinking, remembering, or memorizing) .

It ic not erough to listen and te read. ~hat = varent wewd< cskyfrom a child
wlhtnuwa 03y Gl 6 vt wniine, s yL¢¥¢&h~
ie—-to-dearn

to speak for itself. %hen a parent says Go, the child must answer,

I go, or I go not. To take up the lenguege of his environment is to

show that he is free. When = child seys I won't, it only tests out this free-

e a

dom of the third stage, of entering or not entering into it. So please correct

y the word to learn, which I think is better.
. By the way, ir the Swmary, might I correct the statement about 19th

certury natural science, I mean, of course, that natural science begins in

the 16th century with Copernicus. .
P

Borge. [First,

the parents themselves are parents and have the power

1)
To teach any%od} to read is to free him from bondage, and govfiiy to his le‘4kﬂi%2*

is the invitation to read the hietory of men from the beginning ,&rtaf MLA 7ﬂULﬂ_aﬂﬂﬂl
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to explain. Beek{means, go to school. Learn, when it is repeating a lesson,

Wﬁgh it is learning by‘heart. Vhen it is answering the parents' commands it
is really learning to use this expression. The greatest miracle is that two
vecple arc able to J!g&h ﬂ%aﬁéugékhds People never learn the secret that when
we talk together the person changes. I can say, I like you, and you can say,
I don't like you., You say, Do it, and I can say, I will, or, I will not.
Two people take up the same ball; language exists and ceases to be just a means
to an end., When two people speak together the wholgiﬁociety begins to move,
to live or to hope, to co-operate or to be ruled despotically. DBecause the
moment the child answers and says Yes, the faith of the parents is rewarded.
By saying to the child, Don't climb, and the child answering Yes, the parent
heg shown some faith in the freedom and righteousness of the child. The
parents have left tc him some {reedom of choice.

Forget. The fourth point is very importent, snd it is again a mis-

norer {play). ¥e have to give tge‘child freedom., Ve have to give the child
beCicegn M€ Ficeme s sur 2.0 wge N

the right to forget‘\‘lt is not in the Constitution, but he has & right and
Try.

duty to forget. /After the clild has played——and you can take this as a week-

end, o yearly vacation, a dismiseal from school, ¢ wanderjshry- there will be

some doubt whether he will take up the profesgion of his parents. Take any

doubt, any scientific doubt, which mekes for = divigion or discuasion within

vourself., The child is now listeniiy =nd spealing both. He is beginning to

become a mdﬂ&m*! £ sor; he is divided withir himself. This is doubt, to be

svlit; that is the literal meaning of doubt, &46\""0, Muf Al M .

Choose. Then you have to shift your emphasis on one side of the issue
¢ 5

ard to protest, which perhaps, in plain American isg7you must bﬁ;a rebel. Tt
@35 twwe ) i .

always means to skew responsibility, withoul knowing the outcome! Te~shun-sons

.
veﬁé@ﬂee%} Any dector's thesis shows this. { Jherence to a political varty is

the same thing. Of course it goes much Turther. Your choice of e mate is a
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orotest, mostly to your family. You must make up your mind, if you =2re not

satitfied with your-first cousins, that you take somebody else; you take cri-

ticisms and reviews of your bad book; better take also contempt for society.

The university IT JUst 2 mirrorof—the—things that take placerreat—Ttfe~
-*15€$fv

‘Suffer is not = word much liked ir this country. -But pare;ts

oughﬁ to kunow that nobody can have a full life if he has not learned to suffer.
Not tihat we mewt wish for suffering, but we must learn how to suffer. So
education must teach that amount of suflering which is the mininum reguirement
{for harpinese. I wish to be in harmony with the Constitution and the pursuit
of happlness, but I must moke this qualification, that without having learned
to sutier & nan cannot be ha.py. So, to bear is what man has to learn.

: gt ) {L'/J/-

O/ &
The question of thln skin is eﬁT-for the modermn person. " Re-/Eanmot,

A
see the u&sigg-eéaiiﬂ';%;temp01ﬂr1es turred a“ainutéhim So what my word
7
(suffensp means ls that a man mist be akle to be VbitleVibaJludq¢“}‘ 6T an

go to pieces if during this time he wég%§F’

bear to

indefinite length of time. He would

e unaile to forget, This?comes back to the adult. I told you the teacher's
credo, that we must try to teach as though you had never knovn. Every friend
pu il whom you have in class, must be told your form of

w’ Uart—mesTaje J
seeing thingii Co ¥ Voukpoiaﬁ("our philosophy as if you had never known it.

whom you meet, ever]

Think of the young teacher who is so successiul because he knows so very little

ﬂq 51\,22 €S Chaags oy Kuu.a&&..k@
more thar his pupil.A The lgé%rprlncinle is thet a man must know very much amg‘a}‘

be arle to act as if he did not krow anything at all. Ycu have met people who

have written a book o’ka. ) s Wdﬁaw OM"QO‘W»C @n«v ﬁ:’ﬁ"‘
%un4 Egg;f} 20 Lafane, tae e tlens 1%qnw¢
‘memig;LiuﬁL have found myuelf 1nzuﬂwera positions, not

knowing whether I should say I hed thought of it before.

ve have ir ourselves the _eradoxicel power to be at the same time forgetfuvl

w2 '
and Mmewdng. 1t is very strange, but ve are caruble of looking into the

ve had never seen a {ilower before, and StlT% “¥now

)‘ﬁ_,

e flover es

5

PN
g

chalice o

Te he same with a child or an adult whom we meetb and

[y

everything sbtout



7

‘ kﬁor.ving and forgetting at the same time and not be hurt wher I say something 0 :‘f.

Wof Tox ai;d Pitt was QM ()’LW - de had been throwm out of
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on~
who tells us about k& own field. 5o I hope some of you mry use this virtuve of

"fresh " ?A-—a-in rl':i.s Ferboorenees—this attitude of patience, is a middle
passivity

voice, ¢s gremmerions call it, betwecn action and pagsiveness. You can turn

it both ways. In oue way you keev what you have szid, but you ere willing to

wait until other people have seen your point. That is what is meant by

suffer: you carry the yoke of life. That is really what suffering means: it

only means to carry on. It is & mixture of forgetfulness (play) and (MpAITAMRS .
eam  Bhof ont

You €& not secritfiee what you have done but you can forget about its actual-

ity. You can for a moment give up your restlessness about success. It is

the only wa, to achieve success.

I have just resd the life of %ilkes. The great wisdom of Vilkes sw»d EQZ

Parliament Lec ause ne haua written sn article against the goverument; and when
he was talken back he declined to annoy the king by walking with the aldermer

to the palace, He waited eight ycars, onu dfter eight years he saw that he

coula hirselif all thq’ recoras ol nis exvulsion ked—to—be—

Dy G MW&M v ole - . . i
.estroyeddh His wailting Is political triumph. He forbore to protestjea u;,qp‘q%
/

and without this forbearance the whole thing would have heen micced, the
safeguerding of free election§in his constitueucy. Forbearing for eight
years made hir 2 hero,

Now we come to the three lost stages, aeca-uae—iaan—ﬁe—e&rr/a* “roach the
question, how parerts inciviiuslize the ten commandments.

Zccest. To be received, to accept 2 csll, not to withhold your special

intercsts, not to become ¢ free lance, is in two ways = difficult achievement.

The poor men will return too early, just as an indefinite No. X who gets a

job ag ox e h?“-‘{a (’Eefore he has explained to the future boss who he

really is. Few people achieve this perfect revelestion of what they@—_/realza
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cty ;;/”“3*9

t
llost people put up with thﬂt‘;ﬁ a very early stage. Very few people
Qe Bitie Final ot aud

achieve this harnony between their early affections and ,\that they should
~ deore
push th-;ﬁ Rarsst o Sie—yeu—-&eegducation should ercourage this, that you should
tan~
walt until you.do something tiat you really like., There is. somebody in this

r. . who got his real calling rather late in life. It ie a niddle-age prob-

A
lern, to be loyal to your real WQMWW

Then teaching: I appeal to all ﬁteachers to unde){ ﬁand that teaching

is a netural functios of every human bei rery ovasrent must think of his
e

child ass & future parent, and that means thi @ mist come into a position(liéoﬁ,@’

where he can cay, Listen. This principle that everybody siould teach is now

we We
inperilled when yeu make teaching Feéo » gpeclal vocation., ¥ew deprive it
¥ et
of its reel educationzl meaning. It means thet G chil gnust always try to
L . e qﬁcgcﬂq‘;ﬁy
reach the historical &\MM#@MMM.T)):& is why :LMcomes & late in life,
because it muet be satursted with th h has come into your

oy a Speccad st
own exrerience. If you go straight from learning into teac 1ingl,f, Weachin{,

A A gt feach, ‘
ycm—d-e derives its virtue rom e very few individuals who have learned 4—7’9 :

hoee foaoks
JMW“E‘W %M@&sﬁnﬁuﬁ%em re l/pxperlonce. It cannot be helped. Our life is too
ol - oy uf:@? J

cornpliceted. Not everyone e&ﬁ-\ro?/ hr g ece ten coumandments.

Dut sc¢ lomg, =g we do not recognize that parents heve to teach their cnildren

\,

(28 WlL )
teach¥rp—een ne\'e*‘ tecome aware of this probler thal every generation isem Wa\%

Lo B b,

between ¢1b ovn langusge and the ola langusse. uomehocw has told us

1 { o LQ.M
f% m’%}we heve protested and W&?&T{éﬁ‘@h -{back and. WW%Q‘M

bedweer~the 0ld doctrine and owr own conrributlon. It i not('oul own con-—

tribution. Paonlng 1'= alvraxs gﬂ;mv beyord our own contrlbuf1on,conteln1ng data_

g et i

o rosite beachiss 28 our own experience. Every teacher knows that he is

Mfﬁ:‘:‘f‘ &;MWW

not
‘be-:-nea‘.N A e u‘f
M’Qesignate. Now the probler of abdicetion. You have the old age

alad orizivaly, but woe to him &£




Fae—men TN Y oU Have trupht—te—herkeny—to—seek;evenrtotry; s not-sgEberne
yourr OWIT Tver ston ager tagt-hig—dnnevat Lr_L\JLl’ YOI OWE: fear—eihils. novelly. The
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pension problem, I think it is quite adeguede to see that we wust find a new

werd for this situation in which we are preparing our own successor. It is
o UL

trewendous that Ir, Justice Holmes should die at 94 and & have to say, Who is

his successor? That is an example. Our whole society is bullt on the system

SN "TT") b sy ) Aty KDtat . ]
that somebody else (:points a successorg” But if he does so, if Pregident

l.oosevelt and President Conant appoint a successor, they only take over a

function which the generation of people who retire have handed over to them.

It is @ division of labor between people who mﬁmxﬂ .
their—interesd, The ideal would be that every generatioéLthink¢ all the tinme
about how to prepare;?suumeghoxs.Teachlng the young does not do it, because

whei you teach the young you have not done anything to get @ real successor.

great problem how « man can generate independence und still be liked by nis
predecessor and Le invited to succeed tecause he is different, is before us.

I think society snd universities amikpot able to show any contiimity & the

sné&;} 0 v S Ublensions an . do
future wheriwe rely on just Glscwple° or people who say Just the same tblno%k

Ve must invite people who do not say the same things, who have >

to KLLLCJLQJJ-Uhq ‘Lhﬂwé'iAd'ﬂwﬁi 7€ Soq,

our doctrires and been under our disfavor

Tk&ﬂ CALL e odas Bio daceea A Mer v x % % % Yy oy e did den T,

Let us look now at the ins®itutions which perform this form of chan—
neling every mon's function, every man's life, the real men vho live together,
speak together, and fight together.

