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Promises fox t k  Thought ■ t Jc>rtiuouth. about the
Future of Drrtmouth.

The f. ith in the four yecr curriculum as a on sent, l.ad lesse-
red during the lawn .f CCSde, rlrcray. Hutchins has cinched the
issue by iviup th 1 ::B . A. j l i t  ft x d■ o years. Our own c liege w in
pro":abl-; haw fi its 1act thick four--year class graduate at
Chri stmas, 1943. Tlx f reslinen who niter this year will hardly
stay more then two or thin years a

The noiseless afoaïiüonn.ant of the dour yoer curriculum, , nc i ts
replace.aent c ihrer by a. f hr ere year excel am t ion or by the t vra-
year Junior College , i ̂ i . itsolf proesrf of the ip.no r veil.n e  s s
of our curriculum.

. The plans which I " eve Ioped in th.o Richard Crbot Lecturesi in
8: a b r i d g e , in 1950 , an d  i n  1 2 4 0 , i t  D a rtm o u th , • 'n te . i l  e f o u r -  
y c m  c u r r i c u lu m  f o r  D a rtm o u th  C o l le g e ,  t u t  they ‘eiiberct e l y  
connected the p o s s i b i l i t y  o f  such, a  f o u r  yer-r p la n  with two 
o th e r  i s r e ' s :  th; t  durio th e  years, v t i c w n l  s e r v i c e  w ould  
b~ reudereh h y  th-e students i n  d o i n y  ■-ork t u r i u _  th e  sophocio re
e n. ■ j um o r year, fhcr. by energizing the fro Si:nan end the
senior both. A i on ■ u the faculty would -xns vitute itself as
a or-inin^ center X ’ f ut ure coll o y e .in... univ'ersity teachers.

Tedcy , the ai’i-w ■ iif navy services, cnd tha -sure to cone—
domestic services, in industry, 'easiness, farming, forestry, 
power plant build in- etc.- ill these services are crowding upxm 
us, 'xxclyciii; our procedures. Obviously , iter the "dur e„tiooH, 
col’e ;eswill have to be realistic about tine services and if 
they wish to survive, they nust offer some for of integration.

5. The speci fic hope for Dartv.outf., with its Suker Library , its 
lack of ^raduato school dep,r.rt nont.-..1 is ation, is soil., tnet it 
- he cone a center for Soldego Terra; er Training. Such a Gen­

re- , of course, would nor : in a, :wny ness production like 
th-- !!orual Scholls.
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Brief Summary of the 
Rosenstock~Hues sy Seminar 

October 23, 1939

The first meeting of the Rosenstoek-Huessy seminar was 
held in the Wren Room of Sanborn House from 7:3)0 to 9:15 P.M. on 
October 23, 1939. Dr. Jensen acted as Chairman and opened the meeting 
by giving a resume of events leading up to the meeting. Dr. Horton 
was elected secretary of the group. It was decided that the group 
will meet fortnightly on Monday evening from 7:30 to 9:15 at trie same 
place. Dr. Rosenstock-Huessy announced that he will be available 
every Thursday morning and every Friday afternoon for conference with 
members of the group. He indicated that such conferences would be 
helpful in clarifying ideas through discussion, and In thus arriving 
at an agreement on basic concepts which will enable the group to move 
ahead.

In beginning his talk Dr. Rosenstock-Huessy called 
attention to the prevalence of divergent opinions as to what education 
should be, and to its lack of direction. Because each of us has his 
own ideas of what is desir able in education, and because we might argue 
endlessly in support of these views it is necessary to arrive at 
certain basic ideas to which all can subscribe. Dr. Rosenstock-Hueary 
indicated that if he were to characterize Isis talks by a title he 
would choose, "A Way of Determining Time 'and Space in Education".

To secure the desired unanimity in point of view it Is 
necessary to consider our own time and space. This can be achieved by 
thinking of our culture as the third stage of the industrial revolu­
tion. The first stage of the industrial revolution taught man that he 
could invent many things. Certain aspecs of our culture are srill in 
this first stage. New inventions and techniques appear, but it is 
becoming increasingly difficult to become an inventor. The second 
stage began with mass production. It is characterized by the assembly 
lilne and the chain store. This stage had also its quantitative phase 
characterized by the slogan "bigger and be’ter". The third stage Is 
characterized by the prevalence of problems of time and space. To 
Illustrate, problems of when and where to produce, problems of when 
and where to consume, problems of when and where people sha1i work, 
problems of what direction to go in Industrial expansion, problems of 
centralization versus decentralization in Industry. These and similar 
problems now become pressing. Technic al advance lias broken down 
barriers of time and space and decisions among alternatives must be 
made. As yet we h%ve no yardstick to use in placing men In space and 
t ime ,

