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Introduction

Experience "being the mother of wisdom, i t  is  doubtful where a 
a student might he able to acquire wisdom except in the two fields 
where he has plenty of experience already. One of these two fields 
obviously is  the family. Here, every freshman should be an expert.
In fa c t , I believe that most people cease to explore family re la
tions with an open mind not much after that age. Adults have a won
derful technique of shutting of fresh experience from their lives, 
and so they view family relations as something which they know once 
for a l l .  In other words, a freshman should be very much an expert 
in family relations since so many adults remain freshmen in this 
matter.

However, there is  a second field  of thoroughgoing and steady 
experience in which any student wallows -  and that / . .is  the schools. 
From 6 to 20, by far the larger coherent part of his time is  spent 
in schools. Should he not be best prepared to survey and assay this  
whole field  of human a ctiv itie s?  I t  is  remarkable that he is asked 
to deal with Constitutions and Environments and natural laws far  
outside his ken more frequently than with the province of education. 
He is asked to become an expert in fields where he not possibly pos
sesses any of the prerequisites for wisdom. In the field  where he is  
experienced and might be wise, he is  le f t  in tellectu ally  untrained. 
Most adults live on the prejudices about education they acquired at 
1 4  since they never digested and transformed their scholastic shock 
of boyhood.

We are taking advantage of this situation. The Logic of Educa
tion is  nearer to a student than any other field  of human activ ity . 
Therefore, even i f  i t  were true /  that the subject matter i ts e lf  was 

dry and boring, s t i l l  would exploiting i t  for the sharpening of the 
c r i t ic a l  faculties of the student be worth-while• Here, at le a s t, we 
are in the middle of things you are well acquainted with: books, 
chairs, lib raries, papers, marks, examinations -  well that is  a fu ll-  
size laboratory. So, a sociology of knowledge is  the course you are’ 
best prepared for. Not exploiting this gold-mine then, would be sheer



2
O f  £  . -o
waste.

On the other hand,"the 'subject- matter« i s r not drah and tiresome.
It is  of- obvious and- immediate in te re s t.o Scientific progress, academic 
freedom, intellectual leisure are ».the'> three -topics of our era. Even 
Mr. Orozco saw no brighter prospect ,f ojTj iu.s march of the American /  
sp irit than intellectual leisure and} the interpolation of the won- 

ker. practice ^  s c ie n c e  iavLimtqni «iy
Now Research, study, and medit ation, are a ll  debatable and impe

riled  today. Action, activism, and actuality  are slogans of the struggle 
for life  since i t  became so intense by economic disintegration.

So we shall discuss the place of the" province of education with
in the realm of society with these two1facts in mind! F ir s t1that you

; • . w;- '--‘x »■ cf o:"'" o.t J ■ f \ - -- >. $
are able to be experts in the field  from 14 years of experience. Se-

'} • - - ‘ .|-J "r f  «♦ f  -\p rs I 7 5 0 * , "  1, ~ ' " ' r . p f ' r  ;- ; ' j  Q *T .)J.'V
cond that the most important conflicts of the future are apt /  to hap-

n. ,i;; '-.1 vj.’tvo f ousH :vi.i :• i "•••.luuo.i:rJopen in this field .
r  - v,i i l  o O l i i  1 ’ . . : -w ^ -C -i * ■ i 1 - » 1 i i»

When we wish to'know what is  memorable in this 'matter, we shall
. ; : <■'> 'V- -■ f 5 4 - - j >•< ■ & f h

look f i r s t  into the quantities involved: How big a part does education 
play in the economy of society? Is i t  a millionth,' a tenth, or one half
, ’■ -■ ■ '• ■ : -■ i.- ‘ ,'i >•' .-v.fi ; : • , J.f.rj ' f O i
of our life  that is  concerned with education?

’ ” • : . '  • ■ * * • ; •  • '  y f - r p - ' -  o r *  -  ' ■ > ! > . '  '  f T j  ( • 1
After th at, we have to deal with q ualities. That is  a subtle thing.

, TOiS’ J*«r<T
And many people get lost in a collection of numberless facts when they 
approach qualities of l i f e .  Dealing with painting they will enumerate 
a ll  the painters, pictures, museums and. catalogues there are. However, /  
the qualities of painting is  a subtler'secret and passes enumeration. 
Enumerating a ll  the Colleges in the States and a ll' the* Universities or 
Research Institutes of Europe, a ll  the'books published would"be of no 
avail. Neither would the history of a ll  these venerable institutions 
convey the qualities of scien tific  research, $ academic freedom and 
meditation.

For this is  the queer nature of civ ilisatio n  that i t  is  both, per- 
petual recurrence of eternal functions, and;: unique h istorical event as 
well. The adventure of ideas in this world of ours is  -  to a certain

. ; •• iio. ■>' !• Mftg 1 ’ • .~V; " b f
extent -  as lawful a process as the water supply of our community.

. -K«orf%*00/ lOHowever, i t  is  and will remain an unexpected adventure, too. /
: | ■' : ■-<! • ' ' '■ . ’■ ' -y -*+ : • - r -i ' T.
And when you wish to f ix  your own responsibilities in the history of
' , , • -  ■ ' ; : ' V  p - f  .’ y A  f - f - .  '  *■ J -  f t  ff. h '  ■.' • '■ ' X ‘ V  1 - q  r ;  r  f f .--« r , f
man, ypu must be informed of both: the perpetual functioning of socie-
ty ’ s mind, and the surprising strokes of‘ genius by which new chapters , 
were opened in the book of l i f e '1'and the’>«life of^books.

' Hence, our two main parts will^treat the perpetual'features of 
education on one side1 and! the h isto rical ̂ irnique and "singular phases 
of education on the' other.' And* let* i t “ be5 imderstooduthat 'education*
is  'intended' to cover a il  the c<msciousuprocesses 'in a society outside
- °'-r ...  --Ti: i-;: t i.;i$ '■■.aitiolqxsi &-y-4 ti- "v *
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the commercial and outside the p o litical sphere. Where labour to ils ,  
where hired hands produce the goods of our daily l i f e ,  we are in in-

8. dustry' s/province. Where government rules and checks licentious or /*
criminal or obnoxious activ ities , we deal with p o litics . .

Where man is  treated as a partner of my thought, an addressee of 
my speech, an authority of my judgment -  there we enter our specific 
field .

9. I part P e r p e t u a l  f e a t u r e s  o f  e d u c a t i o n .

The quantities of education.

A statician  might compare the figures of the budget for army,, 
navy and schools and point out what a small fraction the salaries of 
teachers represent as against battleships, r if le s  and planes. Our 
s ta tis tics  here are of a different scope. Our questions are, how fre
quent is  education a. in the life  of the nation?

-b. in the life  of the community?
* c . in the life  of the individual?

a. Today any nation is  without fu ll sovereignty, that does not 
contain a fu ll-size  university with a ll  the graduate schools for high
er learning and the scien tific  equipment for independent research.' Ni
caragua in America or Andorra in the Pyrenees are no '’nation" because

10. they cannot afford /  such a thing. That a nation not only needs an in
dependent government but at least one institu tion of higher learning 
le st i t  lack fu ll membership in the Society of nations, is  a fact that 
amounts to a f i r s t  principle for the relations between p olitics and 
education in the modern world. Most universities came into ‘being for 
the emancipation of a p o litical group.

Great groups of facts may exemplify the issue.
1. When Christianity five hundred years ago wished to reform i ts  

organisation by recognising the different Christian nations, every group 
that hoped for representation on a universal council, would ask Pope or

11. Emperor to /  grant them a university. The graduates or teachers' of such 
a learned body were qualified to s i t  in the parliaments of the church 
during the fifteenth century. In this way the nations of Central and 
Eastern Europe- got their universities, as means for their p o litical re
presentation within the Christian body p o litic .

2 . When Luther rebelled against the Papacy, each individual secular 
government rushed forward to endow at least one university which might 
be able, to coordinate the government's reformation of the church with 
the reformation going on in other sta tes. Prom 1500 to 1620 a new host 
of Universities was founded as the /  map in Mr. Clark's ' Seventeenth 
Century' shows.