Listening (horkening) is largely doéiin t.e family. The father cones
home =nd Goesn't read the nevwspaper only. It sometimes haipens that even the
father does some of tne talking., I do not know how far tlie family has to te
regenerated. If the family has any meening it has this rerntal or spiritual

function of meking the child listen, and whoever does it is the parent. It may

be the church. The institution which does tkis governs the child by asking

obedience, pr—esicimg—hewrins, by asking repetition, by asking him to counform.
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either to his family or tc this other institution. And the question is todéy, ~
So Lol
who is this? The church had great nisgivings sbout parerts and had godparen §}&.

The child was taken from tre pa(erts because they could not do 11{2.?4{; IL(LL?$ f_
pery s flen t‘“i“~r4k T

{
Reading (seeking). Thie education is mostly done in the schools today,

re- the human

and in the movies., The mov1nsare very scholastic because tn*v 165

2
e

mind so pascive.
cztion. I do not wish to go into the detail of it, but to say that whoever
teaches the child to read (harken: is the school. Again it sould be z verbzl-
ism to think of the school as the only institution which really does this.
gone , . ékuauaz.ue o/
To memorize (learn) is today practically/out oi business, in-order 4o

enticipate the experitental stoge of doubt by writing poetry, by writing a

paser. 1 taink memorizing has gone to the dogs. Put insofar as little duties

cre corried oul i:n the home or in the school, thls memorizing does exist in a

Hatnb s Al % t«lghave to Teois UeSune

sense ef—tie~wexd. Dut
It mey be right that we do rot insist on

.. d»U{
where the memorizing reallyhﬁameg place.
verbal memory today, althoush I thick that to learn poetry does no harm. EBut

the renory can be enercised iu i1ifferent ways. I think the great wedk of
o w

progesssive sducation is larsely based on this chawnge iu metnods from memorizing

to seew,vhich came in through the natural sciences, of—doubt. e have

MJ;rauxLA 3@&%&4%3%&“
wsbitubionalized i .. the schools. Tveryhody is in-

v principles iu

vited t> doubt. Anyhodr is invited to protest.
lucwﬁ*daeﬁ

am afraid to sar that gociety ¥kee

Beginrin K with the gixth commaniment

still i1 the cradle. The first five co.animentsfpde in o way educational ﬂﬂﬂ&uﬂd@z

~2ouRses~ e hrve liberty, we have ex erirentation, we have an invitation to

fua a,yf- 8 creq orBan alacnnact B )
%fég;test is i regponsible cﬁl?lClJm, to identify

“Te ready to be sadr-ssiu as the men who says thnis.

moke irresnongible remarks,
\

. - Kl '\m

yourself co fer MArat you

“hen you speek in class ;52 doubt that you rre acting ss o person. 1t is too
a -

early. You zre wavering. ~hen you core out with !
W a\?t - V
cherged, seesuse socliety can 535'3% you og_-eh:&basas, may nail you dovne. # 4_04,.,

J§a¢&9 tg C2 ‘§LQA4J§24411¢4,f“ —ha i ’;9"V yfftflﬁzyéz*fzy
S CRen '“f

Lah the situstion has
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Ieodullt educotien—how far cen these—steps be exercised or changedd How

far can we develop in our social consciences the ive gtages through which

a person must go to become a man in the full sense of the word? They are not
W Dun un~u&btbb4czbj
represented in our schoolg*\nnd I thiuvk the way we train teachers shows the

W@Cﬁl«zaw ‘
S Kf It is done in some way but not by congcious or scientific method.

I ran intou the nigtory of the teachers! training in New Hawmprhire, and the

haphazard way in wilch the training ol teachers has been bullt up is quite

astounding. Somethin has to be done. Tou get some good superintendents and
¥ Juen wo @us-wern— -
good teachers, btut ask them how thiz is to be done/L Still I must not inter-
Mua&.sf*u&ﬂ—/

fere with the educuto This is, o to spesk, a by-product of our speclali-
9 2ons L,muwuul W ”11 ’?u ey wuou‘n,«.w Of edeccall.,,
zation. Ib-ie-net-ihe-= ofral ThiTReTE LT s i e
; e | O TSR IS

This problem of bLuilding up a society of personalities, of people who
have gone through the fire of =z test and not only an examiration: You may

L in favor o. the Nazi Party, but I remenber that in their

e
t_h
o]
-
=
)
s
H
)
a
o}
Q

begincing they insisted that o man could not be promoted in rank in the party

W;{—ws%
if he hod not at some time r@voltpa‘wlfh risk of being fired; that a men

who did not aare to challenze his supsrior in a way to risk his place in the
D S <

£

orrty, could not be wny good. EE was the rediscovery oi something ir humen
life which we really, in Germeny, owed to the Lutheran perty. It is o strange

idea taat sonetaing has to ke entermst into the life of the individusl, tha

he has to expose himself to the danger of losing his head. The teaeher-diffi-
Q_aﬁuga/h Q_&fg._a. Feoclee)
e secondary schoolsg, has

culty then, Wnicid nad; 5 be solved Tor the primery and

~ i (=

never, I think, been tackled for universities and scholars,( The whole five é2u€i,

e - _—
courandments are left)\‘ﬁ‘eoule ar

v

¢ scared away, 5o far as higher learning is

concerned. You are not invited to protest, you are not invited to suffer,

you are not called back &ﬁ your own college. There is no break. Therefore
In any other

N

the strength of Americen life I think is outside the colle e.
co:runity outside the college a man can come back after being defeated.

v

LR 0 ey amd. .
dvantage @f,this ' -bwt it shows why the uni-

&

I think tnis is =2 grea
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versities are not reflecting the whole of Americen life; because whereas out-
side~you can come back after you have suffered defeat, inside the normal thing

ie promotion within the enviromment of your scholastic field. nkQ.ﬁ4ﬁé¥Z%fL¢_L¢4&&44I
1S g Bt em O o § .
The lzst step, designation of your successor, Is given ub completely in

,,,,, e

American society. @#bdication ig not all\abdicafion. It is a2 misfortune that
S

[

Penes did not abdicate until he had beer used up completely. In good abdication

P ) D h' - ; i a e €N g

. ,M;‘.?ngltﬂed et e aegl 20, MWMMM s SlCClyanp ,
there iy powerw1 An aPdication at the right moment is something which is effi-
by i
cient, which forces people to eem® back tethe thing Telieveds the thing for
which this man stards. It ig the same as the violent death of & person when his
office is really needed. Julius Casesar was killed but Caesarism Tecame cternal
"' . - . . 1 )

Feceugse he was not an accident tut a necesglty. ‘thls a viclent ebdication, rut
3 .l‘w‘*% ¢ 4 ;. 5 ! +
id—erdy—means That we have not found ovt how to produce a successor, how Lo at-

/
tract, to pull out & succcscor, go that he will £i11 the gap. Nosl people are

afraid of theﬁéuccessor. They do not kunow aow they can make a living cess® if
the succescor is already awaited.

I think our problem today is to find institutions for these five steps
of a full life. These ten comrandments cover three gencrations,- man es 2
child, as an adult, and as a testator, if that is the word. You have no word
for "greisg".

?  Te have the word eclder.
R-H: Isn't elder nearly elways used in the pliral?

?  You can use it in the sirguler.
R-H: In this pamphlet on Feradey ard Taracelsus I have used the word founder.
fydividusl perhaps can act a2s such; Lut I think ihe cuality of leaving

ot every

something tehind, although the emphasis shifts, should find a name. I have used

e b o , o 3 oA N
the term designete tecause the roman mperors © helr succfssozltue designratus.

Y Hapaia o st wbit g ofrhiuns
£ parent

T wisk to invite your sttention once more to the situation of ¢

. o)
and child b the ten commandment$, The child runs his course ratber

unconsciously. He lives in & family, he goes to school, he learns a trade.




_contribution. Then he has ‘o experience suffering, then he has to forbtear.

Ideas as the title oi this whole lecture. For the parent the phenomenon ig

7 a . o 3
ceed  faith svout sanrwbfEnisdalslee e Then you get the child prodigy
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He is then challenged Ly cﬁfcumstancas, ty abuges, to do comethi ng about it,

to meke his point, to say who he really is, what he stands for, to make his

¥e muct lcarn, and everybody tells him today that it takes = long time until
society can put up with him. But bedes everybody is impatient, and if he is
not received innediately then he wuast throéiup his hands and ulqﬁpﬂeé;, or he
bacomes a permanent rebel, the eternal protestant who can only criticize.
&gﬁi;?the problem of knowi:g what it means to date acts, to act at the right
monent, or not to act when the right moment has not come. ’%7( ’bﬂ tea %M < ¥
Srefrrvicte 0oy ot Ao TUpUf- wecnadT
¥hereas the parents, bellev1ng in tﬂe value of the freedom of the child,
heving faith in the child, anticipate choicesand opportunities. The parents do

not enter into tle process of education themselves, and therefore I have put

tremerdous, that even vhen he thinks he hes no religlon, no principles about
life, he has willy-nilly to do somethiig about his childre:. He haos to be-
queath some legacy. ~Therever he turne he does somgthing to hic children. To
let them o to school is exactly nos much a de gtéaont s not sending thewm to
school, Kot many peovle will cct like my boy, vhen he was a child and was
asked what a father was for. le said I was there to govern him. /ind T am
told thct it is a perfectly un-American exvression. He said a father is

there to govern his sonr. I think he had quite an unusual idea about government.

The father is & governor, but, of course, u governor who has to abdicate.

Resy,  ofedec afimn

All the time there is an zuthority the perents, Tﬂ 1u67 "I have been
told that perhaps the word ideal would be better, but it is rot on ideal. It
is an overpovering force. The only relizion which people have today is the

idea oir%nelr cniidren. lNobod, can do vithout this respect for what should be

when he acts for his cnllaren. He doscs sowething to the childrer, showing {Za
o

faithn in them, shomkng incredulity in them.

. . .
Tet me end ~ith one example where we see how this pa#t era has lost M_Za(e




s

=)
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yvou get the parents who have given him everything, who have tried to do

everything( for their children (that thé;—;ggg;) %ﬁ%&\have betrayed them, edged

them out of life, by making them into something instead of letiting them grov.
I think moet schools are taking time today, and not pushing children.

? Certainly in the public schools in this town there has been a very
great change. They have quit pushing them entirely.,

E-H. The idea of a post graduate course in high school is something very

W
new. Certainly the parents have realized theirLam ition. TFaith and anticipa-

tion are always struggling in educat%on, Yhen you get the child prodigy you
whe v oo Laitte )

get thehgﬂwi;lingltﬁ”BEEBme the paren%: He is the opposite of the functional
\

heir of a father or mother. The limit of anticipation in education is clearly
L]
=)
established when you think of the possibidttr—ot—ti Wb chil%\to
P

c:§ﬁ1/> 5o an T”
live through these stages. Then you teach a cuild A\akxﬁg away from him the

power or capacity to run the whole course, and letting him arrive, for ex-
amnple, S teachlng before he is ready, you teke something away frow him.

Aepel khe child prodigy is the limiting concept. Trom it we can sec that the
“ / . B 'Y
parents have to obey somethiws Bere, something which goes beyond their under-

standing, bevord their knowledge. They cannot give everything to the ChildﬁL¥¢244;,

I know some parents who thought*\bccause they merried in old age they had to

on
hurry,/their chiliren. You canno*, of course,
lis) sLenCe)

3
somebody run the whols course olkii_?” “ithout this bigger th!ng, which can—

It takes great faith to let

not be mastered iy the parents, there is no education on the side ol the

parerts; wiatever they do they hand out their children to a course of events

Neio/ . }
whtcy/can only, from their point of view, be called faith. ‘hat man should

be--it is not even should be; it is just a factual statement, what thegy

themselves ere, what they themselves st be, A«‘bj rnnsl Lot MJM«

K;Q_WW_Q \§ : ,4%
I hope I have giveh you an example of thlfklng in terms of time, the
; of fair awdf

el
relation o: parents znd children with this & cm—lrer—to—nhiel

MuMmWﬁé NMMA&M/WWJ




theé®w have to conform tecause it is the way a ratural reing becomes ean

higtorical persor. In terms of space there is no such protlem, ro vrohlem

of suffering or testation. Neither of thesc exists in terms of space N @-ﬁ

A»;QQ;T (mQ, :)( &‘QM e« )M WA,QM - & L MK%O% 5\ > M‘& 53 DQ m

¥

A‘QL“%{ fl_b’"w et A WR‘ M}QL@—W i era A M\@M"%u
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DISCUSSION

B ? I should like to ask what you make of the child's experience in
the second category: he suffers (forbears). It secms to me the child has
sometning of that when he gets into the grouﬁ of his contemporaries; it is
not reserved for the grown-up,

R-H: I have a~pointed = successor very o “ten in my life, end abdi-

Sufierjng

cated; and so you are perfectly right that / is wmet with at every moment in a
life, o0ill I think the emphasis shifts. I am very glad that you mention it,
becauve I snould have made clear that although I tried to divide it up it is
2ll simultaneous. But gtill T thick there is some reason to cut up a biography
in this way, because the emphasis shifts.

