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Brief Summary of the
Rosenstock~duessy Seminar
October 2%, 1949

The first meeting of the Rosenstock-Huessy seminar was
held in the Wren Room of Sanborn House from 7:50 to 9:150 P.M. on
Octolier 23, 19%9, Dr. Jensen acted as ¢hairman and opencd the meeting
by giving a resume of events leading up to the meeting. Dr. Horton
was elccted secretary of thie group. It was decided that the groun
will meet fortnightly on Monday evening from 7:30 to 9:106 at the samc
place. Dr. Rosenstock-Huescy announced that he will be available
every Thursday morning and every Friday afternoon for conferzsnce with
members of the groun., He indicated that such conferences would Dbe
helpful in clarifying ideas through discussion, and in thus arriving
at an agreement on basic concepts which will enable the group to move
ahead.

In beginning his talk Dr. Rosenstock-Huecssy called
attention to fbe prevalence of divergent opinions as to what oducafL on
should bhe, and to its lack of direction. Because each of us has hi
own ideas of what is desirablein education, and because we might argcue
endlessly in support of these views it is necessary fto arrive at
certain basic 1deas to which all can subscribe, Dr. Rosenstock-lluesay
indicated that if he were to characterize hiis tnlks by a title he

would choose, "MA Way of Determining Time 'and Snace in Bducation”,

To secure the desired unanimity in point of view 1t 1s
necessary to consider our own time and snacc. ‘This can be achicved by
thinking of our culiture as the third stage of the industrial revolu-
tion., The first stage of the industrial rcvelution iaught man that he
could invent many things. Certain aspec s of our culture are s ill in
this first stage. New inventions and techniqurs apvear, but 1 Is
becoming inecreasingly difficult to becore an inventor, The s~cond
stage began wit mass production. It is characterized by the assembly
line and the chain store. This stage had also its guantitative e

73'1 0
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characterized by the slogan "bigger and be?ter”. The third stape is
characterized by the vrevalence of problems of time and spac jo
illustrate, problems of when and where to produce, problems of wiien

and where to consume, problems of wher and where people sha'l work,
prioblems of what direction to go in industrial expansion, prodlems of

centralization versus decentralization in industry. These and similar
preblems now become pressing, Technical advance has broken down
Larriers of time and space and decisions among alternatives must bte
made. As yet we have no yardstick to use in viacing men in srnace and
time, ‘

!

Dr. Choukas questioned the validity of CVaPac “erizing
our time in terms of the industrial revolution, and * 1idity of
tasing an educational philosophy upcm this aspsct o ™. Rosen-
stock-Huessy replied that the picture he wished to zw of present
conditions also could te drawn from an analysis. of the development in




art, architecturé, and other aspects of our culture. Technology was
used because it is central; it is a fundamental change which has
rermeated and modified every other aspect of our culture. Technelogy
has created vital problems which today challenge educators. The
essential characteristic that he wished to pcint ocut i1s the wealth of
alternatives which the individual now faces. Life is now sc full of
faciiities, yet we lack criterla for choice among them. One thing
arpears as much worth doing as another. We have no hierarchy of
values.

Dr. Karwoski pointed out that meaning is apt to go
astray unless we take time to clarify the sense in which the words
time and space are being used. Dp., Rosenstcck-Huessy sald that he was
aware of this rroblem; that his meaning would become clearecr as we go
along; and that he would make a definite attempt to clarify the sense
in which he useg these words.

Educaticn is lagging in relation to this third stage of
our culture as it hasg lagged in previous stages., For example, In the
stage of industrial irdividualism there was rigid and austere
discipline in the college. rducation was stereotyred. There was
unanimity of rurpose and method. Later as the individual disappeared
in industry he became the pet in cducation. We now have a system of
individualism watered down by large numbers.

At this point Tr. Rosenstock-luessy warned cf the danger
of regarding breaks with the past as desirable achievements merely
because we identify ourselves with those changes. As an example he
cited the pride with which some regard the abandonment of daily chapel.
He heopes that we shall be able to look upon educaticnal alternatives
objectively.

Problems of time and space are now i
facing educators. In 1860 ahout sixty per cent of co
came from agricultural homes. These students were we
with 1life in a rather narrow local community., Educat
fied the situation from which the student came, The
the home were then small, those of education large., Today the
sthdent comes to the college from a world in which btarriers of fime
and space have bLeen broken down. Modern 1ife is characterized by t
accessibility of things; by oprortunities and facilities, Today the
student comes to the college lacking standards of value in time ard
space by means of which he can relegate the aspects of Thé world he

N

knows to their proper place and come out with a somevhat ordered

tant problems
lege students
1
o

F O e

ungverse. He i1s faced with many alternatives but he nas no sense of
what is worth doing "when™,

] Simikarly the college has nc hiera . The
tendency to consider everything of equal value gi 4 to the
student who has come from a world in which the s rrevaile,
In the college we become preoccupled with relatively v rroblems of
administration to the neglect of cervain larger protlems, For example,
we discuss the revision of the calendar, or whether we should have twc

such as, Why should the lengthh of the college experience be four vears?

terms or three, yet have no adequate answer to mere tasic questicns




What ie¢ taught is also of secondary importance to 1ts adjustment in
time and space.

: To illustrate the time problcems of the individual Dr.
Rosenstock-Huessy cited the case of & young man who had run away from
college. This young man gave as a rceason for his withdrawal the fact
that only once had ne been permitted to work on one thing for a
fortnight. He also called attention to the fact that our younsg men
so freguently are impnatient and are unwllling To Take time to macter a
trade., They are willing to learn if it can be done in three months,

The college cxperience should stimulate the student
later to scek and enjoy the materials to which he has been introduced.
The student should look upon studying as a privilege that is granted
to him. The courses should not be merc¢ly anotuer facility but should
be a difficulty to be overcome. Now, educators too offen regard a
course as the student's last contact withh the material, hence attempt
to cram into the student's head everything that he should knew. As a
result students belicve they have "had" the material and are not
impelled to conftinue theilr exploratiocon and enjoyment, Dr. Rosenstock-~
Huessy recalled the dearth of intellectuwal interest and enjoyment
which charachterizes graduates of rhe college; their frequent failure
at middle age to find anything worth doing., He referred to the cases
reported by Dr. Jung in Nhis bhook, Man in Search of a Soul.

Clark W, Heorton
Secrctary




Rosenst
Second Meet

cclt-Huesay Seminar
ing, November 6, 1939

1

The sccond meeting of the Rogenstock-Huessy seminar on
educational prroulems vas neld in the Wren Roown of Sanborn House on
the svening of Monday, November 6. The following summary of idecas
rresented in the meeilng was prepared ty Arthur Root, 740,

Frofessor Guthrie's question as to how, by insisting,
"we creaie a present that stands out between future and rast" 104 to
the discussion during which Trofessor Rosenstock-Huessy amplif'icd his
statement.,

Men we speak seriously, he said, we declare that some-
thing is ’W“orfant. We affirm 1t, emphasize it, say Amen to it, - we
"insist" on it. In our dlscussicns, for exanple, because we ara con-
cerned with the future of the university, woe arce insisting that
certain reforms must he made. Here in the Wren Room, men from all
departments of the college overcome thelr particular rrivate interests
to discuss the problewms of the whole of oducation., 1In doing so we
create a time span, a coniinuum, from 7:30 to 9:15. While we talk
together we forget our past ani future "for the present”. We create
rresent which is not merely every individual second of our meeling,
but the whole hour and threc-quarters, Thic present stands out between
future and past. Professor Keir vointed to the vraciice of legisla-
tive bodies in stopping the cloclt at the end of a day and considering
a span of three weeks as one loglslative ‘lay.

In education, which is hipghly corganized sprech relations,
the teacher fis faced with fhe same croblem. tle insliafs that Shake-
speare and Lincoln and Christianity, in short, ftlie achicvements of the
past, must be prescrved and handed over to future gencrations because
they are important for prover living, Thus, all lovers of Shakesreare,
for oxample, are. connected through the ages in a contlnuous present.

By inslisting, educators decide what belongs fte the past and what 1o
the fururo. Either educators will do It ons way or Hitler will Ao
another way., The Nazils, having thelr own for e future of
wvorld, have cradicated Christianity, and :Fe rronch Revolution from
thelr past and subsiituted fneir Aryan heroces,

Another
was the ftime relation lnvolvod
teacher's words and the student
gaid, the s.ortest time i
That 2 times 2 1is
verified on the
experiment may las: for wo@ks,
however, ti required for
speare will enrich fudenttse
essential for -ne
all depend on the
verified.
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March 14, 1940

The next meeting of the Rosenstock-
Huessy seminar willl be held in Sanborn House at
7:30 on Monday, March 18. The meeting will take
up the general problem of the ndtintegration of
the staffs of our colleges and the idea of a
professorial seminar which was outlined brilefly

in the paper Our Means of Resistance.

A. E. Jensen




March 14, 1940

The next meeting of the Rosenstock-
Huessy seminar will be held in Sanborn House at
7:30 on Monday, March 18. The meeting will take
up the general.problem of the ndtintegration of
the staffs of our colleges and the idea of =
professorial seminar which was outlined briefly

in the paper Our Means of Resistance.

A, E., Jensen
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4 ,ﬁinutaa of the March 18 meeting of the
.~ Rosenstock-Hueasy Faculty Semlnar.

The chalrman, Mr. Jensen, reviewed the previous

meetings. He sald that thus far they had not achleved

& common language that could be agreed upon by men in
diffe?ent degar%menta. "We have not agreed", he said, " o
"en when, what, or how to teach, or on the meaning of
teachimg, but have remained a group of individuasls, eaeh
spesking from hie own depargmensal peint of view. There

48 no immediate external danger now facing the liberel
arts colleges, but rather an internal one, the danger

of inner disintegration from over specialization - a
danger which might well prove fatal when an extermal

force does threaten the college., In antiecipation of

such a spituation, Professor Rosenstock-Huessy has suggest-
ed a "professorisl deminar, a me ans through which prospective
teachers could dlséover what they do when they teaeh,
regerdlegs of their subjeet, sz that the commen problems
of 811 teachers could be attacked together rathep than

in weparate departments". Mr. Jenaen then asked Hr.
Rogenstock-Huessy 1f he would explain in more detall

the aime and methods of the professorial seminar.

Mr., Rosenstock-Huessy declared that before dolng so
he preferred to egtabllsh continuity with the preceding
meeting and to tell the peogle present what he had
learned from the meetings. "I learned", he sald, "that
there is real satisfaoction among the members of this
group with the lack of & "common denominator" erossing
the various departments. Everybody was happy. tc end on
the note of "intellectual ecuriosity" as the only goal
we should agree upon., Mr. Wallman, who spoke to the
last meeting, certainly hag maﬂdﬁ somethlng quite
different 1n his talk. And yet, he himself acquiesgd
vhapuhgmroe-—goypnered, with thils emp;t word "intellectual
curiocsity”, whilch raslly ecancelled #11 the standards
he had put up. ¥e are laft with mere rudiments of
slogans as soon as we leave our departments and meet
in common. The fact that we are rieh within the department
and@ poor to the point of galf-contradictory statements
vhenever we meet outside shows to what extent the
Sclentifie spirit of gpecialized inquiry destroys any
language and experience we have in eommone.

71 have learned here why sc many men still defend
departmentalizabion as the best thing they ean do. I see
mora clearly hew this spread of specialization eontained
an element of protection for the selentist aghinst the
meddling of administrators, laymen, churches with his
free resdarch and teaching, Turning their bseks 0 the
lalty snd talking onmly their own lingo, the selentist
could keep out the layman, I respect this attitude. -
However, my own is dletated by the assumption that this
fight is won, that we have survived the measles, and
that now eduecatlion must survive other diseases. It is
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not enough to have survived the measles; a bedy must keep

£i1t so that 1t may survive dangers to come as well. I _
anticipate dangers from quite another side. However, I have no
power to compel anybody to share my polnt of view. And in
case that you do not share my sense of timing, this ought

%0 be my swan-song. .

"when I was invited to speak here, I assumed that I
might meet with a common awareness of danger among the
faculty. I was not enough of a fool to bellieve that the
individual should come forward and point out a2 new task,
when hig audience is not impressed by the same dangera
as he is. To me, to think and to epeak is itself a form of
aetion. I ceannot play with ideas. Without a common danger
1t would be silly to 8alk te you; because to talk is the
starting point for commbn actlion, and se in accept1n§ the
invitation, I wae laboring under a misunderstanding.

He went on to say:"In the nexdt twe ddcades people
will not become antiseclentific in the sense of the
fundamentalists; only, they willl beeome tired of the lack
of leadership and of the contradietions and fallures of
speclalists. Selence will not be combattdd so mueh as
despised, and 1t wlll lose its prestige. There are thua
two dangers to be faced, One 1s the defense of past
achlevements, in selentific specialization and trained
scholarship. They must survive and be handed down to students.
The other 1s a new danger of decay, of lack of importance,
agalnst which we must develop the meang of resistance. The
question here 1s how can teachers maintain the impertanece of
what is taught in the face of sogial disintegration end
pressureés of all kinds. Our first task, then, is one of
geientifle instruetion, and the second is of wital education,
of mmlking the studente feel the importance of what they learn
80 that they will sponsor it. In the future we must give
them the opportunityto talk in common termsg rather than in
scientifiec departmental Amnguage. T.is requires teachers
who will transesnd thelr speelal departments and fazee their
common problems together. For this reason I have ‘suggested
the professorisl seminar. .

Mr. Morrison pointed out that begause the danger
ie not immediate enough we are apt to feel nothing need
be done yef. Mr. Rosenstock-Huesey agreed, and pointed out
2 parallel to our faculty situation in the Catholie Chureh,
which twenty yesrs age began to lay plans for a Chureh
Council to mam% reform the e dueation of the elergy.
Despite their high morsle, the impaet of medern eivilization
agked for new means to bolster thelr*effieieney in earrying
on the chunch traditien. In our eolleges today' faculties'
are not familiar with what 18 going on in departments other
than their own. An historian, for exasmple, iz subject %o
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8t many  outside influences, such as newspapers, radio, and
associations of all kinde, that he reads values gathered from
these sources into the study of his material. He dmonnwt

get an @xchange of thought with other departments with-

which to purify the prineciples of his own thought. We have
t0 examine the forces that make us think, not only t&e "
thoughts themeelves. Whether one writed that Europe "was

or "1g" a great civiliza tion 18 a differsentiation of
decisive pignificenee. But in history books today 1t becomes
merely an accidéntal statement. A teacher ought to know

what his gtudenta are required to lesrn in other depertments.
We could take a prospective teacher, after graduate school
experience, and have him spend a gaar getting a whole view
of the college, of f reshman, sophomeore, junlor, and senior
courseés. This would make for cooperation asmong different
dapartments; snd by getting to know to what influencés
gtudents are aexposed the prospective teacher will be able o
see more eclearly what 18 important t¢ teaoh; and will know
what eaeh of us is talking about. As long ae departmental
categories domlnate ouk Bhinking, and speclalized terminology
dominates our speech we shall not be able to attack problems
of the future together, and any attempt to epeak together,
Buch as this we are engaged in, will fall. Now we are net
interested even 1in departmente other than our own.

Mr. Jensen, referring to the different fashlons of
eritieism that have preveilled in the last two decades:
the 'paychologieal' sehool of criticiem, the'Freddian', then
the 'Marxian' and mow the I.A.Richards school, one fashion
following another, pointed out the lack of lasting usefulness
of everspseialized pointe of view,

Mr. Reosenatook-Huessy then described the way the staff
of the Academy of Labor in the University of Frankfort, of
whieh he was the head, was integrated. . ’t% & e

A discuasion then ensued ¢oneerning the, appointment of
Bertrand Russell to City College in New York: ur. Choukas
sald that this was an 1llustration of the danger of outeide
influences., Mr. Rosenstook-Huessy sald that the event showed
that teachdrs were quite unprepared, and in the faece of guch
a sltuation i 1s up to us to put our own house in order.

For these attacks are based on the assumption that a eollege
skaff 1s a bundle of individual volees only. As a result of
internal integration in the college faculty, with different
man in different flelds, psycholegy, history, Ilterature,
doing the same thing in different ways, not enly will there
be an inersess. in staff prestlge, but the power of the siaffs
of the various colleges will at the same time become invincible.
Let other groups walt until it is nearly teco late. It is the

pride of men tralned in the liberal arts that th
anticlipate danger. a they ean get to
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In reply to a question by Mr. Karweski Professor Rosenstock
Huesdy said that if only ten men were fully devoted to the task
of integration, all the other men om the faeulty would be
helped; Put them really in the situatlon and we will all find
ourselves in a more real situation, Mr. Meneeley brought out
the point that+these 'internes' would, subsequent to their
training, be in demand at othér institutions, and on the basis
of reputation made elsewhere add prestige to our undertaklng.
Professor Rosenstock-Huessy stated hisg hope that for such a
service to all collegee a grant could be sacured from an
educational foundation. IR any case, the administration could
begin with very little addlitlional outlay of money.

The question of qualifications was ralsed, and the group
geemed to agree that at least two years of graduate work would
be requiPed. Mr. Karwoski asked 1f the faculty at Dartmouth
was good enough to train the men in the seminar. Mr. Rosenstock-
Huessy sald that it wasn't a question of standards here that had
had to be compared with thosa of other c¢olleges, but one of
ereating a new and unique opportunity. Mr. Morrigon added thatd
such a professorial seminar would be in line with Dartmouth's
traditional emphasis on goaod teaching and that hence we might
properly take the lead in establishing it. Furthermore, it was
gald, the group of young men themselves, as a group, would be
most of thelr own educative work, The faeulty would ledid
sympathy and encouragoment and exchange wiews with them, but they,

through questioning, observation, and comparing notes, would
do tha main job.

Discussion wontinued with a further examination of aims
and techniques of the intertuhip. It was stated that by spending
such a year a future teacher in any one flield would be able
to outgrow the particulaf- 'frame of raference’ on that subject
and see that socilology, psychology, and literature were reslly
different parts of the same educational problem. With this
breader view a young interne would achleve a deeper undarstanding
of the funetion of the teacher. Mr. Rosenstock-Huessy interpreted
such an interneship by @&ealing at some length with the
inttitution of the 'privat dozent' in the German university. T.e
stimulation to researeh, independent teaching, and scholarship
given by this institution was remarkable, and the reputation of
German scholarship was its fruit. He pointed out that such an
institution would not be feamible in Ameriea. The professorial
seminar, howsver, would be within our educational tradition and
might furnish as vigorous a wtimulation to our academiec life.

Diseussion continued now over the value that might be
derived by a man who Mnew nothing of the natural sclences were
he to spend two months in the science division. Mr. Connell
thought 1little or nething of value could be gained. It wae
brought out that the interne might galn an ineight into the
use of selentific terminohegy that had been imported into other
branches of learning, and that he would gain some understanding
of a frame of reference to which his students would be exposed.



Mr. Benezet referred to the extreme interest shown
in the possibility of such a professorial semlnar, and
moved that a committas be appointed by the chalrman to
draft a plan for such a group at Dartmouth. The motion
was carried unanimously. The meeting then adjourned.

0.A.Reot
E.F.Little




April 10, 1940

The next meeting of the Rosenstock-Huessy
seminar will be on Monday, April & at 7:30 in
Sanborn House. et

I am enclosing a copy of the report submitted
by the committee which was appointed to draft a plan
to be used as a basis of discussion for the proposed
"Graduate Interneship in College Tesching". You
will note that the committee report is simply
descriptive of the proposed plan., It does not
include any discussion of the general educational
import of the proposed interneship. An explicit
statement on that topic would be made later if the
group reports the project to the administration.

