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the pay i in his.,,, 11 re' 10thing i , ed-out of teaching, then teaching would b e; and then, he can’t he a good teacher. hevcrthel ucational theory modestly treats the sufferings of the teacher as tudenda not so he mentioned in good society. Tine parents, the puolls,' • ' ' ....................willold.
Tne pare

the alumni, the public, are told why such ana such a treatise give the hoy or girl the best possible education. A wane is And this discredits our theories of education as advertising
Any realistic approach would have to shew how and why and that 

an adult can be induced to fool around with young people in this business of teaching and learning, some sporadically, some professionally, 
but all passionately.
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Qu.esti on o can bo debated in the to understand. The stu- 
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these two questions is obvious absence of little John Doe who is too little dent’s part in education lends itself to all vague ideals, wonderful systems, statistics, my first cousin, or an illegitimate father - their authority and qua! 
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playgrounds of the s cho o1s „ nay, taxpayers, adult sociai pnencmena
tdenseIves. If the teacher’s problem would form the basis of educational discussion, if we wo1uld ask: Can anybody teach? Rust everybody teach? Should nobody teach? education suddenly would become politics and social science. Bus as it i., education is a humanistic and even humanitarian specialty since it is mere giving to somebody, with the teacher receiving a salary, in reward.

A sociological treatment of education must explain the lives of deans, scholars, assistants, janitors, alumni, college presidents 
just as much as of boys and girls.

how, it would seem that Augustine was compelled to focus on she one point where all agencies involved in the educational process are fused. The overflow that is teaching and the influence that is learning, appeared to him as meaning one and the same energy. And man’s relation to this energy stumped him.
Augus'ti
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of man with his maker.

After this legacy of a "metalogic" had been squeezed dry, Augustine gave to the modern ages their metaphysics, through Lusher and Descartes. The world of nature was dedemcnized and as a created world lent itself to infinite rational inquiry. This complete severing of the ties between man and nature, mind and body, made possible the progress of science. In back of it is Augustine1s metaphysics because Descartes could quote his doctrine that C-od was extramundane and man his rational agent with regard to the world if man purified 
his mind from all worldly attachment,if all scientists cooperated as 
one mind.

In both cases, of metalogic and metaphysics, Augustine placed the processes of logic and of physics, into a wider realm, into the life of the human soul. A certain soul, he taught, was capable of using its logic about God with impunity and usefully. A certain soul, he also said, was capable of using its physics about the world, without error and progressively. Under the condition that man loved his neighbor as himself, he could indeed know all these things without ending in witchcraft or gnostics. Hence all our science is universal 
and open as daylight since it is Augustinian.

How, in his De Magistro, Augustine describes a third start.Here, he does not write the preamble to all reasoning about God by showing that he who makes any true statement, already must believe in the power by which we overcome our selfish interest and blind spots.He does not recommend detachment from the world before examining its facts. He writes the preamble for any member violently attached to his society, and trying to remain attached to it, despite the full use of his rational and critical faculties. In the search for a realistic sociology, we are beleaguered by abstract theories of education. Augustine says; that sociology must include the passions of the sociologist himself, his need for salvation. I she writer of this Di..'Vho and you the reader, John Dewey despite his quest for impersonality, and all the students, both must receive functional satisfaction in a truthful order of education.
Augustine gives us the metaethics of utterance and communication. Before we can use our ethics of human relationships, we must bo told whose life may use the functions and roles offered in these relations. 

Who is to become a father or a son, or a student? It is a certain being only which can escape unscathed from all these overwhelming formative influences and habits without being vitiated. He who enters into 
any correspondence, is to have certain qualities if his correspondence shall be worth anything.

Metalogic, Metaphysics, Metaethics - truly a giant the man from whom, light may be derived three times, for three tasks, for theology in 1100, for philosophy in 1500, and now for sociology or social thought in general, in 1S00.
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The Dlstemporanity of Education

It Is not difficult to determine more closely the principle of Augustine’s metaethics. And this will explain why he sponsors a science of society which puts education into the very center of all 
social processes and facts.

No thinker saw man, than Augustine, 
rightly famous. But glected passages, on

deeper into the His remarks on 
we will be able this subject.

riddle which 11 time" put before ’'time” In the Confessions are 
to quote many other usually ne-

Now a thinker who has something to say on the topic of "time”Is ultramodern. The most energetic thinkers of our days, fret under this mystery of time. They are confounded by the fact that the mind may be thought of as observing the bodies In space, but that this same mind takes time to function at all. True enough that the mind observes the facts of the world of space. But we seem to be unable to 
observe time since our own thinking takes time. The subject of the thinker is subject to the time stream, Is conditioned by time. But 
how can that which is conditioned by some force, ever be empowered 
to understand this same force? If we are the products of our time, 
we shall never know this same time as we may know a fact of outside 
nature.

Thinking takes time, education takes time. We send our children to school for a dozen of years. But modern scepticism has dissected time and found that it consists of disconnected atoms, seconds. The largest school of thoughtln this country teaches that rime knows of past and future only, that the present is of a razor-blade shert- livedness, and that when we speak of "the present period," we are handling a fiction. They call all usage of a present in this larger- sense, a "specious present," a fictitious unit of time. An hour in the classroom, a war, a revolution In which we find ourselves, are ail fictitious, according to these logicians. And logic seems to be on their sice.
But if this is so, then farewell to education. If a class consists of disconnected split seconds, education is impossible. For, all education plans a curriculum of years as though time stood still, In a certain sense.
Augustine suffered from this contradiction. And ho pointed out the direction In which the solution may be found. And the snobbery of she modern sceptic which declares the present as not existent and believes in past and future only, melts like a snow flake before his scrutiny.