7 T am a little in aoubt a8 to where you are going to classify seeking?

N-H: I thought under reading. Yow may not read books intelligently, but

stiil you are L& Scov’r vp hatmat
/. . -
filOOKlnb Toliiny § T ol your Wey. You are a man of the world and you may

use that way to :rogress. I have no objection if you would say that the [lather
tells his son, go out, seek, inctead of read. The school in this sense is a
substitute for the discovery of the world. -

? It seews to me that ic the most netural tendency oi the child, to
seek by means of experience.

~H: That we could do would be to write this list out in two nomencla-
tures, one looking at it from tle world al large, and the other from our
scholastic training. Listen is obey; read is the process which goes on in

the school where we send our child; seek is the invitation to discover the

This is anotner poirnt to which we must go back:

i

world on their own account.

when vou thirk oi thé husger of the child you %EZ’ call it soek. Thinking of

ugual melk & a'rﬂw( i boo f¢ a—p“
the ingc®: the child, I called it read.

TOU are QUi i r ght that the
ap.etite is the first thing on the sile of the child. But there also is this

plastic quality of tne chilu., Ve have a child at home who is retarded because

(3

is deaf; he cannot speak because he has no

he is living with a grandmother who
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reason to speak, but you feel how he is craving it. Jeerefeme I think listen
”éhd obey is an appetite in the child. He wants t2 be moulded. It is not true
He wants
that the child wants to be zctive only, bt to be led)to co-~operate, to be
as
asked to do something; waen you can make hiir work or do something in the house.
There you have awpetlte, not for cooperating but tor conforming.
? In view ot the fact that the larger part of the effort of menkind
nas been to alleviate suffering and if possible to do away with it entirely,
and that prorressive education at the present time tends to remove as much
old—fashionéu drudgery as possible, why do you consider thot learning to
sufier is such a valuable purt of the development of the child and the incividual?
R-1: I think that ic o very comprehensive question today. Look at these
ten commandments., There 1s nlways o cheep way and a costly way oi doing things.
If you had to listen nll day to a grememephone, it is ar indiscriminate way of
listening. Again, you have cheap suifering from toothache and you have agony
because vour Iriend is not resvonsive to your love. You cannot do anything
against this agony except not to care for [riendship. That is o wrong solution.
You must care for your Iriend. Love is not to be abolished, but to be put up
with. Vhat we have done is to abolish some ohysical pein. The real sullerings
i are quite difterent. They cover o larger field. I think this whole science of
tine today is needed because we all misteke menory, events, reading
ve mistake l.stening to the prayer of owr parents, Tlirtewine to what it means

all this )
to be somebody of the name of our family, e mistameﬂ}or what it means to listen

N - . N : = I ~ an +thiris i 3
to a gramophone. ‘hat we have done it to dez1 with these cheap thincs ol the

- P s oz B - TRV ¥l
momerit, but we must deal with the things thet will last for the rest of our

¥
lives. lio one of the stages is superseded. They all stay vith us. ﬂaoeo(a,fum«w«csf-
Q;,M‘Szek.,suﬁk{ elfc. ) e i
? Do vou conceive of suffering =g « necescary part of the chila's

n the middle decades than in

e

developmentitoo? Do you put suifering more

childhood?
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R-H: Ve will put it in this way. It is probably more difficult for the
ﬁén of 25 to be patient, It is very easy for a child to be patient with his
varents. 4g « rule it is not difficult; the thing becomes dirficult when 1t
is against his nature. Nobody has to establish a reformztory for this anparatus.

Jalac
Bu (a”?ggng man grows iipatient, He wiches to have o lirge income immedistelys;

IS

and then you have to teach him, to make him conscious that it is immorsl to V¥ &

Sl , S fap RIS Ahe propre Qg M of Kuor bo oxe Nuwalleg

7 Youldn™t falth and anticipation run together? Would there be a bi-
furcation in the case of most persons? “ouldn't a designate be = product both
of faith ~nd hope, of raith and enticipation. Those two processes would be
ruinin: together in most cases.

R-H: It is the secret of man that he is a believer and an urbeliever,

le

v'e had the problem this year of a hoy two years old cominz to live in our house.

Ve had » staircese without a baluster. .ust ve have a bsluster? And how safe

mist the baluster be? That is an snticiprtion, vou seec. It had just one rung.
»

It wec o very poor anticipation. The world asks from us mictrust. God asks

frow us trust, It works both ways 21l the tirze., Put if you test yourselfl

I tairk you vwill find very clearly in your own fcelings you xnow exactly in
s
v

every action that there is a decision between the amount of anticipetion,

of sto ping or hurryin., of telegrnvhin ~» =citip~ nv the ordinary mail,

one of a series in the "Atlantic!

? T v nder if somebody saw a letter, one of - ~ories oi commwica-
Msaid that she
tions fror the younsex o -meretion, i: widch a woma§kcou¢u do . m oi having

She ard her hushaid , ;
any ciildTeNe.. s WETE U _ictely in the mood of enticipation <nd look-
" :

ng after them, =nd utter lack of readincss to take a chance on the insecuri-

e

ties of life, sumbhmm® which the race hss always had to take or go’to pieces.,

Until the tuing could be leid out by anticipstion they were not vrepared to have

- . . B . s : L oeme .
any children. That seems to be a tragic stresk in our life. I do not see how

we cre cealin. —ith it. It seems to me very much on the increase and not a

product oi ten ycare oi hard times.
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R-H: ‘hat Nietsche calls the lust man. e can only think of 1life in
ter. s thet he knows .

? I think the answer is that so many young people get married now

without waiting for security.
aas ascontc bl o g faihac)

R-H: Rut I think the first attempt/%ouln be to split w anticipation,

not Me@fmmﬂﬁ&@q&falth If we turn it round and say, we are as un-
believing as you are at times. That is what I tried to express in putting the

ccholar's and the other view side by side.
RCC: I wish you woulil tell us what is on the blackbuard.
R=-H: It i very simple. I do not think that sll oi you will have rend
un A\Y

the first chapter which I sent you, Iarewell to Descartes. I have given you

on example today of hov .on ig treated in education, not as an equal but

ay
somebody to whom somebody tells something. They are acting under imperatives,
which makes them into addressees. Somebody is +talking to us. That is what I
call =n idza, an overpovering irpression that ve cannot help doing sosething.
The:; &rc not =sked vhet they want. They are not asked what nature vents.

Tut tiher are sumsoned, and they nsre in the digrositior of responding to o

ik am the universe,

chaices The, do not fin. thercelves -t liberty to say, I

nor to teke orders fror ¢ policemui vho *olls ther hov to reglient thelr children,

or takes ..eir children away and decides . art to do with the chilarin. Fut the

perests hav to listen to comething which talks to them very ecidedly, and

they have to answer, and it mekes for charge i their lives. Here you get this

an-licotion for the first tro cecticne of our history of science ii the Occident.

g

as .
Dealin: with Jeternity «nd beving/our besic snzlyticel method tgiéﬁ.éw é[;d,

s as . . , : L i -
™ omictic loglc, they had The thing has run its course

areblem

fod become man? A discussior of tl

o

through these four pheses., Thy did
of God, who is not & divine but ir o1 eleveting power i life. The seco:id thing

assigned the Summa, You get co-operation all

ig the ciffdrent

s
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through the extent of celenticts and ::cnolLI' Betweern these is Bonoventure
anc.the others. Then you get the Imitation, the famous book of l"% vhich
eamrth 't everyrody %)nea, d’@]lr\tr oduced into some way of a;

She o Ratk, shope ixislo .
content of theolosicel science. Today you get books like My Religion. That

ie L;no\,-'led,g‘e, thet is privete practice. Theﬂ&!ﬂ has run its course. If

everybody ha s/ws relL 1on nobody has a religion, no religion woulc be possible,
J ] L I

km_r@‘_
Tou get keme)a:a

perricus. Imnedistely you
I

plying the

ptce, the science of space, enatomy, astronomy, and Co-

gsec what they are out {or, the larpest and the
ernllest, The second cl:ge, lewtorn cnd the Acodemicians.

The Ttalians leading, beir, the ploncers in this, you get co-operation be-

. . ¥ '3 -
treen the crientiels, onu FMWW ’ You get for the first time the ex-

precsion scodemic. Then you get the first sttempt to populsrize, Faradey, /;',‘;%w, ?—’

-

t+ ¢ candlesmdxd, Then today you get thc toys whilch everybody car produce,

vhich

you car inform  yourself. All thege things

and the e.cyclopmedie 1n

co—crizt. There heve been encycloprediss . the niddle apes snd some co-
operation Letvecn geientists bofore the tine of the Academy. £till it is

worth while to cgee thot the idea sterts with Copernicus, to deal with bodies,

C a

and Copernicus writes o book on the revolutions of the bodies 1w g
‘ . onto Ascative
and ex,ancion, <o it gees on to academies, (on {0 populnrization and Fernday's

sce, weight

book. That ic t.e ciscover.s thu* the; hnd to teach everyioay about gcience.
Browning hos o poen on ”P?racglsus, ond z@""a irvolved i1 o ter—

Ao cmmww

er C.bouu The education needed now by every-

~i) 3 3 - Y
YW hea MSW f\ 3 ;e f Qe
tody ir netural science, befzﬁrm i 03 Wil LBCLILe WW aﬂ

LW ITE=0r

v‘.ﬂu_M Cea W ’
Let me sum Uo and tr to find a stertingpoint for our endesvor of tomorrw.

first, O’-‘QU-‘"/‘ P
Te cewdw see thal the 1imit ol thi® severburce was the mortificetibn of the
P e ————ar e

person, celibacy, eic. The; vere worryirgthow can men discover God if he mor-—

% At ] . 2 1 -
tities hiwnsell., Ti the second stuge you get m’% cutting up life in

a}_on.rs Q,D‘ . .
thd 54 int the contert of the next stagef vivification, vhich

order to =tud;” it. And th : i
ic & visiorn betueen rortificatiocwn and Hiﬂe){ or, and ﬂen w@ps it can %?‘Eis
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stupid as mortification in the middle ages and Pigeection today. Vivifica-
tior‘ 5;; be carried to an extrene &8 much as the other two, cai be abuseu{z.[ﬁu«. l?%

R A et gt Sk L T e
M?y&’g - T ~IrOTr b m whole propozition is highly pracnlcal ?‘.‘ledds

to doing something. Tt hes benhind it the feeling that we are not Vl'Lc,l hat

comething is leeking. Vivification is the general o.eno,'lna’tor under which

demands
all our Ximmx have to be summed up, which means that it is & risky thing‘dn.a&'uf mfl

AA?& ; Dut it is a demand. It is o thing which counts. It is not the interest in

yd
’ c
cutting up, in enatomy or analysis, but in--I don't like the words economic

reccnstruction’——viv.l.fication. liow the means of thie. How do we vivify men®

Py re-inspirinc them. That is why the scilence of articulation becomes so

iaportsnt. Here ic vhere the clugsics come in, Ve can inspire prople when &7‘?@
‘(ft ﬁ:b‘e words with the full vower of bein. moved by them, ind this vivifice- '

tion will be besed on thise pover of being insvired again, of becoming vital

egoin.  This ig only done by goiny through the whole process of incarnation...