Arthur E. Jensen




REPORT OF COMMITTEE

At the request of the seminar group, the undersigned were
appointed by the chairman as a committee to draft a plan for the
proposed "professorial seminar" or "teachers' interneship".

We are not sure that we fully understand the idea of the
group as to the purpose of the proposed seminar. In general, however,
we gathered from the discussion at the last meeting that the
"interneship" would alm to provide certain graduate students who
have done advanced work in their special fields with a fully-
dimensioned understanding of the purposes and methods of the college
and of the college's opportunities for service to soclety, and thereby
to give them a maturely formulated idea of how to fit themselves into
the scheme of the college and to handle their teaching in their own
fields. In short, it would add teacher-training of the highest order
to training in special scholarship.

We have assumed this as a purpose and have tried to implement
it by the program described below. We have intentionally been guite
specific in our proposals, not because we believe they are all
sound and intend to defend them, nor because we have any illusion
that they represent the ideas of all members of the group. We have
hoped, -however, that by being specific we could provoke intelligent
and purposeful discussion, out of which might arlse a better and more
complete scheme.

With the understanding, then, that you will consider this as a
preliminary sketch and not as a finished blue-print, we submit to you
the following conditions for the proposed seminar:

MEMBERSHIP

1. That it be open only to men who have acquired an advanced know-
ledge of one special field, as indicated normally by the completion
of at least the residence requirements for a Ph.D. degree.

2. That such men shall be chosen by a selective system based on the
following factors:

a. thoroughness of graduate training

b. personal qualifications

c. representation of varied college & university backgrounds
d.™representation of varied departmental fields

ORGANIZATION

3. That the proposed study shall involve a minimum of one academic
year.

4. That it be called: "Graduate Interneship in College Teaching".
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No arbitrary form of organization should be imposed on these men,
‘but we should expect that they would wish to form a group orgen-
ization of thelr own in order to pursue their study here more
effectively. They might, for example, elect their own officers,
schedule their activities, live together in a single residence
hall or arrange a group headquarters, eat together, etc.

Instruction. If the group is composed of mature men with a clear
purpose, we should not foresee the necéssity of any formal
instructional staff composed of members of the Dartmouth faculty.
Initiative in this respect should come primarily from the
graduates themselves; the part that members of the faculty might
play is suggested below in varlous items of the proposed work

schedule.

THE YEAR'S WORK

At beginning of the %ear: orientation meetings.
Introduction to e general organization of the College;
statement of the College purpose; comparison with the purposes
of other types of educational institutions; consideration of

the group's purpose here.

First part of the year: to be devoted to a study of education in
Freshman year.

General survey of the kind of men in the class - secondary
education - geographical spread - social background, etc.

Observation of methods used in Freshman Week to orient the
class in the College.

Attendance at several courses which Freshmen take, to observe
not only how but what they are taught.

Personal interviews with a number of Freshmen - and a suffi-
cient number with each man so that a friendly relationship
might be established and the gradusaste student might gain
some realization of the freshman's problems - how he is
adjusting himself to his new environment - what he 1is
getting out of his courses - what he seems to need most, etc.

Second part of the year: to be devoted to a study of education in
Sophomore year.
Knowledge of range of courses open to Sophomores and the
student's problem of selection.
Attendance at a number of Sophomore courses.
Personal interviews with Sophomores.
Study of the College's disciplinary system and what it does
and does not achieve.
Study of the system of quizzes, hour examinations, semester
examinations and the grading system.
Study of the extra-curricular activities, fraternities,
athletics, social 1life, etc.
Studg of vocational guidance and problem of selecting the
major.




10. Third. part of the year: to be devoted to a study of education in
Junior and Senior years.

The problems of the major study. Statements by departmental
chairmen as to the nature and purpose of major programs in
specific fields. Conferences with major advisers,

How did students choose their major, are they satisfiled with
it - in Junior year? - in the last half of Senior year?

- 1s 1t giving them what they need? What weight should be
attached to vocational values? cultural values? preparation
for graduate work?

Attendance at most of the courses constituting a major
sequence.

What other courses do students take in Junlor and Senlor
years, and what are thelr relationships to the major?

By the end of Senior year, what important courses or fields
in a liberal arts education has the student missed
completely?

Personal interviews, particularly with Seniors. Have they
felt the last year or so wasted? Will thelr major be of

any "use" to them? Should they have survey courses in
senior year? Etc.

Fourth part of the year: to be devoted to a criticism and evalua-
tion of the entire process they have observed: curriculum, teach-
ing method, faculty, student's personal and social development,
athletics, extra-curricular work, etc. To be in the form of a
seminar attempting to integrate the learnings achieved, to make
constructive criticisms, and, if possible, to evolve a more
coherent educational theory and method. Preparation of a written
group report to the Dean of the College presenting any conclusions
that may have been reached?

Method of study. The process of observation described above
would be supplemented by regular meetings throughout the year to
discuss as a group the educational processes being observed, to
criticize and evaluate them. The group would draw into these
meetings members of the faculty willing to discuss the particular
problem of each meeting. Particular effort should be made to
discuss problems not merely in connection with their solution at
Dartmouth but with reference to their solution at other institu-~
tions. Study of the general curricular set-up, special features,
educational experiments, etc. of such institutions as Princeton,
Stanford, Reed, Rollins, Antioch, the University of Chicago,

St. John's, Harvard, Yale, etc. should be brought into discussions
of such problems as the curriculum of Freshman and Sophomore year,
the majot, tutorial system, honcrs work, three- and four-course
system, the House Plan grades, cuts, extra-curricular activities,
socisl problems, etc.

Professional and social contacts with such members of the Dartmoutb
faculty as will tolerate same.

Occasional lectures by visiting educators?
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Research work. It 1s natural that graduate students seriously
interested in their own fields should continue this interest

while at Dartmouth. While no rule can be formulated as to this,
in order to preserve opportunity for the study of undergraduate
education outlined above, 1t should be generally understood that
prolonged or serious research, preparation of dissertations, etc.
would defeat the purpose of the graduste interneship and should be
eschewed.

Practice teaching. While practice teaching would probably be
desired by graduate internes, and might help subsequently in
their getting jobs, our feeling is that teaching regular academic
courses should not be permitted for the following reasons:

a. from the standpoint of merely gaining experience, one year
is not much anyway; experience willl ultimately be gained
in the normal way over a period of years.

b. even one three-hour course can absorb a great deal of a
beginner's avallable time; thls would defeat the purpose
of the lnterneship.

c. internes teaching in regular departmental courses would
complicate teaching schedules, and it 1s barely possible
that some departments might not want internes teaching
their courses.

On the other hand, some teaching experience is admittedly helpful.
It 1s suggested as a possibility that each interne might meet
about once a week with a group of students on an informal and
extra-curricular basis. The group might be major students in the
interne's own field, or some other group according to his special
interests. These informal groups could serve as useful aids to
the students themselves, and as fields for testing educational
methods discussed in the graduste seminar.

Any program of work decided upon in advance should be regarded as

tentative and subjiect to change as experience with the project
develops.

Respectfully submitted,

W. W. Ballard
M. E. Chouksas
H. S. Morrison
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rractising teoachers, e concluded by saying that the @emeral Zducation
Board alr~ady supgorts such projects as t.ue workshep movement,and that it
weuld suppert a carofully condeived internsai; plan,

After Xr Herton's discussion of the plan,tqae report of the committee
was accented intn the procmciings of the Sesminar,andthe commitiee was
dischar;~d wilbhh thank:, Ths im>licatiecns of t.s acceptande,nowover,ware
that thers would be jenzral discuzsicn ol tne izdiviwuwas pciate in tne
recort bilere itwas acce.ted 10 detail;and that tne rinbers of tae
sewinar ver~ at libeepby to chanje the rejocrt vhesreever necessary.

e




another meeting,Dr. Ro.snstock-=iluecsy deo=-
liverazd ar 3! . so the Ticknor Club te wnich 2li nemonrs toe Xmxing
Sesinar rere invitced, TTi: Leopic was "Teaching feo Talszplooar: ’
Tarly," fne paper Lers cor less surmarized tae taeoris.
that Dreafessor Roscastockeu~coy nad expani~d in Ltae Szuiinap.
H

1
frll text -~ L s i new 1 thwe cands of apublisier,
L 0

> "’~v
{ Lne

it 1o abliseedl o oco y will be sent to sach el bror
Jeainar,




Rosenstock-Huessy Faculty Seminar

spril 29, 1940

Mr. Jensen read the minutes of the preceding meetlng and
urged the members present %o discuss the report on the
professorial seminar with emphasls on its real purpese and
meaning, rather than spend time on administrative details.
Mr. Jensen then read parts of two letters, one from Prof.
Emeritus Vernon, and one fpom prof. George Morgan of Duke.
Both ardently championed the proposal.

The early discussion ecenteraed around Mr. Guthrie's
objection that the proposed interneship did not fit lnte
our origlinal purpose.

Me. Connell, who had earlier suggested that the group
try themselves as "Guinea pige" Dbefore inviting anyone elsge
up here now declared that the duty of profeasors was first %o
the undergraduates..Mr. Rosenatbdck-Huessy deglared then that
we must start with the staff flret becauee we cannot deal
with the undergraduateés until we are one spirit ourselvesm.

Discussion ensued over the possibility of having one
or two men on the faculty go through the program designed for
the internes. Mr. Rosenstock-Huessy declarsed that one man
should be left grea, to be informdd all the time of what 1is
going on, but 1t would be useless to have only one man go
through the program, slnce it depends on several men going
through with it, and the restof us partieipating indirectly.
But more important is the necessity of having people who are
entirely free from vested interests. If it 1s to be done
wholeheartedly there must be no interference from such interests.
For men on the faculihy to do 1t, there would be the very real
difficulty of being "practical™ in the face of the administration.,
and superior men in the department. Matters of promotion and
Job holding would prevent the singleness of purpose which
the task would require. Mr. Connell held that members of the
staX¥ could in their free time sit in on thelr colleagues
courses, meet with men in different departments, and get as
ﬁueh benefit this was as 1f a small group of young men were

ere,

After more general discussion Mr. Ballard declared it
was not wise to get opst graduates to undertake this job when
members of this group were still unconvinced. He recommended thht
members of this group try the program on themselves forst. Mr.
Laing sald that there were go many préssures on the faculty that
they could not keep up the spart to go through with it. For
thls reason Mr. Rosenstock-Hueasy suggestad one permanent assistant
from the outeide to be responsible for things happening on timé
and for tying the group tegether. Mr. Ballard shid that hé thought
it would be pessible for an executive committee of five from the
faculty to be responsible for the experiment next year, and that
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if anything were acc¢omplished next year, the group sould
ask the administration for money to invite outsiders the year
after.

Mr. Guthri@ then moved that the group geo on record as
gavoring a preliminary year, next yea®, to engage in a program
which had been suggested for the graduate fellowg. This was
ca rried.

. Mr. Ballard moved that the ¢halrman appoint an executive committee
of five men to draft a program for the preliminary year to
report to the full group before commencement. If that date were
not possible, they might later send a mimeograph report at
a later date. The motion was ecarried.

T: e meeting adjourned with a unanimous vote of apprecilation
to Mr. Rosenstock-Hueesy for his labors in behalf of the
eonference.
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APPLIED SCIENCE VERSUS REPRESENTATIVE EDUCATION

1. Is it: Time and Space, or: When and Where?

By Mr. Karwoski's warning against an uncritical use of 'time!
and 'space'!', the discussion of these terms is precipitated.

I said that, under the pressure of a technicalized world, man
was left without an answer to his question: When shall I act, marry,
travel, study? Where do I belong? Where are the boundaries for my
home and my people? Industry has no answer for these questions; the
whole aim of industry being the victory over time and space. When
technics are perfect, we may have anything anywhere at any moment.

Now, the words "when" and "where" are by no means so general
as Time or Space. "When" and "Where" are the personal and concrete
starting points for a reassessment of the big words Time and Space.

It is true, the fact that there should be a distinction be-
tween the dominating scientific generalities of our industrial civil-
ization and the new questions, this in itself, constitutes the educa-
tional dilemma, today. But ask the questions we must. And we must
ask them with the naive faith that, in one way or another, the right
concepts of time and space must be comphrensive enough to answer our
question about time and space.

The abysmal difference between the industrial concept of time
and space, and our concrete, human, time and space, may be admitted.
However, since we meet here from different ways of 1life, from differ -
ent departments and creeds, we must cling to the conviction that in
any moment, a new understanding is possible. This new understanding
will have to surmount the chasm between the predominant scientific
usage and the common-man-usage. The scientist, the worker, the stu-
dent, all in their quality as human beings-not as scientists or as
workers-are compelled today to keep fit, to keep going, in a way no
other generation was required to do. And nobody, in the long run, can
sustain two different notions about time and space, one scientific,
one for his own life. Or, he and society will disintegrate.

Now, we probably just have to put these big words into another
drawer. Today, most things are known to~mamn; but usually, they are
lying in the wrong drawer. The very fact that the big problems of
Einstein and Jeans about time and space, and our biographical riddles,
are not immediately associated in our brain, pocints out that time and
space are kept in a wrong drawer; in our time.

Our attempt to re-identify the two, comes as a surprise be-
cause for the last centuries, the anthropomorphic sigh of the mortal:
How long may I live? Where 1s my homey seemed too personal,too sub-
jective. Science was going to get rid of the anthpomorphic features
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of its concepts. The subjective aspect of time and space seemed to
defile the universality of the fundamental concepts of natural sci-
ence. Hence the philosophy and the sciences of nature reduced space

to the space of three dimensions. This is the space in which separate
bodies move, a space that necessarily is bigger than any sum of things,
or than objects that are found within it. Also, this space has a unity
that triumphs over all inner partitions. The concept of "Nature®" de-
pends on purifying this space from witches and fairies and ghosts and
transcendentalism, and of breaking down all the different qualities of
a sacred and a less sacred part, a higher and a lower rank between
things in this space.

Now, to the human being, this space is only one side of his
space experience. And this is so because man speaks. The unconscious,
not-speaking animal may or may not be, a part of nature and of the
outer world. Speaking man, by speaking, establishes social relations
which have the quality of inwardness and insidedness. Anybody who
talks to somebody else- and we shall deal with the process at great
length in the following meetings- is incorporated into an inner space.
You yourself, reading this paper, are by reading it, participating in
something that is definitely apart from the life of the world about
which we are conversing. This inner space, existing in any living or-
ganism, is a conditio sine qua non of our concept of space. The space
of physics is balanced by the inner space of the republic of physicists.
Dead things are viewed in the light of the one three-dimensional space
of our intuition. However, we envisualize and formulate this external
space only in vertu of our living within one internal space of sclentific
conversation. Hence, this internal space does not coincide with our body.
As Einstein has shown, it includes all those who agree to participate
in the role of the scientific observer, and therewith, to become of one
mind. The unity of the mind constitutes the size and intensity of this
inner space. Where there is one mind, incorporation takes place. And
we actually know of the three-dimensional space only by being members
of the reasoning and abstracting community of scientists and scholars.
Other civilizations entertain different notions of space, unscientific
and therefore not three-dimensional. First of all, they do not see
why all spaces should form one space. They acknowledge the plurality
of worlds. And the different worlds are under different government by
different powers or deities. The external space, furthermore, to them
turns demonic when a man dissociates himself from it. So, they try hard
to stay incorporated into one definite space, forever, perhaps one sac-
red country, ‘ene Roman Empire etc. etc.

2. Modern Man Inc.

The modern concept of space, then, is the copyright of Modern
Man, spelled with a capital letter and in the Singular. We constantly
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confuse man and men. In this case, the concept of space as an extern-
al unified three-dimensional lawful system of objective relations be-
tween objects in motion, is the product of Modern Man, Inc. This
scientific enterprise for the exploration of Nature has incorporated
all of us, by merit of our education. Modren Man, Inc. is an enter-
prise for pushing the boundaries of objective, unified three-dimen-
sional space further and further, as far as possible.

In doing so, it has produced, among other things, the modern
system of production. The result 1s seen in the factory where the
new concept of space is applied for the first time to a human habit-
ation. The factory is a passing arrangement, no home. Production
no longer takes place in a home in which generations are expected to
succeed each other. When there is a roof over the factory it is ac-
cidental. The aim is to re-organize nature's energies so that they
cooperate with man, with the greatest spontaneity possible. By tech-
nics, we create a second nature that is scientifically elucidated.

We do not leave nature, we do not go inside in modern production,we
enter into nature as a part of it. Among the raw materials and ener-
gies (electricity, water, coal, iron,) labor-forces are found, too.

These labour-forces,or 'labour', are not workers or labcurers,
as of old. And their shortlived arrangement in the process of pro-
duction impresses all of us, as the new fleeting and passing techni
cal form of human existence. Nature, in the factory, reaches man

What is the matter? Do we exaggerate? I ‘think that this is
as simple as an equation. Nature, by definition, has no inner part
itions no inner space. Natural, by definition, is that which is ex
perienced by our senses in the outer world. 1In this concept, we can
never discover any privilege of an "inner realm", just as little as
there is room for God.

3. Timeless Man.

In the factory, the worker is considered as energy laid upon
the machinery, like water, in unending shifts. Human nature, as com-
pared with other energies, is ineffilcient in duration. Thus he must
be made into a worker-molecula, called labor, that is available all
the twenty-four hours of the day. Most writers on the subject deal at
great length with the space-aspect of modern industry, on mechanization,
masses, etc. I wish to call attention to the fact that industry when
demanding men, asks for a time-molecule labor, that is made up of three
or four 1nd1v1duals, and that thereby covers up the weakness of the
individual atoms by representing a twenty-four-hour-molecule. The in-
dividual worker disappears behind the abstraction of a twenty-four-hour-
worker, called labor, with an objective name. Labor is a triumph of
science since man is here objectified into something natural, sz thing
outlasting its shifting components. Only when three or four individuals
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are taken %ogether, do they become a match to the incessant industrial
process. Nature has one space and no time limits. The system of Chi-
cago to keep all the four terms of the year, is the application of in-
dustry to studies. The 'cog in the machine' is a molecule composed of
more than one individual. We cambecome parts of the machine by be
coming exchangeable and losing any unigness in time and space. As Tlab-
our! man is available in the space of things. The 'one man' who is the
object of factory calculation and is the effective unit of production,
is composed of several individuals. (In the older times, we had this
idea embodied in the soldiers on guard). Itnis a warfare with nature,
industry, and in war times, there is no difference between night and
day, in our vigilance. Production is guaranteed regardless of individ-
uals. Our labor troubles and the mysteries of collective bargaining
largely depend not on the huge numbers in space but on this problem of
the new abstraction of a timeless man functioning in natural space, for
ever, hour after hour, and calculated by hours. Any hour, from mid-
night to midnight, the energies flow. And by breaking up che human en-
ergie in hours, and paying man by the hour, his work ceases to be per-
sonal. It now fits in the objective scheme of the natural processes.
Since industry abolishes anthropomorphical thinking about time and space,
Man's confusion about his when or where become unanswerable, within the
sphere of industry and science.

The very existence of an inner space is denied. The smaller
bodies that testified to its existence, femily, bhody of Christ, body
politic, degenerate. The Corporations are the masterminds of our age,
as everybody knows. They ascertain that minimum of concerted action
and unanimity without which we;would be starved. But, as we also know,
their's is a precarious kind of unanimity. These huge corporations live
substantially on the loyalties and reserves of pre-industrial community
life.