12



•' 3." During the World War, -universities'' were: established 'forxthe iYlames 
(»Flemings) at Gent, thé' Caucasian peoples^atxTiflis, Ithef Balticum: at-Bor- 
pat e tc’. , and' after the war the; newlyfterritories thatdseceded*"fromrJold 
Russia, a ll tried -to  exalt their- institu tes' of; Mgher: learning into.'fnll-
size universities. So imich, for-the ̂ nation .xs xsJ-: ::x in ‘vtxrio

- ......................... - • .. ■■ >• 'f ' . - : : •- .. -r -
b. No community can claim this name i f  i t  does not provide a- school 

for i ts  young folks. This certainly, is  a rather recent evolutional Church 
and Town Hall stiff iced three hundred years ago. Was there no education go-

.......... ing- on- at^that time? IsHhe-quantity-of-sehoolW-that'- we f̂ ind' in our days, a
1 3 . a passing characteristic of decadent "period?; '/uOr is  .it  hinting at an 

eternal fact about the quantity of̂  educationthat goes on in any society?
Obviously, there was no smaller amount ,of 1 education* per capita^pro-

- ,■ X  x ;  f ,  j m t t  S lt O  f i l i n i  t m u ;  3  L ïïü i  > V £ «

duced in a New England community, 200, years ago than is  today though no 
schoolmistresses boarded in the village. .Education was divided between par* 
rents at home, masters of the crafts,and minister of the church* .Whereas 
in the nation, universities, already tried £ 0  integrate a ll  the mental pro
blems on the highest level, the oompnities. were not aiming at a merger of 
a ll  educational a c tiv itie s . I t  seeméd safer .to confide different parts ofN.' * . r:0 f. • i. - .1 „ ;j i \J .v'vfjo .L W c3X -1 ... * ‘ /  • • • «.I»

1 4 . the process to agencies,/ of a threefold prigin and widely diverse charac-

^e r *. to:--'--; . • iL Luj;?} o f - i l i i / . 3 * ■  >.ir. i ’’.u -ra a l ‘xo
The racia l group of husband and wife, being largely responsible for

i • i '  .• 1 *  i. i i x  ■ , s X L O . x x ,  ' ï -.j  , Ttj  i. , } * - , .  . r .

the economic unity of a husbandry., toog ^educated  ̂the ,children ^ ^ a l l fpro- 
blems, of behaviour, customs and morals,.^spiritual reflection  and^conscious«- 
ness of general principles. was added ;by ^he church, instruction .of techni
cal processes, sk ill and craftmanship,was infused into an apprentice^by
his master. ___ . , . _ .........  ^  ri,.:

Our modem school system merged these .three agencies more or less in
to one. By doii}g so, i t  gained some of the importance of any one of these 

15* three. A good public school seems /  more v ita l to the average citizen  than
slum clearing. As a matter of f a c t ,we have dirty  homes, unsafe workshops,

,- •, s.. ■ ■ -o 0 : xxi> xiui ua?,yxo
deserted churches, whereas the schools are neither dirty  nor unsafe nor de-
serted. Quantitatively the, schools^tpttr^t^more ^public, attentionj;than any 
one of the three agencies of .whom ,the^schools took over, some activ ity  or

other. • , , ii% v ... ri('+ ia .vr<rn ;
c . -In the life  of the individual, education plays a curiously, increa»

: . •.  ̂ ■; .  : ~>j ,v  x - \ ' i  -.J y  X 4 - j  ■

sing part. There are people nowadays ^^increasing numbers who l i t te r a lly  
never leave, school. They s ta rt a 6 , ,  they begin ,to combine studying with 
teaching at 16 or 1 9  or 21 .and.' .become (teachers for the re st of th eir lives  

16. without /  ever having been.,out side the fences of .educational territo ry .
■ ’ - ... ’ u  .k v *, 1 i - ; * ? ■ >  v  l J : . k  u )  i . ' . *  ‘ j . A ' ' h U U v  ^  X U i '6 k t i *

Apart from,these specimens, most of us remain in school a .longer time than
their jparents did. This is  no question of absolute figures. Take.ffor exanw; ; ; ,.x-» ;n. q , , s 01W ax xiixMtuu xvs.bv.aiv xo
pie, marriage. Marriage changes the status of anybody as completely,as when. ijV.-C J \r, ‘ Y.'XjU'i 1 £I?>j



a civilian joins the active army in wartime. More and more people 
marry today without leaving school. In former days", husband and wife 
were two people who would have children together, eight or ten chil
dren, and who, for that simple reason, were educators themselves from 
now on. Eight children arfe1 a kind of to talitarian  school. A modem 
couple stays /  in college or university or law school because marri
age no longer means eight children and becoming an educational autho
r ity  yourself.

Many people say that we need more schools because the world is  
changing rapidly and becoming complex more and more. One might argue 
that rapid change might just well devaluate our scholastic equipment. 
What's the use of learning i f  ten years from now things are different.

This shows that our question why education is  taking a far greater 
to ll  of time from the individual than formerly is  no simple one. In 
fact, i f  we are able to answer i t  completely at the end of our /  sur
vey, we will have done well. What we may assert at the sta rt is  the 
fact that the average quantity of conscious education for the indivi
dual increases by leaps and bounds. Adults go to summers schools, wor
kers v is it  eight classes," no age-limit exists for education today. 
Children help to teach the class coming next, and hoary heads take 
courses with young 'instructors. /

The basic situation: History versus nature.

Man is  bom, in any new member of the race not farer developed
tW i Adam and Eve. The story of Adam and Eve's creation is  not so much
a history as describing the perpetual distance between the babes and
sucklings of nature and the educated members of society. A new bom 

1 ■ :  ̂ ' 
child is  outside social or p o litica l history. I t  does not come ' la te r 1
than the grown up dignitaries of this h isto rical order since i t  simply 
has not entered their realm at a l l .  I t  exists physiologically and bio
logically ; i t  is  doubtful how far i t  w ill’ ever join mankind''s society.
To be younger, is  a good weapon in nature. In society the younger peo
ple may represent older types, more superstitious or more primitive or 
more cruel than the dider classes o f 'c iv ilisa tio n . Progress may be im
periled by unhistoric, uneducated classes. Since a ll  the experiences o f/ 
the race come before the new bom child only a fte r i t s  birth, a gap in 
conditioning will make the couples succession into the achievements of 
former generations impossible. For example, the world war made epoch in 
the European organisation of society because so many more officers and 
members of the educated classes died in proportion. As water runs down 
h il l , so in any society outstanding examples a ttra c t the attention of 
the many, and education always means influence of one or several idea-
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lized and highly articulate_.types,j3n. the .mass, of ,toior^Jiisedrjan<̂  in- 

: articulate men. Since each cMld at its . Isirth is  ̂p ls^tic, _theT.nuaiber 
of potential evolutions in.^any given, moment, far. outnumbers the...choi— / 
ces really  made by the new candidats for society., for that, reason,

. the% number of standards and ideals in agy. so ciety ,may. easily  be0 re -  
presented by a rather small, .minority,r(Four. Movie. stars ,. fox^ American

21. presidents: Washington,, Jefferson,,/^Lincoln, and .Theodore .Roosevelt 
are holding sway over the public imagination. In education,, minorities 
rule. Of course, this, (is  no minority .of .wealth*. Hot^the ^rich but the 
most impressi^ Puritans made; thej^s^o^Kew^JBngl^ders Puritsua, In 
an egalitarian .democracy, . l i k e , e d u c a t i o n a l  n^ority . -is 
appallingly, small, because .society  gives, jSOf <fe,w chances to ^leadership.
An event like the War, between , the, States „did for. the. South what the 
Worldwar did to Europe..,It stopped th^upbringingj^of a jnewiceduoa,tional

. minority, i t  petrified therefore,, the..ideals o f the South.;, Lest, i t-J ' - ,r->- • - ■' .'■(-iJv ' si' '• C U - c I * ,  j  i ■ -  ̂0 v-s>

cease i t s  existence completely, the South was compelled to, halt, .the. • ’ < ■ » •• , >' ; >i* ~ v Jv.tAi « X i  K : OJ : -- i o - \ ■ -l k •• .‘V;  ̂ ,̂5? V
growth of i t s  ideals- in, 1 8 6 0 ,^T< .̂produc 3̂ia ) new .educational standprd 
in every decade, had become .impossible when the bloodshed had- r e s tr ic -  
ted the gentry to a mere handful of men. ■. „ ;• •• ......  ......l -j.i t3r : •••/ i'is-i
r : In England and Germany, Austria ̂ and, I ta ly ,  the World War killed

2 2 . the educated minority quite out of ,proportion. . / f,This bloodsjiedding 
of the leading and most articulate type led to the fa scist movement 
where a new group of .never do,wells conquered the domineering position 
of the older classes, in a recondescence of primitive and brutal force.