De magistro would be too fragmentary if wo would no'C reac is
\V _  3hin che framework of August!n e ' s phi1o s o phy 0  W '— . ..e.  And vicever S d  j 0111?1 reasoning about time receives a sou.H O  OSi S 1 s,  if we fathomthe Oty C ' i - . b of the fact that our own thinking abou. aim. e o a xe s time.

For nowhere is this more in evidence 
educational institutions. Teaching is not

he classroom of css. for a science
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of tine "because it makes transparent the fact that thinking takes time. In any act of teaching, time is of the essence.

So much is this the case, that time appears there in at least three qualifications at once. First, there is the schedule of the whole curriculum, second, there are two kinds of people, one older, the other younger, both with a time of their own, and yet thrown together into this identical schedule.
It seems that wre have here In a nutshell the time-compound of all social relations. The teacher and the student are not contemporaries; yet they are synchronized. Hence two "times,” two lifetimes, seem to be able to join. Without this basic belief, teaching would be impossible. Whatever else teaching may be, if we restrict its aspect to the purely chronological skeleton in It, it always shows two people at least one of which is, with regard to the subject matter taught, ahead of the other. Now to be ahead is her© simply an expression for the teacher's pre-acquaintance with the matter. Five minutes earlier than his student, he must have come to know it at least. Whereas in all other cases, the difference between old and young may be glossed over or forgotten, In teaching, this discrepancy is made the cornerstone of the whole process. Here, a difference in 

time is necessary to make the flow of experience possible.
Teaching is based on a succession In time, willy nilly. And the reason why the teacher should give his time to a young brat and why the young should place his faith In an old ass, remain to be explained.
Augustine does exactly this. He sees that a social itinerary must link together the young and the old, the primitive and the educated.
Indeed, in teaching, the social system reveals itself to be based on a harmony of Innumerable times. People of different age are made to coexist. But different age also means different Ideas, different interest, different outlook, different taste, different beliefs. And yet teaching? Yet a flow of light from the representative of one time to the representative of another? This Is not an academic question. How many parents actually did say, during the last decades, 

that the times are so different that we can teach little to our children?
Yet, as long as anything is taught, the collision between various times and their different truths is considered to be superable.The relative character of all differences in time-truths Is therefore the basis of all teaching. But this means that all teaching makes definite assumptions about our relation to time and submersion in it.
And this is indeed true.
The difference in age between coworkers may be accidental; the time difference between teacher and pupil exists by estabiishment•They are, therefore, distemporaries, not contemporaries. Two times exist of which one is embodied by the teacher, the other by the pupil. In learning, in teaching, in education, the miracle is achieved of bringing both together in a third time. This bridge is called the present.



Now,'I cannot find that anyone except Augustine has pondered over this situation. I have looked ups for the purpose of verifying this proposition, a long list of hooks on ethics, medieval and modern. Nowhere did I find that they saw a problem of the first order in the time abyss between teacher and pupil. Here, the darkest division of man stares us in the face. And our handbooks on ethics deal with justice and property and crime and labour and government. Education 
comes as an appendix, with all the optimistic colours of the easiest pare of the ethical system. And the teacher in us is mentioned no
where, with his rights.

Augustine saw that all our troubles spring from the educational task. For, to him, we small men are expected to form together one 
great man through the ages. From Adam to the end of times, man is one. The ages die. The generations die; the individual passes through at least seven ages during his little life. And yet the spirit's bloodstream survives every one age. For this grandiose task the different times and ages of man must be made co-existent although 
every one of them only lasts a short time. Augustine says in he 
genesi- ad Nanichaeos I, 43, ’The age of the mature man corresponds to the fifth day of creation when fishes and birds are created. Hence, this man must teach, pervading the air like a bird, with the winged words of celestial teaching. And he breaks through the waves of time, 
like a whale, with the power of contempt. His students, on the other hand, and their aetas, compare to the second and third day of creation. For, whereas as infants, they are bathing in the undivided light of the first day, the boy and girl begin to remember and to distinguish. And the very first distinction is between heaven and earth, high and low, carnal and spiritual. In this way, the ages may imitate eternity by their co-existence.’*

It is, therefore, in line with St. Augustine to put the process of teaching in the centre of all sociology. This Is the only important distinction between a Christian sociology that is based on the word, and a naturalistic sociology. Usually, people derive the authority of a teacher merely from his expert knowledge. When we do this-and St. Thomas does it— we fall into the abyss of departmentali
sation. When people deduce the right to teach from the ’State,’ they fall Into the abyss of propaganda and lying. It Is only when teaching 
is based on no other, external or logical, process outside itself, 
when education is recognized as an original and irreducible situation between two souls that we escape the hell of -, isms, of inquisition and propaganda. We all need an answer to the simple question: How 
can people who are not contemporaries live together successfully?And Augustine’s answer Is: They succeed If they admit that they form a succession, if they affirm their quality of belonging to different 
times. If the time difference is admitted, they may build a bridge across the times, in corresponding acts. By these acts, that which is 
called ’’the present,” is produced. The present, is not a given data
* Tempora fabricantur et ordinantur aeternitatem imitantia. Orbos to.mpcrum numerosa successione quasi carmini univorsitazis associ (Tbm times are manufactured and ordained as to imitate eternity, periods of the times by numerous succession organise themselves pares of the song of the whole.) De liusica, hign-o, Patrologia Latina, Opera Augustini I, 1179.