Let 2 uzp run the viole course {rom the outburst of his despair to slowly

being able to exprecs what his outburst reslly means. Ve do not bejin with

the perfection ol for:ulce or with definition. It takes time to go throush
such a process of re-insgiration, of vivifying the comronplace

' ? Do you think that the present glorification ol thc Stete, and the
metevhyeical concent of the stete which is somehow greater than the cunm of ite

varts, is un sbortive attempt ot this re-inspiration of which you psak? It

]
fx gives ilngoiretion to lives which were empty before.

R-E: Yes, the; should have been empty. They have been too irpotient.

It is just putiing into space, into visibility, what I have tried o show 8o
‘» 7 By A5 £ ca. Stale Clocet,, &w
question or faith, I you have mere. anticipation
[
7 There must be thisg idea of = c:snsﬁﬁgﬂg:é?x of which one is a part?

P

he next generatior is doomeu.

R-H: You cre using ratherstical and space terrs, and thet is vhat e do.

Thinking i toGay cerived frorm owr semses, which cope with spece and not with




-
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time, mher@ is no time sense, We even call it time-span. It is a disease.{O(L&D&ﬁ
" '’
? Anm rignt 1n agsuming that the letter A stends for Creator, B
for creature, and C is creativity? Is that vivification elso? If so, what is
the discipline that corresvonds to logic and mathematics under letter C?

R-H: If vou look at the syllabus, I never sald that I owed it to you

to let you knmow thet I know something sbout this groundwork. Eut articulation is

I call it. I might have called it gre nar, hut that would huve been n1qleau1nglcgf“

s staps A, Fo el cane it iiqlss fratooiacs
I am sure ol one thln&. ALl tnese centuries t ere h s been a trestment of the

libersl arts. What do they mean? They have been the prep school in the middle

ages. Geometry, srithmetic and music have been eble to build up methematics

ii rouern terns ind T em sure thet the grammar ol the ancients will be super-

il

ceded by the higher science of erticulation. (o I would say, if you will allow

ne to cay, the term;%q4x4a4qwl‘ has the secret of human speech which would not

be vrong thougn it rﬂﬂzf ﬁqg:;sufficient. Any social intercourse mearg that we

are willin to hsve this exchange, and the other person has the right to answer

or quoction, or to ansver youwr comsend. Tt is bie role, his birthright as a

humen bei%.é\&d A W,\_\ [ - ({\)—L(o.j), Yo Me .fm ﬁww‘
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PRIVILEGE AND FUTURE OPPORTUNITY OF THE UNIVERSITY

Lecture IV -— Summary

I.

The child is the prehistoric man still repeating the
routine of nature.

The adult is fighting and exploring to find his place
in society, and then, in due time, keeping silence and
waiting.

The elder is the man of lasting value, new upon earth
in some respects, a witness of divinity.

The ten commandments of education reveal a process which
goes on in the child, the adult, and the elder.

These three groups pass through the four facts of the
grammar of the human soul. First it listens to commands.
It is in the staje of "You" or "Thou." It is not told
specifically what acts to perform, but only to listen, later
to read and answer.

The mind is the "Ego" and the body is the "It." 1In
school you get the "We" and are cleared of patois. In play
the child returns to the unconscious and becomes "It."

Thus the child conquers and assimilates his environment.
II.

In the second, adult stage, man conguers space, acts,
niotests, asserts, and then endures the result. In time he
hears the command to be silent. He cannot fight a single
issue forever. He should bury his cause at the right time.
Then he is in the third stage. Waen society finds out at
last who he is, he becomes a teacher, a judge, an interpreter,
and so a ruler. He mixes his personal experiemce with the
wisdom of the ages, his second stage with his first.

Then he has conquered time, &s in his prime he conquered
space, and is ready to hand on his task to his freec successor,
and so to unite the generations.

I1I.

The first stage in our life is plastic, the second
active, the third objective. History shows the same changes on




e

a larger scale. Ideas move through time to become science,
then education, and at last knowledge. An idea through a

man like Paracelsus has first to create faith, an imperative.
He created the faith that truth could be found by observa~
tion and experiment,~the modern popular faith in science.

It did not exist 400 years ago, and so Paracelsus, its founder,
was persecuted. Once it is established, people all over the
world can cooperate to forward sclience.

Science has no lasting truth, only a lasting method.
Its beliefs are born, die and are replaced like the cells
of the body. Thus science is between ignorance and knowledge,
adnitting the one yet claiming the other.

The stage of ideas and faith is tae "You" stege.
u ] it

Science ] i i Ill it
" 1} " educat i on 1 i IIW‘C n "
" n ] knowl edge i if ] It " i

Now science tries to conquer the future by educating
everybody. In the 17th century no one tried to popularize
science. But popularigation never teaches men how frail,
delicate, and questionable are the results that we spread
abroad, nor proclaime that the method of science and not
its results, deserves reverence and trust.

In theological terms the child shows creation,
the adult shows revelation,
the eldcr shows salvation.

IV.

The essence of the scicntist's faith is that he can go
behind the apparent to the real, beneath surfaces to the cner-
gies and atoms which underlie them. He does not believe waat

others tell him nor accept his own impressions. The sun is not
beautiful for him; it is a center of attraction. Such a r:cie-
tion of everything to causes and formulae is the scientist’s
sacrifice. Such a sacrifice gives the teacher authority, ac
celibacy gave authority to Thomas Aquinas. To go beaind the
surface of things as science does you must be freed to some
extent from their temptations. The modern laboratory man

is a monastic.

V. : S
To recognize the movement from "You" to "I' to "We" to *It"

is to take part in the logic of life, the science of time.

Scientific logic is never practiced in any important matter.

The science of time makes us recognize what stage we are in

(child, adult, elder) and act accordingly. Today we are

keeping adults childish and inarticulatc.




.PRIVILEGE AND FUTURE OPPORTUNITY OF THE UNIVERSITf.

Lecture 4, Facts. ‘ October 28, 1938.

The opportunities of scholars. the question of their
- trustworthiness. How ideas are changed into sciences,
- .. The transition from faith to science through work, which
a must be
» (1) of universal significance,
B (2) detached from the environment,
f (3) vouched for by concrete persoms,
(4) exposed to constant criticism.
The forgotten principle of the occidental universities:

Paris, Bologna, Salerno, and their secret. .
4 saz e wﬂZd$ZEcuﬁpm
R

There is a nice story by which perhaps I may illustrate my"sclence
v §  of time." Last time Dr. Cabot said to me after the lecture that he ﬁéuld
write out another ten commandments of education. Of course I was deeply
depressed, because if everyone could do that it would be just a way of
talking and wouldu't have any impdrtance. Therefore the question todaybis,
is it possible? Are the ten commandments of education capable of being re-
cognized by you as things which you yourself could q;ﬁgggy, perhaps in other
words and in another way and another sequence? And, he<§;pic Tewthat I have
to answer, and to challenge and to fight Dr. Richard Cabot.
The second story is a more exhilarating §ne. Tor the last 30 years
’ my work in Germany was concerned with the Youth Movement, trying with all
kinds of activities to re-inspire the youth. There was a remnant, of course, many
wotbermeeip o zfiiadh ) -
of my students ne o, ese finally turned up and asked me to help him get
out of the country. It meant for me that there was some inheritance, some

German students who approved of my work over there and wanted to join me. So

I tried for a whole year to get him over.~'1t took a whole year. He went

-

through the month of September in Prague knowing that he was under suspicion
. iRl nnnt Wi e xfF Ridtosy, (R,
5 of highutreason. Now he is on his way o this country. I There wis mv llfe

- C&UL&wbu
! in Germany; there is one year of effo 5 there 1s the 1ast suﬁpe eof a month;{fueu

ot Neadeand . B0 g0y v ) e wacnfl
all sequences of time hanging within each other and getting ahead of each othen.
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I will read his letter. He visited a relative of ours, my wife's sister, o fq\'@?}@
He says, "I am breaking my long silence, but you know letters over the ocean
take eleven days and in the meantime everything changes. Now I am sitting
at the railroad station. My mother has just gone, and we are waiting for the
train, The train is leaving at eight minutes past eight." Where my wife's
sister lives is about half an hour from Zurich. I do not know when the let-
ter was written, whether in the afternoon or in the morning. My wife remem~
bers that the train goes in the morning, so we with great difficulty verified
what he meant when he said, "The train is leaving at eight past eight.”

You see there are thirty years, there are ten years, and there is this

asdel fo¢ e fac s

one day., Yet the boy is perfectly right in pusiing me/at s point where
we can see him waiting c;t the railroad station. He made me realize the sus-
pense, because he did not mean space but time, and he put me in the small

time unlverse bo “‘h‘ liwn. ofle o Coan oﬁo.,g_, oo 'hw..,&a e e,

M# S ih ’W%,/hekﬂo‘“ﬁw,ﬂwﬂodm &op.an_w/hnswsmoﬁw

+ Love @ - The problem of time is ¢ difficult because man is living at the same

fnoment in ;.o’ many organisms of time, and the man who wishes to make another
person share his time must show him where it will lead to, where it will end.
A doctor does not do so; a teacher does not do so. They withhold from W"MI

what theyFa.re going to dog” I think this little story illustrates what I was
commandments.

driving at :LnJ the .. / :. They are a sequence in time, a sequence of man's eﬂﬁn'ufﬂ""
giving up, and the new shaping of an hour in our life. Ve only:, share the

life of the moment with other persons when we are able to divine where we ae
lead to, what 1s going to happen next. illeéay—we—azze-ge%g—%e

We all meet in space, but nobody knows where wé are going next. We are all

very nice here, but we never share the 1ife of a person unless we know where

le. oLy (‘;g& Ut Ouaeip fo Glap
ma"m'e going ne People dref very nice when tHey are with you but they go

off into the night and they have, of course, to make friends where they are.

So if you take the small unit of one hour and ’c:he next, or the peak unit of

a humsn life, the problem today is to restore tkes proper glory, .- v

i
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the arch which leads on. The bridges between fare toaay the secrets, the

mysteries$ everybody tries to make everybody happy, Yor the first time but plunges

-him into misery because he does not care for the change. This is the meta-
bolism of the human soul. As election comes along;we elect somebody new and
there is a break. There is an abyss between. This 1s the time Gﬁy@, and. my
commandments are an attempt to show you that the next step has its repercussions
fop the previous, that you must know when you educate a child that you tend
to educate an adult, and an adult must know that he must prepare to become
an elder. The child, the édult, and the elder, I wish to take up once more
and to develop something like a scientific terminology.

These Theses are % scientific attempts, $o-give—you—the—feeiine.
theb—I-es—devetoping—pointabtor—point. The first coula read also, There is
no science of time today. We have (ﬁ%ﬁgﬁé%;: and we have great pictures and
we have vivification as in educational theory and in politics. We do some-
thing with time all the time. As one of you said, it is an art. Bui not a
science. So this negative statement is meant to set us on the track and you
see again the difference between an idea which may inspire us and a science

which mekes us work together, co-operate. Everybody, so to speak, works

.
today in these fields on his own responsibility. \?heﬁw‘vpmm
~par£ee%—:nf—*wvrk—4’ (1Y rdlifinsy :SE‘S)

rednectn of :
er—qlesa_ter_hniea&h The great historians ﬁre perfectly lonely in their warks:

there is

from this i Tnto this process. I d - like you to see

o,
het two and two is four in time as in matter.

b

It is a pretentious thésis. I say it can be done.
(3) The ten commandments are addressed to three cycles, three generations

in human life. You know I am not saying that there are not vestiges and

traces all stages, but the emphasis shifts and there is a decided di i -




&

3+w{m£qinﬁuthe Trinity, @ust operate on the fact that these ten are repetitive, that

¥

* difference in the way soclety treats the child, the adult, and the elder.