It was our proposition that these reserves have disappeared.

The exploitation of European traditions or of Puritan heritage is at an
end. The Corporations, themselves, however, being projected, from

outer space into the inner space of society by sheer necessity, with-
out preparation, have no organs for the regular reproduction of human
unanimity and inner space. This is not theilr business. Strikes with-
out end are the natural outcome of such a situation. The very efficien-
cy of Modern Man, Inc., in mastering external space, is making him help-
less when he should have power 'to usward', the power to communicate un-
animity and*to incorporate people into one inner space. The body pol-
itic, including its smallest cell, Mr. Everybody, are disintegrating
under the scorn heaped upon them by science. They have been told that
they are irrational. Science has overlooked the difference between ir-
rational and irreasonable. People who speak and communicate, are ir-
rational, and not irreasonable. The outer world is rational; the inner
reasonable. The inner world operates when everybody is on speaking
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terms with everybody else. The outer world operates when everything
is expréssed in mathematical terms, like everything else. Two usages
of space, one scientific, one personal, have to be accepted and have
to be reconciled in the future.

4. The Theological Residue in Science.

A similar situstion exists with regard to time. Modern Man,
Inc., has looked upon time as though time was known best in the past,
less well in the present and least well in the future. This may be
true for physics. It certainly is just the opposite with you and me
when we want to know what to do. The only thing we actually know 1is
that we must die, in the future. All our knowledge about past and
present is pretty uncertain, compared to this one stable certainty.
Even our parents may only pretend to be our parents. Our future, how-
ever, is absolutely guaranteed.

Against this, the scientist goes back to the beginning, to
causes, to origins. The present is explained by the past; the future
is explained by the past plus the present. This has been formulated
literally as the endeavour of science, by Laplace.

In this argument, a theological residue has perched, and has
allowed the scientists to operate with a concept of time due to theol-
ogy, without being found out. They live on theology, in this respect.
The natural concept of time is spoiled, that way. In nature, we know
nothing of a present. In nature, past and future is all that we may
distinguish. For, the present is a razorblade on which it is imposs-
ible to stand or to insist. All attempts to keep, for natural time,
the three dimensions past, present and future, must fail. TFor exter-
nal processes that are verifiable through the senses, past and future
alone are meaningful concepts. The loan of the scientists is aquite
unnecessary, 1t would seem. Why do they need a present? In medieval

‘theology, the presence, the real presence, the omnipresence, were cen-

tral questions. It shows the scientific continuity of our higher
thinking that this achievement of the Middle Ages has been respected
by nearly all scientists till today. When the concept of nature was
developed, it seemed unthinkable to abandon the notion of present.
And ever since, natural science, has carried with it this theological
residue. However, from the scientist's point of view, the present is
a specious fallacy.

And today, in the third phase of the industrial revolution,
scientific thinking is discovering this its dependence on theology
with regard to the concept of a present. In a special paper, I shall
communicate the facts about this radical attempt of the scientists,
by which they become conscious of their loan and begin to repudiate
it.

At this moment, two ways are open. One is the radically scien-
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tific as’pursued by symbolic logic, by Joyce and Proust and Gertrude
Stein, by Sorel, Pareto, Mussolini, Hitler, Here, the present ex-
plodes as a specious fallacy. The laws of Lenin, the fate of Spengler,
the violence of Sorel, is all that is left to organize society. Ed-
ucation is propaganda. Government is power. To study, means to pass
an examination, to live, means to find a job. 1In all these cases, the
open space of the outer world, and the fleeting time of astronomical
time, are made the basis for human relations. This is the last eman-
cipation of the scientific era that now, and now only, abandons its
last heritage from the Middle Ages: the existence of a present, a real
present, an omnipresence. With the present, there goes direction.

The most subtle psychological quality of man, the one that he loses
first when intoxicated or damaged, is his orientation in time and space.
He loses direction; he is dizzy, groggy; he begins to move in a vicious
circle.

Thus, let us look into the other direction. Here, it is res-
olutely necessary to emancipate education from science. Education must
give direction, or it is superfluous and, being costly and misleading,
directly harmful. Without direction, education begets soft decadents.
When we allow everybody to work out his own salvation, and still in-
sist that he should go to college, we conjure up the hell of boredom,
waste, and disintegration of the man who has no future.

The educator is faced by the fact that whenever human beings
talk and converse seriously together, they insist on something. They
assert a part of reality. By insisting, and by insisting only, do we
create a present that stands out between the future and trhe past.

And by doing so, we transform the future and the past as well. We
have a very different past, compared to our ancestors not only, but
compared to the Russians or the Germans of today, and, if so, we shall
have a different future, too. The present is the common time between
people who insist on the same things. Man's power to insist wrestles
a present from the flux of time.

Without insistance, we all are shadows of the underworld, never
filled with the full blood of 1life. Living beings, whenever they begin
to speak find themselves in a present between a prospective future and
a respected past. Outside industry, man meets man as a being that has
respect and prospects, thet looks backward and forward, and as far as
we can do so, we live in the present. The present is the creature that
results from our insisting that the past should be transformed into the
future. Wé& would not do so if we were not, at every moment influenced
as much by future as by past. Scilence, however, only mentions !perspec-
tive'! when talking of man's education. Without respect and prospects,
perspective has neither place nor hours in our lives.

The very success of industry forbids educators today to use
the phrases of the 18th century any longer, about the nature of man.
Men live in an inner space and a present time. Both things do not
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exist in nature. Otherwise, the students, by their belief in automatic
evolution, will cease to insist on anything, on any value. And this
sell-out is well under way.

5. Timely Education, or Woodrow Wilson at Dartmouth.

For a long time, Time and Space have been lying in the drawer
labelled natural philosophy, natural science. As mentioned before,we
moderns know all things, but mostly we keep them in the wrong drawer,
and do not use them in the right place or at the right moment. How-
ever, we must take time and space out of their drawer. Nothing is
known, from one drawer, or one department. And so it is with time and
space. They are, for a college, by no means, natural, external, or
pointing in one direction without the educators doing something about
it.

Scientific time and space and human time and space have been
confused too long by the scientists. The educator can understand what
Modern Man, Inc., has tried to achieve, but the scientist qua scientist
has no means of understanding what education is up against. How can
he understand that our task is the creation of an inner space in an en-
during present to be squeezed in between the imminent future and the
dead past, and that human beings cannot live by doing everything every-
where at every moment.

Technics being applied to science are useless for our main task
of education. Yet the relation between science and technics is val-
uable for explaining our own function. We see that technics represents
science in nature. FEducation represents creation in society. The tech-
nicians are not scientists; and educators are not creators. Still we
represent creation. This power of representing creation can never oc-
cur in nature. As much as representative government presupposes an in-
ner life of the community that defies all laws of natural space, so rep-
resentative education is unknown in the open space of physics or in the
time pattern of thermodynamics. No representation in nature, no rep-
resentation in a world of physicel mechanisms. We represent each other
in one body politic, one fellowship only if that inner circle is exclud-
ed from the concept of nature. We only may be represented by somebody
else because we share the same future with him. This is the reason for
our right at present to represent him. We represent to the student his
own future. We insist on it today. The only situation in which rep-
resentation is effective at present is among the scientists themselves;
their own education is representative. They identify themselves with
each other, for scientific purposes. Only, they do not know that their
education is peculiar and specialized , and that they have done little,
during the last centuries, to allow any other type of man, except the
scientist, to be educated, or what amounts to the same, to grow.

By the idee fixe of educating scientists, we have been prevent-




ed from educating fathers, mothers, ancestors, founders, artists,
priests, grandparents. The education of scientists seemed a byprcd-
uct of science; it was done like a simple expansion or application of
science. The education of scientists, however, is based on princi-

les unknown to sciencej; it proceeds in a space unknown to science;

it anticipates a future unknown to scilence. It creates a present,

by insistance unknown in nature. In as far as scientists are educat-
ed, we already have the right kind of education, that is to say, an
education representative not of science but of creation.

Only, society would have neither children, nor perents, nei-
ther wisdom nor genius, when we concentrate on scientists and ath-
letes, on mind and body, brain and muscles, in education. The educa-
tion of scientists and athletes is representative of a society in
which space is externalized and the community minimized.

We need only to conceive of education as representative of
creation, and our mind is freed from the fetters of superstition,
again. The superstitions of the modern era are its concepts of
time and space. Now, we may begin to educate a generation that is
able again to be sons and dsughters first, men and brides second,
fathers mothers, parents, third, instead of making the child prodigy
into a man and thereby compelling this man to remain childish all
his .1life. They will not produce incidentally scientists and athletes
only. Centering on the question of the right thing at the right time,
they will develop for the sake of the future of society, an education
that is timely, presenting the student with the fact that they must
make the right sacrifice at the right moment, and grow the right roots,
at the right place. And the student presented with this anticipation
of the future of the community, will no longer limit his services to
the college by playing football for the sake of the college. He will
realize that he serves the college by establishing the model relations,
here, for the sake of the future.

All that we have tried to say here metrodlcally, has been said
! eloquently by Woodrow Wilson, in his address at Dartmouth, 1909. Be-
" fore drawing our conclusions, I am inserting the quotation from Wood-

row Wilson. It may help to show that for the last thirty years, the
task has been delayed. It.may seem tragic today that Wilson made this
? speech at the very moment when he abandoned his hope of reforming the
k college, and entered politics. His clairvoyance, his challenge, his
idea that the student serves, that education czn't be a science, that
the college body is in danger of disintegration daily, have not been
taken up, for a"whole generation of teachers.

\ "What we mean I can illustrate in this way. It seems toc me
that we have been very much mistaken in thinking that the thing upon
which our criticism should center is the athletic enthusiasm of our
undergraduates, and of our graduates, as they come back to the college

contests. It is 2z very interesting fact to me that the game of foot-
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ball, for example, has ceased to be a pleasure to those who play it.
Almost any frank member of a college football team will tell you that
in one sense it is a punishment to play the game. He does not play

it because of the physical pleasure and zest he finds in 1t, which is
another way of saying that he does not play it spontaneously and for
its own sake. He plays it for the sake of the college, and one of the
things that constitutes the best evidence of what we could make of the
college is the spirit in which men go into the football game, because
their comrades expect them to go in and because they must advance the
banner of their college at the cost of infinite sacrifice. Why does
the average man play football? Because he is big, strong and active,
and his comrades expect it of him. They expect him to make that use
of his physical powers; they expect him to represent them in an arena
of considerable dignity and of very great strategic significance. '

But when we turn to the field of scholarship, all that we say
to the man is, "Make the most of yourself," and the contrast makes
scholarship mean as compared to football. The football is for the
sake of the college and the scholarship is for the sake of the indi-
vidual. When shall we get the conception that a college is a brother-
hood in which every man is expected to do for the sake of the college
the thing which alone can make the college a distinguished and abid-
ing force in the history of men? When shall we bring it about that
men shall be ashamed to look their fellows in the face if it is known
that they have great faculties and do not use them for the glory of
their alma mater, when it is known that they avoid those nights of
self denial which are necessary for intellectual mastery, deny them-
selves pleasures, deny themselves leisure, deny themselves every nat-
ural indulgence in order that in future years it may be said that that
place served the country by increasing its power and enlightement?

But at present what do we do to accomplish that? We very com-
placently separate the men who have that passion from the men who have
it not,- I don't mean in the class room, but I mean in the life of the
college itself.

I was confessing to President Schurman tonight that, as I
looked back to my experience in the class rooms of many eminent masters
I remembered very little that I had brought away from them. The con-
tacts of knowledge are not vital; the contacts of information are bar-
ren. If I tell you too many things that you don't know, I merely make
myself hateful to you. If I am constantly in the attitude toward you
of instructing you, you may regard me as a very well informed and sup-
erior person, but you have no affection for me whatever; whereas if I

' have the privilege of coming into your life, if T live with you and

can touch you with something of the scorn that I feel for a man who
does not use his faculties at their best, and can be touched by you with
some keen and inspiring touch of energy that lies in you and that I

have not learned to imitate, then fire calls to fire and real life be-
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gins, the life that generates, the life that generates power, the life
that generates those lasting fires of friendship which in too many

college-connections are lost altogether, for many college comradeships
are based upon taste’ and not upon community of intellectual interests.

The only lasting stuff for friendship is community of convic-
tion; the only lasting basis is that moral basis to which President
Lowell has referred, in which all true intellectual has its rootage
and ‘sustenance, and those are the rootages of character, not the root-
ages of knowledge. Knowledge is 'merely, in its uses, the evidence of
character, it does not produce character. Some of the most learned of
men have been among the meanest of men, and some of the noblest of men
have been illiterate, but have nevertheless shown their nobility by
using such powers as they had for high purposes.

We shall never succeed in creating this orgsnic. passion, this
great use of the mind, which is fundamental, until we have made real
communities of our colleges and have utterly destroyed the practice
of a merely formal contact, however intimate, between the teacher and
the pupil. Until we live together in a common community and expose
each other to the general infection, there 'will be no infection. You
cannot make learned men of undergraduates by associating them intim-
ately with each other, because they are too young to be learned men
yet themselves; but you can create the infection of learning by as-
sociating undergraduates with men who are learned.

How much do you know of the character of the average college
professor whom you have heard lecture? Of some professors, if you
had known more you would have believed more of what they said. One
of the driest lecturers on American history I ever heard in my life
was also a man more learned than any other I ever knew in American
history, and out of the class room, in conversation, one of the juici-
est, most delightful, most informing, most stimulating men I ever had
the pleasure of associating with. - The man in the class room was use-
! less, out of the class room he fertilized every mind that he touched.
‘ And most of us are really found out in the informal contacts of life.
If you want to know what I know about a subject, don't set me up to
make a speech about it, because I have the floor and you cannot in-
terrupt me, and I can leave out the things I want to leave out and
bring in the things I want to bring in. If you really want to know
whst I know, sit down and ask me questions, interrupt me, contradict
me, and see how I hold my ground. Probably on some subjects you will
not do it; but if you want to find me :out, that is the only way. If
that method were followed,the undergraduate might mske many a consol-
ing discovery of how ignorant his professor was, as well as many a
stimulating discovery of how well informed he was.

The thing that it seems to me absolutely necessary we should
address ourselves to now is this -- forget absolutely all our troubles
about what we ought to teach and ask ourselves how we ought to live
in college communities, in order that the fire and infection may spread;

&
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for the only conducting media of life are the social media, and if you
want to make a conducting medium you have got to compound your elements
in the college, - not only ally them, not put them in mere diplomatic
relations with each other, not have a formal visiting system among them,
but unite them, merge them. The teacher must live with the pupil and
the pupil with the teacher, and then there will begin to be a renaiss-
ance, a new American college, and not until then. You may have the

most eminent teachers and may have the best pedagogicel methods, and
find that, after all, your methods have been barren and your teachings
futile, unless these unions of life have been accomplished.

I think that one of the saddest things that has ever happened
to us is that we have studied pedagogical methods. It is as if we had
deliberately gone about to make ourselves pedants. There is something
offensive in the word "pedagogy." A certain distaste has alwsys gone
along with the word "pedagogue." A man who is an eminent teacher feels
insulted if he is called a pedagogue; and yet we make a scilence of being
a pedagogue, and in proportion as we make it a science we separate our-
selves from the vital processes of life.

I suppose a great many dull men must try to teach, and if dull
men have to teach, they have to teach by method that dull men can fol-
low. But they never teach anybody anything. It is merely that the
university, in order to have a large corps, must go through the motions;
but the real vital processes are in spots, in such circumstances, and
only in spots, and you must hope that the spots will spread. You must
hope that there will enter in or go out from these little nuclei the
real juices of life.

What we mean, then, bycriticising the American college is not
to discredit what we are doing or have done, but to cry ourselves
awake with regard to the proper processes.

....I have been thinking,as I sat here tonight, how little, except
in coloring and superficial lines, a body of men like this differs from
a body of undergraduates. You have only to look at a body of men like
this long enough to see the mask of years fall off and the spirit of
the younger days show forth, and the spirit which lies behind the mask
is not an intellectual spirit: it is an emotional spirit.

It seems to me that the great power of the world - namely, 1ts
emotional power - is better expressed in a college gathering than in
any other gathering. We speak of this as an age in which mind is mon-
arch, but I take it for granted that, if that is true, mind is one of
those modern monarchs who reign but do not govern. As a matter of fact,
the world is governed in every generation by a great House of Commons
made up of the passions; and we can only be careful to see to it that
the handsome passions are in the majority.

A college body represents a passion, a very handsome passion,
to which we should seek to give greater and greater force as the gen-
erations go by - a passion not so much individual as social, a passion
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for the things which live, for the things which enlighten, for the
things which bind men together in unselfish companies."

~ So far, we are quoting words spoken thirty years ago; it is
not my intention to disobey Wilsonj; he himself asks for contradiction.
And I think that I should like to contradict his vision of all of us
living together. We would all go to pieces in such an undertaking.
However, taking d1ssue with his too simple conclusion, I greatly
rejoice in his description of what is actually going on in a college.
That we, the professors and the students, render a service to the com-
munity. And that the students in our class rooms should not be told
that they get their money's worth, whereas, they should experience
that learning is as representative of the life of society as football
where they do make sacrifices so gladly.

When a boy is allowed to read Shakespeare, we ask him to keep
Shakespeare alive. When we ask him to learn mathematics, we ask him
to support the scientific spirit. Without millions of people
able to follow, willing to participate, ready to listen, not one or
the subjects which we teach may survive. Our poems, our books, our
problems shout into the ears of youth: Listen lest we die. And educa-
tion is representative of creation because it calls in generation after
generation to keep alive the creations of the universe.  This is service.

In the second phase of the industrial era, the .phase of mass
production, men forgot the frailty of all human creations. They saw
the millions rush for an education just the same as for a toothpaste,
and so, they began to recommend their goods and ideas like the produc-
ers of toothpaste. Looking around in this Western World, we may well
realize again how imperilled the future life of man on this planet is.
How many regimes teach their people more how to die and how to destroy
than how to keep the spirit of creation alive.

And I feel great admiration for the President of Princeton who
gave up his Presidency in disappointment and mourning because the sec~
ond phase of the industrial era condemned his plans for the future col-
lege to fail. Also, we may now draw a clear and distinct line between
instruction and education. In every process of teaching, the two things
are together: instruction and education. Instruction is supplying a
thing in"demand: French, Philosophy, Music. Education is asking for a
man that is willing to listen lest we die. When we instruct, we sell
our knowledge as hired men. - When we educate, we take our students into
our confidence as responsible for the survival of the things we our-
selves stand for. No instructor who is in love with his subject matter,
can fail to look for allies in his struggle to let that part of creation
of which he is the trustee, by virtue of his knowledge, survive beyond
his own span of life. And so every, generation, in educating the next,
selects the important truth which compells us to-insist, "Listen, lest
it die."