. The .images of the old gods -were,,no l̂onger .̂ represented in a, stifficient- 
ly  v ita l way. Thus the. national type.was recoined,, oversimplified. One 
heroic leader displaces ten thousands ,of noblemen,, gentlemen,;.business
men, princes, in tellectu als, .writers or, whoever formed the.leading e li
te to whio/h the rest of the. nation ,voluntarily conformed. • j-

• Prom these fa cts ,, i t  appears that.,progress is  not. vested.Jin chil
dren. Por a child' s situation, neither, progress nor reaction, haye mea
ning. Progress is  not secured by. th§simple.. process of .physical, proce-

23. ation. A /  new born child may represent a criminal, a relapse, or a 
saviour of the social order., As children we , are not committed .to, any-

r thing .in history* we certain ly  are .notj at^ all slated f o r  progress. The 
fact_ that a ll  the time people odie and, people are born, is  an ambiguous 
fact in relation to human history.^ It. is  impossible .to know what turn 
society will take from,the turnover,, of tindividuals by death and,.birth.

, I t  is  safe to assume that . i t  ,will be, changed. However, the.direction of 
. this change is  unpredictable. I t  .may be t dissolved, or ^integrated ,or  grow
, Stale.̂ i,. , .. •. ., , . , j, . , ....; .. f.( -..,-̂.,̂5.

In a society like ours, where, progress..is, made into a fetish , and 
children are becoming ,rare, the,,worship^^of.,the,.child, as a. carrier of 
progress borders at childishness. Por being a child, man is  deified.
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The believers in the god of Nature may well admire the natural genius
2 4 . of children. Unless /  this genius.is  preserved, however, through la te r  

l i f e , i t  will remain a natural phenomenon like moon or stars; i t  will  ̂
not enter the records of humanity. The moon became an historical power, 
when men built their big stone calendars recording her courses. The ge
nius of a natural child became an h istorical force when one child pre- ' 
served his childlike faith , genius and mirth to the very hour of his 
death as a defiled and bespat trespasser.

We reach the following conclusions. The unhistoric, natural, bio
logical situation of the baby makes any new bom child a doubtful asset 
of society. Education will have to exploit i ts  natural g ifts for uphol-

2 5 . ding the framework of the /  h istorical society by inducing the child to 
support i t  on one side and to develop i t  further on the other. Education 
always faces"a changing situation, because every birth of a citizen into 
the world and every death of a citizen out of the world, shifts the equi
librium between society and nature, between the biological multitude of 
the natural bodies composing mankind and the social integration of these 
bodies into one humanity.

Education is  facing an ever changing supply of irrational natural -
26. forces. I t  has to direct them /  into an h istorical and rational process. 

Both, the fantastic aspirations of any new bom child and the rational 
needs of an old society must be reconciled by education. The atonement 
of visionary aspiration and rational needs is  called inspiration.

Education is  impossible without inspiration because i t  must in
spire the new and natural man with responsibility for an old and unna
tural society and the old and unnatural society must give a hearing to  
the new and natural g ifts  of the la te st bom. /

J

27. The E irst commandment of education.
Inspiration ties  old and young members of the h istorical group to

gether so that they to lerate , forbear, like each other and that they may 
cooperate despite the fact that they are not contemporaries. Old and 
young, educated and uneducated hold different ideas, different prejudi
ces and different purposes. A millionaire w ill not be interested in mar
king money, a poor man is .  S t i l l , inspiration is  the power which allows 
both to live at peace. The poor man w ill allow Mr. Mellon to collect 
works of a r t ,  and Mr. Mellon will allow the poor man to build up a for
tune. A rich  man who fears the poor' s rivalry  in economics,’ and a poor

28. man who destroys the works of a r t , because they are owned by the rich , /  
are typically uneducated. Both would destroy society for th eir no lon
ger trusting each other, no longer believing that the diversity of ac
tion may spring not from a difference in insparation but of difference 
in opportunity and station only. Inspiration, then, is  man's faith  in
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equality of motivation "despite Variety V f action. B̂y1 inspiration, 
we embrace a ll  the antagonistic and contradicting processes of so- 
ciety as expressing one and the : same supreme energy. We despiter’our ^ 
opposite interests trust each other " asrrbeing animated by essential« 
ly one comprehensive universal." Since'the greatest clash threatens 
to come from the opposition "between"those who are ‘experienced'in1

2 9 . life  and those who are not, ƒ a special1 branch of human efforts,"
called education is responsible for"the transmission' of th e’inspi
ration that makes society function r.as 7one comprehensive whole to  
new generations. yusd in jioiii-.ioi« lao.tjol

Hence the very f ir s t  commandment, of ieducation: is  .the isimple; Im
peratives listen . We ask from Jany; new pitizen o f ; the; United States .  ̂
that he be able to write and creadland that heiknow the Constitution.
This is  nothing but an : application Jof^the general Imperative^ "histen” 
to the specific conditions • of Jamerican life  in .the 20th century.^ For 
the way of listening in (modern 'times. is; more "or?l®ssi one o f Jreading, 
and ithe American ''Constitution i s < the.!.basic information-with which an 
American denizen should be informed in order to i become a citizen . /

3 0 . 'Listen' is  the preamble of any fundamentalrtruth. I t  is  ;the preamble
. of the ten commandments in .th e :B ib le .r i tf is  an ethical commandment in- . »

deed. The existence of any set of e th ica l> commandments is  .pretty; doubt- 
• fu l. To beings that live in ar.changing;.order,jOf>historical growth, i t  

f s  l i t t l e  befitting toihave ajcode t.of unchanging rules ..Anything,- may 
become a good, and anything may turn *out. as an evilnin(the;, length of 

, time. Yet, as long as .man is-man,:ithe ethical, place ;of logic.rwill be 
secure. ' Listen 1 is  the a priori ; of (thought and of society as,-well.
Folks who refuse to listen ;p u t themselves out of the. pale o f humanity®

31. Although I m^ight reach the /  conclusion that listening does me no
good that acting and se lf-re lia nce are imy.choice,) this reaction would 
not deserve the qualification :of;ca, good J or reasonable device without 
a fa ir  hearing given to ithe 'opposite, ^arguments, ; ; ! ■ ; . 't - ,

Rejecting the attitude of cobedience* to conventing or listening  
to counsel, we s t i l l  are rejectingibecause-this kind of obedience or 
of listening is  superseded by.isome, deaperrand more te llin g  commandment. 
Our in stin ct, our fa ith , our God may forbid.us to ,lis te n  in; the; gênerai 
and tr i te  way. .Then, a more 'profound; interpretation of listening; will 
become necessary. We shall obey God more than man, we shall ; interpret 
thê  f i r s t  commandment. /  ... =:!noo;j tnij- n't ■■ "■ / . r-sml

3 2 . Nevertheless, the quality of listen in g;is the general ethical(quality  
of man in relation to society.'iSocial ;ethics, have ;no other foundation.
The interweaving of thousands: and millions of individuals; or groups 
once they departed from th eir; common ; ancestor is  educated by mo other 
means.- Modem sociologists .mostly.^overlook rthis ifoundation.ilMost- of
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them are former ministers or themselves or revolting against the 
church of their fathers, and teachers. Revolting as they are, they 
pretend to find new more solid foundations of society like economic 
in terest, geography, climate, race; and so they teach. The funny 
thing about these thinkers is  that they s t i l l  are writing books on 
their discoveries. The same men who propagate the gospel that man

3 3 . acts according to in terest, deem i t  worth/while to put this truth
into special books. Obviously they expect to find readers who buy 
the book, colleges who pay salaries to a man teaching this truth.
They should act like one of the cynic in ancient Greece who chal
lenged truth, mutual understanding, knowledge and philosophy. At 
f ir s t  h&4> wrote some books on the subject. In la ter life  he disco
vered the incoherence between his doctrine and 'the fact of his wri
ting books. Arid he went and burnt his manuscripts. The truism that 
man knows what to do from sources that are more material than words,, 
is  no sufficient basis for huamn speech or teaching. Only when spea
king and listening, commanding and obeying, writing and reading may 
hold their own ground, as separate from the material fears and inter
est, can there be any history of man or any education. The interplay ..