Lecture 4 — 4

The child is tréated as a natural growth; it is fed, sent to school, sustained.
It must not fight for its livelihood. It is supported in the home. So it is
still pre-historic. We speak so much today of the pre-historic because here
it is around us in the child. The adult: when a boy gives you a shoeshine he
is treated as an adult, but essentially the boy who enters life at a later
stage is a pure adult. The elder is already a man ; he leaves a mark, an im-
print on the- G%;éf We can call the adult a fighting or social being, and the
elder a historical personality. Opr if you wish another expression of the
division of the three groups, perhaps we may ssy that in the child we are
dealing with = recurren#\facts of nature, in the adult with phe fighting,
changing spirit who has to place himself in society, and only later we get

- ouad A):Sg%%L)
the situation of a man who becomes offFalug~s e talk so much of values to-~

day because we do not like to! spsak about God. We must not forget that there
is?#&e:grue, the beautiful, and the good, but there are men who are witnessés
of divinity. But mostly in the theory of values the human being is left out

of the Iaislf' The elder is the man with lasting value, somebody who is going

to survive. So the child is the ﬁndividual; the dignitary, the fighter, the.
' & g he i€ a Sceialicoln

carrier on of function, is in the middle generation, the adultf'and the elder

is the man whp has now become a part of the created world and to whom we all

can look as something which has entered creation as a new thing. The world

does not only consist of the globe but of the country where George Washington

3 mey
and :Lincoln have lived y whom we still are led in certain respects. ﬂumv AL
ashrcal 2,

I only wanted to emphasize the differences of the three stages because

in order to become scientific these ten commandments must become comparable

among themselves, am® {he comparison which every scienceleads to tha1ﬁj2t?
uxuj;yﬁts .
solv@ae 6T an idea into a process, like the idea o% ?‘;aa Zﬁnfo a process'lillé‘af
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they are revealing a process that goes on within the ch.ﬁ.d, the adult and

the elder. I am stressing the difference that goes on between these three

ante

U
generations lest we are not }ﬂnﬂ‘géﬂpenough by the changes that are recurrent.
(4) These three stages, of child, adult and elder, or, as I would prefer,
Children of God, bro‘chers on this egrth in the fight, so to speak--the idea of

s—e—eomrade. in-opeee, as a person—
a to Beor, a ncileSfume o avoad )
ality, the father and mother of future generations ’ -@he—.ﬂai.hgr,ls—-bhe—paren-b-
we all €re ;s owu beiup’s aucafn
of-irimself. These three groups shift through the four forms of grammar.,

" There is a graxﬁmar of the human soul. In my first paper, which was sent out
too early and which most of you therefore have not read or have not under-
stood, I meke the point that man in history and in childhood does not find
himself as an ego, an I. (#ill you kindly see this as if it were written _L)
As you know, the ten commandments in the 0ld Testament begin with Herken....
God is the only I. No one else can claim to be divine, and no one else can
speak of himself as divine. Only within the last few centuries have we the

word ego. Plato and Aristotle did not know it. They are modest. In anti-

ui e gods or heroe &’)}[0’\( &-QM Cl-dﬁ 414:01/
agity the gods or he: SW Asﬁm  Haadn

Sultimate emergency, when Boman is bereft of his home, he must speak

of himself alone, but that, so to speak, is a misfortune, a deprivation of

Ko
the (human character. Because we discover our opposition to our parents as
A oy Q w s
a will when we first say No) ow a person, very close to me, whose first

spoken word was §g_l_p_s_’g_‘, which means myself. It meant that she would da it
herself; which-mesns—tirat her self moved in opf;osition to the forces which
tried to hold sway over her and mould this plastic infan‘b‘ and an infant is
‘g 7 \S Gne Oen SR ® ha O'U-Q(\‘&&-d»quf el

a plastic character. >
\;\.‘\DAJ.'U..&AA—O{:-UV;‘ WQ-M%&K el Q

We overlook today this tremendous process of learning to speak. From
so many stutterers, etc. you.know how often this process fails, because, I

think, in this country the children do not obey long enough. The parents
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are not willing to talk business. They do not say "Listen," but "Wouldn't

it be nice if you would do this?" They express everything in the third per-

son. It would not be nice. They miss the point that there 1s in every human

beifig”a demand for this imperative., Of course the imperative must be in

freedom of the spirit. There is no mental command excep? the one: Listen.

The mistake of modern ethics is that it tries to have fon :;ts. You can ask

<$w» o person to listen, to read, to respond. These sre all pro-

cesses, frge of any qualification of what you shall read... These commandments
ascedic,

are neg&aigy/)Nowhere is it said what you shall do. But the modern ethics

tells you what you shall do, and they land in fascism and communism. This is

not meant to bring up adult people, parents. They are free and they do what

they do under the guidance of the plasticity, the education which has been
given to them. Agm CMM Oﬂw l‘] ‘s 'q,s(’m,

Offer sy VR B2 boe. ;* Coty §“"“"°‘*"" Aoy 1H crne 'Q./&.c-q

The only ethics which the sScience of time can demand is the ethics of
fie 8 Cnrten P nnadsS .

undergoing all these spiritual experiencegf. The exposure can be asked from

any member of society, but not an implication of the content of his response.

The important thing is that the child should know that there omes a, stream

by bo ladcas vav

of intellectual wealth to him when he gear 3 langusge, and most children

are very glad to be allowed to speak. You know your cheek bones are formed

by the language which you speak. Many parts of our body are formed by our

speech.” And if you want to heal a patient, a nervous or neurasthenic person,

let him learn another language. Immediately his brain is forced to work in

another way. This is a sample of the importance of Greel, In the first stage

of life the process of birth is continued. A man who
thinks in a certaiﬁ language——it is the same in shorthand--what he would speak
aloud he. innervates certain parts of his system.

This is a by-remark to-enliven the importance of the plastic mind in the

situation which I héve called here you, and in any normal language 1 would
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A ?
call thou. By abolishing the second personf thou, you have thrown out the
soul and kept the mind and the body: the mind is the ego and the body is the it.
It is a grave operation, performed by Bgcon, Hobbes, etc., that they have
thrgwn out the soul, the thou,from the language. The normal situation in which

g . v

the k; human being must f£ind himselif\is that h a;;u;n addrgég:;?usomeone is
telling(m,&r;aﬁ)to do. Then!’ﬂﬂl respon@&. Mr. Dreyf‘us adyised 18 to use the
word seek, flend I took it up because the child goes o;t:to verify this Wﬁat
language im., Going to school is to discover that what you have heard
and what you read is all one, and you discover it, educationally speaking, by
being in one room with different classmates and speaking the same language., In
A geru 40 of hacaivane r%@i‘#_,_)
every moment the slang the language Gﬁ¥;155555>unif1e . Or every person
speaks an idiom at home, and thus the language must be unified by effort. But
do not believe that there would be such a thing as English save by this common
enterprise by which people‘give up their private way of learning the language,

There 1s a permanent eff Every language has dialectf; every moment there is

patois and unified language, and this mst be in equilibrium. @fu.ﬂqe s *Q'Sé«af"

Ao ad zearctod fog- ewce 'k livechn,
{  When we give a cﬂild vacation we believe in thid process of forgettlng.

We can speak of the child after dismissing him into his playground. He disap-
pears from us and we can sit down and consult what we shall do with him. TWe
let him go out of sight. When parents are able to let the child play without
controlling i%, it is the first effort of independence. It i27g0w a little
animal, Playing is already returning into a state of unconsciousness as an
educated being. The first form is over. This is the movement of the human

heart and human mind through these four stages:

I will take it up on the second level. If you wish to sum up the first

level you writeiztﬁe child assimilates his environment, and the way the child

o—

assimilates his environment cammot happen without challenge from people who

tell him. Then he discovers-his equality with others and then he is dismissed

into vacation or leisure,- the assimilation of the environment. The second
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stage 1s thé=iighginnguijnggigix‘_the conquest of his place in society,
the congugst of space. He sees something in the teachizig, in the tradition and

order of the universe: Is there a God? Is there truth? Any question, any ébuse ’
first love, any injustice W‘it.h which hé meets, makes a boy think, How can he
bridge this situation? Thinking makes him into an independent separate being.
It comes very late in life. I did not discover that I was separated from my M '
Iife until T was fourteen., In this country I think it happens at three, and :
there 1s something lacking therefore in the rest of the life of the child. I\ﬂ(‘*l‘,
ﬁxe doubt or question makes again a plastic situation or a middle voice. You

are in this wavering situation where you cannot decide whether you will be the
animal or the god» The act which we declded to call the sixth commandment

is the emphasis which you decide to throw on one side of the question. Is

this wrong? I am going to criticize it. Is this superstitious? I am going

to protest. In this moment you invite, and you are going to endure the re-
action of the outside world. You endure. This means, this process of enduring,
that again the world and you become awake, and you fight your opponent. You

and your opponent are in the same boat. Curley and Saltonstall are both in the
same boat, both playing politics. Generally speaking, the two candidates run-

ning against each other are in the same boat, fighting for the same faith in

ﬂ\ﬂug
society. They discover€ach other, You must not think it only comes when they
the

are a good team, It comes from/practical wisdom that we have to love our enemies .
Our enemies are very useful. They mould us and we stick together. How often
have people been made by their enemies because:the fight took them ten years.
They got stuck with their opponent. It is very dangerous when you challenge

somebody. The greatest fool may become your adversary and the world simply

nails you down to this one issue. g(/k—‘ deol -/'tw y-ea,@(’ MJ}J;

Z778 M . .
(‘/ It is e on this second level +0f% the conquest of space, of making

your way in society of the normal being who wants to live, to raise his
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children, I have omitted one thing which 15 a mental process,- when you have 4
to put up with your opponent there comes over you silence, and I could have
said, Be silent. Which means that your fight, your act, the mental criticism
which you made, ceases to take possession of you and you get free of this
pressure which history or society has made on you. You are the man who has
fought for this., After a while youvsay, "That is not all of me," and you give
up, and this is expressed by this situation of silence. It is not the sense

of forgetting, but you are not going to do it again. A fool only can fight

for the same issue all his life. I think many people do not feel when their
time is over. The whole problem of modern society is today with the seventh

and eighth commandments. Doubt and fighting are allowed to people. Enduring is
disagreeable, I£ is bought off by escapism, The eighth commandment, Purify
yourself, let years elapse;, is simply not known. WMany people, corporations,
newspapers, magazines, like the"Atlaihtic", simply do not know when they should
die., We have no way of advocating the death of institutions today, which is

in the mentsl sphere so dangerous that it has produced in many coﬁntries
revolutions. Because the greed of the acquisitive man in society 1s such that
he does not wish to reconquer his freedom., He does not wish to be éllowed to

become plastic again.

The curse of the modern man is that he thinks he must spzak and speak,

and of course'Es is ety o speak about the subject he is asked to speak
a0 bos Afe -
aboutd"I‘fﬁfﬁEﬂzie burial of the things which should die is the problem of the
the

university too. If you do not get young scieﬁﬁists who shift from/departments
in existence to new departments, in time,you will get the population shifting

from one seJ of governing clesses to others in no time. T am quite

serious, I think the shift of emphasis for every adult from the thing he has done
to a situation of silence, where he is willing to give up what he has dome,

is lacking today. The bridge from one situation to another is'too much to

e
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take, Suicide(Ts preferred today by the aﬁerage man in,middie life to a.chu;Z;é?-

change. But the greatest sin is not in business, I think, but in the mental
occupations of our colleagues in the departments. The laziness of the de-
partments, the possessiveness of the departments, means that the moment of

silence, when the thing 1s over, is not accepted. - President Conant is not

here, so I may perhaps say that the thing which has made him President is one
little thing: that at 35 he said, "I think I sghould have a different form °ff4Wﬁ5¢ﬁW

t hen I should cease to be a chemist." was inwardly prepared; he saw
that to be a chemist is one thing but not everything. Every man gets the ful-
fillment of his imnmer growth. It takes something té know that your success is
not a temptation.