Dr. Choukas questioned the validity of characterizing 
our time in terms of the industrial revolution, and the validity of 
basing an educational philosophy unco this aspect only. Dr. Rosen- 
stock-Huessy replied that the picture he wished to draw of present 
conditions also could be drawn from an analysis, of the development in



art, architecture, and other aspects of our culture. Technology was 
used because it is central; it is a fundamental change which has 
permeated and modified every other aspect of our culture. Technology 
has created vital problems which today challenge educators. The 
essential characteristic that he wished to point out is the wealth of 
alternatives which the individual now faces. Life is now so full of 
facilities, yet we lack criteria for choice among them. One thing 
appears as much worth doing as another. We have no hierarchy of 
value s.

Er. Karwoski pointed out that meaning is apt to go 
astray unless we take time to clarify the sense in which the words 
time and space are being used. Dp, Rosenstcck-Huessy said that he was 
aware of this problem; that his meaning would become clearer as we go 
along; and that he would make a definite attempt to clarify the sense 
in which he uses these words.

Education is lagging in relation to this third stage of 
our culture as it has lagged in previous stages. For example, in the 
stage of industrial individualism there was rigid and austere 
discipline in the college. Education was stereotyped. There was 
unanimity of purpose and method. Later as the individual disappeared 
in industry he became the pet in education. We now h a v e  a system of 
individualism watered down by large numbers.

At t h i s  point P r . Rosenstock-Huessy warned of the danger 
of regarding breaks with the past as desirable acb.ievements merely 
because we identify ourselves with those changes. As an example he 
cited the pride with which some regard t h e  abandonment of daily chapel 
He hopes that we shall be able to look upon educational alternatives 
obj ectively.

Problems of time and space are now important problems 
facing educators. In 1860 about sixty per cent of college students 
came from agricultural homes. These students were well acquainted 
with life in a rather narrow local community. Education then ampli­
fied the situation from w h i c h  the student came. The coordinates of 
the home were then small, those of education large. Today the 
stiident comes to the college from a world In which barriers of t ime 
and space have been broken down. Modern life is c h a r a c  t e r  i z e d  by t h e  
accessibility of things; by opportunities and facilities. Today -the 
student comes to the college lacking standards of value in time and 
space by means of which he can relegate the aspects of the world he 
knjows to their proper place and come out with a somewhat ordered 
universe. He is faced with many alternatives but he has no sense of 
what Is worth doing "when1'.

Simiharly the college has no hierarchy of values. The 
tendency to consider everything of equal value gives little aid to the 
student who has come from a world In which the same situation prevails 
In the college we become preoccupied with relatively minor problems of 
administration to the neglect of certain l a r g e r  problems. For example 
we discuss the revision of the calendar, or whether we should have two 
terms or three, yet have no adequate answer to mere basic questions 
such a s ,  Why should the length of tire college experience be four years



What is taught is also of secondary importance to its adjustment in 
time and space.

To illustrate the time problems of the individual Dr. 
Rosenst ock-Huessy cited the case of a young man who had run away from 
college. This young man gave as a reason for his withdrawal the fact 
that only once had he been permitted to work on one thing for a 
fortnight. He also called attention to the fact that our young men 
so frequently are impatient and are unwilling to take time to master a 
trade. They are willing to learn if it can be done in three months.

The college experience should stimulate the student 
later to seek and enjoy the materials to which he has been introduced 
The student should look upon studying as a privilege that is granted 
t o  him. The courses should n o t  be  merely another facility b u t  should, 
be a difficulty to be overcome. Now, educators too often regard a 
course as the student’s last contact with the material, hence attempt 
to cram into the student’s head everything hi at he should knew. As a 
result students believe they have ’’had11 the material and are not 
impelled to continue their exploration and. enjoyment. Dr. Rosenstock- 
Huessy recalled the dearth of intellectual interest and enjoyment 
which characterizes graduates of the college; their frequent failure
at- middle age to find anything worth doing 
reported by Dr. Jung In his book, Man In Searc

He referred to the cases 
h of a Soul.

Clark W. Horton 
Se eret ary



Rosenstock-Huessy Ser.iinar
Second Meeting, November 6, 1939

The second meeting of the Rosenstock-Huessy seminar on 
educational prooleins "'as held in the Wren Room of Sanborn House on
the evening; of Monday, November 6. The following summary of ideas 
presented in the meeting was prepared by Arthur Root, ’40.