3 4 ® between my interest and /  my education, between my obedience to the
challenge of fearnand the challenge of faith  is  my story. Mankind's 
story is  the history how faith  overcomes: fears and how fears depra- 
vate fa ith . (=deprave faith ) This drama like any drama needs two in
dependent actors. I f  material fear or greed is the only actor, we tear  
up the dramatic manamcript entitled human history; we get the truism 
tkht we a ll  know what we want and do act precisely as we want to a ct.

My own f ir s t  experience is  that I  am unable to do what I want to  
do or wha,t would be asked by my obvious material interest because 
either the stupidity of my conscience proves invincible or the super- 

i stitions of my education block my aspirations. Words whispered, words
35. /remembered /  block action or provoque action. That is  a ll  we need to

in sist on the dualism of man's h isto rical situation. He is  exposed, 
at any moment of his history on earth, to the demands of his body 

[ and to the commands of his society. Natural demands and social com-
\ mands bringing pressure upon him, this pressure is  .often contradicto

ry . Between demands and commands, man's real mandate is  not easily per
ceived. Yet, before he can state his own case, against or between na- 
tural demands and so cial' commands, .the social commands must have en
tered his existence with the same stringency as his physical demands.
A man who is  hungry like a wolf, fearful like a humming bird, sensitive

36. like a butterfly, would be an animal s t i l l .  He is  a  /  man, when, in ad
dition to these qualities which he acquired by being born, he is  reve
rential like his mother, responsible like his father, an American like
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his neighbours and a.member of .„the t class ,of --1 .9 3 9 , like ,his _,mates*j.

and his social self makes a, member of-jnankind into .a candidate^.fpr 
humanity. Obviously my social se lf  is^not :in existence in .the .minute 
of my birth. I t  is  acquired in a series.of processes during.life.

To repeat, then: The commandment .by which a ll  .these various, 
processes are tied together.and integrated into one and the. same, 
process called education,is  ..^Listen*,ŵ ,,, ( ; . _ ,,,K,  ̂ *

the natural self he said: Let us make.man into our imasre. But when

for a history of disclosures, and fulfilments, he did. not. talk,about

St. Augustine, (a fter) fourty >years of t r ia ls  rro r, cfinally-felt

■ take and read) • Reading ds a'mostl'intense form of tlistehing. :Since 
the. content of what we^conceive, sin most'cases, .will'be .thought5'out 
carefully and in; great length ;of^itime. vFor: instance the ’bookIthat

tent of nine* hundred years ro f :writing obviously,' is  a more "intense 
, effort than to listen  to the whimsical'command of'the oldest boy in 

your group. ‘Read’ -is a .degree of 'listen in g that presumes:a certain  
condensation on the -side of' the?" power' that commands our 5attention. 
There is  an other shade 'in 'listening 5 when; we conceive an argument 
without hearing i t  exp licitly  from-the mouth of a speaker- or;fthe 
the pages of a book. 1 To conceive,'means to lis te n  without external 
> communication. Voices5of old,' arguments of previous mental5 exercises, 
enter our mind in discussion.*- Since* * they are noti embodied' jitf appear*

- - lacking an external authority. JJobody te s tif ie s  ‘as to their existence. 
We alone know that’ they ask.'for ca hearing. 1 Without external sanctions, 
then, concepts make us listen .- Thatxdoes not mean-that they are - lacking

in reading are: the slaves : of conceptual arguments that break1 forth
i „within th e ir  mind. ■'( r „ - f 0,-  ̂ „ 1 r- « t . . 11

he created man*s freedom for an adventure of progress. and eyolution,

grateful acceptance- and spontaneous^ pontribution.. /, ::U3 ’,UU.
>*Xi pJ’.C»'! «;t>ß 8 -'1 » : i 11. .» ’ ” ;< 'V '.ii'it'ij ,) i.Oii

38. Some Analyses of the f i r s t  Commandement.

The process of listening occurs \in diffe ‘ intensi ty.^When

overcome by the Christian Faith,-he heard the .'words ! to l le , \leg@ ' , (

Augustine was asked to take, up was aibook thew riting .'of whichUtook, 
59» at le a s t, from eight to nine hundred t:/:.'years.* To ^listen to.Ith© con- ,

4 0 . ker or a book outside /  of ourselves,- these conceptual reminders' are

: power. Many people who defy their-opponent in speech and'ctheirktexts
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All we can say is ,  that the f ir s t  commandment takes three shapes 
of conceiving, listening, and reading. This we may ca ll the threefold

4 1 , character of listening. /  The authorities of each status into which /“
the commandment may he clothed, are threefold too. In the case of con
ceptual cogitation, he who raises the argument within my se lf , is  a
part of my memory. I t  does not matter who he is  so much as the fact 
that he is  incorporated already into my own memory. He is a partner 
of my own mind, frequently i t  is  impossible to distinguish his argu
ments from myself. In fa ct, i t  becomes highly debatable, in the light 
of his presence in my mind, to consider our mind our private property 
at a l l .  I don’t  Welieve that man's individuality is  made by his mind.

42. Our mind is  as the sumtotal /  of many conceptions, speakers, voices, 
arguments not at a ll  our own. Our soul tr ie s  to digest the mental pro«r 
cesses going on’ in tha.-mind. At f i r s t  sight, we may assume that our 
mind is a receptacle of concepts from outside, stored there to be used 
in the course of time.

The authority of the mind's conceptual presentations when a pro
blem occurs, is  anonymous though within our mind; the authority of a 
spoken objection or reminder is  vested in the speaker. This, in most 
cases, is  a man of a certain social relation toward me. I listen  to

43« him because he is  my brother, my boss, my party leader. /  The value
of the spoken word, then, largely depends on the social position of 
the man who speaks. This is  an advantage and a disadvantage as well.
When the speaker is  a person whom I admire 02? fear or love, I suppo
sedly will listen  more carefully than when he is  my equal or my infe
r io r . A german teacher had the bad habit to "attack a noughty pupil in 
class in no ambiguous terms and then to compell his victim to repeat 
the castigation him or herself. He might say: You are a camel and thei

4 4 * student had to get up and to repeat, /  before the whole class: I am a
camel. One day,' this teacher happened to be angry with a young g ir l  
of ‘great ingenuity. Scolding her, he said: you are a goose. And as 
was his custom, he shouted: repeat i t :  What are you? Instead of ans
wering: I am a goose, the g irl repleid: '1 am a g if t  of God that you 
shall not abuse. '
In this case from the mouth, which was asked to repeat an insulting 
formula, there comes forth a startlin g  and illuminating news. The tea
cher was stunned. He was thunderstruck by the power of a word spoken 
from a being supposed to -be inferior to him.

The greatness of oral communication is  this chance, that our /
45. human partner may display the divinity of his humanity. That is  much

rarer in a conceptual debate raging within our own mind only. The pres
sure brought upon us by a speaker of flesh and blood, is  of a more, fe
rocious character.



„ Heading again differs from listening and,thinking., The whole 
world is  present, in books. Literature is  more .complete .than ^.mind 
or. my company. The writer -may have, died thousands .of. years .ago! her. 
he,is.and asks for my approval and;obedience. In reading,, 
without exception, we may make a real choice of our teachers,. I t  is  
true that the readers of the monthly^bookclub or of best sellers Re
legate this power of choice. S till  i t . / -  exists . Thinking is, largely 
depending on memory. Listening on opportunity. Reading is  the most 
systematic effort open to us for rounding, of our .course in listening.J ’ .1;" i. - ■ V' .1. '.I :* ‘ J i-V

To sum up. In Conceiving.and. cogitating, we are meeting thought
•. ,.’v  . U  <.* -- 1 j >*i. . * .V. <;.•}

as i f  i t  were our own because i t  is  already familiar to Us., In l i s -i ' u ; v. ji.'k; . a . . .i.U; r. .«-i
tening to oral speech, we are,,impressed by, a living being that .enter
tains with us quite definite social relations. In reading books,, we 
are. drawing on the complete universe of. human thought though gi ts  
author may be dead and i t s  content wholly foreign to our ways of, 
thinking. /  , i: io .. .