6. Conclusion: The staff of a college.

We may summarize the situation as it exists, in the third
phase of the industrial revolution, with the college still spell bound
by giving in to the first and second phase.
1. In society, the scilentific notions of time and space have pen-
etrated. These notions, however, do not apply to living beings, but
to nature only. Living beings thrive only on a balance between inner
and outer space, forward perspective and backward respect.
2. The insistance on this balance creates the present, and this
insistance is performed by speech, in all its variety, including science.
All speech is representative of creation, especially the most carefully
organised process of people speaking together: education.
3. Education is neither scientific nor technical. That is instruc-
ion. Education represents creation. For that reason, its language
never is scientific. It is more than scientific, more than idiomatic,
more than conventional: it represents to the student the power to re-
establish the right relations between the scientific, the idiomatic and
the conventional, under the pressure from the future.
4. A staff of a college is compelled to develop a common language,
beyond the languages of its specialists, again and again. This language
must be anthropomorphic. We do not ask the scientific question about
time and space but our question about our place and date in time. and
space. The question and the answer result from our having to overcome
our idiomatic and scientific particularities. Hence, the question can
only be asked by all of us together; the answer can only be given by
all of us together. 1In other words, the common language of a staff of
a college, must be the result of a daily new effort as we go along.
The destruction of our common language is in process constantly. We
have to insist on a special effort to offset this pérpetual decay, by
re-establishing our direction into the future.
5. As long as we feign that the students may work out their own
salvation and that we are facilities, for them, we deprive them of the
process of education; we merely instruct. Teachers are difficulties.
They have to insist. They may insist on petty things like marks or
examinations or on important things; insist they must. Otherwise, the
student mistakes the college as an opportunity for social climbing.
He must be made to realize that education is a service rendered to the
community by*representing the future relations of the community. We
shall see that the staff of the liberal arts college is not prepared
today to insist successfully.



TEACHIRG TuO LATE

== LEARNING T0O EARLY

How can you run a living nation

by factories and education?




Introduction

During the past academic year, at the initial suggestion of
Dean E. Gordon Bill and Dr. Alexander lMeiklejohn, a group of thirty
members of the Dartmouth faculty and five undergraduates met at in-
tervals with Professor BEugen-Rosenstock-=Huessy to discuss with him
fundamentals of educational thought and direction. The terrible
reality of the contemporary scene had made our minds ache for a
renewed and common understanding of the truths which we as teachers
can sponsor., We arrived at no formula; we were not searching for one.
Rather we tried to broaden the question of what we should teach, in
all its ramifications as related to our place and time.

In this booklet is printed Professor Rosenstock-Huessy's
address at the last meeting of the group, which was a joint meeting
with the Ticknor Club. In addition, in order that here may be a
virtual summary of the basic principles which were discussed, extracts
from other papers have been included. Through such a search by men
striving to find the right questions tobésk, ouf 1ostvgeneration,

Wandering between two worlds, .one dead,
The other powerless to be born . . .

may yet create a new positive faith and'achieve the moral courage
which can salvage our civilization.
For biographical and biblipgmaphical detalls about Professor

Rosenstock~Huessy the reader is referred to the International Whot's

Who. His astonishing erudition, his passion for truth, both combined
with a radiance of personality, have deeply impressed and moved col~-

leagues and students. More than any other man I know he fulfills

Bergsonts great dictum, "Think as men of action; act as men of thought.®




When you reread this booklet two years from now =- and you must

do so == you will find it of even greater prophetic power.

Arthur E. Jensen




&

The address was given at end of a Professional Seminar which was
held with thirty members of the Faculty at vartmouth College
during the academic year 1939-40, at the request of the Administration
of Dartmouth College. The chairman of the Seminar was Professor

Arthur E. Jensen.
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Friends of'the Ticknor Club and Members of the Professional Seminar:

It is my privilege tonight to report on a year=long campaign
for teking some timely steps at Dartmouth. However, I cannot suppress
the remark, at the outset, that my theme for this evening, "Learning
too early =-- teaching too late," has caught me in my own net. Five
years ago when I spoke here firét, I could not make myself understood;
it was too early. And tonight, we write May 22nd. Only a fool taps
the resources of thinking, his own and otherst?, at the last hour of
the academic year; it 1s untimely to try to dé a good job today. We
are dog=-tired ourselves, in a groggy and paralyzed Western World.

ar
However, as a typlcal teach’, here I stand and speauk too late.

1. Timing
I intend to make three points tonight:
le == that the time has come to build up a science of timing,
and that its Novum Organum will be the timing of teaching

and learning, because they are its basic phenomena.

Therefore the new science must begin by reforming the

teachers,

that soclety is doomed without the timing of teaching,
and that society is being destroyed around us daily =
for lack of it « by brain erosion.

that every human being, for his own salvation, must be
trained in the timing of all his experiences throughout
life. Especially must he learn to fear being "too early"
and "too late™ as the greatest of sins. ‘ »
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Of course this a mere program, and must serve as a program
for many years to come, I throw these words over the barrier of Hit=-
lerts peace, and over the many hurdles of daily routine in politics
and’academic work, into the distant years of Dartmouth College. And

I do so to save a future for Dartmouth.

Let me illustrate this by an anecdote. The Komburg 1s one of
the most beauﬁiful remnants of Romanesque art on the border of Fran-
conia and Suabia. The Peasantst! War that destroyed many nelghboring
towns in 1525 did not touch it.’ When, in Germany, we founded our first
Academy of Adult Education on the Komburg, we learned the reason., For-
ty years before the Reformation, the Chapter had reformed itself vol=
untarily on the lines the Reformation was to follow. So the Chapter
completely escaped the ravages of the German Revolution.

They broke the monastic rules in time. We must break the
academic prejudlices in time = though we have no forty years ahead of us.
| These academic prejudices may be summed up as !obsession with

space! == especially with external space and its correéponding ideal

of “oﬁjectivity" -= to the utter neglect of time. Our Classrooms with
their impossiblé benches and our division into departments represents
the result of centennial space supremacy. Our college methods are all
methods developed for space. And this is really disastrous in the
humanities and socilal studlies because man is peculiarly a temporal being,
ever but an exile and a pilgrim in the world of space., Academic think=
ing has harnessed time to the triumphant chariot of space as a poor
fourth dimgﬁsion, and we habitually speak of "time spans," "length of
time,"etc. Recent Sophists have gone so far as to call oﬁr'Real time

fithe épacious present.®™ Let us look beyond Sophistry. 1In religion
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and in poetry an hour 1s filled with width as well as length. The
very word "hour,"™ this remmant of the ecclesiastical "horae, "
decidedly still has a ring beyond its length of sixty minutes.

An hour passed alone 1n silence is such a victory of man over his
fears that Pascal calls it the precipice for our virtue. Resal time
1s as full as mere space is empty.

This College is one of the best in the land; yet it 1s, at
this moment, without a future; it 1s intentionally and wholly given
to space reallization. Objectivity 1s its god. It would treat all
realities as things external to the mind, things in which we as
thinkers, have no roots, and which may accordingly be touched,
weighed, measured, and manipulated without reference to the common
destiny in which we and they aré jointly boudd. This may do for
physics. It will not do for human society.

Fortunately our academic obsessions have been countered in
recént decades by an increasing concern with time on the part of lead=

ing thinkers, and I appeal to them as evidence for the timeliness of

a science of timing. All great new thought in our age centers around

time; all great literature is trying to solve its riddles. At this
tragic hour, when Francets soul is bleeding away, it is well to
remember that the Frenchﬁan Bergson saved the soul of the last
generation by reclaiming our plentitude of time. He has refuted the
constant abuse of time by the space sciences; he has made it absurd
to treat time as one~dimensional any longer ==~ as the henchmen of

space = sciénce in the humanities and social studies still do.

But Bergson and Proust are not enough, in the light of the

present catastrophe. They have not challenged our negligent habits of



timing. It remained for a few younger thinkers, taking thelr cue
from language, to restore due reverence for the fullness of time in
all its glorious three tenses; not only the future and past, but also
their common product, the present.1 This supplies the fundamental
method of the science of timing, and I shall apply it tonight.

The present, whether it be an hour, a day in our life, or a
whole era, is not only created, but created by us; it does not simply
happen to us, it is not a natural fact like space, not a datum in
nature, but a constant social achievement, and neither comes nor lasts
except by our own meking. Therefore time is not a gift but a task;
true presence of mind, the power to live in the fullness of time, is
something that has to be won arduously and preserved by perpetual
vigilance. Otherwise, our present is so starved and distorted that
we can hardly be said to have one at all. Hence the cardinal impor-
tance of the problem of timing.

When man rises above his future, which is the imminence of his
death, and beyond hls past, which is the reminiscense of his origins,
he enters the present. From the conflict of end and origin, of

; death and birth, the present results for those who have the courage
not to blink but face the abyss before and in back of them. These
courageous souls == the god=fearing, death-conquering few == are the

creators of any present. We, the death-fearing, god-killing many, live

&

on their courage and creativity; we follow them because the present

emerging from their faith is dam and dyke against mere past and mere

1 Franz Ebner, Das Wort und die Geistipen Realitaten, 1919; the
present writer, Angewandte SeeleEEunde, 1525, Out of Revolution, Auto=-
biOﬁraEhx of Western Man, 1938. A kindred development is the discovery
of "biological time" by recent biologists: Lecomte de Nouy, Biological
Time, 1939, London. -



future, mere decay and mere revolution. Then we are more than our
origin and our destinatlon; we are.

~ And we are chiefly through the medium of human speech and
conversation. Without participation in the 1life of the Word through
the ages, we remain ephemeral. Speaking, thinking, learning, teach-
ing, writing, are the processes into which we must be immersed to
become "Beingé." They enable us to occupy a present in the midst

of flux. Langgége receives us into its community; Speech admits

us to the éommon boat of humanity, and we are clothed with permanence.

By speaking we become the oarsmen of humanity in its struggle for
orientation on its pilgrimage through space and time.

As speakers we are, under the condition that we are not just
ourselves. I know too well that our churches have betrayed this
source truth. But I wish to show you that we teachers must take up
the truth that the ministers have abandoned, because otherwise we
shall lose our right to teach. As true teachers we are not ourselves;
rather the ages from Adam on speak through us into the future; and
our listener too is not just himself in listening, but a link in
the chain of speaking humanity until the last day of the created
world. I do not speak here "for what my opinion is worth," as
the belittling phrase goes, but because I make anhonest attempt to
let more than mere opinion reach you through me. Paradoxically,
people who pretend that language is their own invention, that words
are mere tools, are apt to lack personal force; the ones who make
themselves iito waves ln the ocean of human speech through the
ages acquire personal power as a by=product of their faith in the
unanimity of mankind.
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Mants dignity lies not in producing private opinions but in
timing public truth. His speech must not only be more than himself:
it must come at the right moment; in the fulness of time. Then his
words acquire a "once for ever™ meaning. All the sayings of Jesus
were quite simplé; they became‘importanf forever because they were
spoken at the right moment, "when the time was fulfilled." A truth
taught without the time element is abstract, therefore not vital.
Truth is concrete at the lucky opportunlty and hour. When we speak
too late or too early we are out of luck; our truth remains abstract,
and we fall to create a present in which people transcend mere past

and future; we lack presence of mind. For these reasons teaching

involves all the central problems of timing.

2. The Sins of Teaching and Learning

Our students "prepare™ for life; we "postpare™ it. The
business of teaching is to be representative of all stages of the
life of the human spirit except, of course, the one now present in
the student. Teaching is therefore inevitably abstract, and herc e
in a sense always too late, as learning is too early. We teachers
are the cultural lag of mankind., TLess politely, we are the hyenas
of 1ts battlefields, for we disembowel the heroes of antiquity if
we are left to our natural tenaenciles as teachers,

Let me stress this phrase, "left to our natural tendencies.®
We shall soon see why nobody on earth can be left to his natural
tendencies. And you all know well that a good teacher 1s one who

overcomes his natural inertia, But before studying the counterpoint

used by all real teachers, we must first make the point that exploiting



the thingé gone by and merely repeatlng them is our real temptation.

The devil capitalizes on this inertia, this natural gravity of
teaching., One obvious example 1s our teaching about the World War,
How many college men of the Western Powers have disemboweled the
First World War till they were caught by the Second? They have
thus annihilated the power of their students to livé in the real
present of the second.

In October 1939, the official scientific adviser to the
British Conservative Party, Arthur Bryant, could publish a volume
"Unfinished Victory,” which dealt with the Treaty of Versailles in
Hitler's argunents and from Hitler?s "unfinished victory." The
absencé of mind in Great Britain wés patently complete, so complete
that instead of waging war my English academic friends came over to
America to discuss with us the terms of the next peace. They were
too late and too early at the same time as well,

Here In America we discovered in ponderous books what Homer
had known after the Trojan War; that every war ends with a moral
headache, with profiteers as in Ithaca and with social unrest as in
Nestorts Pylos. This is part of the story, but it is not the story.
Teachefs, however, disemboweled the stupendous fact of Pierpont
Morgan being a banker and Lord Northcliffe being a newspaper man,
and were simply overwhelmed by these truisms. Nothing checked their
harping on the headache. For two decades they capitalized on the
hangover as ‘the veterans did on heroism. Onr poor students are the
victims of both. They are expected to pay the veteranst widows
- some four billion dollars in 1960, and on the other hand they have to
foot the bill for belated teaching, i.e., for the impoverishment and




disempoweriﬁg of the United States and the absence of any realistic
foreign policy during the last twenty years. They have to pay ex=
aggerated sums in money and exaggerated fears in thought.

Now this is certainly a remarkable result for a teacher
generation that has honestly tried to give the students the facts
and nothing but the facts. It has insisted that the students should
know what 1t is all about; beforehand. Yet we see that the outcome
is quite different. The students are not filled with facts but with
terrible forebodings. They fear that propaganda is going to devour
them, that profiteers are going to send them to war, that they will
have no jobs. Teachers have concentrated on facts; students con~-
centrate on expectancies. We shall see how important this interplay
between facts and expectancy is. Here I simply record the fact that
the factfinders produced a fearful generation. They played Hitlerts
game, '

So much for teaching too late. Why do we also learn too early?

The very essence of learning is to anticipate experience; '
all education is life in advance. Simply by being educated persons
we anticipate an infinite number of happenings that would otherwise
come to us later, at thirty or fifty or seventy. Any sensible man
of sixty is better fitted to be a judge than a boy just oﬁt of law

school. Yet the boy needs his legal training as a substitute for

&

experience because neither he nor society has time to wait. So instead
of living his“own life as a sequence of "Filat Lux," as the agenda for
‘the next fifty years, he gets it as precédents, as facts and acts.

To a.certain extent this is obviously normal and right; % arn-
ing must be "too early" as teaching must be "too late.®™ But it is




easy to see how "Moo early" can become disastrous. We deal with
facts-through one organ, with agenda through another. We can
enter upon our own happenings only with faith, love and hope;
but we can enter upon the facts simply by drawing conclusions from
them, without actually living. OCur students are to draw their own
conclusions from the facts., That is all to the good as long as
blind alleys only are "concluded." But 1f we want to survive, we
don?!t understand the past unless we treat it in terms of the agenda,
the‘things to happen; in our own future. Facts are healthy diet
in education only when balanced by "fienda"; things=-that-have-happened
by things=-that-must happen. Facts are poiSon for a person that has
not lived through them and has no stomach to do so; they bring life
too early into his ken.

of coﬁrse we all try to acquire lkmowledge by buying books
and going to lectures. We could not live without anticipating
results. The danger sets in when we forget that In so doing we

are sharing the speakert!s life, the writerts experience. Anticipation

is legitimate as long aé we feel deeply about the facts that we live

on borrowed life. Then we realize that it is up to us to balance

the budget: we cannot live to ourselves, in our own thinking, because
we are 1in debt to others. Thought is begotten by life, and must beget
1life in turn. Otherwise, when words beget words and books beget re-
views "and of making many books there is no end," we get the "trahison
des clercs.™ Objectivity without gratitude for the relation of our
thought to other people!s life blood is intolerable. Our students have
no spiritual gratitude;‘they are told to think for themselves, to

become writers, to work out their own salvation == all in flat
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contradiction to the true relation between living and thinking. And
like all heresy, it kills their lives. Degenerated, they sit on
the ruins of Europe as mere sightseers.

Today we break especially the men with the greatest future,
the greatest potentialities. We drive them crazy. You all must
know cases of students who smelled the good life, yet went to pieces
because of the deadlock created for them in college. I once knew
the scion of a famous New England family: great-grandfather minister,
grandfather college founder, father head of a social settlement in
the heart of the coal mines. The boy sought the eguivalent for his
time. He went to Antioch == where they do practical work, it is true,
but in complete separation from his‘studies. He went to Harvard.

We becume friends. He told me that once in three years had he been
allowed to concentrate on one subject for a whole fortnight. A
student who at twenty-one had never experienced the blessings of
singleness of purpose in his intellectual upbringingl- He could not
find any service that would have built him up to theﬂrank of his
forefathers as a social leader. So he quit Harvard -and made a living
as the manager of a travelling theater group. He ended up as a
speculator in Wall Street. When he came to see me, he looked like
a soul in hell and he knew it himself., "I shall try,"™ he said to
me when we argued his desertion, "I shall try to jump-off the band-
wagon of the next boom five minutés ehead of the others, If I can
succeed in doing so, I shall recover my s@éf-esteem." Unable to
find the long=-range faith that had built the lives of three or four

former generations, and too sensitive not to search for it, he clung

to the short-range substitute for faith == gambling. This man is not
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perishihg because he is less noble than others; on the contrary
his‘is a more real time sense and he is haunted by his conscience
which tells him that people like himself must be representative of
the future and of the race as a whole.

Second case: the son of a missionary, and among talented
brothers himself a powerful mind and a great soul. He has replaced
the theologlcal studies of his ancestors by the study of Human
Relatlions and Sociology. But since he cannot believe in anything and
especially cannot deny or fight anything with absolute conviction,
Hitler, the germ Hitler is in him, day and night, the germ that
whispers destruction of the pseudo=life around him, that recommends
the big, delivering smash of this whole decadent world. He often
feels like golng crazy, his bilg powers being wasted in the separation
between his sboiological head that classifies everything like a
botanist and his living soul and body that must love and hate.

Twice he was on the brink of ending his existence. He tries to
analyze himself with modern psychology to find out what is wrong.

Of course nothing is wrong with him; he is sane in a madhouse. But

he 18 so overcome by his academic environment tﬁat he denies himself
hils own rescue; he could jump to freedom by serving in a more than
personal and more than "objective™ cause, by serving in loyalty to

the living thought that‘fights destruction through the ages. He has
declined such an opportunity because his academic teachers unanimously
advised him against interrupting his course of studies. He is soon

to be given his Ph.D. in Human Relations for having denied his calling
of establishing human relations in the processes of the living Spirit.

In this case, too, we, the academic world, have violated the

boyts integrity. He was not by nature a second=rate person who muses
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about society but one born to carry the sword of the spirit himself,
as é knight who thinks for society as its volce and leader. And we
told him that no such relation of the individual to society exlsts,
that the mind simply deals with objects, that no roots comnect it
with the society about which it thinks,

If I had time to go on, I would give you a third equally
upsetting case, ending in suicide, another of running away into
ship-building, another of a straight A sophomore, brilliant athlete,
who quit Harvard for farming, and so the list continues. Some
people are matter=of-fact minds with no time sense. Some have a
sense for the tangible records of the past, and believe only these;
we make these Doubting Thomases of civilization into scholars by the
thousand, and give them our best awards. But the most precious men
are those who hear the cry from the invisible, smell the corruption

around them, and live in the future. These we destroy.

3. The Antidote to Teaching: Education

The attempt of teachers and students to live on borrowed
life is only one instance of a general human tfait.‘ Every group or
nation tends to follow the line of least resistance marked out by
its natural instinct. Thus labor unions continue to ask for
shorter hours and higher wages, manufacturers for higher tariffs,
rallroads for tax exemptions, parties for more political spoils,
doctors for longer years of interneship, lawyers for more quotations
from precedent, ministers for more charity drives and peace meetings.

Indeed, we live in a strange society: the individuals are rather

self=denying and civilized, often even weary of their power, but




the groups composed of these anemic individuals lust shamelessly
for'power..