Professor Guthrie's question as to how, by insisting,
”we crea te a present that stands out between future and past” ha! to 
the discussion during wh ich Professor Ros enstock-Huessy am pi If i_ed his 
s t aternent .

then we speak seriously, he said, we declare that some­
thing is imnortant. We- affirm it, emphasize it, say Amen to it, - we 
"insist” on it. In our discussions, for example, because we are con­
cerned with the future of the uni veer s i t y, we. are insisting that 
certain reforms must he made. Here in the Wren Room, men from all 
departments of the college overcome their particular private interests 
to discuss the problems of the whole of edue at ion. In doing so we 
create a t:ime span, a continuum, from 7:30 to 9:15. Vv'hile we talk 
together we forget our past and future "for the present1'. We create a 
present which is not merely every individual second of our meeting, 
hut. tiie whole hour and three-quartors . This present stands out between 
future and past. Professor Kein pointed to hhe praeiice of legisla­
tive bodies in stopping the clock at the end of a day and considering 
a span of three weeks as one legislative day.

In education, which is iiignly organized speech relations, 
the teacher is faced with the same problem. He i n s i s t s that Shake- 
speare and Lincoln and Christianity, In sciont, the achievements of the 
past, must be preserved and handed ever to future generations because 
they are important for proper living. Thus, all lovers of Shakespeare, 
for example, are.connected through the ages in a continuous present.
By insisting, educators decide what belongs to the past and what to 
the fu lure. Richer -educator’s will do it one way or Hitler will do it 
anotlrer way. The Nazis, having their own wish.es for hie future of hie 
world, have eradicated Christianity, and the French Revolution from 
their past and substituted f lie ir Aryan heroes.

Anot}ler no.1 nt em ■pii a s iz ed by Professor Rosenstock -Hue ss y
vias the time re 1 a t1o n involved p *h g Lifere nt sLib iects bet-;een t'tie
teacher's words an.d cue s tud e nr' s ver if ic3. 1 L0n . In mathemat1c? y he
said, the s.or t 0 S  1 t Ime s ra n eX is r s Ihe t oacb.°r pj’ovos a proros i t i on
that 2 times 2 .1 s 4, le t us sav ?  ̂- -q 1 h e res it can be hieeke 1 and
verified on the spot . In h ’’ O 10>' h i t !Le t ime required 1e longer ; an
experiment may las for w eeks , Or even lenger 6 I n hum.an relat i q p
however, theht ime requi red for ver if  icat! 0 s longe s . That Shake -
speare will enrich a s ;ude n " t o life T.IS l hie X»re cdom of teach p g is
essential for “lie well c e 1ng^o r see L ery 9 i hat Amer- ic a has a "pr on:i sp"5
all depend on the studen ~ 'S i  'L l t ure exueri e no before they can be
verified.

Cur next >r'1 p> h1t Ings, Prof'essor Rc 3cn stock-Huessy deel ared,
would deal w't :i hee qem s 11on » ha t a re we g 0ir.a t o do about it ?u

C. W. Horton, Secretary
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March 14, 1940

The next meeting of the Rosenstock- 
Huessy seminar will be held in Sanborn House at 
7:30 on Monday, March 18. The meeting will take 
up the general problem of the nc^-integration of 
the staffs of our colleges and the idea of a 
professorial seminar which was outlined briefly 
in the paper Our Means of Resistance.



(

/

March 14, 1940

The next meeting of the Rosenstock- 
Huessy seminar will be held In Sanborn House at 
7:30 on Monday, March 18. The meeting will take 
up the general problem of the nc£-integration of 
the staffs of our colleges and the idea of a 
professorial seminar which was outlined briefly 
in the paper Our Means of Resistance.

A. E. Jensen



/ ..
■ ,. Minute« of the March 18 meeting of th e
y Rosemsiock-Huessy F acu lty  Seminar.