As we know, many people sore ..formed by imitation, by experiences, 
and by following. A g irl may imitate a moyie actress, I may, become 
hard-boiled from experience, and I  m̂ay march in the. footsteps, of. a 
leader. In these three cases I  am moulded into a certain very.defi
nite form which is  plastered upon. me,.by ^environm ent. This. is .fsome- 
thing very important, only . i t  fis,jnot^education. ;.Educatipi> l i t te ra lly  
means to bring about , and to .draw from the pupils own inner natural 
tendency what is  there. .To .im itate,, to ^follow and. ..to^eapperlence^ufe 
.three very, influential v ita l processes^ However, they all.avoid.the  
problem of education. This is  to .combine (an external. stiimilus (ap.d 
pressure /  with an inner effort pf recuperatingour fOwn real s^lf.
As soon as a g ir l  not merely imitates .the, movie s ta r , but learns, from 
her, an educational process is  inaugurated. What is  .the difference be
tween imitation and learning?fImitation„is casual. The overweight of 
the example crushes, the nature o f stk® individual who, in^tatf s . -In lear
ning, .the individual takes .certain ,,spontaneous steps .to mest̂  external 
standards on an inside effort® A politician  who studies his^ls^ders 
activ itie s  ceases to be his henchman. And when X kegin to ^se^ph, my 
eperience for the laws behind i t ,  I  cease to be hardboiled?, my re
search in stalls  an. educational process.that mere experience./.ex
tinguished by i t s  cruelty. , ,„c ( f !  .... : fI- . ,r. r
Mere Imitation . • ,VJ- o to .learning t, r .,.x .
mere Experience r ,..._.are, f opposed. „ studying, -
mere fo llo w in g ... . :n. .. ..research ■
because in learning,,studying.and^research work, tk®. .outside model 
ceases , to impress i ts e lf  on our ..self , by sheer weight. I t  begins( to  
speak to  us. The actress instead of bewitcl^ing th e ,g ir l  begins to  
talk to her as her teacher. The leaders instead of helping the young
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boy in awe, begins to te l l  his secrets when the boy reads the leader’ s 
speeches, his records, his biography. Experienced l i f e ,  with i t s  cruel 
disillusions, i ts  hurts, ceases to be merely a threat against unaware-^

50. ness. I t  softens for i t  can be read /  now in the light of eternal laws - 
and mental discoveries.

The self-made man, generally speaking, is  not an educated man be
cause he has no time to listen  to the voices of learning, studying and 
research. Napoleon was a genius, because, though self-made, he never 
ceased to learn, to study and even to search.

To learn, to study and to search»are three grades in education.
When I am learning, somebody, the teacher, te l ls  me what to learn 

in so many words. As in the case of the actress who would te l l  her pu
pil now to cary out this movement, now to correct her enunciation, 
what dresses to wear e tc . /  •

51. Studying is different. We study the great masters in our field , 
the legislators of our profession. In studying Shakespeare,or Jeffer
son, Shakespeare as--Jefferson are not acting as teachers. They had no 
purpose nor intention to teach. They are classics . Studying English 
means to penetrate in the life  of the sp irit at one or other important 
point by reading the records, by evaluating the data which as a ll  your 
authorities te l l  you, are cla ssic . No education is  complete which con
tains teaching only. The classics are the natural fountain of lasting  
inspiration.

Again, research takes a new step. Your teacher te l ls  you things 
which leave you cold. Though being tru e, they don' t  have an appeal 
for you. Studying the great leaders does:not satisfy  your curiosity.
For something has hurt you in your own l i f e , some experience le f t  you

52. isolated and /  out of tune with established values. Here, research f i l l s  
the gap o'f your education. Unknown data, unmentioned fa cts , neglected 
influences are discovered by a soul that though believing in harmony
is  dissatisfied by the too narrow harmony already studied and taught.
The l i s t  of teaching, studying and researcjswork contains a climax be
ginning with harmony formulated by a teacher, leading to harmony l i 
ved by great models, ending in harmony disclosed through disharmony. /

53» The f i r s t  commandment as Man's Magna Chart a.

Experiencing, following and imitating are the unspiritual twins 

of research study and learning. They pull down the spiritual proces
ses to the level of automatic processes; the moulded individual is  not 
treated as a free man. He is  overpowered by the magnetism of a great 
force or classical institution or dangerous power. He conforms before 
he has any choice not to conform. The effects of imitation e tc . are 
often quite impressive. American immigrants are moulded in the melting



pot more or less automatically." Many.;people may. think .thatj^onxthe 
whole, assimilation "is mô e .successfuliwhen;i t  is. not,rationalized. 
Though assimilation orTsmericanisation;seems to ;work at random,'; :it 
is  tremendously efficien t. Why, then, :/~,'is automatic moulding r.ofs the 
new horn children not sufficient? The answer is  .that i t  suffices-, 
throughout for the individuals involved -jin ?the process. deficien- 
ces are perilous for society ,only, rAny jimitator jis 'irresponsible) for 
what he im itates, and any henchman «or, hard-boiled hump are,-irrespon
sible for the leadership or (experiences ythat are ,moulding themi» ^ ®  
living word alone, - as-taught by, teachers, as spoken by th e/classic, 
as inspiring the new formula in^research,. emancipates the new-born 
generation«. Without the words of -doctrine,; the lines from the; classic  
and the Heureka .of the new discovery,'; the way . of any next ;generation 
is  obstructed. Blinded to rea lity  by the. cstars leaders.andjexperiences 
that incidentally and fortuitously are jin existence, we shall miss 
our chance of contracting, re a lity  Jon .our own b eh alfT h e ;secret,j>f 
the f i r s t  Commandment in education is^that i t  intervenes.; /; »otos 
Without the books of teachers legislators and life  i ts e lf  cinterye- 
ning, the next generation is  not - able ito shoulder, fu ll responsibili
ty themselves. The translation«into .reason releases the tension be
tween the generation and classes in power and.the young ancbuneduca- 
ted masses. I t  hands over to th e :newcomers their share .in. government, 
leadership and authority. „. : : r-j,; pn i

Therefore,: we might says the,«first.«commandment/ ( glisten1) con
tains the Magna. Charta :of«any new «born, . child , /  leads  ̂ from .blind ,fate 
to lucid lib erty . , To become, hardboiled, to ape an authority, -.and.'to 
follow, a hero are mechanical, re suits o f , our environment, upoh us®.
They, are more .than commands: - they/are agents..o f , compulsion. ilt>’ is  
only when 'these -agents;instead of i overpowering or bewitching. you 
automatically, begin to . talk to iyou,« that, you g e t ; the equipment jof 
overcoming their authority ; eventually. cTake a Hypnotizer and;a .mi
n ister., The • hypnotizer!; may produce - exactly the; ;same, (result, ion you, 
as the minister, both directing(you .towards a (peculiar action .uStill 
they represent heaven cand h e ll, .black jand white (magic, beoauseiith® 
hypnotizer sways you off your fe e t, thfe minister builds up your 
consent. I t  /  has a front towards;those in.authority as well which
compells them to work for their own eventual displacement themselves.■ <; - u rj x'ux r-a.n (unwo ; 1 * ,. •; ; :o.-i
For he who asks, for listening endows his pupil, reader or researchv.j >'• h  *v«y1V .•ƒ*» >inTD«f r-; yf .ir1 lo
fellow with the corresponding power of answering and responding. The 
;. nc'-tiv li «-s f • r.r «<->.*• t o f t&sro.f •«-•> “«vv« > >■»* aes'
f i r s t  commandment, transcribed into i t s  version for fathers, teachers,

V '•  ̂ '*!•" - 1 -in i.'TfjfiV'O ft £ . --  f • -.•r'f r • ! '• - f
leaders and the creator himself, runs:* Sj>eak, Make responsible., Trust

- - r « ' « v  ?;, - "-"r--- ■ rt <n *« «rfi ff-> r tri'K;-*r - ' f ?;■'("sr.“ f "> "O _
that they will answer. Antiquity marvelled over the phrase in Genesis

•: ; : ' •, , r " o " f r a n  ;>; i  -- • • • ■•i '■ • rswr,' e*fl
when God spoke: le t  us make man. They wondered to whom God spoke,
and they explained this monologue as a dialogue between the Father
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and the Son within the Deity. In Commanding the Son, the Father re
leased and delivered the Son. This very profound idea permeates a ll  
our civilisatio n . We don't believe in Fate because we a ll  believe 

58. that God speaks. The atheists of today are the most /  passionate be-
lievers in the f ir s t  commandment. Only their alleged atheism is so 
deeply convinced that god asks us to listen  to our own experiences 
that they give a ll  praise to research work, and withhold their ap
proval from mere teaching and studying. Any atheist believes in the 
new man's duty to name the energies of his experience, to discover 
their qualities and to divulge them through the method of speech, 
print, and writing.