.e



of nature but a fruit of social efforts.
The teacher’s unrelated lifetime before he acts the teacher and the student's unrelated lifetime before he becomes .this teacher ’ s student know of no present except as the razor blade between past and present. When the two converse* the man A by acting the teacher* concedes that he represents the past* and the man B by acting the student* volunteers to represent the future* between them. And by taking upon themselves these two roles* a present emerges which stands above the 

past and the future as their common ground.

Analysis of the Text

In two chapters* we have dealt with the situation of the dialogue between Augustine and Adeodatus, and with the problems of time
and education which it raises and against which It should be pitted.

We now proceed to an analysis of the text.
The text consists of fourteen chapters. We shall sum them up*

one after the other.
1. By speech* albeit prayer* song* or teaching proper* we cause the very things to come Into the mind of which the words are signs.
2. In commenting on poetry* we are expounding words with words* signs well known by signs equally well known.
3. In as far as man asks questions by means of words* he usually must put up with words as his reply. He may, however* get his answer through other signs or gestures* or the act Itself may be performed.
4. A sign may point to things or to other signs. The word ’noun’ or 'conjunction1 points to signs; horse and river point to realities.
5. Every sign is both; sign and meaningful. Words are signs with regard to the ear* and meaningful nouns with regards to the soul.Any word (for instance; ’if*’ 'because') can be used as the subject of a sentence, I.e. as a noun.
6. Some signs signify themselves like the word "word." Others are reciprocal like vocabula and nomina. Some signs are synonymous. 

Words from different languages differ acoustically only.
7. Adeodatus sums up; All speech Is teaching.

Words are signs.
Signs need not be words.
Acts may be shown without a sign.
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8. Augustine himself sees these points clearer now quam cum eainquirendo ac disserendo de nescio quibus latebris ambo erueremus. (-Tourscher: by questioning and arguing we both were drawing them from some unknown obscurity; Leckie: we unearthed them from unknown hiding places.)

The goal of this discussion is difficult to explain. Adeodatus may either consider this to be a game or expect some small result or he may become impatient because he is hoping for a big result. Augustine although playing is not aiming at a toy thing: "On the other hand, it may seem rather ridiculous when I pretend that it is some blessed and eternal life to which I wish to be led with you here under the guidance of Goa, and that is to say, of truth, namely by some steps that will be appropriate to our poor gait.
For, I have entered upon this highroad not by studying the objects that we signify, but their signs only. Yet* this prelude exercises the very energies by which the warmth and light of the region of the blessed life may be not just forborn but truly loved."

The two syllables h o-mo may mean a real being, or these two phonetic fragments. Generally, the presumption is in favour of 
the reality of which the word is a sign. When we ask about the word as a word only, we should qualify our question. It is legitimate to answer an unqualified question as chough the real 
thing was the object of the question. Sophists are abusing this righteous attitude.

9. A sign may be equally or more valuable than the reality signified. But our cognition of the sign is less precious than our cognition of the reality signified. Examples are "filth" and "vice."
10. The assumption in chapter III and VII that certain acts like walking are self-explaining, is refuted. Result: Nothing is caught without symbols. Adeodatus feels uneasy. Augustine, in fact, turns the tables now and shows that everything•under the sun may teach us without the use of signs. We even understand new words 

only when we see the object which they signify.
11. "To give the maximum of credit to words, words challenge us to seek reality." We may and shall believe words. Understending, however, should follow as frequently as possible. And understand- 

ing is not produced by words. It is not even achieved by the speaker although his words may challenge us. Tantum cuique panditur quantum capere propter propriam sive malam sive bonam volunta%em po.test. (Leckie: there Is revealed to each one as much as he can apprehend through his will according as it Is more per
fect or less perfect. Tourscher: It is opened out so far to each one as each one is capable to grasp by reason of a good or a bad 
habit of life.) See our criticism: on page 17.

12. Sensations and mental perceptions arc the two classes of our per- cepcions. Scnsacions never are replaceable through words of others, except on faith. In a case of more belief, nothing is learned. The same is true of mental processes. uThe auditor



who:-?* I tell that I saw a flying man, will answer.» '1 don’t believe you.' In the same way, he will deny the spiritual truth which he Is not fit to know." Any auditor will either accept on faith, or deny, or consent by his own spontaneous testimony. In no case, then, will he have learned, properly speaking.
The listener Is the speaker’s judge, or at lease, ho is judging his speech. The speaker may quote texts in an attempt to refute there, and the listener still may approve of this very quotation. Sometimes, it Is true, we succeed in speaking our minds. How
ever, we are talked to by as many lying people as by truthful men. 
Besides, by inattentive talking, slips of the tongue, etc., any number of quarrels and misunderstandings may be produced.
Nobody sends his children to school to let them think the teacher's ideas. They ought to get the objective knowledge. This they only learn by spontaneous consideration inside themselves. That we should call the man who speaks to us, 'magister,’ springs from the fact that no time seems to Intervene between the moment of his speaking and the moment of our cognition. Because this time element Is overlooked, the students think that what they learn from the interior truth, has been learned from the external ad- 
monisher.

The general usefulness of words which, well considered. Is not small, we shall investigate elsewhere. Here, however, I wish to restrict their importance. I only have admonished you. We should not only believe but also understand why it is written with divine 
authority that nobody Is our master on earth since one master is in heaven. Matthew XXIII, 8: "but be not ye called Rabbi; for one is your master, even Christ; and all ye are brethren. 9. And call no man your father upon the earth; for one Is your father which is In heaven. 10. Neither be ye called masters; for one is your master, even Christ."