Now we see why no person or group can safely be left to
its natural tendencles. A profession that relies on its natural
inertia alone, wrecks itself by sheer repetition. The mere pro=-
duction of its special product also generates a poison, like the
poisons of muscular fatigue. Theology, Medicine, Law, unless
regenerated by something bigger, are barren. Teaching without some=
thing that leads out of the classroom is a blight. When it goes
on exenterating past life it only capitalizes on its privileges
within the age; thereby 1t loses the power for which the privileges
were given, the power of guiding the age. All my beloved enemies
here, who adapt themselves to the tendencies of the age, all those
among us ==~ and we all belong at times to this despondent group =-
who say, "I certainly have no general philosophy of college
education, I fortunately am completely lgnorant of the whole in
which I occupy one little field" «- they all saw off the branch
on which their professorship is>perched and salaried. What other
criterion do they have for thelr task but the accidental fact that
they learned certain methods in their twenties and wish to go on
with them and be paid for them as long as possible?

When it was proposed to help our future colleages to more

power by continuing our present gatherings for their sake, fear

was expreséed that the Administration might even use these candidates
as spies on our own teaching. Only teachers who decline to check
on their own activity could entertain ideas so wild. Again, when

a conference on the future of college education was amnounced, the
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speaker was tdd that he could rely on a good attendance because
every department would send a man for this simple reason: to find
out if its vested interest in courses, etc., were threatened by
any new plans. Departments which do not check themselves will
always behave like that. And this is true of every college in
the land.

The only thing that can redeem us from our natural inertia
is regeneration, the power to make an end and a fresh beginning.
This is none other than the Christian faith in death and resurrection.
It is not fashionable to say so nowadays, but death®lone can gulde
an age beyond mere living; thought is mere afterthought and must
form a cultural lag if it lacks conscious survival of a death
situation. Something bigger than ourselves must 1lift us beyond
ourselves., People who eliminate the end of the world from their
thinking cannot do anything about the worldts resurrection. But
this resurrection is our daily task. To dié to our habits and
prejudices and begin over in time; that is the secret of timing,
of presence of mind.

The name for the process which regenerates teaching is
education: it checks the inertia of both teacher and student. The
syllable "e" in education means "out of" and implies movement
forward toward something beyond.‘ How often do I go to class with
one of my wonderful schemes prepared of ideas and learning; and

just as Balaam, I am hired for one thing and commanded to do another;

'I am compelled by the surge of education to desist from teaching

in my prejudiced manner and to alter my course.
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w1thoht education a mere teacher must teach too late, because
he 1s unable to stop and change. He remains old furniture of Wuther=
ing Heights, goes on drably instructing in his field or department.
I know of a case where a man ilnsisted upon ruining his course by
cramming into the last fortnight of his classes an impossible
welter of material. I implored him to spare his students this
confusion. He insisted that he had offered so many titles and men
in the printed catalogue, and that his offer kad to be made good.
He sold teaching, and declined to educate. He could not say more
sadly that he considered himself a hired man. That he ruined
twenty potential images of the living God was no concern of his; but
the materiall +the materiall that was to be sold for forty=five
buckst And he felt that he did his duty more bravely than I, his
temptér. |

For the timing of education, or the life of the Word between
teacher and student, I would adopt as a motto a famous line of

Horace, with a slight change. Who does not agree with his "Vis

consilii expers mole ruit sua" -- "A power that does not dance in

z rhythm with others falls by i%s own inertia?” Now our mind, our

* voice, our doctrines are forces to which the same warning applies.,

So in behalf of the energy that regenerates correct teaching let

| us read: "A voice that can only follow its routine, that cannot

cut 1oose‘from its environment, from the pressure of vested interests,
will fall dead and meaningless, and as a blind force it will repeat too

late what should no longer be repeated.” Our voice must have tasted

. withdrawal from repetition, must go into the wilderness and take us,

teachers and students alike, outside our classroom, our marks and
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salaries, outside our background and foreground, into the exile of
truth. Truth always is found in exile from society. If we call on
her in a true ecstasy, a jump outside ourselves, our spirits return

purified. Otherwise we fall fiat, by the self-centeredness of our

professional routine. Vox exilii expers mole ruit sua, and such a
voice will bury student with teacher under an avalanche of facts.
The mutual insurance company for capitalizing on the past
called teaching, i.e., the company of experts inexperienced in exile,
end the mutual exploitation company for getting all the heritage
from the past as "1066 and all that," i.e., without the student!s
own suffering, sympathy, despair, feéling, service, toil == both
are detestable. The "tool early" and "too cheap" of the student
results in two types:‘the child prodigy and the eternal playboy
who has neverrmet his teacher in the exile of truth and who there-
fore, in his heart, treats all learning as a bit funny. The minds
of these eternal children have been reached only by the inertia of

the teacherts volce, that academic Vox exilii expers. The frult of

such mechanic transmission in the case of the prodigy is a brain
flooded with words and verbiage and definitions without the purifica-

tion of a brainstorm.

lio The lMennonite Catastrophe of 1939
The great theme of education is survival: it enables us to
outlive, outgrow each stage of life and move on into the next. At
present we 23 teachers are most urgently in need of outgrowing the
period of liberal criticism and its common denominator, disbelief.

We have not yet recovered from our resentment of denominational

narrowness; reminiscences of compulsory chapel, of our parents! and




our own experiences with the churches, still color our opinions.
Now as long as we rest in disbelief and have not survived it, we
are out of step with society. A&As stowaways from overbearing de-
nominations, we miss the new situation in which the whole of society
is thrown today in a vast revolution. Soclety is out for a gospel
regenerated by disbelief; yet we still harp on disbelief as an ultimate,
Saciety will turn against us because it longs for a new continulty
of living.,

We cannot foregoc our obligation to testify to this step
beyond disbelief, because otherwise we are apt to cauterize the
generative powers of our students. Atheism will forma part of
future society, but only as & stage through which each generation
passes to a new and fortified belief. The students must be pro-
tected from total despair by realizing that their teachers, in
their personal lives, have outlived the phase of academic scepticism.

But it is not only the teachers that are at fault. OCur
whole society has forgotten the means of regeneration which enables
both the individual to survive the stages of life .and his socilety

% to survive succeeding generations. Modern civilization has built on
the Reformation principle of universal priesthood, yet today we no
longer recognize its supreme importance. A priest is simply an

elder, and the elder statesman, the great old man, is the naturally

P

grown priest in any country. His role is supsrior to that of magis-

trates becaﬁbe it comes later in the course of life. In Japan,

for instance, the elder statesman is the spiritual authority that

appoints the acting statesmen.




What is the secret of eldership? It lies in the fact that
an 0ld man is through with his own life’but not at all through with
life. On the contrary, like a grandfather he watches all the later
generations with a loving wisdom which alone can reconcile their
strife. He is the great pacifier, the guardian of life?!s continuity,
because people know that he alone is free from personalmor partisan
alms. Therefore he is peculiarly the regenerative force in society;
he sees to it that the full cycle of 1life 1s re=begun in the proper
order. And it is the expectation of one day becoming elders that
should carry us through the full cycle of our own lives.

It follows from this that the production of leadership, of

elders, must take precedence over all soclal activities, A healthy

society indeed requires three aistinct funecftional groups: children
and adults as well as elders. Chlldren represent growth; they are
trqstful, playful, imaginative, creative == the artist is their type.
Adults represent professional activiity; they work, produce, fight,
protect, organize, economize == the fighter, in busiﬁess or battle,
is their most expressive type. But without elders, priests, who
embody the secret of survival, the group itself is iost. Producing
rugged businessmen and artistic children only, means giving up the
survival of the group as such. Therefore no price is too high for
the education of men who can rule, teach and pacify, and accordingly
educational literature in the past always centered around the
aurture of pr%gces and priests and judges.

| Now thése truths we kept alive in our age by the Amish Men
of Pennsylvania, and our own sins are vividly exposed by the stupidity

with which thelr way of life was blocked just a few months ago. If

I can succeed in dramatizing this incident, half of my story for




tonight will be told.

The Menonites go back to a declaration of faith in 1632,
drawn up in Dort, Holland. In 1690, a Swiss by the name of Jakob
Ammon or Amen renewed the sect; from him the conservative wing
got its name, Amish Men. They wWere literal adherents of the
principle, "Every man a priest," for they had no professional
ninistry. Everybody had to be a dyed=in-the=wool farmer first, a
ruler and a judge later, and at the end the very best acted as
preachers. Only the preacher revealed the full power of mant'!s spirit,
Hence the younger age=groups were not exposed to an all—devoﬁring
intellectual curiosity: they knew there was something to walt for.

There was deep wisdom in gll this. The Mennonites perceived
the chief aim of education, the production of elders, and they chose
the right means: they knew that no mere system of instruction, no
set of prescribed "courses" could make true elders, but only a slow
growth through all the seasons of mants life on earth. That is why
they hurried to make good farmers out’of their young men first,

They looked at farming with a much deeper Insight than the board

of trustees of an agricultural college; an unguestionable relation
of each member to the soil was the first step toward their highest
spiritual office. So they decided that every boy must be an
apprentice on a farm in his formative years from eight to twenty;
then he would be so well grounded in farming that he could leave it
for the next step, when a kind of adult education took him in hand.

But in stepped the sovereign State of Pennsylvania with a new
law compelling children to stay in school until 16 or 17 years of
age, thereby destroying the basis of the Mennonites! lay ministry.




These high school children may become successful commercial farmers,
single=crop farmers, land speculators, etc. But they never will be
farmers in the sense of a centennial yeomanry, in the sense of an
unshakeable foundation for universal priesthood. The frightened
Mennonites sent a delegation to the Governor. And he told them:
"You behave, or I will pull out your beards.” This historic sentence
was spoken in 1939 A.D. It signifies the witchest?! sabbath of
scholastlc self=-adoration. The Amish Men went home red=faced. The
proud ones decided to move to Maryland; the wealthy bowed and are
going to stay. The group is split. Its spine is broken. The
children are driven off into the high school "system."

The very word "system™ is perhaps symptomatic of our short=-
sightedness., If the schools are allowed to form a fsystem” by
themselves as all the rest of our social entities are allowed to
do == corporations, professions, unions == we cannot be surprised
that they all cease to function as one living universe. Life is
no system; it 1s even less a mere agglomeration of s&hool systems
and buslness systems, all kept apart.

The spiritual history of the Mennonites in fennsylvania is
at an end. Their own governor thought of them only in the terms of
an antiquarian. He teased them for daring to break the Statets
streamlined law, but he was unaware of his own crime: by enforcing
the statutory law he broke the laws of Human Society. The task of
producingxglders is distinct from the task of producing scientists,
businessmen, mechanics, doctors, ete., In an organic society, the
training factories for these " jobs™ are considered mere makeshifts,

which of course will always be nee&ed, but which must take their



cue from the laws of biology and mental growth outside themselves,
Is 1t not strange that 2000 years after Christ, LOO years after the
Reformation, we should ignore this? Our society does not function
because it has thought that the coﬂtrast of children and adults is
the whole problem. When we degrade the liberal arts college into

a prep school for the professions, we have nothing left for educating
elders, and without these our country must lose its ldentity. First
Things Come First,

The Amish Men as a closed group are doomed, yet we need not
be sentimental about them if we teachers see the signs of the time
and take up the torch where they have been forced to drop it. We
too may look to the objectives which give meaning to Kindergarten,
High School, College, Graduate School, and Adult Education. These

objectives transcend every one of them.

5. Expectancy, the White lMagic of Education

Let me sum up the lesson of Pennsylvania thus. Education must

include the second half of our lives. For this purpose it must

create expectancies in the child that will carry itvfar. We cannot

glve "the facts™ about the second half because it lies in the future,

but we must teach how to reach it with wings unbroken. As the Amish

farmer waited for a later period when he could be an elder, so the

\ student must be armed against despailr because "arrows of longing®
shoot him beyond the stage of scepticism.

| The famous psychologist Jung, in Zurich, was flooded with

American customers of about forty or fifty. They came to him, he

thinks, "in search of a soul® because they had been fed for the first



half of tﬂeir lives with a diet which suits only the second: they
have lived on facts, instead of expectancy.

Qur colleges today are in the maln the outcome of the En-
lightenment of 1750, when men were so fasclnated with lights,
telescopes, clarity == in short, the brave new world of scientific
knowledge == that enlightenment seemed an absolute value. But we
should know better today, when the era of Enllghtenment is ending
in brain corrosion, and youth is rebelling to protect its own inner
darkness. Yet we go on enlightening at all costs. The students are
cauterized before they have grown. And at L5 they give out. They
have learned too early; so the specific energies needed in the second
half of life are not produced.

The light of expectatlon for a great and miraculous and sur=-
prising future is the only enlightenment that is wholesome. Thinking
thrives in the cone of dispersion around expectancy. We cannot
learn without repetition, but repetition is insupportable except in

this cone of dispersion. Great aspirations make us work and toil

with an ease that the "objective" teacher fails to impart. The

expectations of our yodth must throw us over the hurdia of our
fortieth year; 1t is then that we may find pleasure in facts; facts
are the reverse of the medal; on the upper side, life is a fiendum.

An education that does not give promises, gives nothing. The
declaration of giving facts, and facts only, is a declaration of bank-
ruptey. Present day teaching, in its false modesty, is a series of
farewell parties to life. True education enables man to survive the
limitations and follies of his age and to enter the next; for this

reason it tries to endow him with resilience, vision resources, dreams ==




and of course forebodings and warnings as well.

Now this is not idealism. It is the most cynlcal approach to
teaching; it is right down to brass tacks. I have been the sworn
enemy of philosophical idealism all my 1ife, because it separates
mind and body, spirit and incarnation. I prefer a child to an idea,
and Lincoln to any abstract principle.

Is it not a simple fact that a teacher has before him a
person whose life has not yet been lived? I have to respect the truth
that boys must outgrow the boy, and the ﬁan, and the father, and
the citizen, and the ruler and the teacher, in due course, and end
up as priests and elders. The age of universal priesthood cannot
end in the childishness of all without opening a gap for illegitimate
elders == dictators and quacks. Once we see that soclety perishes
without true elders, the eternal "too late" of teaching and the
eternal "too early”of learning may be brought under our control
again: the natural egotisms of teaching adult and precocious child
will become subservient to their humble task of timing.

Any soclety, any person should have as much future as past.

% ' The antidote to facts are "fienda.® The cultural lag represented by

Q teaching, through which society has to assimilate each newcomer, can

¢ be balanced by crediting our students with being ancestors of as

% many generations to come as have gone before. When we look at
teaching from the end of man, from the regeneration of the universal
order, We‘zhall treat the student as the founder of centuries.

The facts of which we know are so many obstacles to be over=

come by proving ourselves stronger than they, yet this strength is

not developed by our present way of teaching. It is appalling, for




example, tb read what modern so=called scientists recommend in
marriage. Cowering down under the "law" that man is a product of his
environment, they make even marriage a matter of environment,
rather than the task of its complete re=creation. They teach it
as facts, not as fienda. But a marriage that merely conforms to
facts, that does not overcome obstacles, is not as inspired as it
should be., A new nation, a new people, may be created by a real
marriage.

Instead of talking of success and happiness == which are
only interesting as long as millions of immigrants represent a cone-
tinuous belief in a distant future <= this continent must now

develop, in every one of its children, a faith of re-immigrating into

America. Today our students, as formerly our immigrants, must be
imbued with sbmething far ahead of their "selves," The self takes
the line of least resistance. The soldier for the future takes
the line of greatest resistance, and only he deserves to be taught
because he is the guarantor of our longevity. He alone makes the
slack chain that spans past and future taut again.

In this way every familiar fact becomes a'vision to the
educator. As President Tucker has said, "We must revivify the
commonplace." For the truism of yesterday is also the truth of
tomorrow, end this it can only become when people are longing for
it again and again, They must be made to re-immigrate into the
commonplacej  and they will do so if we can treat it as the promised

land. Even arithmetic can be so treated: the child can be brought

- ~ with eager anticipation to the fact that two and two are four.

Perhaps I am too childish and primitive myself; but the fact that

two and two are four really and always still stirs my imagination.,
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Of course the degree of expectancy we have to develop be-
forehand varies with the subject matter. For physics it is close
to zero; for religion 1t is infinite. That is why religion cannot
be "taught® in a classroom: a soul preparing for infinity is al-
lergic to hourly schedules.

Nobody learns Latin today because nobody expects great
things any more from reading Latin texts., To help remedy this, I
myself have written a Latin textbook that centers upon rousing
great expectancies, but of course I cannot find a publisher for it
today, when standardized tests and college board examinations take
the place of expectancy.

It is even more difficult to inject the future into political
science. To teach the commonplace that a state without justice is
gangsterism we must go out of our way. A bellef in the possible
downfall of civilization is indispensable for its successful defense.
A man who does not have insomnia from fear of disintegration will
fall asleep when we try to teach him integration. Militlia Day was
essential to the teaching of justice. The students.will have to
serve as servants of justice; to fear, not fof themselves but for
humanity, the terrors of social injustice, and to fight in the war
against it. Until they do, they will never understand the Constitution
of the United States.

Or consider history. It is taught though it merely had been.
But people tell stories only because we desire to be immersed in the
process of how it all came to pass, We do not wish to learn results

but to live with the people through the events: by doing so, we our-

selves eventuate once more as immigrants, as Americans, as modern
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men. The function of memory is not to be a museum of inert facts
but to keep alive the expectations that are waiting to come true.
It should be a cradle out of which grow ancestors, fathers, founders,
of generations to come. We remember little more than humiliations
and scars unless we are trained in weeding our memory. And that is
the purpose of history == 1t is purified memory as Thucydides said.
It should teach us to remember only the things that l1lie in wait for
a denouement in the future.

In this connection it becomes obvious where we fail our
students with our curriculum. We answer all kinds of questions for
them before they ever have reason to ask the questions themselves,
with their whole being. We "introduce” them into everything, in
sweeping survey courses and with textbooks that are highly profit-
able == to the authors. We feed stomachs that are not hungry.

And after having spoiled the masses of freshmen, we albow the seniors
to fade out as lonely individuals instead of uniting them, as we
should, in a great common spiritual experience.

Freshmen should be allowed to grow up to thg vital questions
that every generation must answer later in an original but corporate
effort. Three levels of life each generation has to rediscover,

On the lowest level, we treat everything as though it were smaller
than the mind which studies it: we regard the world objectively,
mechanically, and try to manipulate 1t as material. At the second
level, we .deal with human beings on an equal footing, as our brothers
and sisters, as part of our own existence: we try to overcome the
barriers and differences which separate us and to reach unanimity with

these members of our own social body. On the third level; we are
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overpowered by forces far beyond our individual reach == by devils
and angels, famine and revolution, decay or the business cycle:

these teach us our own mortality, and lead us to expect death and
expect resurrection. Now in the college curriculum the natural
sciences represent the level of manipulation, the soclal sciences

the level of 'unanimity =-- of vigor, peace, and cooperation =- and

the humanities the levei of death and redirection, survival and
overcoming. But in current practice I find the natural sclences more
religious and mindful of the two higher levels than the two divisions
that should represent them in teaching. That is why we have war

and decay.

6. This Extant Moment

We have seen that transformation of the happy child into
the successful man into the responsible elder is the condition for
the survival of the group. This is the social aspect of the timing
of education. It is unsolved today. My attempt to ﬁackle it 1is
always pigeonholed in the different school systems or departments.
And naturally so, since it has to attack this very éeparation,
and is justified only in the eyes of persons who fear for the
survival of the race. This winter I attempted to enlist interest
in making the Liberal Arts College the center of timing in a society
that has lost this power. Since teachers who have no expectancy
cannot g%ye it, we pinned our hope to the perpetuation of our staff
seminar at least, but it ends tonight.