The F irst commandment trusts that man may be reached through 
the processes of language. I t  thinks that speech is so v ita l a pro
cess that i t  l i f t s  up society upon a human level. The re a lis tic  be
lie f  that words are life-giving or death-spreading is behind the f ir s t  

, ,  commandment. /
59® Any human being who writes himself one line to anyone else or

teaches anyone else or formulates an experience so that his neigh
bour might be informed betrays his tru st in the v ita l character of 
speech, because he presupposes that somebody is  going to read his 
le t te r , to buy his book or to listen  to his message. This draws, the 
demarcation line clearly between the ivory tower of pure thought or 
scepticism and the green pastures where the righteous speaks of the 
law day and night (f i r s t  psalm). The sceptic believes in his thought, - 
real men believe in our moral obligation to listen  and by implication, 
in our mental privilege to respond. /

6 0 . ^Journalism and education.

We a ll  talk a thousand times a day, chatting, gossiping, discus
sing everything from weather to election. These innumerable utterances 
among men are so foremost in our mind that the special qualities of 
the things taught, studied, or . searched for easily f a l l , into obli
vion. I t  cannot be helped that these qualities should be made clear 
before we plunge into the actual progress of sciences and schools. 
Otherwise i t  will seem doubtful, in a democracy, i f  the educator re
ally  is  in any particular position as compared to the average citizen  
who reasons, swears, te l ls  stories and advertises his goods with so 
much intelligence, shrewdness and eloquence. Is there anything special

6 1 . in /  the processes of teaching or studying that l i f ts , their content 
from the plain level of common sense and common speech? I t  is  a dange
rous question. I f  we answers No, there is  no such quality, the whole 
educational provinoe proves superfluous. In the case that we pretend
to know of such special quality, we dangerously get near the impression
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62.

63.

64.

65.

that our contents are bare of common sense, and therefore not much
• •,' ' ' - ” -d .vilxt. r-i.i f-J'.-, wii Jjxtagood.

An illu stration  may help us at the s ta r t . In the 'Herald* of 
Dec.’ 26, 1956, Arthur Brisbane wrote? " I t  is  s t i l l  a world'of war,

' "■  f - f -  <■ -,h-v+ a.THZff;'.]'- !>•" •" j • X, .f st« :•*
cruelty and sorrow, but progress has been steady. 'Peace on earth 
and good will to man* will surely comeT 11 These' sentences,' formula
ted by the best paid journalist of his time /  are highly satisfacto
ry in a newspaper. They are Void of a il  educational1 value• They'nei-

■ ■ .  ■- : -,r'~ i - ■ • ■ I sjVf/W
ther deserve to be learned nor to be studied. Perhaps i t  deserves re -

- 'V . ' ' 'i A  Pfi w :  •! .■ • • .--j {i 1 " g p  tfftff
search to make clear how these self contradicting sentences became
. ,+ fcrr }• ' ‘"‘ir rgi ■ Ti’r.-r. *rI *• rf.+
the daily bread of the American creed. But they are too inconsistent 
in their concoction of one re a lis tic , one humanitarian and bne1* chris*? 
tian concept as to form the basis of education. The issue was emphi-

. ' • ' • • • • ‘ • • '» ' < ' r ( f „ (T y  * ' '• f ■' r-t J] <* i ^   ̂-f
sed (»emphasized) by a further quotation in the same paper, printed

i i • , • • > J . , ' ,2 n> " ® r x ('■  ? -» ’> ? ! ■' ;i- t ,
at an outstanding place, and claiming therefo«^ general attention:

: . .  .. - , r, * : 1 ■ ■  j- i •, v ■ . :i ? t J’
"Alas, i t  seems the world's sad fate
Good will must often turn to hate."

Here, the cycle reaches i ts  perfection. For, whereas brutal realism,
‘ , I - /.i r  f r -  • 4 . . a  ,. - :• ; ■, t.\  _ - ■ ■ ;

philanthropical progress, / and Christian prophecy were coordinated
in Mr. Brisbane's paragraph, here the Christian prophecy itself is
nullified by the disgraceful finding that good will i t s e lf ,  the4 ba
sis of the Christian faith , is  bound in time to turn into hate,' the 
basis of brutal realism.

What, then, is  the difference, between the common senseUof a  news
paper and the sense of education?*A Newspaper aims at reproducing, with 
common sense, life  on the surface'of the day. I t  is  at i t s  best when i t  
reports the things that actually are restricted  to one day. I t  brings 
together every item that may round off the picture or/directory of that 
one day. The incision into re a lity , made by the newspaperman, s tarts
from one day1and ends at the confusion," the ^conflicts, the contradic
tions dominating that one day.-A1 paper^isi at i t s  best where-■ anJ©vent 
is  clearly  confined within the’'l im its 1 of one day: 5 movements o f  the 
st ock exchange, an assassination, "an1accident, the death o f 1 an * actress, 
a wedding in social c irc le s , these are^theirough’ surface of re a lity  

• whichva newspaper catches and’reports;-'In  one'issue,’we shall0find 
printed a weather report, a p o litica l’'dispatch- from * the zone7  o f  war, 
a' paper about the two millions year’’ of I the - diluvium > read' a t1 ai confe
rence on geology, /  news about archeological excavations, the progress ^  
of bridge building in* Califom ia,'7 the5 decrease o f 5 population among the 
Red Indians. On the;rough- su rface-of one day, 1 a l l  these ;matters-appear • 

" simultaneously. : They are reported-’because they were 'mentioned-or’;voiced 
x within 24 hours. Writing1 in va~newspaper3 or (for a ’ newspaper  ̂or î with the 

ambition of journalism, then, »means the-* faculty (of-coordinating) every 
- possible feature of li fe  into thet'45hpages^of the average "Times?



without faltering from conflicts or contradictions "between those facts .
The discovery of journalism is that anything in this world that makes 
news, should he voiced and expressed, /  This, in i t s e l f , is so new an /" 
activ ity  of the human mind-that the ways of journalism overshadow and 
infect a ll  other forms of writing in our times. For that reason,- we 
must he aware of the very special situation that prevails in reading 
or writing a newspaper. Before 1800, for six thousand years, the dai
ly changes of the world seemed so confusing and offensive to reason 
that the label for i t  was simply "the world". I t  was presumed that the 
folly  of this world was endless and that the rough surface of rea lity  
showed a pandemonium of conflicting voices, demoniacal forces, cata- 
strophical influences.

Our newspapers took courage and began to depict this confusing 
re a lity . /  They are, today, at such a'perfection that in their columns, 
the spectacle of the amazing crowd on Times Square are made present to 
the readers. The newspaper is the faithful mirror of the caleidoscope 
of l i fe . I t  does not shrink from printing those four sentences which 
we quoted, in one issue. And i t  will print even less reconcilable sta
tements in i ts  issue of tomorrow. The system of 'news’ has no moral, 
no logical harmony, i t  has a system of i ts  own.