With all my questions, with all your answers, you have not learned from me. Confirm me, Adeodatus. And'Adeodatus affirms;
Words from outside are admonitions. He only teaches that dwells inside. And I have experienced this during your talk 

which I have enjoyed. All doubts were dissolved by the inner 
"oraculum."

Some discarded digressions in De Xagistro;
Ch. I. What is the intention and value of music?II. "Nothing" is a difficult problem.III. The words of prayer are not the essence of prayer; still, 

they have their proper social function.IV. It remains unsolved how a term like 'ex' should bedefined.IX. A thing that serves another object need not be 
l.o tear oojeco, Adeoaaous tn—nxs* .-rugus uinss the opposite view.The positive usefulness of words is not to be in this dialogue.

XIV. discussed
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Reoentance for a social situation-

The dialogue deals first with the meaning of speech, and then with the origin of truth for the boy who is spoken to. The dialogue takes place between father and son after they have left Italy and wish to establish themselves as baptised Christians in Africa again. As a dialogues it still preserves the technique of that academic life that Augustine and his friends, including the son, had led together in Italy. On the other hand, this is the only piece In which father and son are on their own resources, without anybody else. The instinctive loyalty to the form of production that the life in Italy had asked for, is obvious; on the other hand, the death of Adeodatus left this dialogue as a mere fragment. Augustine's life in Africa soon followed a new pattern, of public and ecclesiastical character. Thus, the De Kagistro Is the obituary of a boy who must have been full of life and wit. And the boy no longer was a boy. He was seventeen; at that very age, Augustine himself had begotten Adeodatus! Adeodatus is on the 
verge of independence and maturity.

At the end of the last chapter, Augustine hints at the situa
tion in which the dialogue is written. It is meant to be the forerunner of more to come. The intervening death of Adeodatus has kept 
from us the sequence of De Kagistro. And what does Augustine plan as a sequence? This Is very important to know when we wish to interpret that what we have and what Is a fragment only of what we would have without the loss of the son. For, If Augustine announces what he Is . going to do later, we may be sure that he does not think to have given us this same thing in De Kagistro. And this indeed is the case. Augustine promises to write on the usefulness of words "which when rightly considered Is not small." The De 'Kagistro shows how the use of words should be "rightly" considered, without being lose if the positive treatment of this usage. The De Kagistro is not concerned with che positive teaching of grammar, speech, etc. as the modern sign!ficationists would like to find. "Foundations" are laid. Today, the use of the word "foundations" is handled so loosely that the meaning of this word is forgotten, hr. Deckle thinks that the first chapters of De Kagistro. contain Augustine’s final ideas on the subject.The whole dialogue, however, moves away from these introductory chapters. And any "foundation" has to do so. Why is that so? Foundations wish to get away from a surface that is unable to carry a building. We go against the surface and away from the surface not by building a skyscraper, but by excavating the ground when we lay foundations.

In^the Liberal Arts community, in the situation existing between Augustine and Adeodatus, between any teacher and any student, there is 
danger, there is abuse. The foundation must be laid anew for the rebirth of the school. Everything will sound In the reborn school dif- _ ̂ r e n u ay r om wna.. 2.0 sow seems to be n tno unr e genera ̂ed s v n o 0 — • Hone;., all the grammatical and rhetorical arguments in the first part of D~ kagistro only serve the purpose of describing the processes in the unregenerated environment without passing any judgment on their final value-. The purely descriptive character of the firs't part of De kag_stro as a specimen of what people use to talk in schools removes our book from the Platonic pattern. It is not imitative of a



Platonic dialogue. A social and scholastic situation is described and enacted so that it may do repentance and be lilted upon new foundations. The first half might be compared to Abraham's attempt of sacrificing Isaac. We are told this because at the end, Abraham instead sacrifices his own will. In the same way, the first half is narrated by Augustine so that it may be jettisoned in the second! The dialogue is a biographical event in the life of the two partners. Thought is political; this dialogue docs not dwell in the realm of theory; it is an act within the practical life of Augustine and Adeodatus. Guitton has some very beautiful remarks on this difference between Greek and 
Christian thought; he says (Le Temps et L’Sternito chea Plotin ot Saint Augustin, Paris 1933, p. 359), “The unsurmountable abyss between Greek and Christian thought is the Christian rehabilitation of the 
unique and temporal event. The moral order is general and abstract to every philosophical or Greek mind. In Christianity the time of every human existence receives a superior quality in its smallest fragments.“ One of these smallest fragments is the hour between 6 and 9 in which I am writing this essay or the classroom lecture In which logic is taught. By the Greek mind, or as we call this mentality today not quite as sharply, by the academic mind, this fact is ignored., a lecture was thought to be a theoretical display of thought. Hence, it would seem that in the classroom, the events, the ideas, 
the people that the teacher mentions enter into a merely Platonic 
realm of ideas. In imitating the ancients, the classroom, the teacher 
ana the students feign to have timeless minds. On these minds, the events, people, ideas mentioned in class leave an imprint, as a movie does on our imagination, with the movie moving and ourselves sitting unmoved. In the dialogue De Ilagistro, this academic atmosphere and disposition disappear. Here, we have no difference between theory ana practice. Augustine and Adeodatus think out their salvation as chapter 3 clearly says. The dialogue is not academic but biographical for both. Ir is a social struggle.

The whole dialogue and especially the creak in chapter £ remain ununderstandable as long as we think in academic terms of a difference between theory and practice. However, a dualism is here too; the book is obviously made up out of two parts. Only,'this is another dualism, the only dualism admitted by a Christian community. It is the dualism between play and seriousness. This dualism is at the 
bottom of the dialogue, and Augustine says so himself. We never are “academic.“ but we alternate between play and struggle.