I am proud of this failure in so far as it proves that the

departmentalization is just as bad as I feared, but of course such

pride is worth little. Events march quickly. And may not the
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opportunities for private institutions to lead the way pass with
the events? Two, three, five years from now my plans will seem
ridiculousiy modest, Last year we were much freer to decide for
ourselves. lore gigantic plans will have to be carried out, with-
out you and me; carried out they will be. The European catastrophe
demands i1t. So it will be done not by volunteers but under con-
pulsion; not in colleges but camps; not with the pride of spon-
taneous discovery but with the anguish of emergency.

If we do not succeed in rousing expectation, we not only
run the risk of producing playboys and cynics; we shall estrange
the minorities, the under-privileged, the unemployed, from our
society, In that case we cannot hold out against revolution which
uses the refuse of society to destroy it. That is why the CCC is
our great potentiality for saving democracy, if anything.

Now leadership for Dartmouth in the CCC also was in sight
last winter. I know of course that I as an immigrant.am not the
man to assume leadership of such a movement. The shepherds of
our erring sheep must be Americans., But I think I nay act as the
shepherd's dog. Since I happen to have pioneered in .the mbuilding
of indus%rial and social morale, being the father of the German
Work Service, I feel that I can guage some certain mistakes made
here in the CCC. As it stands now it is a surface imitation of
European models, unreal in its work program, unreal in its existence
among thewexisting communities, uncertain in its significance for
society. Being still a relief measure, it neglects the cardinal
principle, Yequality of service by all.”" Only the influx of
Americats gilded youth into the camps would change all this. The

*.. _ - Illl_ﬂ S
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CCC should use the studentt!s intellect, the farmer!s tenaclty,
and the city worker's skili, to form a complete moael of the
regenerative forcesnin our world. Without these standards of
living we shall not be able to hold the Western Hemisphere, for
we shall not assimilate the lowest stratum of our society.

Well, as the Shepherdfs Dog I have barked and barked.
Finally I brought 75 educatioﬁal advisers of the CCC up here for
a week. My plans for reconnecting the college, which 1s national
today, with a national service, were known. Yet I managed, by
personal invitation, to get just one out of 200 colleagues into
one of the sessions. The camp with which our students were associated
during the last year closed down., It was the only camp, out of 1700,
in which college students did something, at least as far as we
know, Probably for that reason bureaucracy clamped down on it,
Harvard is going to print a theory of this work.l But now is the
time for action. Printing theories has become a device for inaction.

A nuch brighter view opens up if we turn from the social
to the individual aspect of timing in education. . The possible
insights into this new world are astoundingly rich. ‘One day we
shall again learn to connect every change in consciousness with a
change in our body or environment, and shall thereby be able to
cope with the phasing of teaching much more effectively. The various

senses == touch, vision, hearing, smell, taste == will become the

special orééns for certain periods of growth. We shall know why a

1 #youth and Authority" in American Youth, edited by Thacher
Winslow and Frank Davidson, Harvard University Press, 1940. Also my
first call for armies of industry (1912) is reprinted in this volume.



boy of 10 should learn by rote, why a boy of 16 must listen to
great poetry, why a man of twenty should cultivate his feelings by
devoted service in a great cause. Insplration needs our senses.

The rediscovery of our senses as instruments of the spirit

could enable us to outgrow the terrors of our over-visual age. We

live far too much on eyesight today; 1t i1s dangerous for the cultiva=-

tion of our feelings. Newsreels and movies destroy our chances
for success in the classroom because of their constant erethism of
the eye. Homo sapiens 1s not called sapiens because he sees but
because he scents the good life. Common sense is based on smell,
not on vision, of the right course. Today we live on common
sensations which give a short-=lived smell of life. Sensations
are perfumed life. The modern hitch-hiker through life pays dearly
for sensationé because he has lost his smell for the good life.
Well, this program is long. It is far too long for one
address. One lecture is no lecture; in human affairs, the single
lecture 1s an abuse. Just as I am wrong in speaking here too late,
I am wrong in giving one address, Cur modern symposia, forums,
conferences, with thelr five-minute speeches, aré caricatures of
the 1life of the mind. As you all know I usually decline to give
just one speech. For many reasons it has become futile. Since
the spirit is not the speakerts or the listenerts copywright, it
takes time to come to any undérstanding. And modern man has invented
the diabolical technigue of the single lecture, the mass production
of short addresses, to prevent any such deeper understanding. Our
sclentific gatherings are the final hell of the mind. Any good that

might possibly be produced tonight can only result from the whole



year that we have gone through together, fighting and hurting each
other and seeklng each other,

But I will repeat my conviction that the Liberal Arts College
can offer the one thing that may save it in a hostile world, a thing
that blind men, professional ambition, progressive education do not
gives fiming; For timing means freedom from inertia, from the Hora-

tian Vis Concilll expers mole ruit sua. The timing of mental l1life

is the real life problem of a thinking community, and it will become
more and more so because it must cure teaching of being the cultural
lag in a restless world. Timing means burying our social pets and
predilections in time; it means changing men from a product of
spatial environment back to his proper nature as a temporal being.

I am sure, my beloved enemies from all the departments of
space, that a hundred years from now, in Erewhon, every school will
put in every classroom exact scales for weighing the load of past
and the load of future against each other. Every wodd spoken to
18~year=0ld boys will be balanced by hours of service so that the
boys will feel and expect simultaneously with hearing and seeing.

And on the scales of Erewhon I should be weighed myself,
and myself found wanting. For in our childhoodts land no professor
of Social Philosophy will dare to get up at the end of May and give a

talk on a topic that should be dealt with through many winter

o

evenings over many years. And in Erewhon, your President, your
Ry,

Secretary, and the speakers of the evening, after they had committed

this High Treason against the secrets of timing, would all be hung

on high gallows and led through the streets of Hanover as a warning

to any future infringer upon the greatest treasure of humanity =-- the



fullness of its time, presence of its mind. But let me also hope

that some two or three years from now the words spoken out of

season tonight may ripen into the maturity of timeliness,




MATERIALS FOR STAFF COLLOQUIA




OQur Singleness of Purpose

The papers that follow chiefly originated in connection with
conferences on the future ofmcollege and unilversity education, which
I conducted in 1938, 1939 and 190. Few people realize that we have
in this subject a new and unlimited field for commuon thought and work
== in this moment of general uncertainty, it is the key to more than
education. In order to suggest the variety and interest of the
questions involved, I have appended a full list of the materials
used in the conferences. Iiy present purpose is intended tb show that
all this variety, stretching from grammar to Buddhism, from St. Paul
to Albert Schweitzer, from the classroom to the whole of society, is
governed by one single aim.

That aim was formulated in Part One as the problem of right
timing, or of creating a real present out of the conflict between
past and future. This conflict appears in many forms, some of
which we have already encountered. The conferences on higher educa-
tion found it in the battle between the scholarts sciénce and the
teacherts consclence. As an incessant challenge to create a synthesis
between facts and "fiends," this warfare is the'spring of progress
and vitality. When I write of education as "the strategy of peace,”
I do not mean the abolition of conflict, still less the ostrich-
pacifism which tries to ignore it: only by admitting it can we over-
come 1t, only when teacher and student frankly meet as "distemporaries"
can they hope to become "contemporaries -= to achieve a common
present. This problem of linking the generations into the history

of the race connects the previous discussion of eldership and

regeneration with all the papers to follow.
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Part One championed the cause of timing against an acadenmic
mentality obsessed with space and pure Mobjectivity." Part Two
will continue the attack, insisting that only passion and suffering
on the part of teacher and student can swing them into the rhythm
of righ timing, whereas usurped objectivity will sterilize them.
But while Part One emphasized the neglect of time in general,
especially of future time, the next paper will add more specitically
that such time-sense as we have is over=developed for small time=-
spans, while space is habitually thought of in terms of vast
stretches to the prejudice of any intimate relation to what is near.
Now this fallacious treatment of time and space imperils our
1life in four directions:
l. We do not relate education and local environment; the
college does not live in a community effectively.
2. We do not induce continuous growth froi KXindergarten
through grammar and high school to college and university.
3. We are losing faith in the organic unity of the four=year
college curriculum. Perhaps under the influence of the
junior college ldeal, we give freshmen a seniorts diet, and
destroy intellectual fellowship among upper classmen.
4. We teachers while providing successors into our special
! sciences, leave the succession into our conscience to
accident. Thereby we accelerate the vicious process of
departmentalization.
The timing of education is as available to us as flying; but

we are like the people who saw the Wright Brothers fly for years, and
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for yearsldeclined to believe that they saw them\fly. We cannot
create a common present out of the fragments of time and space
that divide our students, our schools, our curriculum, our environ-
ment, and ourselves, without a unit of faith in the long-range aims
of our race, and this the academic mind refuses to believe in -=
except at commencement. For, of course, such unity cannot be
found among the hundred departments and sciences. It can be res=-
tored, if at all, only by appealing to the teacher's conscience
in each of us. '
As long as people refuse to admit that this unity can or
should be created, they naturally will not listen to ways and means,
It is to be hoped that even such readers, however, will discover
in the followlng papers that franlmess, novelty and energy spring
from any life committed to certainty and singleness of purpose.
And ‘it may help all readers to understand that purpose if I list
four immediate reforms which illustrate its concrete application:
1. Abolition of the introductory courses for freshmen;
rousing expectations among freshmen by carefully using
. the foreign language requirement as the bridge between
| school and college, and as a cable drawing the student
from gremmar and logic to literature and religion.
1 2. A township college for sophomores and juniors in connection
% with the CCC, with resettlement and reclamation of the soil.
3. Introduction of common work for seniors, in which they lecture
to each other on the basis of the preceding two yearst

experience of real and social life, and a teacher lectures

to them in response to their report, thus achieving the




highest synthesis of the four year curriculum.
i A new method for begetting the next generation of college
teachers by having them experience, and attack, the conflict
of science and conscience. With the scientific trend as
ommipotent as it is, the transformation of scientist into
teacher cannot be achieved without a group study of this
task and all its implications on the part of each new
generation of teachers after they have completed their
graduate studies.
In my opinion the fourth point must take precedence over all
the others. liost reforms in education are sterile because they
take a short cut. They start from the assumption that the students
should get this or that, and try to give it to them., But it remains
on paper. R reform that does not take time out to beget a different
type of teacher may change its labels a thousand times; the teaching
will remain just the same. We have to change or be changed before
we can change others. It may seem simpler to change the language
requirements now, or let the boys dig ditches right.away. Such
haste would not give results,
lMost of the above reforms, and several others, are defended
either in Part One or in the papers to follow, but they are not
intended as pedantic blueprints. Singleness of purpose frees the
mind from petty conformity in small matters. The certainty that
to teachers™and students is entrusted the restoration of the present,
will give us the liberty to discuss the many issues of the day with
that power which no science and only a battling conscience provides.

The important thing is that the timing of education shall become




the unif&ing force that integrates the faculty, coordinates the
curriculum, rebuilds the community, and directs the schools of
the country.

We have to counteract the effects of the catalogue system
on our own mind. In the catalogue, physicists and economle$s and
historians are listed as private owners of their field; they become
diversified, hence they may decline to discuss matters outside
their field. By the "challenge," or as we say, the analogy of
timing, we all are unified. Although the physicist 1s interested
in teaching the law of gravity, the historian is bent on narrating
the Napoleonic Wars, both must get together to study the question
when and why both topics should be taught. The immaterial character
of this question places the physicist, the historian and all the
rest of us before one single and common purpose, which is to see
that the full image and complete life of man shall not perish.

And rediscovering our analogous situation, we may rebulld a college

that is more than a catalogue.




THE TIME AND SPACE HURIZON OF DARTMOUTH COULLEGE

OQur System of Coordinates

The Time and Space Horizon of the College has changed com=

pletely during the last 170 years.

When and where are we teaching

and learning? == This question has almost opposite answers in 1770

and 1940, as the following confrontation may shows

1770
Time: Anno Domini 1770. Between
the Moment of Revelation and the
Moment of Salvation of the human
race, For the man who looked
backward, fifty generations were
visible, all of which had col-
laborated in the coming of the
Kingdom. For the man who looked
forward, this workd had to be
done for four more continents,
till Judgement Day. Between fifty
generations backward and fifty
' generations forward, the "WOwW,"
the present day, consistéd in
Christianizing the Indian in the
wilderness, as the indispensable

link in the chain between past

and future,

1940
Times: Set for every class of stu=-
dents and teachers, with a sense
of progress beyond the fallacies
of previous classes. Looking back=
ward, they smile at the denomina-
tional prejudices of the people of
1770, at the compulsory curriculum
of 1880, at compulsory chapel in
1900, at the Crusade of 1917, at

the boom of 1928. They do not wish
to be like the .class of 1930 who
had no jobs, like the class of 1935
who liked communism, like the class
of 1939 for whom the Neutrality Law
was passed. The future of each
class 1s in opposition to that of
any previous one., The "NOW" con=
sists not in reverence for the past

and future, but in hostility to




Space: a tiny, remote spot in
the wilderness. The College
has a special, local flavor,
The work i1s done with poor
apparatus and little technical

skill or kmowledge.

Result:s The College is one great
difficulty. It uses sources of
two or three thousand years
standing, with a mission for
Judgement Day. The Conmunion
Table furnishes the daily bread

for thought.

39

1940
anything that might have bothered
earlier or is going to bother later
men., Each class is treated as the
ultimate goal of the College; it is
not committed to anything beyond ite
self, TFrom the rich menu of educa=
tional facilities the student orders
his favorite dishes, while the
teachers wait on him. The time
horizon for each class is its
own graduation.
Space: the Western World, with the
College Town on highways for the
autoniobiles of industrial America,
practically a suburb of the great
cities, The college is a chain-
store in the sixtﬁ biggest industry,

education. The work is done with

marvelous apparatus and a highly

trained staff,

Result: The College is one great
facility. It uses textbooks of two
yearst?® standing, with current events
oversﬁadowing everything else.

Depression, Fascism, Communism are

the daily bread for thought.
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- of humankind, as the aim of education.
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The comparison shows the expansion of space and the contraction of

time horizons.

It shows that ocur space has become so universal that the
College has no roots in the life of a specific locality. We must
rediscover the city "America right at our doorstep. ©No provincial
environment will ever shut us in again. Amid the vast spaces in
which we now live, we need inner solidarity with the community that

is close to us. We must root our space axis by local service.

Conversely we must enlarge our time axis to include the greater

spans. Today we neglect the connections between schools, between
college classes, between generations of college teachers, while ow
foregpound is crowded with hourly and weekly schedules. TFour years
in college, twelve in school, thirty years for becoming a leader in
the community, centuries for transmitting the treasures of the past ==
these larger perlods should make law for the day, week and term.

We must not meet the young in a fictitious timelessness, called
"objectivity."” We cannot meet them on the rapids of current events.
We must meet them rore honestly, as past meeting future, the teacher
equipped witn the rxmowledge of all ages, the studenf filled with the
faith of all the centuries to come. In small talk we may spcak as
céntemporaries; not in the classroom. There we should proudly avow
that we are "distemporaries," that we represent the rift made constantly
by death and'birth. Thereby\we gualify as bridge=bullders between

the past and.future. Our survival as the faculty of Dartmouth College

' depends on our restoring the spirit of succession, in the great Tight



OQur eyes should be opened to the abyss between the generations
by the‘éonflict between the class of 1917 and the class of 19L0 over
the war issue; the 0ld and the young are obviously speaking differ-
ent languages. If we grasp the fact that there is really an abyss
between every two generations, to begin with, and that only creative

effort can bfidge it with a common present, our academic indifference

will.give way to careful study of "distemporaneity."” TFor we may

conguer this barrier only after we have faced it. Then we can show the
young thelr task as one which differs from ours, yet testifying to

one spirit through the ages.




A COMMON VOCABULARY FUR TEACHERS AND STUUENTS

Barly in Part One it was shown that we live in a present
chiefly through speech. We have just seen how an abyss opens between
the generations for lack of a common language. Therefore the future
of education == its right timing =~~ utterly depends on our power to
restore our means of communication. As an effort in this direction,
the results of examining some key words are here condensed. They
center upon the conviction that people cannot have anything in com=-
mon without having become warm, even hot, over certain mutual
experience.

A College: An emotional spirit. This sublime definition was given

'~ at Dartmouth by Woodrow Wilson in 1909, in a speech as beautirful,
I think, as any of the greatest speeches of antiquity, yet omitted
in his printed papers; it fortunately was printed by President
Hopkins. Wilson said: "The spirit which lies behind the nmask of
a college gathering is not an intellectual spirit; it is an
emotlonal spirit. It seems to me that the great power of the
world, namely its emotional power, is better expressed in a
college gathering than in any other gathering.‘.We speak of this
as an age in which mind is monarch, but I take it for granted that,
if that is true, mind is one of those modern monarchs wio reign
but do not govern. As a matter of fact, the world is governed in
every generation by a great House of Commons made up by the
passions; and we can only see to it that the handsome passions

are in the majority." If. we merely report other mens?! passions

"objectively," the handsome passions may become the miﬁority.
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A College Boay “represents a very handsome passion to which we should

seek to give a greater and greater force as the generations go by ==
passions for the things which live, for the things which enlighten,
for the things which bind people together in unselfish companies."=-
(wilson)

Emotion: our only protection against cynicism.

Feeling: a direct social relationship best embodied in service, and
just as indispensable in a people as science and skill. It alone
makes them survive famines, fires, floods, wars, revolutions: any
original reaction to danger depends on strong and healthy feelings.
Feeling is ostracised today because men do not see that right feel=
ing is the buasis of democracy, and that a man who feels rightly is
impelled to serwe, thereby governing his feelings in the only

relevant manner.

The Metaphysics of a College: It is the pride of a Liberal Arts College

Sacrifice: « « . a word better avoided altogether, but a fact as solid

that it has metaphysics == a faith in certain ultimate values ==
controlling its life. A grist mill may function ﬁithout metaphysics;
we can't. It is our only power by which we band together through
the agés to outgrow the selfishness of everj one of us, of every
part of the curriculum, of every class, and with which we oversome
the public opinion of the day by the spirit that survives all

opinions. These things entail . .

as a Pock, Without sacrifice, life cannot have or take direction,

We can sacrifice our pet ideus, if we do it in time; if it is too

late for re=thinking, we have to sacrifice other people. 1In one
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form or another, sacrifice is ineluctable. It is spontaneous
redirection.

Peace: a practice of overcoming death, renewed daily.

Life: usually treated as deathless today. That amounts to abolishing
the law of cause and effect in society, for social 1life is caused
by death. And only life that survives death is human in the full
sense.

War: the attack of life against life, going on incessantly. Nature
is in a state of war. Wars happen when men relapse into a
state of nature by not creating peace daily. To be at peace
means to have survived war.

The Stratesy of Peace: education. Its essence is "mental fight," in

William Blake!s famous phrase. This sounds like a joke when we
look at our eiamination system. There are many reasons for this
veffeminacy. In colleges one cause is central: the teachers wish

to play safe, to be left alone. Otherwise they would have to stand
up and fight against their own generationts follies and thelr

studentst?! ignorance.

Mental Suffefing: the shock absorber in the deadly fight between the

generations. Its repudiation always marks the end and decay of a
civilization. Why do we eliminate all heat, all worries, all con-
flicts in education, and prefer lukewarm discussions of a childish
opinion to the tragic conflict between movement and inertia, zeal
and laziness, life and death? Why do we think of teachers as

"facilities," when they shouid be great difficulties and obstacles

and stumbling stones in the path of the student?