The chairman« Mr. Jensen, reviewed the previous 
meetings. He said, th a t  th u s  far they  had n o t achieved 
a 0©Bason language that could he agreed, upon hy men In  
different department®« "We have not agreed", he s a id .  ©
"on whin, what, or how to  teach, or on the meaning of 
teaching,, hut hare remained a group of in d iv id u a ls ,  each 
speaking from h is  own departm en ta l point o f view . ,There 
is. no immediate e x te rn a l danger now fac in g  the liberal 
arts college®, hu t rather an In te rn a l  one, th e  danger 
of inner disintegration from over specialization -  a 
danger which might w ell prove f a t a l  when an external 
fo rce  does threaten th e  college« In a n t ic ip a t io n  of 
such a s i tu a t io n ,  Professor Rosenstook-Huessy has suggest­
ed a "professorial ^eminar, a mq^ans th rough  which prospective 
teachers'©duld d is d o te r  what they do when they teach, 
regardless o f their s u b je c t ,  m  t h a t  th e  common problems 
of all teachers could he attacked to g e th e r  rather th an  
in separate departm en ts"* Mr. Jensen  th en  asked i p .  
Rosenstoek-H uessy if he would e x p la in  in  more d e t a i l  
th e  alms and methods of th e  p ro f e s s o r ia l  seminar*

Mr. Rosenstoek-Bueaay d ec la red  th a t  b e fo re  doing so 
he preferred to  e s ta b l i s h  c o n tin u ity  w ith  th e  p reced in g  
m eeting and to  t e l l  th e  people present what he had 
learned from th e  m eetings. " I  learned", he s a id , " th a t  
th e re  is r e a l  s a t i s f a c t io n  among the members o f th i s  
group w ith  the  la ck  of a  "common denom inator" crossing 
th e  v a rio u s  departm ents. Everybody was happy to  end on 
th e  note o f " I n te l l e c tu a l  c u r io s i ty "  as th e  only goa l 
we should agree upon. Mr. Willman, who spoke to  th e  
l a s t  m eeting , certainly had msfl̂ t something q u ite  
d i f f e r e n t  in  h is  t a lk .  And y e t, he h im se lf acquiesrfd 
whmn he» wets e aims r ed , w ith  t h i s  eaptjh word " in t e l l e c tu a l  
c u r io s i ty " ,  which r e a l l y  c a n c e lle d  aO.1 th e  s tan d ard s  
he had pu t up* f© are  left w ith  mere rudiments of 
s logans as soon as we leav e  our departm ents and meet 
in common. The fa c t  t h a t  we are  r i c h  w ith in  th e  departm ent 
and poor to  th e  point o f  s e lf - c o n tr a d ic to r y  s ta tem en ts  
whenever we meet o u ts id e  shows to  what e x te n t th e  
scientific s p i r i t  o f s p e c ia l iz e d  in q u iry  d e s tro y s  any 
language and experience  we have in  common*

** 1 have le a rn ed  here  why so many men s t i l l  defend 
departmentalisation as th e  b e s t th in g  th ey  can do. I  see 
more c le a r ly  how th i s  spread o f  specialization contained 
ah element of p ro te c t io n  fo r  th e  s c i e n t i s t  ag&tnst the 
fflfddiihg Of administrators, laymen, churches with h is  
free re sd a rch  and te a c h in g . Turning t h e i r  babks to  th e  
laity and ta lk in g  only t h e i r  own lin g o , th e  scientist 
could Ireep out th e  layman, X re s p e c t t h i s  attitude, - 
However, my own IS dictated by the assum ption that t h i s  
fight Is won, that we have su rv iv ed  th e  measles, and 
that now.education must su rv ive  o th e r  d is e a s e s . I t  I s
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not enough to have surv ived  the measles; a body must keep 
fit so that It may survive dangers to come as well* I 
anticipate dangers from quite another side* However, I have no 
power to compel anybody to  share my point of view . And in  
case that you do not share my sense of timing, this ought 
to be my swan-song*

«When I was In v ited  to  speak h e re , I  assumed th a t  I 
might meet w ith  a common awareness of danger among the  
f a c u lty . I  was not enough of a fo o l to  b e lie v e  th a t  the  
in d iv id u a l should come forw ard and p o in t out a new ta s k ,  
when h is  audience i s  no t impressed by the  same danger® 
as he i s .  To me, to  th in k  and to  speak is i t s e l f  a form of 
action* I  cannot p lay  w ith  ideas* W ithout a common danger 
it would be s i l l y  to  talk to  ybt|; because to  t a l k  IS th e  
s t a r t in g  p o in t fo r  commfen action, and so in accep tin g  th e  
in v i ta t io n ,  X was la b o rin g  under a m isu n d erstan d in g ."

