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Introduction

Experience being the mother of wisdom, it is doubtful where a
a student miéht be able to acquire wisdom except in the two fields
where he has plenty of experience already. One of these two fields
obviousgly is the family. Here, every freshman should be an expert.
In fact, I believe that most people cease to exflore family rela-
tions with an open mind not much after that age. Adults have a won-
derful technique of shutting of fresh experience from their lives,
and so they view family relations as aorothing which they know once
for ali. In othcr words, a freshmgn shoﬁld be very much an exﬁert
in family relations since so many adults remain freshmen in this
matter, ‘ c . |

However, there is a second field of thoroughgoing and steady
experience in which any student wallowa‘-fandAthat /mis.the achools.
Froo 6 to 20, by far the larger‘cohcrerf fart'of'his time is‘spent
in schools. Should he not be best prepared to survey and assay. this
whole field of humen activities? It 1s remarkable that he is asked
to deal with Constltutlons and Env1ronments and natural 1aws far
outside his ken more frequently than w1th the province of. education.
He is asked to become an expert in fields where he not p0831b1y pos—
sesses any of the prerequisites for wisdom. In the field where he is
experienced and might be wise, he is left lntelleotually untrained.

Most adults live on the preJudlces about education they acquired at

14 since they never digested and transformed their scholastic shock

of boyhood.,

" We are taking advantage of thls 31tuatlon. The Loglc of Educa-
tion is nearer to a student than any other field of human actlvity.
Therefore, even if it were true / that the subject matter 1tself was
dry and_borlng, still,woulalexploiting.it for the sharpening of the
critical faculties of the student be worth-while, Here, at least, we
are in the middle of things you are well acquainted with: books,
chairs, libraries, paperé, marks, examinations - well that ia a full-
size laboratory. So, a sociology of knowledge is the course. you are
best prepered for. Not exploiting this gold-mine then, would be sheer
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waste,

On the other hand,:"the subject: matter is' not drab and tiresome.
It is of obvicus and immediate interest.>Scientific progress, academic
freedom, intellectual leisure are:the’three:topics of our era. Even
Mr, Orozco saw no brighter HP?"F.E??E for, his march of the American /
spirit than intellectual leisure anii) the interpolation of the wor=
kers practice_ byv E;?;éf?;&ce'J sinol levidmyegmi 088

Now Research, study, andl medi(;ta‘tif& are s.ll debatable and impe-
riled today. Action, activism, and actuality are slogans of the struggle
for life since it became so intense by economic disintegration.

So we shall discuss the place of the province of educe.t:.on with-
in the realm of society w:.th these two faets :Ln mind. Pirst' that you
are a’ble to be experts in’ the field from 14 yea:rs of experie(nce.ﬁ Se-
cond that the ‘most important conflicts ?f the futur? a.re Le.pt / to hap-
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'pen in this field.

o gf"row{ Jaow fa Jobfae o Tosh nd

: When we w1sh to know wha.t is memorable in this ma.tter, e shall
"look first mto the qua.ntities involved. How big ‘a part" doe(s?education
play 'in the economy of society? Is it o millionth, a tenth, ‘or ‘one half
‘of our life that is concerned w1th education" e
- After that, we have to ‘deal” with qualities. That is’ a. subtle thing.
: And many people get lost 111 a collection of numberless facts when they

’ approach qualities of lifee Dealing w1th painting they will enumerate

all’ the pamters, pictures, ixmseums a.nd catalogues there are. However, /

the’ qua.litiee of painting is a. subtler secret and passes enumeration.

Ermmerating all the Colleges :Ln the States a.nd all the Universities or
Research Institutes of Europe, a.ll the books published would be ‘of no -
e.va.il. Neither would the history of e.ll these venerable’ mstitutions
'convey the qualities of sc:Lentific research, # academic freedom a.nd
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medita.tion.
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For this is the queer nature of civ1lisa.tion that :|.t is both, per—

petual recurrence of eternal functions, a.nd unique historical event as

o

well. The adventure of idea.s in this rtvor.ld of ours :I.S Q'to a certa.in
~ Foturg Cemmie AT
extent - as lawful a process as theF water supply of our communlty.

i 1*‘0
However, it is and will remain an ;mexpected adventure, too. 0/
7 [ e N

. And when you wish to fix your own responsibilities in the history of

ma.n, ypu must be informed of both. "’ghe perpetual functioning of socie—- :
. s
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were opened in the book of life ‘and’ ei.n theulife off'books. =

Hence, our two ma,in pa.'r:ts w111 treat the perpetual features of
education on one’ side and the historica.l, unique s,nd s:.ngula.r pha.ses
“of education on the other. And let it“ b’e ‘understood” that 'education'

, is intended to cover all "the’ conscious processes in’ a society ‘outside
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the commercial and outside the political sphere. Where labour toils,
where hired hands produce the goods of ocur daily life, we are in in-
dustry's/province. Where government rules and checks licentiois or
criminal or obnoxious activities' we deal with politics. :

Where man is treated as a partner of my thought, an addressee of
my speech, an authority of my judgment - there we enter our speeific
field.