"Sitting Pretty": the veil that keeps any class of men from blinding
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themsel&es together in unselfish companles with their ancestors,
their contemporaries, their children. It makes them think that
future generations cannot interfere with their own pursuit of
happiness.

Happiness: something no generation can pursue at the expense of
future generations without ending unhappily themselves. We cannot
have it unless we sacrifice it for the survival of those who
come after,

Property: everything we have inherited from the past -- our courage,
our time, our passions, our knowledge, as well as our material
equipment. No generation can keep any kind of property without
"handsome™ use of it.

Liberty: something we have to redeem before we can enjoy, if it has

‘ been abused or jeopardized by former generations. TFor twenty
"years isolationists have denied the foundations of our constitution;
the Declaration of Independence affirms that these United States
were founded "on a decent respect to the opinions of mankind."
This respect must be redeemed, if we are to save our constitution,

/ by caring again for the End of Manlkind.
‘ Our Duty: regardless of our special functions, teachers and students
at Dartmouth are bound by a threefold responsibility: to direct

the proper use of present-day property, to respect the inspirations

P

from the past, and to defend the libertles of future generations.
Correspoﬁﬁingly, every member of the faculty and every undergraduate
has taree functions as follows:

" An Instructor: a man who shows the living generation how to make a

'rational scientific use of their faculties.




A Well=Instructed Student: one who conceives such timeless truths as

kfhat the earth turns around the sun and that all men are born free.
A Teacher: a man who backs the faith of the living generation with
the promises of the past.

A Well=Taught Student: one shot through with the importance of the

teachings of Copernicus and Jesus.

An Educator: a man who pleads with the living generation to work for
the growth of a fubture humankind equal to any previous generation
in faith, imagination, freedom, creativeness. The goal of ecduca=
tion is to encourage the student to outgrow his little, habitual
self, to learn that man i1s the up~hill animal of creation, doing
the impossible against all odds.

A Well-Educated Student: one resolved to sponsor in his own person

what he has been taught and all that it implics, to the end of
‘time. He has experienced the truth that he can grow beyond any-
thing that he thought possible or that any I.Q. expccted fror hin.
Discipline: at present a form of scientific management, disastrously
mis-applied to education; it sets up marks, gquestionnaires, tests,
examinations, as the goal of education, and requires of the teachers
an anti-emotional, "objective™ attitude in all his spiritual rela-

tions with the students. It deliberately leaves the student's

P

soul unshaped and unmoved, abandoning the true goal of education

for ths wake of a smooth=-running educational machine. ilow, just
\ as thevword "discipline," like "disciple,™ is derived from the

Latin discere, which means "to learn,™ so the Iind of discipline

relevant to education is buﬁ one tense in the grammar of learning:




the past perfect, which stays with us when we have gone through
all the painful preliminary steps. Any transmission of thought

passes through three stages:

1. Pre=-Personal Learning: imitation. This 1s the technique by which

we learn writing, reading, etc. It is truly objective; the
youngster himself is a plastic object in the hands of his
teachers, repeating and memorizing as he is bidden.

2. Personal Learning: Dbecoming a disciple, by loyalty to the teacher,

by being set aglow with the importance of the facts we learn, the
beauty of the plays we read, etc. We are no longer objects but
subjects; we are hot with emotion.

3. Post=Personal Learning: becoming disciplined, wnich means that we

ourselves cannot help representing and sponsoring the truth we are
shot through with. We are so filled with the values of our civil-
ization that wherever we are we simply exhale and transfer them.
Imitation and personal loyalty, objectivity and subjectivity are
superseded by the fellowship of the transmitters of civilization.
There 1s also a fourth stage of learning, the crgative. It is a
secret; let us be silent about it.

Ignoring the second phase of learning, modern educatlon
confuses the first and third as if they were identicali, with

the result that the first, mere imitation, wins out. Inmagining

T

that we cannot have independent thinkers without making them
dependent ;irst, we get social parrots instead. A boy can
graduate today without ever having warmed up to a human
intellectual relationship with his teachers. And we expect

the mechanical, childish level of imitation to provide the




transfer of civilized valuest It cantt. The final result is

decadence and anarchy. But éll sins ére mental to start with:

the rupture of civilization really takes place in our classrooms,.
The teacher who refuses to become hot blocks the spiritual current.
Civilization must be personified by teachers and students or it

dies,




THE CREDENTIALS OF TEACHING

Fourteen Theses on the Meaning of Academic Freedom

The freedom of teaching is emperiled today because every revolu=-
tionary era redefines the functions of sclence and education

in societye.

Qur current formula for this freedom is the right to teach onets
own "subject.” But this presupposes the o0ld departmentalized »
concépt of education which is disintegrating society under our
very eyes.' The idea that every teacher has his isolated
territorial sovereignty, beyond which he has no official

concern, must become anathema today. The new concept of

education implies a different kind of academic freedom.

To defend this freedom as a Civil Liberty, like freedom of

speech, freedom of thought, or religious tolerance, is equally
mistaken, Teaching is not merely thinking, becguse it is
communication. It is not merely speaking, because it is an office
to which youth 1is exposed by compulsion. It is not merely
spreading the latest news or inventions of épinions, because it goes
on in institutions which embody centuries of tradition, whereas
new opinions shift rapidly.

True freedom of teaching did not exist in pagan times. The

fguru™ or teacher was wholly subject to the traditions and

rulefs of his tribe or city; his office was simply to initiate

the younger generation into a pre-existent order. Later,; Greek
philosophers broke away from their cities, it is true, but as

we shall see under 11 they were not even good pagans as a result.

In our colleges today we use mainly pagan sources, which ruin our
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political, literary, religious and social thinking because they
are not used within a Christian environment. The Greeks deny

the Freedom of teaching, degrade marriage, despise labor, divide
society into castes, confuse morals, law and science, and reject
the equality of all men as well as the spirit that can reconcile
us in peace. Why? Because they deny a real future, and think
only in terms of fepeating the past.

Freedom of teaching is a gift of the Christian era. It is based
on the Christian assumption that both teacher and student struggle
and suffer for a common destiny of mankind which is clearly dis=-
tinguishable from the past. Paul, John, Vineentius of Lerinum,
and practically every Christian thinker, including Nietzsche,
proclaim that our faith is in permanent progress‘and growth with
the help of our children and grandchildren.

The founder of:our freedom was Paul the Apostle; he advocated the
teacherts right to meet the needs of "new" times; he discovered
that thé sheer lapse of time requires change in'the content of
educat;on. His authority, Jesus, and his administration, the
Church, did not prevent him from altering his ferms for the

Gentiles, to bridge the chasm between the generations. This

meant that he was no longer a "garu," the slave of older generations,

And of course he was not the slave of the younger generation ==
that is the converse heresy of some "progressive" educators. As

a teacher he was free because he stood between the generations.

Freedom is given to the teacher, in our Era, that he may nove
between the ages, recalling each into the phylogenetic history

of the race. He must call to order the aged, the adult and the
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yourg with the "Strategy of peace® waich preserves the continuity

-~ of our march into the future., He has to fight for the future

against the past, ana for the past against the future, depend-
ing on where the danger of abuse is greatest at any given time.
The nature of academic freedom also reveals its limits. The
teacher stands between the genem tions, not above them. His
credentials depend on his relation to them -- to the elders,

like the old alumni who represent the traditions of the insti-

tution, to the ruling generation, represented by the administration, |

and to the students. Today, we teachers are apt to admit only
grudgingly that we have to thank the administration for business
management without which even the best of us could not teach.
And we forget altogether that we depend upon authority, the
spiritual power which sponsors us in society and guarantees

that our teaching is worthwhile: without it we should teach

in vain, for the public would ignore our existence. That is

the difference between teaching at Dartmouth and talking on a
soap box; in the first case, the authority of a long past

speaks through us. 1

Before we start feaching, we have bowed to the division of labor
within a group: we have accepted the existence of spiritual
authority, material power, and youthful promise, as well as our
own igtellectual ability. Therefore we simply cease to be
teaché;s when we advocate revolution, anarchy, decadenée or

war, for these social diseases attack the fourfold division

See agbove, pp. 5 f.



of labor on which teaching depends. When a teacher goes to
war, he does so because the tlime for teachlng is finisheds:
now is the time to fight. When a teacher rebels against
injustice, he does so as a man, as one of the people, and not
as a teacher; the time has come not to teach the truth but to
suffer for the truth. When he abandons teaching in despair,
he does so because it is too late for teaching: rnen have not
listened when there was time; they are degenerates.

10. Teaching is done as a medicine against revolution, anarchy,
decadence and war. These ills disintegrate the body politic
because they prove that people of different ages cannot
establish peaceful relations between themselves. The great
dangers of our time are due to loss of belief in the unity of
spirit that assigns different functions to different people,
yet preserves unaninity. The whole freedom of teaching is
given us only for the sake of making peace between different
ages who are all headed in the same direction. Therefore,
we lose our freedom unless we teach in unity of spirit with
the right authority and right power and right future. This
tribune belief binds teaching to society. Paul expressed it

‘ when he said, "Scio cuil, credidi -- I tnow in whom I have put
% ny faith."
1l. Today we teach in our colleges a mild forii of Platonism without

its necessary corollary: the 0ld and New Testament., Unlike Paul,

the Greek teacher never recognized that his thoucht could be

under authority, protected by power and yet free. Greek




philosophers broke away from the spirit of their native city
and became heroes in their own right. They even proclaimed
that philosophers themselves should become kings. That is
blasphemy. Paul had a king; he taught within a city, the New
City; yet he was sovereign as a teacher because he recalled
each generation into the life of the whole human race.

As long as Paul was the authority for all teachers in Christendom
we could afford to introduce the Greek phillosophers into our
classrooms. They were only books on our shelves; the house
was not theirs but Paults, built by three thousand years of
service to the living God who speaks from generation to
generation, yet is one from eternity to eternity. So the
house could never be totally divided against itselif, and the

phllosophert!s academic disregard for the City and the peace

between the generations could be ignored., But as soon as these

gentlemen forget their place on the bookshelves and turn our
schools actually into pagan institutions, they undermine the

teachers anchor ground in soclety.,
That is the case today, and the people naturally turn against

this abuse of liberty. They instinctively refuse to becorie the
philosophert's guinea pigs. We live in one City because we suffer
and dle for each other and because our Elders have done so for

us. Philosophy does not found cities.

The wrong Platonism is the peril of our educated classes much as
a wrong Aristotelianism led to the downfall of the Middle Ages.
We cannot overcone the crisis of our civilization unless we
defeat academic uprootedness, with its intellectual arrogance,
and restore reverences for the mysterious process by which the

Sequence of generations builds up one body of mankind.,




IMMIGRATION WITHCUT END

From a speech to the Educational Advisers of

the Civil Conservation Corps in the Iirst

Corps Area, at their annual conference held

at Dartmouth, lay 23, 190. (See above, pp. 24ff,
281f.)

If we recognize ourcommon past and perceive a common future,
it is easy tovdeduce our daily practice within the American Era.
Then education will naturally take its cue from the relations
between Americatls past, future, and present.

The commén past is immigration. Neither the Daughters of the
Revolution nor the Pilgrim Fathers nor the frontiersmen nor the
Gentlemen fromVirginia are the whole past, Our common denominator
is the fact that we are all immigrants. And those among us who try
to forget it destroy the foundation of American life, for only as
fellow immigrants do we find access to every layer of our society,
to its minorities of all descriptions.

Qur common future is a continent without nationalism rampant,
a New York for the children of Noah. The very word "ﬁation" is
preposterous when used for America. Yet the nearer we come to the
catastrophe of European nationalism in 1940, the mofe we [ind America
skidding into this usage. When the United States considers itself a
mere nation, the Bolnazism of Hitler and Stalin that has annihilated
the nations from Finland to Belgium may defeat us morally. As a
nation, lying between Broadway and Hollywood, Anerica may disintegrate.

But everybody knows and feels that this reckoning of Hitler is
false, America's destiny is hemispherical. She is a world, not a

nation. She integrates when she stretches herselfl frém the North

Pole to the Straits of Magellan. "America must remain big."
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Dhring the last two hundred years our immigrants represented
the unlimited future of the Americas. TFor every man pushing West
toward the frontier, hundreds of newcomers entered New York harbor,
The thinly populated continent felt a glant's strength because an
endless stream of immigrants backed up the élder generations who had
first occupied the land.

Trat 1s gone now. But the New World can regain its old un-
bounded courage if it implants re-immigration into the life of every
child., This should become our common present activity, arising out
of our past and pointing to our future. TFrom naive membership in one
minority, from being natives of one state, we all must re-immigrate
into the New World that lies beyond nationalism. This process must
shape our whole thinking and doing: it is our way of believing in
Mants soul, hls power to grow and to change. When we let it go, the
minérities cluster around their separate interests and the melting
pot loses its magic.

The American Era will last, the United States of America will
last, through all the inevitable changes in politics and economics,
as long as we make Immigration Without End the guiding star in the
American flag. As lbng as courageous re=-immigration rediscovers
America, this Hemisphere may feel safe.

But safety is not the last word in life. We must also know that

we are making a real contribution to Europe and Asia. And so we can.

kﬁ

two worlds have given up the faith in mants power to be

For those‘

transformed personally, to become a person in the process of taking

responsibility.




The early Christiuns emigrated from this world, as martyrs
and monks. Racists and nationalists, natural men who rest on their
first birth, hush up their migrations and get stuck in an accidental
environment and a particular nationality. We are not deserters of
this world. We are not part of this world. We immigrate into this
world. The bbundless hope that man is neither a class product nor
a race product, that he is not the slave of his environment but
creates a new one day by day, has led the millions of immigrants
to these shores. This is the center of our creed, and it is an
indispensable tenet in the creed of all mankind. So we indeed
defend the freedom of humanity. The word spoken in 1776 by a
young college graduate remains true: "The worst that can happen is
to fall on the last bleak mountain of'America, and he wno dies
there, in defense of the injured rights of mankind, is happier

than his conqueror.®

The Civilian Conservation Corps keeps up the “immigrability"

of this continent, and the boys in your camps, by their service,
acquire the title of citizens of a world that is a ﬁew World

and shall be so treated by many generations to come. It has been
and must ever be the privilege of educators and students to
ensoul this American way of life, as a courageous act by which

every young man has initlated into the Great American Society of

the Future.
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List of Papers used in the Richard Cabot Lectures on the Future
of the University in Cambridge, Mass., 1936=1939, and in the

Professional Seminar at Dartmouth College in 1939=1940.

A. The Science of Bodies and the Appeal to Somebody
1., Primary and Secondary Life
2. The Luther of Physics: Albert Einstein.
3. Progress of Vicious Circle?
. Thée Viecious Circéle of the Classics: 150 to 1929
(Wilamowitz~l{oellendorff)
5. The Cycle of Biblical Criticism 1770-1906 (Albert Schweitzer)
6. The First Independent Landscape, August 2, 1473
7. Background "Nature" against Foreground "Somebody"

B. A Classic and a Founder. Contributions to the Philosophy of
the Sciences :

I. The Scientific Grammar of Illichael Faraday!s Diaries
l. The Grammar of his Diary -
2. The Three Dimensions of Time

II. The Tripartition in the Life of Theophrastus 'Paracelsus
(1493=1501)
1. Humanism versus Natural Science
2. Antecedents
3. Theophrastus becomes Paracelsus
L. After=life
5. a. 1526 and 1540. Two Portraits
b. The Law of Twofold Begilnning
6. The Tripartition of the Goed Life
7. Scientific Bad Humor (Blbliographical Confessions)
III. Common Denominator for Classic and Founder
- l. External Diversity
2. Internal Identity

C. Our leans of Resistance
l. Nine Theses X&

F
% 2. Our system of Coordinates in Time and Space for a
College (see above, p. 39)
3. Four demands,

‘De OQur Stand against the Common Fallacies about Teaching (The Power
to Insist,

E. On the e llagistro of St. Augustine
1. Augustine's Effect on Sociolog
2. Former Evaluations of De lagistro
3. Repentance for a Social Situation: the Distemporaneity of
Teacher and Student
lL.. The Bibliographical Place of De HMagistro




G.

Je

Ko

.

! ?he Credentials of Teaching and the Apostle of Teaching

1, Confusion and Authority

2. The Mystical Basis of Science

3. The Discoverer of the Freedom of Teaching ]

lt. St. Paults Function in the Future: The Logic of Teaching
in a Changlng Society

5, Whose Contemporary is the Teacher?

Apticulated Speech ]
1. Our Four Responsibilities in Speaking
2. Grammar versus Loglc or Plenitude versus Reductionism

Language, Logic, Literature, Diagnosls and Redirection of Teaching
1l. Language as Nature
2. Language as Soclal Organizer
3. Sentence and Act
}i. Their Four Possible Combinations
5. Their Timing

The Tendency of History by Henry Adams

Woodrow Wilson'!s Legacy as College President

Buddha, Laotzu, Abraham, Jesus. A Diagnosis of Education and
Redirection of the llind

Education in the Third Phase of the Industrial Fra.

Is Education Applied Sclence or Representative of Society?
1. UWhen and Wher versus Time and Space
2, llodern lan, Inc.

« Timeless l.an

o« The Theological Residue in Science

« Timely Education, or Woodrow Wilson at' Dartmouth

« The Staff of a College

o\ W

In Defense of the Grammatical liethod
l. The Unity of Catholic, Protestant, and Free thinker in
Social Research
2. Social Dangers Compel us to Speak Our liind
3« Society Lives by Speech, Dies Without Speech
L. The Aprioris of Theology and Physics
5..The iletanomics of Soclety, or Teaching
6. The March of Science
7. Graphic Survey




THE CREDENTIALS OF TEACHING

THE ¥FREEDOM OF TBACHING AND CHRISIIARITY

EUGEN ROSENSTOCK-HUESSY




THE CREDENTIALS OF TEACBING

SURVEY

1. Confusion of Authority.

8. The Kystical basis of sclience,

3. The unpopularity of Paul the Apostls.

4, The discoverer of the freedom of teacning.

5. Peter for unity, Paul for universaiity. £00-950 HA.D,

8. Paul the Model of Emperorss the Apostolic Majesty teaches
the nations, 950-1350.

7. Paul helps Petert the Pope becomes wniversal through Psul,
1050=-1188.

8. Paul Aristotslised: 1140-15B17.
9, Paul isolated: the Relormation.
10.Paul Platonised: Humanism. 1450-1800,

1l.Peter and Paul eclipsed by the good Samaritan; %ammnnism, Fascism,
The Johamnean Age.

18,Paul's function in the future: The logic of teaching, in & chang-
ing soclety. Whose contemporary is ths teascher?




The Freedon of Teaching snd Christienity
Theses

l. Our schools are founded:uu‘a discovery made by ?aul the Apostmle,
2, The fact that in the schools and academies and universities of to-
day a mild form of ?lﬁtuniﬂm'uﬁuaii? prevails {or Kautimnxamkﬁr
Cartesianism or &ristaumliama,‘doaé‘not.tranar@rm'bhaﬂa schools
into Platonic or Vertesian or Kantisa inatimuti@na. The content
of the teacuing must mot be eonfused with the basic charaoter of

the institution in which tls is temght.

3. Our schools are m:t & bumsnistiej nor a Greek or Latin heritage,
but Paulinian in spirit, origin snd principle.

4o Against this fact all the powers of denlal are mobilised today,
and the more scholarly the group, the more violent the denial.