The great merit of this system lie s  in the chance i t  gives to  so
ciety  in responding to these news. One might say that the chorus of 
readers of this hell of news cry sta l/liz e s  each day after breakfast 
into a new division of labour. After having gone through the papers, 
we a ll  re-adjust our a c tiv itie s . When no snow f e l l ,  we don't go skiing. 
When our neighbouring town is flooded, we shall drive up for help, when 
the stock exchange wavers, we shall buy or se ll some stocks, when war 
is  threatening we shall plan our vacations in California instead of

J
Spain.

Mankind, i t  might be said, rationalises the caleidoscope of the 
daily news not by any theory but by i ts  p ractice. Fire-men are appoin
ted, because the papers /  reported so' many--arsons. A kindergarten is  
founded because so many children got lo st the parents of which were ab
sent from home on a job. These firemen are hired for years to come; the 
kindergarten is  established for an indefinite length of time. That is  
to says Our response to the daily news is  not of the short-lived’ cha
racter our reading of the papers might indicate. By the condensation 
of the universe into the-news of the day, we are stimulated5into a c ti
ons of a much wider range, ranging from a le t te r  we may write to a po
li tic ia n , from a v is i t  we pay, from a’ purchase we make to founding /  
an institu tion . By her social a ctiv itie s  society responds to the' daily - 
news. The rough surface of the world as expressed in the papers makes 
society take a new shape by which some of the roughness might be smooth
ed out, some of the good news may be made lasting. The world as expressed



in. the papers invites the .world, not, ta x a tio n a l ..but,, to ,an âcjfciŷ  
answer. News invite,s action.; Andjfchq. jaj^hing,;Of[ jsgappns,,
.against Mrs. Simpson was less,.import;ant. than ,$he. action,.Mr. ®aldr 
win took when he got the .news about... her. j .,fSj -)0

Since most young Americans .invol/yed^directly,, orr,indirectly>5intj; 
writing or reading the products of-thq, press,. and,are under̂  th®^ 
influence of the papers and qf - ti*e standards. offfiouwialira^^jMjr, 
should realize how their power, of speech and their, capacity,, £or7£ 
reaction .axe moulded tin ,.one rjfery,pecujlia^,way insofar as .JheyjO^ey 
the rules ofr:the game.-betweenipress^and^society. -v,- .-h r 'to yttol 

Words, in journalism, are fremprseless,, crisp , .matter oi^faqt? 
and action reacting upon the news may be speechless, spift.,- reck
less. Feel your story in a, second. .Then, I  ,may do something-about 
i t .  for the rest of my,,life. ,, ^K*.n t ^ f  G,,T

Xn education,,. speaking, and.doing,fare treated ..in precisely,,,the 
opposite manner. For ,,tp .educate,which^ia .based on the. process,„of 
listening, means/to.-teach ^ow t̂o .speak,,jand doing.,fijs nott  urgent,tas 
long as we try  to get a , hearing from ƒ our ^student.. The process, of r get
ting a ll  the daily news may be condensed, into .ten minutes. The,,one 
sentence when we pass, a. friend:, Isn't-, it , ra fine day? admirably f i ts  
the .occasion. The -daily weather,.being .a,passing event, is  an admira
ble subject of daily ta lk . .It, is x restricted, ;■to this, one, meeting-0 of 
two minds. These minds-are dealing;with a subject matter as fleeting  
as their chatting. That makes^the, remarks about the, weather i^e^de
cent thing for starting a conversation® jXfb. is .;non-cpmmittal;jto .any 
past or future exceeding this,-present day,1 s situation. When, w©.,go on, 
in conversation, with the,question How are you? th e.d ifficu lty  of real 
speech suddenly appears. Most, people twi,ll answer, /  this, question  ̂by 
the unproblematical replys Fine. This answer is  given by people :who
are not feeling, fine aj? a ll, and, perhaps, just were informed that they 
have not much chance to live, long. f, I t  .yould be, indecpnt, to, te ll , your 
partner this truth, suddenly.,.Why?.Because a  moment,Vs remark; is, not 
meant to oover; the ground,of your,.whole( l i f e .  The answer; "fine}!,; then, 
is, an evasive,, a polite,,answer.(I t  .does; not-allow your casual (friend 
to peep beyond this moment's .occurrence,; You a ll  know occasions; where 
a man .will answer your question ,Hqw. dpsjyou do? ,by j"fine}’) aq<l,th0n, be
cause, you are intimate friends,. add a l i s t  of, his real calam ities. In
this case, a self deeper and more ,complex than themomentaryi-se lf of 
the -civilized passenger,: popsLup,-quite of, aaudden- because typMfrlPd 
your, friend, from former;;occasionsv ,ar4e .acquainted xqlrqady,$lt^;jsome 
deeper; stra tificatio n s,;pf your .existence. , /, Since ^hey
their, deeper .allegiance.-,as ;welljxas nf* th eirxmpre superficiality ,a the 
clasht between ”1 , am fine'!, andj-the, next have canceer” is  nptKpvèn

salized. I t  is_ more .correct to ,say,,,$hatHno logical contradiction
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e x is ts , An onlooker analyzing the i l lo g ic a l  sequence, may sm ile. 

However, he is  wrong in  making an attempt o f ra t io n a liz in g  two 
utterances tha t, in  fa c t , belong to two qu ite  d iffe re n t gatherings.

’ I am f in e ’ ..ha ils  from the gathering o f one person w ith myself that 

is  not the intimate fr ie nd  but the momentary appearance o f the 

’neighbour’ , ’ respectable c itizen*  and 'passenger*. With many per

sons we may meet a thousand times in  th is  sp ec ia l form and appea

rance. A fte r ten years, we s t i l l  have done nothing but met in  the 

same form again and again. The newspaper way o f meeting the surface 

o f r e a l i t y  and the s u p e r f ic ia l way of- tre a t in g  a neighbour on one 

thousand days by How do you do? without ever knowing anything e lse 

o f him, correspond. 1000 News and 100.0 How do' you dos ? are a sum 

o f one 1000 items that remain disconnected. On the other hand, four 

years of education are l ik e  one s ing le  day. And ten thousand pages 

of a great book are l ik e  one s ing le  e d ito r ia l . /

75« In th is  sense, then, journalism  and education axe abso lu te ly  oppo

s ite s . Every day's ideas, every is su e ’ s asse rtions are re s tr ic te d  

to th is  issue , to th is  day. And on we rush to new sensations, d i f 

fe rent statements? in  education, i f  you are able to make one d e f i

n ite  statement a f te r  four years, a l l  your bluebooks and papers and 

f in a ls  are revenged. That a l l  the cha tting , d iscuss ing , try ing .ou t 

and re th in k ing  o f four lon:g years prepared the road to one re a l one 

responsib le and .independant statement, i s  th e ir  meaning. The set-up 

o f American, l i f e  i s  opposed to  the educational use o f t im e .,Atomising 

hours, days, weeks is  the prevalent hab it. In case o f appointments 

between professor and student, i t  mostly i s  the student who counts 

the minutes o f the in te rv iew . Now the funny th ing  about the f i r s t  

76. commandment i s  tha t /  the f u l l  meaning o f the ’ L is te n ’ im p lies an

in f in it e  length o f time. Any form o f l is te n in g  short o f e te rn ity  i s  

a dev ia tion  from the h ighest standards. To l is t e n  in  i t s  f u l l  sense 

im p lies in f in it e  devotion and consecration and the absence o f speed 

or urge fo r  anything ahead. To l is t e n  w ith .the reserva tion : fo r  twen

ty  minutes, i s  to  l is t e n  not a t a l l .  Real l is te n in g  to a voice o f au

th o r ity  means to l is t e n  fo r  ever. I t  means to  l is t e n  without th ink ing  

of the next step beforehand but o f g iv in g  you rse lf up completely in to  

the process. To be sure, i t  w i l l  come to  an end p re tty  soon. But i t  i s  

not up to  you to define when. In love, ever, American man is  expected 

to act under th is  assumption. Only when he is  w i l l in g  to  commit him

s e lf  in d e f in ite ly  is  she going to  cap itu la te  before him. That i s  cor

re c t . Without th is  v is io n  o f permanence, i t  would not be love. Often 

the v is io n  o f permanence comes true; more o ften i t  does not. But the 

ennobling q u a lity  that /  comes to  sex when two people surrender any 

preconception o f a time l im i t ,  transforms sex in to  love.
77
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• Modem •thinking' in  :an urbanised 'c iv ilis a t io n ^ is 'o n 'th e u le v e l of
sex c u r io s ity , not o f the P la ton ic  : lave .‘ For i t  'knows beforehand!that 