Hence the sixth and seventh commandments carry over to the problem of the
elder. When Daniel Webster was offered the vice-presidency of the United States
he said, "I have walted for the Presidency," and he refused it. The president
who was elected died within four weeks. Webster died a broken-hearted and dis-

L sk g W TBiar 'S odte. g chrtd Liva . Fhis ig cntaiwadt i e ¥ Corng vrae sbeent;
spirited man: ("You must not be sullen. John Quincy Adams was President i€ 169¢.

In /838 his constituents of Quincy elected him member of the House of Repre-
sentatives, and he accepted it. I mean by acceptance the power of the grown-up
man to start all over in the way “dhkheve accepted khimy as, after you have been
president accepting this little shop-worn office in congress again. DMany people
sulk in the corner and think they don't get what they are entitled to. But
civic honors are the response of society to what you have fought for, and you
cannot know where this is taking you. The onlfithing for the elder is that .
ﬂ;qaza?ggﬁbbhdludﬂ':UnShLLJum sty o walsapgreboags o -
people must know who he igs ey must not teke him for just a Harvard man, or
a typical individual. He must have put up his fight; he must have set down his
feat. Of course, his problem is, Do they buy me for what I am.or do they buy
me urder en illusion? But if he is a public character he need not ask on what

level he is asked to serve. Because the call comes now, not from the world
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i(‘ﬂ.u‘\.l.l‘\"-d'
in its outer stage of negation and abuse, as twhds{fighting for life to make

his place in society, but when society calls him as a public chéracter he is
leales § Ourve
asked to leave an imprint on time, e conquest of your environment was followed
by the conquest of space. You conguer society as to its means. You must make
a living, put up a fight. Every civic honor means 'bh:.is trusteeship, even serving
on a committee. The Greeké thought so highly of such an authority that they put
such people among the ancestors of soclety, and that is what every elder is. He
is allowed to conquer the future. A judge today is an example, or a president
or a teacher., He is responsible for the molding, the casting of the future forms
of society. Man as a law-making animal is an elder, as a fighting being is the
adult, as a growing being 1s the cl;ild. ﬁ WQ( ka'd"p" ad "’L"e”’-' :
Muﬁ

The teacher then is the(m.r‘.-)?lou get rule and teach very closely con-
nected. He can ouly rule 1n a legal form; he can only teach because he is given
power to teach. The whole problem of the teachers! oath is that Harvard offers
the opportunity to teach and the teacher has accep’ced' it, a.nc.i the problem is ' ~+i
under whose authority is he teaching. Whenever an elder is :;n‘cr,ﬁigd to influence
the future (and young teachers are @W ‘c‘;pated elders—we have so many young
teachers because we have no elders), or when a business man in former days
taught Sunday School, he must mix his personal experience which he has‘ acquired
on %t‘Ssecond p“ﬁ,ﬁvi e wisdom of the ages, with what he has heard from
his forefathers, his parents. For the elde;r represents the personal experi-
ence and the wisdom of the eges, ani has to blend both. Some people think they
mst only hand over what other people have thouéht, Today the modern situation
is that & boy goes to college and then is turned out a teacher. It must be done
perhaps today, but we must warn people_ that this is not meant.

The second thing is that they have to have the courage to blend these
two things. A sailor who tells his yarn is not teaching. To tell a story is

not the whole wisdom; that is only personal experience. But a teacher must
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| i
tell his story in the light of universal wisdom, and jsddsswssdem/in the light :
of his own life. This is impoitant because immediately &ou see that in every
society the three generations must be represented. In this moment we are here
thie“three generations. And if you analyze any situation of society, these
three situations, of the listening,the pushing or fighting or powerful, and the
signifying, the interpreting old age are mostly present in every mental en-
deavor., Man has conquered time, has conquered the future,'when he has accepted
in the light of his predecessors a% carry §ver and hand over
to his successor. The action and reaction follow each other. The elder, the
parent, the ancestor, the founder, the teacher, thinks of his predecessor and of
his successor. He has quite a different proportional point of view. His problem
is to unify the different generations. The whole problem of spaée and of time

Guile 8% famadlsy Vs rae roone

is divided this way, that space connects the three generationsﬂﬁﬁﬁ%ﬁg'féaaﬁgls,

rulers, governors, priests, always have this problem of apostolic succession<ﬁ£u1nm;
N« foge . ‘
How can I-fnuélﬁﬁ with@the apostolic succession without destroying the creation

before me and the creative power of my disciples? It means I must create suc-~
cessors, dream of successors, and leave room for free successors. Democracy
does notr?if\gl%ﬁators are resolved not to letm That is why I call
this [@esignation. Fifty percent of a good maﬁ st be his fear that the thing
he stood for will not be carried on. It may be carried on by different forms,
but the successor must be there. He must embody the same thing. Nothing of
this, I think, is discussed in modern comments .ok pokbics.

In No. 5 I have said that the teaéher'szeducation is today the point
on which it becomes clear that something has to be done in this sphere. It 1s
the subdivision of the much greater problem of how the fighting adult is
entering this level of lasting significance, where he is reconciled when his
fights are over to all the predecessors who have fought from the beginniﬁg of
time and will fight to the end of creation. We are between the people who

have done this before and the pgoplé who are going to do this later.
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Now may I break off here and jump over quickly to the same mofement fram
the plastic to the active to the reactive or to the objective on a bigger scale,

in order to exploit it to the fullest. What goes on in the private life of a man

vmﬁéppens at large in the history of the world. The life of a man and the day of

sclence, for example, are intimately connected in the sense that these four
movements appear on the greater level just as well. What I have called the prob-
lem of ideas, science, education, and knowledge, are nothing but these four
: fuifeaslic Bio :

phases of the life-giving idea through mankingf And these problemg are more
easily‘recognized in the great movements of the ages, in the history of Christian-
ity, than in the small atomé of an hour of education., When é teacher wishes to
understand what is going on in his classroom he must look at the history of the
lagt two thousand years, because the big things are the simplest. Why is this
day of science, from 1500 to date, exactly the same movement, showing the same
phases as this curriculum of one person? Because this process of mankind

"ﬁ;‘?’d. C Otea lae Cos iy
always needs am imperative.offfaith. A scientist must take his orderfj'ﬁﬁg all
I have tried to show is that a man like Paracelsus was simply unable to go for-
fosuccess :
ward{EET3§€>he hadSpread this universal phase. He did not make discoveries
but he discovered the country in which people can make dlscoveries. He simply
showed that space, creat%fn, nature, contailned all theégg%ffgiles and wonders,
and he tried to rouse enthusiasm for the whole movement. But in a sense he
was crippled because the general p&ﬁﬂk&did not believe there was anything to
get in this way. The founder is in bhgb situation in which the imperative be-
comes audible first and has to be lived?j%héf nothing can stop this command.
That is why the founder has to undergo difficulties: because if he would not
act as every decent person of course must, without any thought of reward and
without any success in the outer world, it would not be clear that he did act
from this invisible command. Everybody could say that he only acted like a
modern research man who acts because he gets a Guggenheim Fellowship. Research

coeatiup a 0% faslk tiv -
x%fnot egggg. do not belittl search, but you must see that as the

¢
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..nobedy believed him. He leaves imprint just by the fact that he was able
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v ka'és /
teacher is the elder, uﬁ@y’ one case of the situation of everybody who .

wants to be a personality. In the same sense the research is only in a

small way repeating the situation of Paracelsus, who had to do this although

:gm:’ « M SC e
to alone, The man of falth is always .alone. Thes fras crea In the 16th

century, when people did not believe and some people went ahead a, T‘eated

Ya 2ol oua,crea,\‘eo(
a falth. Bse%e are created in a failth. I do not care so much, as for the
fact that they made people listen. Today everybody is shot through with a
faith which did not exist 400 years ago, and it is most interesting to know that
all the theologians and ministers are shot through with an incredible faith in
science. Of course they are afraid of it. They belleve in it whether it is

the devil or not. It does not matter. Some people believe in the devil. “ﬁﬂ Scieun

o fphose of e RfafinupidRa 4o fue 61 CM-V-DI—WM e gen'l

The second phase, the scientific phase, is when you can recognize - =

what you discover, and this discovery follows certain rules. I have tried to
oMol Yacea :M todag, e

show that these movements COnquert
.

. | S ptiohal W

mnq—ueﬂ:ng—-ﬁ:n&, are the three great of man. We establish ourselves in
e

eternity through these three processes. Sc:.ence-‘fde&ﬁeeﬂe . be cfffne 8

from a faith an actual process in operation when people o@tﬂ:l:ooperate:. To
cooperate is decisive. The second stage mea..'p,j‘ that the ego Wgentering a body o
scientists, a staff; whaf we call a staff are people forming one ego for Some-arie,
R ——————— ) st Ao D .
i Two scientists living in China and in New York are acting as one man.
They have conpleted the solidarity through space of all their members. The
international republic of scholars means that you can be a physicistlor a
chemist all over the globe.

? I think that right now one of the great tragedles is that one
can no longer be & mathematlc1an. “. One is a German mathema_tlclan.

R-H: There is a break, The Germans have got tired of carrying the
burden of the world. That is why I am talking of a new science. But the

day of faith dawned when Paracelsus taught that all over the globe
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in spite of the difference of time men are considered as one ég6, I db not
wish to bother you with physiological terms. The fact is that a body of
scientists, as soon as you enter the process of scientific thought, you exclude
your accidental self and enter a process of operations which are going on for
hundreds of years with collection of facts, and are exactly like a living body.
No one truth within the scientific process may last for ten yearsl No body of
sclence contains lasting truth; but it is an established process by which truth
is born and given up and replaced, as in the bones the cells are made and

moved forward and thrown out again. They are built up and destroyed every mo-
ment by millions of cells., In the same way the body of science is not actually
sure but in every moment somebody says,"Mr. So-and-so is wrong," and he of
course is wrong too, but that does not matter, because you are due in con-
science to take this as the truth of this moment, and as a good physician, for
example, you have to act on the assumption that this state of the science is
the true state.