Ipart Perpetual features of education.

The quantities of educatlon.

A statician might compare “the flgures of the budget for armw,
navy and schools and point out what a small fraction the salaries of
teachers represent as against battleshlps, rifles and planes. Owr
statistics here are of a dlfferent scope., Our questlons are, how fre-
quent is education a. in the life of the nation?

b, in the life of the commmity?
* c. in the life of the individual?

a, Today any nation is without full sovereignty, that’ does not
contain a full-size university with all the graduate schools for high-
er learning and the scientific equipment for independent research. Ni=
caragua ‘in Amerlca or Andorra in the Pyrenees are no "natlon" because
they cannot afford / such a thlng. That'a nation not only needs an ine
dependent government but at least one instltutlon of hlgher learning
lest it lack full membership in the Soclety of nations, is a “fact that
amounts to a first principle ‘for the ‘relations between polltlcs end
education in the modern world., Most universities came'into'being for
the emancipation of a political groun.

Great groups of facts may exemplify the issue.

1. When Christianity five hundred years ago wished to reform its
organisation by recognising the dlfferent christian nations, every group
that hoped for representatlon on a unlversal council, would ‘ask’ Pope or
Emperor to / grant them a unlverslty. The graduates or teachers of such
a2 learned body were quallfled to 'sit in the parliaments of the church
during ‘the fifteenth century In thls way the natlons of Central and
Eastern Europe got their uanersltles, as means for thelr polltical re-
presentation within the Christlan body politic. . -

2. When Luther rebelled agalnst the Papacy, each ind1v1dual secular
government rushed forward to endow at least one unlver31ty which might

" be able, to coordinate the government's reformation of the church with
the reformation going on in other_etates. From 1500 to 1620 a newrhost

of Universities was founded as the / ﬁn@ in Mr. Clark's *Seventeenth
Century' shows, ‘ ’ ‘ e
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‘3, During the World War, universities” were:established-for«the:Vliames
(=Flemings) at Gent, the Caucasian ‘peoplesiat Tiflis, ithe! Balticum: at: Dor-
pat etet, and after the war, :the: newly-terxzitories thats.’seceded’{romriold £O
Russia, all tried to exalt’ their: institutes 'of: higher: 1ea.rning into-full-

size universities. So much for: thernationgs eini~ ol s

b, No connmmity can cla.im this name if- it does not provide a school

for its young folks. This certainly, is a rather recent evolutioh. Churoh

and Town Hall sufficed three hundred yea.rs ago. Was thsre no education go-

ing on- a.t that time?- Is~the~qnantity' ofschoolsthatt ve' find in our days, & 2% C

a passing characteristic of .a.decadent "period®: /g.f-Or\ is'it hinting at an
eternal fact aborut the qua.ntity of edn]ca.tion that goes,_on in any. society?

‘ Obv:.ously, there ‘was no smaller emm:gp;t Jp{i‘g ﬂ: ed}ication' per”?a ’_ta pro-
duced 1n a New England community, 200 Jears ago tha.n is today t;thc‘):;.xgh3 no
& X

schoolm.stresses boa.rded in the village Education vas divided 'oetween pa=-
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rents at home, ma.sters o£ the crafts’ ﬁnid rn(g:'i:nibster of the church. Wherea.s o
in the nation, univerSi;tg.\es) alreagy stnf&edé}ﬁoiglntegrate a.ll the mental pro-
blems on the highest level, the comnmnities vere ) not aiming at a merger of
all educational activities. It seemed sa.fer to coni‘ide different parts of

the process to agencies / of a threefold origin and widely diverse chara.c-

ter.

sibape oXikdiaios sl as 0

‘I‘he ra.cial group oi‘ husband and wife, being largely responsible for
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the economic unity of a husba.ndry too, eduoated the children in all pro=- b

blems of behaviaur, customs .and morals, spiritua.l reflection and conscious—

ness of general principles,y{as fe.{dded‘. by rth‘e‘ ;9@9?9_1"" instruction_ ,oi‘;”techni-

cal processes, skill ,'a.nd craftmanship was infu)sed into an_apprenticea;by
' = Tl T AU YRR MO - RS EFNE N )

his ma.ster. .