The dualism of one non-committal and one definite part divides the dialogue right in the middle into two sepienaries of chapters.Out of fourteen the whole consists. In chapter seven, Adeodatus sums uo the results of the first six chapters; "What do we do when we
r. . „ . „ - „ o f f  o q; c*. uu ;

many sides of this question have been mentioned and left unsolved. They are listed at the end of the summary as unfinished digressions. The father has freely avowed his ignorance in seme cases; and the son has been as often right against the father as the father has lbon against the son. They have cracked a number of jokes. For in st ~r.ee, in discussing the word “nothing," they discover' that it is a wonderful sport for sophisms on “nothing" when this alternatively may mean the word “nothing," or the difficult concept “nothing."
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f uted or r7iven up In par m1/ Xwo. At the end. we do n0t know what istrue in this respect; and what is more, we do not care. What has happened? Augustine says explicitly that he wishes to lead both into a quest for the good and blessed life; however, he has taken an unusual start. mostly, when a moral issue is involved, we plunge directly into the material problem involved. Instead, this time, the conversation begins with a reflection on the means of discussion, of speech and the signs used in speech. These very signs may be taken too seriously. And that is why Augustine wanted them to be shown up in their relative importance. The first half of the dialogue plays with the unimportant; the second is seriously concentrating on the essence-

Some of the modern Augustinians will dislike she idea of di:
m3 t of the discussion as less imoortarh To the logic: xm
difference in importance is a foreign ido; They are serious all

the time; and so they become ponderous. I suggest -chat just this has 
happened to hr. Leckie. The conditions of play and work are nearly unknown today to the philosopher.'"' Yea, it is a fact that people who live together must play and work together, both. We play together in our state of innocence. We must work together for our sins. 75 years ago, Horace Bushnell wrote an essay on play and work in which he said that play was the normal thing, and work should be lifted up to the level of play. And the church holds that the liturgy is a play of humanity in the face of their Father. In Heaven and so far as we are in heaven, we play; on earth, and in so far as we must work out our salvation, we struggle. The dualism that divides human activities, is the dualism between play and struggle. The difference between theory and practice is a fallacy. Thought is struggle as much as any other doing. Of course when we compare leisurely thought, irresponsible talk on one side, and responsible labour and toil on the other, the division between.mere theory and realistic practice is very tempt
ing. We are misled by the fact that in this case the act of thought is a play, the act of our hands is serious. Serious thought and wilful practice would be divided the other way round: the practice of the 
player Is quite irresponsible, purely "theoretical,” the thought of the doctor who tries a diagnosis, is strictly responsible, hence the 
most real practice. Let us replace the futile division: theory versus 
practice, by the realistic: play versus struggle.

In allowing Adeodatus first to play with him, Augustine prepares 
for the full warmth and light of that region where the blessed life is lived. Today when we work with cite kind of people and play with another, our best thoughts remain our private property. Why has everybody today a private religion only? Because we cannot find the truth together when wo do not clay to.tether. For that reason, we findtn togetner; nos- ne a l a _otue atse. i tnai 

ats i moc
.asns our private steelmen of how

See my Soziologie 1925 on these two points.



By this method, Augustine is able to lift Adoodatus from one level of thought to another. This shift of level is she real goal of education« As long as people think of teaching merely as the. instruction of facts, this shift in level is overlooked or even denied, harry teachers would say that we move on one and the same level during a lecture. That this is not true is proved by the simple fact that even they cannot help cracking a joke once in a while. If they would analyse the impact of this one little fact they would face the real edu
cational mystery which is that man meets his fellow man only when he meets him on different levels. This is not a logical proposition; and it is not a psychological proposition. It Is a social and historical 
phenomenon. And this Is Augustine5s problem all through the De Hagis- tro. The student plays, the teacher struggles with the truth.

The student Is faced by a question in the classroom which to him has not yet become personal. For, we anticipate life * s experiences by going to school and by learning from others. Hence, the things to be learned even by the best and most eager student, are faced from afar, and this gives the student an attitude towards these questions as though he might toy with them. He, every adolescent, plays with ideas. As a friend of mine said to me 2 "Never take a man up on what he has 
thought before he was thirty. Hence, the play situation is repre
sented by the student. The teacher, it need hardly be said, is the more entitled to the function of teaching, the more he has wrestled with the question in dead earnest. He may not struggle any more; but at one time, he must have struggled with the truth ha is going to pro
pound.

The past though past is serious. The future though approaching can still be played with. And the student5s playing with ideas, compared to the teacher’s convictions, compare like regular current and power current. We need a transformer, to bring the truth from the form of conviction to the form of play. Otherwise, it will net be accessible to the student. Hence, Augustine did play with Adeodatus first, and was quite willing to jettison part of his truth as having 
not much weight.

But this is not the whole process cf teaching. For, the student must he made aware that the teacher is in earnest and that he, too, one day, will have to be in earnest. The transformer must werk in the other direction, too. The playboy-attitude must be stepped up to seriousness. In the same manner in which the teacher shifts from his cvvn plane to the student's level, the student will have to move from his lukewarm and aloof attitude to eagerness and enthusiasm. He must be aroused to two acts. One, he must recognize and respect that the teacher is reporting a struggle, not a play with truth. The other, he 
roust fellow him into this struggle himself. Good teaching begins with a joke and ends with a challenge. They represent the two levels which, wait to he equalised by the transformer called teaching or education.