5. Paul, le dooteur des docteurs for 1500 years, and protected by ﬁh@iﬁ‘ﬂ
discipleship asgainst his unpopularity among the masses, is today '
exposed to a concerted attack from Christien and non-fhristian

teadhers.

i _
% 8, After 400 years of Platonism as the Bain subjest matter w L ¢t R i n
our Paulinian school-system, the ejeoting and rejecting of Paul

o, .
a8 the cornerstone of the whole system iz almed at,

7. The means of attack against Paul are manifold. e soall have %o
register two mein lines of attack, the Christisn or theslogical,
and the philosophical or humsnistlc.
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-+ nineteenth century’yliberal theologyy played up Jesus himsell a-

. Caristlan teacher, and falls back in to second line., The Liberals

er but a3 uis lord, saviour, messlah, and that Jesus was a falle-

u*e a8 a Jeviaa toacnar 39 %Zaab e mizht becowma ’ success as the

; S
?aul by Plato. Jeaus and Paul become duplicatem of the two
.Greeks. This 1@ tﬂc qusmus«t”adition. And this terdition

of classical studtes. Its subtle flction, therefore, 13 not

Paul Jid not taach the word: o il3 ma.ster. He nearly nevar

. Paul taught the Church to accept the fact of a changing world--

_and that aad pever been done before--as a basis of tesciing.

Paul taught the 1.lfa and crozs of Jesus, and lived the teachings

During the era of £x "the Life of Jesus®, id est the whole

gainst Paul. They transformed Jesus into a teacher. And when

tnis is achieved, Baul automatically 1:ses his rank as the first

concentrate nn the Serxmon on the houut. They overlook the fact
that Jesus did not texch Chyristians, that Psul was the first to

teacih in the Church, thal Paul did not think of Jesus as nis teach- [

faundel o? tge Chuyran.

The philosophprs and nusanlsts replaced Jesuw by uovrﬁues, and
A

S

daminatas the )at remate daJartments, far Bway fr&m tﬁe fiéid

eééily noticed, And its ;artisan origin is completely fbrgotten.

The truth of tie matter i3 that Paul destiroyed tae Platoanlc idea
of a school, and the school-systems of antiguity.

* £ I
P

o~

quoted hiim,.

of deaus. In this way he became the first Christian teacher.
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18,
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14.

He established the special ethlcs of a teacher who because he
mu5t~changewhis teachings,rarely can change his life, whereas
the politicien must chaonge his life but rurely can change his
tsa:hings.

Paul iz the only Chyistiang ercept Jesus: rimeelf, »ho his beem.
foreenmst i tise 034 Testumemt.  Paul has mede real what the: Last
word in the 01d Testament (Maleschi iii, £4)has prayed for, He
has (ut the teacher between the powers that be and the future
generationg, as the lndependant power neither subservient to‘the'
vested interests of the parent generation nor sophistically flat~

tering the young.

Paul has created the one new funotion which made possible spirit-
nal peace between distemporaries and holders of different aspects
oprheltggth,‘hﬁeaugeuor,tha»etaluzionarxxmarchmofhkxmutn&vtﬁmagygﬁ
Panl;h&awm@&m«gq&amﬁieawhatiwemmadaxnx:uailhemamukXQn&_tﬁagnin%w.
aunﬁﬁnﬁixawaﬂtpmasﬁﬁngpyahanggnmibh:nmnnunbagnawthuaﬂ.trutaay;

The freedom of teaching 13 imperilled today because the foundation
of 1its existence ls ignored.

This dangdr has been evident in svery revolution, because any revo-
lution must redefine the function s science and of teacuing in
relation to society. However, kievery revolution has had to recog-

nilze the walidity of the Paulinian principles, finally.

The freedom of teaching is especially imperilled today because it
is not differentiated from the freedom of spesch and the fresdom
of thought. It is treated as their derivative, whereas they are



~when the freedom of teaching 1s treated as an academic affalr.

i9.

20,

£l.

28,

24,

derivatives of the freedom of teaching, and will not be preserved

Host people are inclined to believe that freedom of thought,
freadnﬁ!aﬁfehwzpceasy reffgioun: toleranee and: C4¥tl. Miberties
inolude freedom. of téschiing. Tis ls not truse

The Credentials of Teauching, or the conviction tnat a teacher in
his teaching must be free, 13 based on a special situation ia the
Ghristian era, on the relation between teacher, society and atw

dant.

It i3 presupposed that both tescher and student struggle for a
aomon futum whwu 1s diatmsuishabla from the past.

o : L el L &

Teabhing is not merely %thinking® h_sqaum it is communicatione. .
Teapkingds nob menelWdpaskingh becsuse: it e, snof fhen Savwhliia |
Youkly. 4% exposed  willyailly: - Paaching is:not: mevely publishing.or §
printing-news and opinions becsuse 1t goes om.im instituilons. of

centemial authority, wileress news and opinions shift rapidly.

A L
T,ba professional teacher bases his exlstence on three soclal faggs! "
his ablemgndedness, the authority of an institution, the material |

powsr of an administration. ¥

Whére all three functions happen to be united in one persom whe
teaches, publicises, snd mansges nis schoel all by himself, th's
simpl?"?“ means that he combines three gqualities in one persom, and

these & qualities still remsin separable as authority, manage-
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26(

27.

£8.

#individual® by *society¥, but they are meted out in a conerate

ment and teésohing. A man may teach the most important thing im.
thewworldt if the public does not believe in its importéﬁce

or does not know it, he cammot come into his own. It,isvauﬁhbr~
1ty that makes things importamb, Agalm,. a man.mey be the best
teacﬁer;fif”ﬁaweannumﬁﬁmnmza&ﬁh@:war%a&mW&ﬁrﬁﬂﬁaﬁcmnun@tudfwﬁﬁhﬁ@.
a school {lioney;, laeslities; ete.) his: temching Wm@w&lm

133. . . K 4 ‘

Hence, teaching depemds: 1) ouxspiriiual suthority wnich‘guérsﬂté
ees to the ignorant world that here is important ‘teacning} 2) on .
means and power that make teachlng possible; 3) om the ablun&uﬂadw

gess of the teacher,

T GFedéntinls of Teiching are Hbl granted in the sbsbrsct to'sh’

sitimtion: as granted: by authord by nade: possible by eduinistradion, | '
snd pealdizad by« staff,, wbo: gat thelr name: NEHEULLFP> from: thelr
ability to teach.

8ince "soclety” is s mere abstraction which never reaches dowm to
the individual teacher, the teacher exists only as a member of a
staff or a faculty or a profession to whoms authorities and powers
give opportunities. Hence, the fight for the liberty of teaching
goes on between these thrge IIREERRI processes. 1t must be proved
to authority and to material powers that their very existence is
bound up with the freedom of the teacuer.

The exiastence of suthority and power is an elementary data; as
A "spesker? or a "thinker®

‘slementary as the teath ng procsss,
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could advosate end think anarchy.

A teacher ceases to be a tesaher
when. he does so. DBecause teachiing rests on the assumption that
avery gwqraum must be recalled ipto the phylogemetic histqry
of the race through education. By this assumption, the mental
proceas Ls alveady put: m th histortoal and soelal setting batween |
the times snd. ages of suthorities snd powers. '

Freedom, for the teacher, 1s based om his standing between the age:a.
ﬁé hes to fight for the future aga.nst the past, and ror the past

agamsb the i‘uture, depending. on where in amy given situation the ‘
danger of abusqa is greatest. % dapemd& on & pluralit,y of mmrw

ztj.es and powers.

R

Wrmd,om iy glven to. the teagher-bggause te bas to opemtp,, 88 m
aa a8 surgeon, on shuses betwgen the ages.

, Patiki the: Spontle- tu the Siret. wam vhe. distovered: tie: change: in By

content; of thaching necessitated merely by tie lapse of tlmes He -
advocated freedom to meet the situation of "new® times. He expor-
fenced that neither authority nor administration, but the teacher
himzelf, is sovereign for the changes in teaching follewing from
lapsg of time, ond from misunderstandings between old and youmg
peopla.

Ro Ureek head of a sonocl ever faced this dilemma of the tsacher
being under authority, protected by administvation, and yet free,
The Greek heads of schools in philesophy left the city and begame
heroes in their own right. They founded an eramos (im.e., am int-
slleotual oity, a republic.of seholars), Hheress the teacher teache

LI




within the Hew Clty} he is = cttizen:anﬁ*st'the same time & teacher |

Panl bus an king, yet i2 soverelgn szs a teacher,

Iié content of the teachings of Plato or *ristotle or suy cther
amumsna»gnimosa@hez=naa~béa#mtauﬁnﬁa&m1WMmmahbxﬂwn&“afﬂtﬁeu1aaﬁ“
thousand. yeaes, in a Peuliniem institutious. The: Aristotelism:.of.
Thomas or the Platonism of theée moderns is a fOregrennd philgsophy‘
whieh 15 enacted on a stage of free teaching $pons;re& by Paul, .

¥henever these foreground "lsms® forgat their dependance on the
sommunity spirit guaranteed by Paul, and turn our schools into .
naraly'ﬁcadumic institutions, they undermine the ;escher!a'anchar»
age in society. This is the case today againt Platouiau*inlnauy
forms (Scientism, abstrast Ldealiam, posttivism, lideralism} ne
longer is envissged a3 a revival of Greek thought mithin a Christ-
fan idsditution, And lmmediately we. dee the. med: turning against
such an: unanderstandable acadettsme Tﬁavﬁénmn&a*s\eahhhie'ghau
rational amswer to. the wrong theory of teacsing which -the tesghers
themselves largely hold. |

A wrong Platonism i3 the danger of the educated classes today,as
mich as a wrong Aristotelism led to the dowmfall of the 8cholast-
iciasta,

Wrong is a flatonism or any intellectual and scientific arrogance
by whieh the place of teaching between the generations within one
body of humanking is 1gnored either in theory or iun practice. ¥Wrong
ia an academic spirit which does not olaiam freedess of teaucning
only for the sake of making pesce béfwsen different &es all head-
ing for the same future. Wrong 48 a Platonism which threate:s




shagety with being governed by philessphers. And 4t is Paul the
4postle stio deposed the philesopherts eroun as the teacherts
~contribution to the peace of humamkind, This 13 the meaning of
his mottos Helo eut oredidi.
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THE CREDENTIALS OF TEACHING

I SURVEY

Note: (* means that the section is read tonight).

. Confusion of Authority.

. The Mystical basis of science <(quotation from it is read)

. The unpopularity of Paul the Apostle.

. The discoverer of the freedom of teaching.

. Peter for unity, Paul for universality. 200 -.950 A. D.

. Paul the Model of Emperors: The Apostolic MajJesty teaches the
nations. 950-1050.

. Paul helps Peter: the Pope becomes universal through Paul.l050-1122

. Paul aristotelised 1140-1517.

. Paul isolated: The Reformatiom.

. Paul Platonised: Humanism 1450-1900.

. Peter and Paul eclipsed by the good Samaritan; Communism, Fascism.
The Johannean Age.

. Paul's function in the future: The logic of teaching, in a chang-

ing society. Whose contemporary is the teacher?

Theses:

. The freedo

ary period because every revolution redefines the function of
science and of teaching in society.
. The freedom of teaching is not defended satisfactorily by defending

the freedom of speech of the freedom of thought.
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. Most people are inclined to believe that freedom of thought,

freedgm of the press, religious tolerance and Civil Liberties in-
clude freedom of teaching. This is not true.

The Credentials of teaching or the conviction that a teacher, in

his teaching, must be free, is based on a special situation in the
Christian Era, on the relation between teacher, society, and student.
It is presupposed that both teacher and student struggle for a com-
mon future which is distinguishable from the past.

Teaching is not ‘merely !'thinking!' because it is communication.
Teaching is not merely 'speaking'! because it is an office to whom
youth is exposed willy nilly. Teaching is not merely publishing or
printing news and opinions because it goes on in institutions of
centennial authority whereas news and opinions shift rapidly.

The professional teacher bases his existence on three social facts:
His ablemindedness, the authority of an ihstitution, the material

power of an administration.

. Where all three functions happen to be united in one person who

teaches, publicises, and manages his school all by himself, this
simply means that he combines three qualities in one person, and
these qualities still remain separable as authority, management and
teaching. A man may teach the most important thing in the world: if
the public does not believe in its importance or does not know it, he
cannot come into his own. It is authority which makes things import-

ant. Again, a man may be the best teacher; if he cannot manage the
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worldly affairs connected with a school (money, localities etc.) his

teaching cannot materialirze.

Hence, teaching depends 1. On spiritual authority which quarantees to
the ignorant world that here is important teaching. 2. On means and
power that make teaching possible. 3. On the ablemindedness of the
teacher.

The Credentials of teaching are not granted in the abstract to an
"individual" by "soclety", but they are meted out in a concrete
situation as granted by authority, made possible by administration
and realised by a staff, who get their name "faculty" from their
ability to teach.

Since M"society" is a mere abstraction which never reaches down to the
individual teacher, the teacher exists only as a member of a staff or
a faculty or a profession to whom authorities and powers give oppor -
tunities. Hence, the fight for the liberty of teaching goes on be-
tween these three processes. It must be proved to authority and to
material powers that their very existence is wound up with the free-
dom of the teacher.

The existence of authority and power is an elementary data, so elemen
tary as the@geaching process. A NSpeaker", or a "thinker" could ad-
vocate and think anarchy. A teacher ceases to be a teacher when he
does. Because teaching rests on the assumption that every generation
must be recalled into the phylogenetic history of the race through

education. By this assumption, the mental process already is set into
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14.

15.

16.

17,

4.
the historical and social setting between the times and ages of

.

authorities and powers.
Freedom, for the teacher, is based on his - ‘standing between the

ages. He has to fight for the future against the past, and for the

it

past against the future, depending on where ;n any given situation

the danger of abuse is greatest. He depends on a plurality of au-
thorities and powers.

Freedom is given to the teacher because he has to operate as much

as a surgeon, on abuses between the ages.

Paul the Apostle, is the first man who discovered the change in the
content of teaching necessitated merely by the elapse of time. He
advocated freedom to meet the situation of '"new" times. He experienced
that neither authority nor administration, but the teacher himself is
sovereign for the changes in teaching following from elapse of time,
and from misunderstandings between old and young people.

No Greek head of a school ever faced‘tﬁis dilemma of the teacher being
under authority, protected by administration, and yet free. 7The Greek
heads of schools in philosophy, left the city, and became heros in
their own right. They founded an eranos (i.e. an intellectual city,

a republic of scholars.) Whereas the teacher teaches within the New

v City; he i1s a citizen and at the same time a teacher. Paul has a king,

yet is sovereign as a teacher.

The content of the tegchings of Plato or Aristotle or any other ancient

philosopher was taught in the Occident of the last thousand years in a
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Paulinian institution. The Aristotelism of Thomas or the Platonism

of the moderns is a foreground philosophy which is enacted on a stage
of free teaching sponsored by Paul.

. Whenever these foreground "isms" forget their dependance on the com-
munity spirit guaranteed by Paul, and turn our schools into merely
academic institutions, they undermine the teacher's anchorage in soci-
ety. This is the case today again: Platonism in many forms (Scientism,
abstract idealism, positivism, liberalism) no longer is envisualised
as a revival of Greek thought within a Christian institution. And im-
mediately we see the mob turning against such an ununderstandable
academism. The teacher's oath is the rational answer to the wrong
theory of teaching which the teachers themselves largely hold.

. A wrong Platonism is the danger of the educated classes today as much
as a wrong Aristotelism led to the downfall of the Scholasticists.
Wrong is a Platonism or any intellectual and scientific arrogance by
which the place of teaching between the generations withinens bgdy.of
humankind is ignored either in theory or in practice. Wrong is an
academic spirit which does not claim freedom of teaching only for the
sake of making peace between different ages all heading for the same

future. Wrong is a Platonism which threatens society with being govern-

'ed by philosophers. And it is Paul the Apostle who deposed the philo-

sopher's crown as the teacher's contribution to the peace of humankind.

This is the meaning of his motto: Scio cui credidi.
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TIME AND SPACE IN EDUCATION

A Method for Determining the Process of Integration
for an Industrial Soclety.

Introduction. Our own time and place: the third stage of the in=
dustrial revolution, probability of dissent. Causes of dissent,
espaclally resentment and the lag created thereby.

No fruitful discussion without common time and place.
Hence, limitations of our approach to those who accept these two
presuppositions: that the third stage of industry 1s now upon us;
that 1t has not found expression in education. Education was pre-
industrial in the first phase of industrial revolution; it aped
the first industrial phase when industry was in its second phase.
1830-1890; 1890-1929,

After 1928, the educational demands nowhere can be based
on any pre~industrial tradition.

Tucker, Woodrow Wilson, ¥Yale, Dartmouth, Harvard, Prince-
ton., The gap as a potentiallty before Dartmouth,

Analyais,

T. Tﬁe central concepts of modern technics about time and space,
(a) in science (b) in production (¢) in popular analogiles
applied to education and politics.

2, Time as the puzzle in modern literature and philosophy.
(Proust, Bergson, etc.) New forms of research. The wide
angle lense and the microscopical approach. The right of
microscopical judgment,

3. The attacks on language: language as a growing organism
threatened by "writers" and propaganda. This 1s the turning
point for education,

4. The new boundary against the concepts of the enlightenment:
nature, mechanlsm, reason, body and mind, for the educator.

Direction and means of resistance. The slogan 'integration'.

The baslc 11ls behind disintegration. The departmentalisation of
these 1lls versus their universal character, with special refer-
ence to decadence and war., The Time and Space akes of soclial 1ife.

Grammatical Philosophy. A basic study of the new organon for
gocial research. Articulated speech. The wrong treatment of the
languages in our curriculum before ecollege. The introductory
courses. The function of the intellectual group in social tra=-
dition. Our four-year-calendar versus the one-year-calendar and
its fourfold repetition. Peace in an industrial society impossible
without the daily restoration of language.

Appendix. The supreme values of educatlion are, of course, de-
pendent on the great traditions of humanity. In our plan, the
discussion of the change in tradition, from a purely Western to a
universal, has not been earmarked. When time and interest are
avallable, the new situation of America within the Eastern and
Western traditions, between Judaism, Christianity, Hindoo and
Chinese wisdom, could be discussed. This would supplement our
discusslon of our specific time problems by a discussion of
America's problem as determined by its new geographical situation
after 1914-1939.



Oot,
Oct.

Octe

Oot.

Oct,

Oot,
Oote

Oct.

11
14
16

18
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II. THE FUNDAMENTALS OF LAISSEZ-FAIRE
Lecture

*Read biography of Adem Smith: Encyclopaedia of Britennics,
vol. 20: 824-6, Adam Smith or Palgrave, Dictionary of Politic-
al Economy, Adem Smith, vol. 3: 412-424, or a portion of
Hirst: Adem Smith
Dictionary of National Biography, vol. 53z 3-10

Price, A Short History of Bnglish Commerce & Industry: 228-243

MoPherson, Adam Smith

Ras, Life of Adam Smith

Thorold Rogers edition of Adam Smith, Wealth of Nations: In-
troduction

Playfair edition of Adam Smith, Wealth of Nations, vol. I:
XII-XXXVI

*Smith, The Wealth of Nations, vol. I: 1-25
#Smith, The Wealth of Nations, vol. I: 26-56
Lecture
#«Smith, The Wealth of Nations, vol. I: 294-301
#Smith, The Wealth of Nations, vol. I: 250-270, 282-284

*Smith, 397-422, 431-441
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