i o cED L e it b eshdooort
Our modern school system merged these three agencies more or less in-"

to one. By don;g 80, it gained some of the importa.nce of any one of these
three. A good publio school _seems / more vital to the average citizen than
slum clearing As a ma.tter of fact e, have dirty homes, unsafe workshops,
deserted churches, wherea,s the sc}iools are neither dirty nor unsafe nor de-

ST

serted. Q,uantitatively the schools attra.ct  more
one of the three agencies of whom the schools took _over, some a.ctivity or

;pllbllc attention than any "

Other' w 4 ,L,‘ - t n 3 - r+ e T
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never leave school. They start a 6 they begln to combine studying with

teaching at 16 or 19 or 21 a.nd become teacher or the rest of thei%”glives
WJ.‘thOut / ever hav:.ng been outs:.de the fences of eduoational territory.
Apart from these specimens, most of us remain 1n sohool 2 1onger “time than
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their pa:r:ents did. This 1s .o, question of a'bsolute figures. 'I‘ake, for exam-
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ple, marriage. Marriage cha.nges the status of anybody as conipletely as when
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s civilian joins the active army in wartime, More and more people
marry today without leaving school.'In former dayé, husband ah&Aﬁife
were two people who would have childrenftogether, eighf or'fen chil-
dren, and who, for that simple reason, were educators themselves from
now on. Eight children ars'a kind of totalitarian school. A modern
couple stays / in college or university or law school because marri-
age no longer means eight children and becoming an educatlonal ‘autho-
rity yourself.

Many people say that we need ﬁore schools because the world is
changing rapidly and becoming complex more and more. One mlght argue
that rapid change might Just well devaluate our soholastlc equipment.
What's the use of 1earn1ng if ten years from now things are different.

This shows that our questlon why education is taking a far greater
toll of time from the individual than formerly is no 31mp1e one. In
fact, if we are able to answer it completely at the end of our / sur-
vey, we will have done well, What we may assert at the start is the
fact that the average quantity of coneclous education for the 1nd1v1-
dual increases by leaps and bounds. Adults go to ‘summers schoole, wor-
kers visit eight classes, no age—limit‘exists for education today.
Children help to teach the class coming next, and hoary heaﬂs take
courses with young ‘instructors. / ‘

The basic situation: History versus nature.

Man is born, in any new member of the race not farer developed
‘thhn Adam and Eve. The story of Adam and Eve's creation is not so much
a history as describing the perpetual distance between the babes and
sucklings of nature and the educated members of society. A new born
child is out51de social or polltlcal hlstory. It does not come '1ater'
than the grown up dignitaries of this historical order since it simply
has not entered their realm at all. It ex1sts phy31ologically and bio-
logically; it is doubtful how far it will ever join ‘mankind's soclety.
To be younger, is a good weapon in nature. In society the YOunger peo=-
ple may represent older types, more superstltlous or more primitlve or
" more cruel than the Gider classes of "’ c1v111satlon. Progress may ‘be ime
periled by unhistoric, uneducated classes. Since all the experiences of/
the race come before the new born ohfld ohly after its birth,pavgap in
conditioning will make the couples succession into the achiefements of
former generations impossible. For example, the world war made epoch in
the European organisation of society because s0 many more'officeis and
members of the educated classes died in proportion. As water runs down

" hill, so in any society outstanding examples attract the axtention of

the many, and education always means 1nf1uence of one or several idea—
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. presented by a rather small minority. Four Movie. stars, four[ American

- minority, it petrified therefore, the ideals of; the South, Lest it

;_thls.change is unpred:l).cta_ble.v.ilt ‘may be dissolved or .integrated: or grow -

lized and highly art :Lculate tmes on the mass, of unorgan:.sed. ﬁnd in-
. articulate men, Since each chlld at its ,‘D:.rth ls plastz.c, the nnmber
of potentlal evolutlons ln any glven moment far mltnumbers the choi- r

G AR

ces really made by the .nev candldats for soclety. For that, reason,
Athe number of sta.nda.rds and J.dea.ls 1n any. socletx may easllmbe Te-

presidents: Washington, Jefferson,, /L~£ie9°l?’ and Theodoze Roosevelt |
are holding sway over the public imaginaticn. In ed_uga.tiﬁn,i m&)x;og:ities
rule. Ofcourse, this is no minority of wealth. Not the rich but the

most impressi'ng,Purits.nshlz,sade_:utrhez,uxn%? of, New‘&xg]jaixders‘ Puritan. In

an egalitarian democracy, like America,, the .educational mmor:.ty As’

. a.ppa.lllngly small, because, soc:l.ety gives 86 few chances to leadership.