To degrade teaching .ntc auerility or to sublimate it into era-
—*.q n_0.i vo- vcge, sm.s ce ,%nnn «e.y are, aî _ ^

which education can do, has been done. Both partners enter into this
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every conversation. As soon as wo are unaware of the risk and con-tne
ment:

.era o_ a conversation 'oreseeabio risky even 1 U s C V c . .u .oi wnicn .r.6"
hi :o tnemsubjected to under do not nivo.

. , ~- »- nans co s w
3cnc_ast_c rose into tne realm wnere it reany oe—on: 
i ̂ . .cciwu ciear mat every man must toner.. .-.nd wry n — .. ~x c j. i ex a auo.*o_xsâ . o c c.. ... ̂ e.. we
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CDU^i co nco : r who hoc. oo.ccrftkTcion under the Csar; with the one cue saion: How con a count:'; live or. ohoo way? Hew coos one enow chat the tribe buys the roods?•o'--".; c.on-1 people accept the bribe and then sin ply refuse to make the inno s. And myIt cosos you from 15 to 25/j of the sure under expanse, you are perfectly sure of the outcome * .iniced and restricted to -this martin.

muCIS iara’Hus sIS an
r ̂ th 'ifhe 0nc13 o know a'bpibe 3nd. sked ■tho c

■-stand whop I 
seems, - ana ho is I suppose the worst

^  w**'... — <— a v. e e
wisnee

• is been d by one iitaio claim which he in a ko s himself« He 
;o be called a human bein'-;. Ivon Richard III while ho has re-

solved to become monster * expecus to oo lovuo.
'7 some worn.an* Thi s 3 0rribla dopencuoce o:ahe whole fence whiC3 provent s h rem ,
3 * (ƒ■ i-

j o g as I prido myself of boin....  ̂-
im- which are o x a r c m s1y diff icue a ao pushT have h„mg, that i am reai ) a**d th  ̂ot'

;o be called a human m.an on ao — ng ca a _e d >_rg mad v/lth conceit, caan Gc_r.g, a make 
.nd to pea over* One m chat I really am a human being. Those two claims are just as bold as a cla_m to a gold 

mine., and as aifficult to protect. Incessantly, omens brush me aside 
as having no real importance, and that is, no being* And all the 
gossip in -sown, at one time or another, makes inroads on my claim to 
being human.

veri-r-.here exisas an alre b m  ̂r a_ c CCu a ai cn 0f a 3 CVi
ccuals •o• whenever a man Ciaims Ü0 beat a u3:... 0 . 3T want to ce called U s by Others» Speech 33 a 3 3V'based 0n aho golc.en ruie that ano nam e whi 0*1 I Ub3others. Khe n I s-y .-i, I star a a o:aarm..ia aic3— C 33i* iity* _ set out for an algooraic 3quaai on, hoidlnÓhe oP-ps aion ic go f"O on unai1 obther t ne conuun1my nome•—>elature and then" •'w ue equ£aion read3; :nu r AI may abandon my CISim. S,nd se o ai-uisf ied w-tWh 3ke

; scnmge. so ismil be applied by .or. in my commun- i i. o my r.̂.o *.j a * »alid s cc.:3 pguoic. oo y A equals ycur A. Or,
:e cy mo ‘rosa of me worla.

*1owq M V. t •> r r a'baneon a-*1 par3io u.a o acne- j j— ̂U33ii3nt » and y.t surv3V3 aof my tvvo ai3 -h3 3 as iibeing” and a3 03.to aha 3e c onC ̂ — am Proscribed an3 3P.my cial3i to -'-U o. *rSt, I an put in 3 .unreal. So, any human being, to ]
social algebra which bears him ous- t 
n-ora surface roles compared to this us role consists of a correspondence

Hut I cannea survive the loss
aeon as an ouacasa* n  _ _ose unaaic asylum, as nope—eso—y ending nay, holes cua anese awo

cieay1s nemos o: . r?'-
;0 awe o i' 
) o n c e n c

, . n ,  am rear









rj (S

U .... -U - -

■ r a t h y . r~i v g  -. V o  ' r i  c ct- o

. e v e r  0 1 cl £ cl c  r  a m  e n  t t n a t
o y a i e y , i t s f o r m  a n d c o n
n s  a r e S 'Z 3. l o s s  t o V  kb ]D -L •

lookod at biographically, the d:
, YOr 0_

democracy is re-established; Teach; 
prritual equality.

mdant reeve on one

nee e:no:

ret apeak highly enough of the scientific p o t e n t i a l ! '  : he hagistro. Many p r o -Christian, p r o -Auguoti n i a n  ; 
;aching linger in our classrooms. The greatest fail; ; most widely spread, namely that to teach logi.c ir.ee.: or to teach science means to be scientific. This i: 
, } and we must be completely illogical, unscientific 
. wo want to teach. For teaching is not in d e x e d  i n  J

■cy

ceo .ogle or science. It comes under thhe aenarement of bi.s Augustine exc 1 oW .n tenon oocx 01 tne
pm r.:u: 
nd soar be connected by the bond o: 

t o each other with archie.
.m  or to them) o'::mon with tins one grain or O

c- o i*—
o ld : aOuI  V.\

ours when we are in love with hire.u rwui.it comes nearer to the actus purus of charity than moot h 
es which are tainted by the will. The difficult*/ of nodes 

ms uO me hie constant contusion oeevvOon v / . i -  r..d ro v  iovws in the wrong pagan trim-' . -VaI * -be squeezed in as a kind of will which it la not. hove as little to do with each other as a wedding ring with

•no—c ,2"' r £ 0
iso lo ^ 0 0*>huvo l.SuS "C
VV 3 i  S novo

ooav

..
c h . i s  i s

0 Cu.---0
t . i o c r* c u
an CL S C u C ir osi odor:

1 turns against external things, love is w, then, can the oneness between teacher n terms of will and reason? They for:.:, tarn are incorporated into an organism of time e c —  ^...... :.0o L.us t oo dr awn f r om t n — a c— . . ~ c ̂ ■;gara to education. The pre-Christian worn :, v. xaited tne teacner into scmetnmg o_ a tit The world of today does the oato-it.