* the in te l le c tu a l experience w i l l  be ’ over abso lu te ly :;after> 50: o r :40 or /**

50 minutes "Reading Time" or 1 in terv iew ' or ' le c tu re 1 On a l l"  mental 

processes th is  a ttitude  casts the  aspersion o f s t e r i l i t y . ' Real 'p lato

n ic  t h ir s t  of knowledge is  a th ’i r s t  out o f time. The Russians-w ith 

th e ir  endless ta lk s , German students w ith  th e ir  endless1 walks5- ’ they 

be lieve  in  the ru le  that you may never -know how long you might*have 

to l is te n .  The impulse o f d iv ine  -love, i^tielimpetus! of" human" devotion 

78. appears in  American a c tion s;!'■ i t M s  rare*5"in^/^i-Aaierican5 in te lle c im a l

l i f e . 1-It i s  here that Germany and Russia! always had *their’*speclal a t

titude  towards the' in f in it e .  Without;1 plunging *intor the^adventure3 o f 

lis te n in g  completely, the mind’ i s  unable to  get an y 'in sp ira t io n .0 Men

ta l  processes and s p ir it u a l l i f e '  d if fe r '- in  t h is ((one5:respect 'on ly i 

S t i l l  i t  i s  dec is ive . 5 Mental1 work^goes^on1 on sohedule. I t r can’ bŴ  stop

ped’ and started  at w i l l ’. The s p ir it u a l '5 l i f e -  i s ! a plunge' in to 'the - i n f i -  * 

n ite  outside tim e.5 Ini' Research,'- in '/philosophy, in ' preachingj^in-'praying, 

in  propagating, in  composing, - i h  doing anything 'in sp ired , th e  mind la ys  

down i t s  helmet, and r is k s  to get 'involved fo r  'an in d e f in ite 7le hg th  o f 

79® time. American c u r io s iy  '/ ' i s  equa lly5'deeply in te rested  in -the  ‘ next and

the next and once more th e  next experience ‘ o r in form ation. Thus* i t  turns 

the5 present day 's unique occasion - w iti? ' a l l  ‘ i t s  i l l im it a b le  and);endless 

p o te n t ia l i t ie s ,5 in to  a f i r s t  th in g 5among5a score. To1be one1and'unique, 

and to*be the f i r s t ,  are' two very  d if fe re n t q u a lit ie s .  Take-an il lu s t r a t io n s  

C h r is t i s  one and unique, Peter " is  the' f i r s t  o f the 'apostlesF -Ch ris t 

h a sn o p e e r, Peter has. ■ 5’'- 555r " '■ - H90vr'*-l',r

Bach in terv iew , each le c tu re  should be accepted1as unique5 and one.

By counting your cuts, a le c tu re  i s 1 degraded in to  one out of^many, and * M 

one interV iew  i s  superseded by’ the> next. * ' ’ rv:ji-- aTX
80. -The reconquest o f the- re la t io n sh ip 5/)between in f in it e '1 devotion and 

f in it e  re su lts  i s  the aim o f education1 in ’ a world o f5 'd a ily -  news5* o n ly '.
: ... ■ ; p "  .  . w ,  ‘f ( )

Love o f wisdom, i s  a l i t t e r a l  tra n s la t io n  o f the word philosophy.
• t  i ■ J i r  f  : r r  j r i -  *r ■ , ■ -, ' : ?-» y ,+

Any in s tru c t io n  in  a trade may be re s t r ic te d  to some manipulations and:! -L * f ' ,}• j ;; f # :[ / [ ■ r - t':. ^
contrivances. General Education may not. Objective in form ation about

' -•5 • r r  5 - . ■ 5 ' ; --.v • :* i y .5 ’  *'o i r X  nftfH'V'O it:-/ h  <<■ l o
\ ce rta in  p ra c t ic a l needs and adjustments, then, i s  not education. In

' i ■ ’ " * rt- -v nr' f f.K/ .f f. , ' i:.- . •'fid
most cases, in s tru c t io n  and education may be conveyed a t the same time

' • . • ' -- r. - , ■ <■ ■ %<- , - v o 1 r l  . m o w  ; • j. ! o-r 7 rri; • :v  "rtf .Tort
or by onAand the same process. A le c tu re  o ffe rs  fa c ts  and techniques, 

t ■ - 5 L -.' - ■ ’ ■ * ■ ■  rr?-:i . r t o l i - * i - r ; 5 ■1; ’ - -f'Oi*< Of
And on the other hand, it -  expresses the fa ith  o f the teacher in  educa-

j '<r>, - ‘ ; >• n 3i* - ■ i. v- n i n t i  ll®K
t io n , in  a meaning o f th is  meeting between the minds that uses a l l  the
■ 1 . ovn ' < J. ■■ > i -- r .  - OiI'r'̂ r..'*’-;-.S'i lo  rroc'il.v “ : ,’-t r-i # ...........
fa c ts  and techniques as mere to o ls  fo r  the growth o f those dedicatipg^  )
1 t<;r **.’ ’■■■ Jr .  " " i d  OO eoi-pnv,T .:e<\ - i K ' X » l v

81. themselves to the process. Observing man’ s f  tendencies fo r  atom izing - ' _
-r *.*' •- '.r C :'l HP r XSr- o f 8«fWno V .rsdi v j i  Tsil 1C «'Vi
h is  thought, speech, opinions in to  d a ily  whims, dashes, puns, and out-

.  v  . f  L .......... •- i r -  o  '• . - . ' t i i . r  *  J  '

bursts, we may now be tte r understand the place o f education. I t  i s  in
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opposition to a na tura l tendency in  man that would teach him cheap 

reactions, sho rt- lived  remarks, tumultuary opin ions.

Thus, from a comparison w ith journalism  we re turn  w ith an in s igh t 

in to  the nature o f the adversary against whom education stands. The ad

versary is  the surface existence that we are tempted to lead by simply 

marching on from hour to hour. This c h i ld l ik e  marching on becomes c h ild 

l ik e  a fte r  a ce rta in  time. 1000 d a ily  repeated How do you do c a l l  fo r  

the counterweight of a s itu a t io n  in  which 1000 days become one day. 

Education is  in  d ire c t opposition to the tendency o f ch ild ishness or

82. ato/m isation or mere re p e t it io n  o f surface statements. The sum o f atoms

of time on one hand is  a challenge to balance i t  by something that i s  

not a sum but a product ra the r of a l l  these atoms o f time. Education i s  

the task o f in teg ra ting  in to  a whole what i s  tom  to pieces by the mere 

f lu x  o f time. The f lu x  being exte rna l, environmental, na tu ra l, i t s  op

ponent cannot help being in te rn a l, cen tra l and so c ia l as w e ll. ^

By i t s  mere existence a l l  education i s  compelled to appeal to  the inner 

man, to ce rta in  cen tra l p r in c ip le s  and to  a fe llow sh ip  between the edu

cated. The inner Man cannot be reached w ithout a spontaneous e f fo r t  on 

h is  s ide . Centra l p r in c ip le s  cannot be conceived without using reason.

83. S o c ia b il it y  i s  acquired and maintained by the s p ir it u a l /  Community of 

speech and in tercourse.

Education i s  provoked perpetua lly  by our being tempted by exter

n a l, abrupt, m ateria l surface appearances. Without denying the impor

tance o f the su rface, education rams in to  us an inner, continuous, sp i

r i t u a l  fa cu lty .

Journalism  is  f a i t h f u l ly  expressing the fa c ts , hopes, fea rs , con

f l i c t s  on the rough surface o f the day. In s tru c t ion  i s  equipping new 

comers w ith the means o f dea ling w ith  the bumps on the d a ily  surface. 

Education i s  res istance  against the wea± and tea r o f l i f e .

Manuscript o f Eugen Rosenstock-Huessy, found a t Four W ells. I t  i s  from 

1939 (see p. 3 6 ) and has 83 pp.
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