Today the truth is changing rapidly, I fear too rapidly, and the his-
tory of science is taken up by people of deeber insight because they think
there is more continuity in the problem than these modern reviews and weeklies
mske you think., This makes it clear that this science is not a body of fact,
but a body';f operations into which thousands of individuals all over the
globe enter, which in no moment claims to be invariable but in every moment
is between ignorance and knowledge,~ a very delicate situation because you )
must admit your ignorance and you must asseft that you know. ‘If he admits
he is no scientist, and if he denies that he is no scientist amd certainly
no teacher. So science can die of luxury, of being overfed and too con-
ceited. 7
The hour of the scientist runs into the problem of the N &2{1&0@2&&@n‘«
Every man tries to conguer the future by educating the people. ZEducation then




terrific course, The most simple movements from faith or ideal to science,
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is the situatbn in. which you conquer éo that you have .the right to teach, to

influence the future. In the 17th century they never taught. They had a secret

gomares

e Nfo o f
society. 445346“2}» never thought of his problems even being published. It

..wes enough that they circulated among the people who could read them. Today we

take it for granted that éverybody is to be taught a knowledge which is, as I
said, the objective form of the science, which is its conclusion. He never
locks at the process, he wishes to know the result., And of course he gets
nothing, because the operation is as important as the resulﬁ. This delicate
balance you can never convey when you write a popular knowledge artlcle. When
a man gets the knowledge he does not know how delicates, how frail, how ques-
tionable this knowledgp is, how bound up with certain antagonisms and certain
polarities, and that when one thing comes another will go immediately. So
today, where knowledge has got hold of science, people struggle to get back
the faith. I think at Princeton there is this deep feeling that you must try,
at least. You must havé the primadonnas, you must have the best, in order to
initiate in this country a repetition of all the four phases of science. If
you have no people who can represent the falth of sclence in this country fhe
other three phases cannot go on. You would have no faith, you would have no
endowments, you would have no policies and props for your building. The
other phaseg then lean back?§SThe problem of the history of science has less
to do with fhe finding of faith., You get an attempt to keep the cooperation
going by not allowing too fast acceleration in the declaration of scientific
language. Everywhere technical language is developed to such an extent that
the same éroblem in another country has a different name. Every group of
scientists labels things with a new term. It is incredible how new words

are destroying the power of cooperaiion. When economists speak about the
state they all use a different language, and how can a student recognize that

the thing is the same., The deprivation of scientific language has run a




“to education, to knowledge, are things which throw out certain

superfluous. No new thought is justifiable if it does not simplify matters,

I would not offer this if I did not know that certain things 53¢oue impozéiblel
~~between education and religion and politics. What the child does on the edu~
cational level, what the minister preaches about Christisn freedom of the

spirit, and what the adult does in politicé and society, you can label with

one word. This is progress. This is bullding up a simplé language for one thing,
and you get a process of integration. I have used this famous word, but I want
to ask what it really means. It takes today the place of a science of time,

It means everything, it means God Almighty, salvation, and everything. It is

really very funny. What is integration? It is something mathematical, I am

t0ld. Probably it means to be grafted Fyon the tree of eternal life,

Perhaps it is worth while that*w;"then«state thege--three levels once
more, in theological terms. It may show you that there is a translation and
a negation and a simplification. When a child and an adult and sn elder con-
quer, they do something in the terms of the Bible. The man in society dis-
¢loses or reveals himself. The elder tries to save the world, to save time
from oblivion. The creature within the child‘ is the full
creature only when he is educatéd, assimilating his environment, a poor -ex-
pression forjbecoming really a creator in the glorious sense in this world.
So I am wiliing to say, creation, revelation and salvation as really meaning
these three stages. »

1 have promised to show you that the seientist is dependi n a very
delicate balance. The faith of the scientist igsthat he can go beyond the

facts of space. That is te—seyy-the sacrifice mf the sclentist makes in honor

. - }
of his faithaisﬂthat}ﬁe does not believe in parents, he does not believe in

things as they seem to be. The of life is nothing to him, to attack m

guch is everything., And tﬁé whole sacrifice of modern science, the mechanical
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discovery is that the sun is not beautifull but is the center of gravity. .
gg reduces everything., We may call it the scientific sacrifice of the modern

age. Now go back to the middle ages and you will understand why I am asking

~this question about sacrifice, and how modern man will trust the scientist.,

In the matter of poison-'gas and of the vitamines in food--during the war

food was suddenly full of vitamines--the doctors simply lied; they sold out

their science., And today science is held not to be less good in itself but

looked on as something you can buy. Faith in the scientist is gone. It

does not depend on the single sclentist to restore this faith, because society

has other reasons to disbelieve the individual. The scientist has to go outgide
the monasticism '

space, outside the appearance. The celibacy, / of the medieval man allowed

him to educate the children of God, The childish situation of monasticism

was that the child of the people was taught what the fathers of the church

had created. Out problem is how to educate parents, not how to teach children.

We must look into the parents today, as the scholastics would look into the

child, as the child of God, to know what haé gone on before in the church.

They made a sacrifice too, They did not marry. They cut themselves off from

time and space, and lived in eternity in a very radical way. You cannot under-

stand Thomas Aquinas if you do not always remember that he was a monk, and that
his right tq teach was dependent on his being a monk. 100,000 people, all
friars, and the university of Paris was run by monks. It seems to us today
incredible, but at that time it had the effect of making people trustworthy.
They did something to be teachers. If you wiSh t0 have a science of time

you must have people who are not dominated by time. We have no science of
time because the science of space hgs developed a complete for the
current events, and the solution in some colleges today is, Give the boys

everything they can get in your time anyway.

The tempt8tion of every science is its own subject-matter. To go
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behind the things you must be free from these things to a certain extent.
- I wished to show you the detailed operations of Paris, Bblogna and

Salerno, but I am afraid I have overtaxed you. You must allow me then to

7”£Ake up this problem of the organization of the universities the next time.

In our syllabus it was thought that today I would finish the situation of the
scientist, but it seemed to me that I had to go back to the science of time.
Let me finish with this one remark. -

I have not only announced that parents and scientists,——one has to héve
faith in ideas and the other has to operate; but I have tried to take myself
the same step-in moving from the ten commandments to something inside which
allows for movement analogy over all the scientific operations which are
really created. Logic is seldom created. There is a scientific logic, but
it is never practiced in any important matter. We teach logic but'it is far
from what everybody does. To recognize these movements to the first person and
the second person plural and to the objective is an experience of life, of a
process, is an intuition which we can share and any historical group can under-
stand and recognize the other. We can know oz?i;;h level of the process he is
at this moment, and this can help him a lot. It is for every man himself to
know that to be an adult is not to be an elder. We are keeping people child-
ish today, because we do not recognize these different processes. We recognize
this and can talk about it with somebody else. You can not only help him but ya
begin to establish a cognition that you can express in a universal form,
Sclence exists where you have universal expréssion for something specific. The
logic of the science of time is an attempt to articulate something of which
everybody knows some parts and must be reminded to know it again and see that
he can hand it down. The science of time exists and man with his private ex-

perience is connected with the tredition of all the ages and can recognize

what has gone through human hearts and brains always and must go on in the




Lecture 4 — 20

future. The science of time is the universal recognition of this process by -

everybody. I have called it the new grammar or the art of articulation. Wey
must know that people havg articulated things and that our children are in-
articulate and shall be until the time comes when they will articulate their
own experience. The science of time is opposite to the science of sPace.

Space 1s in the delicate stage between science and knowledge, and ou¥8 is in the

stage of having articulated We must know that we are

articulate and have articulated, and they are not, end we must have the wisdom
to let them. So that ignorance is before us and knowledge is behind us. It
is difficult to master. How far can we let the forms of life go on inarticulate?

When is the moment to make them articulate?
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DISCUSSION

Q. That last description you gave of the connection of the past
is the best description of integration that I have heard. One feels oneself
~gg an L and a we, a ﬁbu ;nd an it ail at once. Integration has a meaning and
it is a good word.
A. At the end of the lecture I will admit it. Without all that commentary
it is meaningless.
Q. Why do you call designation one of the commandments of education?
Isn't that something that goes beyond education?
A. If you look at education as something which comes under the sway of
your parents in the sense that they mist do it, £hey caﬁnot. But #f you think
of parents having faith in the educational process,ﬁ}hat they send children
out into the world so that they know what is waiting for them, they cannot
help thinking of their chilldren as full personalities. That—is«%evsay,(Igéy 0%67
think thet the greatest thing they can ask for their children is to reach a v
peak of fame and glory; that is not right. Beyond the conquest of glory
there lies this wider aspect, that they must look out for reproducing the

very best thing they have done in the future. Very few people want more

7~/‘ possessions, money, success. They cannot really use these if they are
parents, at)all,because as parents they love children, Why deprive their
children

Q. You substitute the teacher for the parent.

A. I had to. We have no word for this anthority of the father today.

I should like to replace the word teach by the word rule, but in a democracy

e

BNl
I am not allowed. You are right thakiyeaching is discarded today. I am

perfectly willing to sacrifice all these terms. 4

Q. I only desired to have it made clear, because it seemg to me that you
were suggesting that a.@uh;mpnhmuuwor a teacher would designate his successor,
and it seems to me that is a fallacy. I do not think a teacher should designate

his successor.
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A. Again this word, What shall I do? You take college presidents todays—

there are 400--where you have to look ouf for # new collége president? The
problem is have they done everything in their power as a group to let people
grow, who have this Broadness and of training:?;hat they should
become president. Thére should be opportunities to prepare themselves, and
it is harder and harder to get people who have administrative talent, it seems
to me. |
Bonok  demands Wz weeds

Q. Di%kyhe t+imes change?

A, Yes, but there must be something wrong when you have to get people who
are mere scholars or mere executives. What I am advocating in this whole
book is that all these qualities must be in the full person. I am advocating
that a teacher must designate his successor. 500 years ago actually every
man in society gave 50 per cent of his dreams to the question to whom he should
bequeath his place.q:%gfthink of life only; I have tried to make clear that
death happens in every stage of our life. We die’to ourselves ten times in our
lives, and we can discoverhfhe last station és one more ¢hange, and a change in
which wgiﬁg%;'a part, I think the 19th century has been a cegtury of supermen
who have left weeds after them, Bismarck weeded out all possibility of govern-
ment after him, He crushed every independent mind in Germany. He made them
quail, Wagner in music was a supermgn; there is no other mﬁg}ﬁéfﬁ%ﬁz_ﬁi?.
Marx, a third superman: not a word must be touched of this bibleakno suc-
cessor. So we have these three men, and the brother of these men, Nietzsche.
It is no accident that there has been no designation. Everybody is the last
and supreme phase of humanity. ‘

Q. In your definition: of designation you mention a man who is not a dis-
ciplesoe F\. There is an application here to Christianity. It has been a

question on which I have wavered, whether it was a coincidence or simply in-

evitable that the rock on which Christianity was placed
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Q. I should like to bring up a very minor point and inquire whether your !

remark concerning the "Atlantic" etc. was purely facetious or whether you would

advocate a decree of death for such institutions? And if so, would not such

""a decree be more dangerous than a lingering death? . %52J;; ahandl é&&”
o

A, I think the question before the editors is how longk Tha*huestion is
never asked today. They think that they must keep on (}UHMnh-

Qe  sees.two mowements .. A

A, We have these little attempts of small groups to do something for a
day and nothing comes of it. All these things come up like mushrooms, they
have one spring and then it is over. Then you have things like the "Atlantic"
which never die because they are no longer alive. In Germany we had what you
call fraternities, and on the other side these floating groups who dissolved
themselves in two years. I think both are extreme. You get the on one
side and the solidified on the other. I thinki?ﬁgngs%&gﬁngerhaps ten, fifteen,
thirty years, bu?ﬁye should ask the question, I ask fog a mortality in which we
know that the life of the spirit also is alive. Butiﬁﬁém;an has established
himself in a timeless way, never asking himself should he go through the Good
Friday.

Q. But would you agree that it is one of the institutions of democracy
that they die as lingering a death as theycchoose. Perhaps a better morality
on the part of the public would force them to die more quickly. -

‘ %é q@zAagjoan,ﬁLauw»““ﬂ““*‘

A, I think that when you do not get the death you get the death
Jwm society. If people do not see thé%vihg”ééﬁers that be are destroyed or o
or reformed in the laboratories of the universities or colleges, they willffg,
destroiiﬁiom outside in politics. That is the issue in fascism. Fascism is d
destructive, and the principal idea means that you

The first thingg the fascists did in Austria was to abolish the two socialistic

faculties. If you have younger generations who are allowed to shift from de~
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partment to department—that is lacking in our professorial equipment. The
departments themselves have their limitations. They grow up in the depart-

ments because that is the only way they can make a living. So we have depart-

“fients and departments and department stores, and our modern universities are

department stores.

Q. You said that sclence at one time ggg?rather a secret society and that
in America this was no longer the case. I wonder if that is so, I wonder if
you are not thinking of the efforts of certain scientists to popularize science.
But science itself, I think, is a limited society. A scientific article is
written for such a society. The writer has no idea that it is going to be read
by a large number of people but writes it for the four or five people who will
read it and whose opinion will mean something to him. Don't you think that in
that sense science is a secret society?

A, I can%only say that this summer a mathematician was living in our house
and writing an article, He said he was writing this for 150 or 200 people but
I think this is sometimes a process of When I read the Speculum
or some other such publication I camnot help feeling that there is a secret
society but no public 6¢emuc;¢' ought to be a secret forever, I believe this is
true in mathematics. I am not sure in other fields. I would also say that
so long as 1% is done and people are ready to sacrifice themselves in this secret
cooperation, probably the thing is alive.