.n w : . :

mo

avoir o: me s uiiiGr. c e

cm _cr
discoveries himself. And the p: a time where the children mod :.1 be cheated out of the body of 

:udent, become one. Beth < space, by playing and thin! 'rom fear. The hour from e! of logic is a battlefield .china in t'm teaching in
iic State as most oeoo^e tmnx to: 

mthority outside its own rearm m  e..ar_ s; . e__ _ no s tne m o w e n a  a ae tva

cm

am or.roc
he r a ̂ d e t1
t i n e and sased fr
n  a c our s e
r~--* ^ tcache.as m e u g n  s

i s not teno is not■ 0 s.s most
de its ow:

o i

/ u*.cu ^ — . . — 0us first do full



■

r 2* : 0 \- - £C£po r .u s t  p c p c  up Bop a £non 0 21 C, C U- dapyc n c ** ,.u  ̂Ud “*
1.r £ C11 r J_1“1 - . PC POP ’,'.££0 CC'.V Uv\„Py£P in. 0 0 0 0 -•nappy. w \ '■yt-a in y

2 S e r r 1, 11 p Cl 11 c p a p 0 c i n  £Pc huirap l i d e > on e sou .. i s  - n 0 't-r j d *•
-• : - i £ c 1 01 c c in p  n o t h i n g  b u t  p a - s i . ~ Olio ; £.U C a £ i OPa s i cua~
t 1 0r £ i w0 — 0pcvv air a rr.onc'P'C i s  t p c  a n t -? x:  ̂l i b cc u aa 1P S £ £ oo r.r5 G Cl
- c 0o. d __1 11 p £CC iruch t r a n s i t i o n  and  r u s h 0p oup i p p e r  l i d G - Jew can
\ 0 ClV01d £0 cV£/ U.'0ax  c u r  c o o r  s o u l  by to o TiUeh ch any •'> C —« u U# --’0 l o t _ne
0 2 011111. c c Cl0 CU0 h u x ian - ty  i n  i t s  p l a c e  b e t AO  0 n th e u l  Vi P_ cy 0'ad -V r.

0r c. c 2? ma 1 101* u C n a p p e , h i s t o r y ^  p ro y r e S £ 1 S in h o ncnc t o ma 1 1 C-ed i s
1r. o Xop p 11 y * :r.a t £o r  I s  i n  s p a c e .  A u y u s t i no in A c c o i s 0 y 0 OCi1 Imo

'C.1'O 1 d/ i 0o c p sp c y  a n a  cu ^ -_ i-C Jo iO i* c d man . l e v  - a - 1 -2 0 0 paw
c a r. O1"'0 d. 1£ £V O d o e t p i n o  may bo d o r  t h e i  p d l  Vi h u a i a ilOO'C ch : -uW i s
50 _ Cl W1 u 1 11r > ^0 e x a s p e r a t i n g , b e c a u s e  i t ma ho s you l o n e l y 0 —Ia£ a pd
0 5.1x > 11' cm. C210 c d oup a y e s  t o  one n e x t . A1th o u g h ypGW-py i n Wi 3 d-ii y

5̂n ; pp c /V1Cl U 30 be b a l a n c e d  by achieve:.! on .uw « T h is 1 3 don 0 G5 O 0*-
OOu 2 c. £ 1. 11a l Sp 0 11o t i o n j . b e tw e e n  human b a i n ys . Th- e x p e r i o p 0 G 0 d a n o l d
0n.0. ’1*i2 ....PC icp* 01 a youny p e r s o n  ape  w old ed i n an h o u r  cd c cm0^n i ca~
" i 0n . —p 1Cli 0 V.0up ) she  p a r t n e r s  a r e  l i d c e C- S'ey e n d i p s i r al.v- - r i d a a l
O-■o * r-,ClcY 1 G,v r*0p r e s e n t  t\vo d a i i e r e n t  s y es ) o r - - L/ -L 5 c*a £ j, nr. one ' s;C.ay o d
01. sl r 05 V.' 0h 01' y t h e y  r e p r e s e n t  d i f d e r e n £ t - n s e s  i A 0-10 0n e p a 3" o d
o 0 O0 £ 0-7 C1 > A'1 £P a f a v o u r i t e  te rm  od Auyu S £i n u G C i - -1 0 G 203 V £0 5 0 0
i p 'C 0 00 ar.:0 11 c 3ony od c r e a t i o n .  The t e ac h e r and wi.'t o t  U G * *d do PO £
0n Cl 0 -1n 00 £.11till t h e  same t h i n y s  i n  t h i s he UP 01 co a s u n i c a t i c P-. r t
wCU- d 0o 1 a Op^ p .1y d o r  a t e a c h e r  t o  i d e n t i d v a

J i s  t h cu y h c  wi  t h £ P J
0t UClc 'Cf ,, £h CU■ph0 The i t i n e r a r i e s  od t h e i r  m_rc.s . .re  p e r son a _ ap a
r.:u £ o„_1 d01*f Bu 0 b e c a u s e  t h i s  d i d d e r e n c e 0s s UPViV - d  an d 0£r 3p com e ,
e£ c cl11 d 'CCl o- 0OP£ p e r s  i n  t h e  d i a l o g u e  y iv e 0ac h C OilG0' 0 CIO* Go £1 2.1̂  0 ; cn.e
0 0 c Cl £1‘o' 5S £ 211 00' 1-o n c e . a n o t h e r  t im e  to  y r GW, a r.d a 2? O 0im e £0 cc:..”