Worldwar did to Burope..lt SE}??P%@;,».#E%,EI&F@@.&)-fé‘ e sewmed:a%mml

cease its existence completely, 4the‘ South was, compelled o, halt Fhe

growth of 1ts 1deals\ m 1860. To produce 2, new, educa.t:.onal sta.ndard

¥, L

in every dece,de, had become imposs:.ble when the bloodshed had. restric-
. ted ‘the gentry to a mere handful of WeNe oo el oy e

- In Engla.nd ‘and Germa.ny, Austria and ltaly. the World War killed

the educated mmorlty quite out of proportlon. / 'I‘his Jbloodshedding

- of the leading and most artlculate type led to the fasc:l.st movement

vwhere a new group of neyer do wells conquered the domineering position | ;
of the older classes, in a recondescence of primitive and brutal force.

 The images of the old gods were no, longer represented in a sufficient-

ly vital way, Thus the national type was recoined, oversimplified. One
heroic leader displaces ten thousands of noblemen,, gentlemen, business-

. men, princes, intellectuals, writers or; whoever formed the.leading eli- -

te to which the rest of the nation voluntarily conformed. : ;; .,
.- From these facts,, it appears fhat progress is mot. vegted in chil-
dren. For a child's situation, neither Jprogress nor reaction have mea~
:ning. Progress 1s not secured 'by the. simple -process .of phys:.cal proce=-
a.tlon. A / new born chlld may, represent a crlmnal .a relapse, or a

savn.our of the soclal order, As children we are not commltted to any-

., thing in history; we certainly are not,at/all slated for progress. The

. fact that all the tine people die and people are born, is an subiguous
,)fa.ct in relation to human history. It is impossible to know what turn
society will ta.ke from the turnover of individuals. by death and birth.
It is safe to assume that At will be cha.nged.. However, the. direction of

Btaleo 2l N
Ina society llke ours, where progress is, made into a fetlsh, and

588
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of, the child as 2 ca.rrier of

Ruke 16

progress borders at childishness. For being a chlld, man is deified.

. children are becoming rare, the worshlp

Lo
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The believers in the god of Nature may well admire the natural genius
of children. Unless / this genius is preserved, however, through later

life, it will remain a natural phenomenon like moon or stars; it will
not enter the records of humanity. The moon became an historical power,
when men built their big stone calendars recording her courses. The ge-
nius of a natural child became an historical force when one child pre-
served his childlike faith, genius and mirth to the very hour of his
death as a defiled and bespat trespasser.

We reach the following conclusions. The unhistoric, natural, bio-
logical situation of the baby makes any new born child a doubtful asset
of society. Education will have to exploit its natural gifts for uphol- .
ding the framework of the / historical society by inducing the child to
support it on one side and to develop it further on the other. Education

always faces®a changing situation, because every birth of a citizen into
the world and every death of ‘a citizen out of the world, shifts the equi-
librium between society and nature, between the biological multitude of
the natural bodies composing mankind and the social integration of these
bodies into one humanity.

Education -is facing an ever changing supply of irrational natural
forces. It has to direct them / into an historical and rational process.
Both, the fantastic aspirations of any new born child and the rational
needs of an old society must be reconciled by education. The atonement
of visionary aspiration and rational needs is called inspiration.

Bducation is impossible without inspiration because it must in-
spire the new and natural man with responsibility for an old and unna-
tural society and the old and unnatural society must give a hearing to
the new and natural gifts of the latest born. /

3
The First commandment of education.

Inspiration ties old and young members of the historical group to—
gether so that they tolerate, forbear, like each other and that they may
cooperate despite the fact that they are not contemporaries. 0ld and
young, educated and uneducated hold different ideas,fdifferent prejudi-
ces and different purposes. A millionaire will not be interested in ma~
king money, a poor man is. Still, inspiration is the power which allows
both to live at peace. The poor man will allow Mr. Mellon to collect
works of art, and Mr. Mellon will allow the poor man to build up a for-
tune. A rich man who fears the poor's rivalry in economics, and a poor
man who destroys the works of art, because they are owned by the rich, /
are typically uneducated. Both would destroy society for their no lon=

ger trusting each other, no longer believing that the diversity of ac~

tion m&y spring not from a difference in insparation but of difference

in opportunity and station only. Inspiration, then, 'is man's faith in
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