Q. The so-called popularization of science is peculiarly difficult because
people are asked to do things which cannot be*done, that is, to make something
intelligible to an audience which hae not at the moment or probably never would
be able to understand. ‘

Q. There is something of a difference, though, between the cryptic secrets

of the alchemists as a guild in the middle ages, who were unwilling to reveal

their secrets except to the initiated, and the scientist who believes in pub-
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licity and is willing to reveal so'faf as he can., There is cerfainly a dis-
tinct difference. He 1s willing to reveal so far as other people are willing
to have it revealed.
a A, One is really proud. Mr. Spengler is boasting

Q. Even in the old days you were very unwilling to use words until the
word was understood. Don't you think that even the Papacy did not want to ex~
plain these things when they were using words which meant nothing to the un-
trained public. The Pythagoreans

A. I think there 1s a difference between inadequate and
Everybody is a potential member of the group of knowledge,— a potential member
only.

Q. When they were holding back}weren't they very fond of dolng just what
you do—they would refuse to use a word until it was understood.

Q. The church did that, didn't it, to protect theology from the untrained?
They mad e no effort to have men read the Bible because of the danger Qﬁ&huuxuwﬂ4wL

A. They became suspicious only during the 16th century. There was a tre-
mendous effort of the church to give the Bible to everybody. You must not think
that the Lutheran Bible is the first. But thgyLF;ﬁ; to the epd of their wits.
M. McCarthy will tell you that this dogma that the church priggnted ~ef the
reading of the Bible cannot be stated in this way. So long as they had faith

! “that every man is a child of God and a Christian they were quite democratic.
Only when they saw what could be made of the Bible turned away from tradition
they became exasperated. k
& Q. You said science is a body of operations, as I understand. Are there

in theolog% intellectual operations which are not in your sense scientific?

A. Any science must be universal. Democracy and Christian Science are the
; >

only ones that are open to every believer. If you wish to believe in the .

of mature, you are a potential member of the group.




Q. I have seen the statement made that the scientific method mﬁdbfhe
general search for truth should be equated, because they are the same; that
if there is any valid method of arriving at truth, that thmﬁrwcu&dlbecouéia
'“bart of scientific method, because of the fact that it was a valid method of
arriving &t truth. Would you agree?

A, Yes.

Q. I was a little puzzled as to whether the procedures by means of which
values are apprehended or renounced are in reality scientific procedures or not.
A. The difficulty in the matter of historical figures is that so long as
George Waghington was just a rebel against the English Crown they could not see

that he did something for the British Commomwealth. But Lloyd-George put a

wreath on his tomb because he had saved the British Commonwealth. There you

have the recognition, that he could see that the man who had opposed his 1it-

b A GEEe.
tle grouppfs somebody who had supported it. This is the equation the human

mind arrives at rather late. It takes time. But I think today you would admit
it is universal. The lesson can be learned by everybody, not just by America.

RCC:On the other hand, most scientific men would sa%;sciénce is one way of
getting at truth, not all ways.

A. Bxactly. It is a cooperetive way of getting at truth, whereas many
truths are discovered in the solitude of the human soul.

Q. Now I am a little puzzled. VWhich did you say?

A. Since we are all trying to establish a universal language of mankind,
there 1s no truth which cannot also be found' through scientific operation.
Science is a valid language and makes up for the confusion of tongues between

classes and generations. . . | ° l ztﬂ {
selm e

RCC: You might have a thiag%phat was entirely internctional and yet was
methods
only one of the mmy= of getting at truth.

Q. Isn't it true that the modern definition of science tehds to be that

o aud all tflcfunnéza,
it is epb-se~be a public affair between some one individual, that
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scientific procedures heve—seome operationiyhich is performed by some one - 4
individual M&m&m values that are vgjecﬁive , belong tik:r?e
individual. If such values do depend on the individual then perhaps it is
impossible to call that value JIZaJﬁzl science, because the individual has
no operation available by which he can demonstrate to other creaturélhis
experience.

A. But in every moment every man has a practical relation to the universe,
and in every moment tries to cooperate with every other man. You get art and
then you get admiration and then you get aesthetics, which are an attempt to
have & science, to have a Fine Art Department in Harvard and in Dartmouth.

Q. But I do not think that is a contradiction.

Q. It depends on what you think your values are, whether individual or
COMINON. Maﬁ

A, But so far as they are your values you insist that they areAyalues.

In this sense you are always waiting for recognition. The followers of an
artist are perfectly certain that his pictures are art while others think
they are just color. He must not wait till all the others have recognized it,
but he believes that the others will recognizé it in eternity. . .

Q. Emily Dickenson never published a word during her lifetime...There was

no desire there for public recognition. She was writing for her own experience.
5
. A. But the first reader did not her poems. The creative act noE&}n~ /

i ~
vite the cooperation of the universe, but as soon as you read it it becomes a

P

pert of the universe, Most authors are their own best readers. You must look
3 into all the different situations of human beings.
% Q. Miss Dickenson was rugged individualism carried to the nth degree.

OGO rb—she—bhi ksl i kodyed

Q. Do you think that the prime motive behind the activity of the artist

m - 3 3
wolTi=be social recognition, or eventual social recognition?

A. T know nothing of motives. I am not interested in motives.
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Q. Do you think that the drive in the artiét when he creates iségz;ediate
or remote social recognition?

Q. Would you be-willing to thange that to intercommunication? I think art
normally is a form of communication, and it is one of the unfortunate signs of
the end of an era that you get poets who write for their own criticism...

That is the art of human dRCo.dswes compared to great art, which is essentially
a noble form of communication and desired as such by the artist. He wants to
create something which others can share with him,

A, T think Mr. McCarthy would disagree, because he thinks art is a pro-
cess in which the artist is discovering himself. |

Q. I think that is-an excellent example of the art of James Murray.

Ao A fin-de-sidcle art. The self which the poet discovers is much bigger
than his real self, When he speaks others speak through him. You read a
poem because the poet says what you would like to say. So before he writes a
poem he has taken into him a part of mankind.

Q. You sald you were not interested in motives. It seems to me tha

dne.. T
motiveswotdkd-be inextricably woven into the whole problem of the social

v

sciences,
(Ao 0,

A. Motives are a form of carrying over thihfausation probkem from the
natural sciences into the science of time. I certainly know that we live
because we die. In order to survive we must face not only that we are born
but also have a destination. Man is between death and birth. In motives
you go back to the problem of rebirth. But ih living you are faced by the
fact that this hour is eurs, this meeting is our property. It will be
over. We are acting uncer pressure, either of the ﬁuJ%VM& ¢/ of the
past or bﬂtg; This hour is an attempt to balance , to bring these
two together, what we know already, what we ﬁave done before, into an equi-
librium of past and future. You cannot eyt this problem by motives because

it is 1ife itself. I have heard a preacher say that Jesus went to the cross
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because he could not help it, That is to say he has no motive in the

sense of rational. But the whole movement of his life went to that and he
faced iﬁ. But is it of any value to speak of motives? I&—&ti;;:important
’féétﬂtﬁ?%at he did it? I do not care for the motives for which Lincoln
freed the slaves. He freed them. Don't forget the effects gn history 17;
seeking for motives. That is the disease of our time. People want to have
causes, whereas I have what I call movements through these four phases.

Life asks us to listen, to suffer, to be reborn. Do you know our motive for
living?

Q. That is the historical view. It does not give much basis for pre-
diction.

A. I am sure that I can predict more than you; so long as you ére looking
for motives you will not achieve very muéh. They have to look for facts and
then they can go on.

Q. Did Jesus have any values?

difficult

A. That is a different question,

Q. Would you say that he had values or that the values were just what he wag?

A. The achievement of a man does not depend on his good intention, so his
value does not depend on his purpose. The purpose is again something which you
hang out before yourself to comfort yourself. What you are to be in life does
not depend on you. It comes when the times are ready.

Q. Cannot the same prineiple be applied to the work of an artist} That is
all one wonders about,~ that a man has done it and it is dope, just as Lincoln
freed the slaves or Christ went to the cross.

A. In this curriculum of life going through the motions, the only 8in is
not to die in time. It has nothing to do with the bresking of law, m=li or

a mistake in position. On.a childish level you make mistakes, on the social

levels you break the law, but on the level of a man who has an eternal value
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Gl

you sin against the fulfillment of your life.- The only thing isﬁﬁ man must

not stop, he must go on. This is sin and the remission of sin consists inthis,
that allﬁ?e has done in his former life means nothing if he takes his next step.
All-ig forgiven; the blunders of youth and the breaking of the law are forgiven
him if he keeps alive., As I understand it it is all tautology.
RCC, You talk as if motives always had to be behind us; why not ahead? Why
not .live for the future as you want us to and by that motive?
A. If you would accept the impetus to live the good life all through and
you call this a motive, I would call it a taubology.
RCC. Eggﬁdon't merely want to live but to live a certain kind .of a life
which ;:&ﬁsee as an id@al ahead of fgé. Only you want to tie down the motive
to the past.
A. A motive which shows a lack of faith. If you say Conquer the future, you
give up the real motive bécause that is j?sﬁfgeeping géing.
GC. You don't conside;y%ﬁ;“?inal Causev%ﬁg'cause?
A. The Esquimaux have sleighs with very long poles sticking out, and at
the end of the poles they bind a sausage, and the dogs run for:that.” That is
an ideal. I do not think people should run for such an ideal, These dogs
never come to life. They have no faith, no transformation of thelr whole
vision)f%hag suddenly their values become much bigger than anything they have
thought of. MNotives do not reveal anything. I do not think I can give in.
Q. If you have the fact that A killed B, is it wrong for the éLgal process
that they should ask Why did A kill B? What:was A's motive in killing B?
A. When the thing has happened, yes. E‘oniy-meantoin looking backward
when you dissect a thingj Life stops. By every crime society is blocked in
its process. History cannot go on so long as this crime is not taiizvzil

Every recurrence can be analyzed in this way; but you have asked me Lew motives

for future acts. Anything that has happemed may be assessed. If a man has

killed for passion it is different from a murder for greed. But that has very
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little to do with a man's situation in heaven or hell, We are not God
Almighty. MNost people try to be. Really when we speak of motives we try to

sit %n judgment in the sense of the last judgment,,

Q. Whére %% this thought of mine is:goling i%k %;a% you have said that
Lincoln liberated the slaves, and I have{said that the artist has created a
picture, In addition could I say that the scientigt has found out something
because it gives him satisfaction to find it out. Now whether it is nitroglycerine
or a new serum is apart from the question; Is that logically sound or not?

A. The important fact is that a scientist is acting within a body of
science. The whole meaning of invention is bouyd up in this whole process,
andqéi;;é”i£ depends on the faith of the laymzﬁlzg allows him to discover
something, the thing is not so simple. The artist, on the other hand, repre-
sents the child of nature. He does it all by himself. So in this sense the
artist is more responsiblquhqther‘he“produces poisén gas or not than is the
scientist. The scientist is depending on a very special moment when science
is asking this question,

Q. Then would you say that one should admit the complete of the
individual, the total submergence of the individual into the group, rather

ion
than any personal satisfact/ whatsoever to the individual?

! 3 .
A. I do not know because if you wish to become a scientist you just do it.

}

Some people cannot do it.,

Q. You don't think about the responsibility to the group when you are workihg
on something that you want to find out abqutvjust because it puzzles you and it

would be a great satisfaction to find it out.
A. But think of this problem of ‘socialists. Missing it has nothing to do

" with science but they thought it had. If you get such a situation the wholg man

is greater than the fact that he is a scientist.
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Q. Yes, and theifail by and large to dev:lop any emotionsl maturity.

They are incapable of responding in a mature way to the problems of civilization.

A, I am glad you said ite ) - I