2212P__c a uCl £ B0y p 0'p r e s e n t  t h e  m ode l  o p p o r t un i t y 1 GO ...an £ 0 o iv 0 pe OO'c, .

3y 0 1*.p. 0 a 0*1 o t p.er t i n e ,  we cornu veal c a s e GPU co c cm- b r o t h OPS po ace
£ • id d*2—*1v d J.0£ 0u t  a s t a t e  od s o c i e t y  i n wh i e 11 V, 0 a r e  a l l 5,d w1 * a- “

i n £0 o 1v a O'21CP o c h e r  t i m e .  In  w a r ,  i n t h 0 5 c ru y y i e  d o r A i l 0 > i n th e
j oa £’10 XCICr 0 no t i m e .  When d o l i o w s h i ? •j n s rn £n od d - *11 0*-. ^ a g e s
xP£ d- ...- 5 dd - - - o be o u t  cd j o i n t .

£ a _£ £ u i "! oyue,. o r  a s  a summary., I \ \ c u l h; "• -n ' 5 O 0 10 0 _! p a
—0 £ c 0 1W bP0 0 £p o' tex e*  on cciapooo we r e ad  tA —. L> j C 5 .J -0 - 1‘ 5 ape
z 0 0v-£p —0 cl: £cl£ 1 _me e le m e n t  i n  t e a c h i n y . ' • • £ e r  C £ i v e  so c u i 0-T-O 3 — d
c 0u —c coO 1ala 0 0r e  t e a c h e r  d o es  w h a t  i n da 0 0 0-10 —a p s e  cd £ i 510 CC 0 0
'-*10r X.1v- ££- - .d £p £ • A u y u s t in u s  s a ^ o ; i i o s t l y / p i c r  u se  u e', no e _m- pas S 0 0
Vdg .Vdd'p 'CPC 1c O c .1- r ! s e x p o s i t i o n  and  th e — 0 s t e v" ".-of O o a- 5 0 « _ cn.supp
'2 _£ 0 c 1 1 0pp 1ps i n  t h e  m a j o r i t y  cd  ca 0 0 s> 0 il 0 - 0 0 0 0 A. 0£ _ 0 cc G —

0£ -1 '£r;1Cl ul COCL. , i s  s u f f i c i e n t  p r o o f  t h a t 0 0 0 5 A _ G A' w La_ £ 0 d
2 0 11c 0 J-.li C *1 key co th e  e d u c a t i o n a l p r 0 C £ 0 5 10 f u r n i shen sy she

—.i c r .. Gd 0 A c Cl0 00 i n  w h ic h  t im e  p a s s e s  (mo r G 0Cl 0 o - * 0 e n l e u r ) '3wm s A 0 -10
z 10 £P 1' ; 1 £ __ 0 r.d t h e  s t u d e n t 5 s y r a s p . CIO 0 0110 0 r v n i  _s o r £ s i c £* 5
i. 0r C p 1111210ic*0 00 0d i n g ,  and  i t  may be y i v e p a s 0 0 010 — A051G ^ o l £ a
r\ a 00 'C 1 c 1' 1p J 1pp c e c a l l e d  i t  i n e v e n c i o n . 1 0 A 0 'A’ 3 «0ave a £o i r t vd-. i c h
~ - - - c. . . - --- “0 c e r - a c c - r c u a t e  i n  che due UP £> • rv  - p e r i o d c *.

auc a e c a t i s  t o t  s im u l  cc C£ men ■j 2 5 0 G 0 P Asp
1 „ 1  o _ - * . .A c o o io s  Aooinioun  ̂ A1 111-10 - __0-10P P „ £ _ O ;___ 0 - 3.. -'.1G 5

d.— 5.W 1 •A A  A* cio o o w c u i i v  lino, c 01 0 _ „ 21 s.he pa j an v\ 0 0- d
- 1 .. \ _  - VPu s  a y o -  or man v .m x cox . 1 ^ - .. . .. - _ n a -v _ a u a _ b-e c he •
- - 0- - - *7 i p r . d i a ,  e a c h  aye fo rm e d  an P£- *



W 
0

v^v ..*v v J  u o  uv'
an Pupusoiniun notion, wo £ 

j i cb o* t **6’ n t i n

1 O-wt j 0̂  ZV<_ 0 11 nun on ooii.rains 1 varto .. r1 o 10 li l:
ono iio con anamrstana. ') must same i n Ôlt 1 a -
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Rhe-tor cr bishop. tn o y  ccu ^d  n the

"a t t i e  c it in g  trio  p l a y - s e c t i o n  by w h ieh  a c t  th e  book  becam e b l o -  
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hippo, Braemus expected an imitator of Plato, sone oolid foundation for teaching the eiorient all eoncwntiw-ted on uiu. oxciusnu xn -.no xxu*o^ 
their expo coation.

After all * we did likewise. V.re concent cal situation cf Augustine and Adecdatus - In hemic world and holy church* But wc feel that -co all the parts of the dialogue, wo did not h the farce naif, ahe two Interlocutors were dis one *vv*t.ngo _*n t~xe second * .̂j.ey xxxc. x.n
his children. And in the light of eternity* t ences had disappeared. The transformation of vo partmvo* \;as the topic that put all the imiterpre tat ions togo-tb
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