He went on to  say: " In  the  n ex t two d tead es  people 
will not become a n t r s c le n t l f l c  in  th e  Sense of th e  
fundamentalists; only , they  w il l  become t i r e d  of the  lack 
of le a d e rsh ip  and of th e  c o n tra d ic t io n s  and f a i lu r e s  o f 
s p e c ia l i s t s .  Science w il l  not be com battid  so mueh as 
d esp ised , and i t  will lo s e  its p r e s t ig e .  There a re  th u s  
two dangers to  be faced . One is th e  defense o f past' 
achievem ents, in  s c i e n t i f i c  s p e c ia l iz a t io n  and t r a in e d  
s c h o la rsh ip . They must su rv iv e  and be handed down to  s tuden ts*  
The o th e r  i s  a new danger of decay, of la ck  o f Im portance, 
a g a in s t which we must develop  th e  means of r e s is ta n c e .  The 
q u estio n  here i s  how can te a c h e rs  m ain ta in  th e  Im portance of 
what is tau g h t in  th e  face  o f s o c ia l  d is in te g r a t io n  and 
p re ssu re s  of a l l  kinds* Our f i r s t  ta s k ,  th e n , i s  one of 
s c ie n t i f i c  in s t r u c t io n ,  and th e  second i s  o f v i t a l  ed u ca tio n , 
of sulking th e  s tu d en ts  f e e l  th e  im portance of what they le a rn  
so th a t  they will sponsor i t .  In  th e  fu tu re  we must g ive  
them th e  opportunity^©  t a l k  in common term s r a th e r  th an  in  
scientific departm en tal language• T-4S r e q u ire s  te a c h e rs  
who will tra n sce n d  t h e i r  s p e c ia l  departm ents and <fae@ t h e i r  
common problems to g e th e r . For th i s  reason  I have suggested  
the  p ro f e s s o r ia l  sem inar.

Mr. M orrison p o in ted  out th a t  because th e  danger 
Is not immediate enough we are  ap t to  f e e l  n o th in g  need 
b® done y e t. Mr* Rosenstock-Huessy ag reed , and p o in ted  out
a parallel to  our fa c u lty  s i tu a t io n  in  th e  Catholic Church, 
which twenty years ago began to  la y  plans f o r  a Church 
Council to  mmM  reform th e  e ducat Ion  o f th e  clergy*
D esp ite  th e i r  h igh  m orale , the  im pact o f modern c i v i l i z a t i o n  
asked fo r  new means to  b o ls te r  t h e i r  e f f ic ie n c y  in c a rry in g  
on the  chinch t r a d i t i o n .  In  our c o lle g e s  today faculties 
are not familiar w ith  what i s  going on in  departments o th e r  
than t h e i r  own. An h is to r ia n ,  fo r  example, I s  s u b je c t to
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a® many' o u ts id e  In f lu en c e s , such as newspapers* radio, and 
asseolations’of all kind®, that he reads V alues gathered from 
these sources into the study ©f h is  material. He deem % 
get an Wxehange of thought with other departments witfcL 
which to purify the principle® of his own thought, we haw® 
to examine the  forces th a t  make us th in k , not only th e  
thoughts themselves. Whether one write# that Europe "was" 
or 11 is" a g re a t c lw lliz a  t lo n  1® a differentiation of 
'deeisiwe significance. But in h is to ry  hooks today i t  becomes 
merely an accidental statement. A teacher ought to know 
what his students are required to learn In other departments® 
We could take a p ro sp ec tiv e  teacher, after graduate school 
experience, and have him spend a year getting a whole view 
of th e  college* o f f  reshm an, sophomore* Junior, and s e n io r  
courses. This would make fo r  cooperation among d i f f e r e n t  
departments? and by g e t t in g  to  know to  what influences 
s tu d en ts  are exposed th e  p ro sp ec tiv e  te a c h e r  w i l l  be ab le  to  
see more c le a r ly  what is important to teach, and will know 
what eaeh of us is talking about. A® long as departmental 
c a te g o r ie s  dominate out th in k in g , and s p e c ia liz e d  terminology 
dom inates our speech we s h a l l  no t be ab le  to  a t ta c k  problems 
of the fu tu re  to g e th e r , and any attem pt to  speak to g e th e r , 
such as this we a re  engaged in , w i l l  f a l l .  Bow we a re  no t 
in te r e s te d  even in  departm ents o th e r  than  our own«

Mr* Jen sen , r e f e r r in g  to  th e  d i f f e r e n t  fa sh io n s  of 
c r i t ic is m  that have p re v a ile d  in  th e  l a s t  two decades: 
the  ’ p sy ch o lo g ica l' school of c r i t ic i s m ,  the* F redd ian ' , then  
th e  ’Marxian1 and mow th e  I.A .R ich a rd s  sch o o l» one fa sh io n  
fo llow ing  an o th e r, po in ted  out the lack of l a s t i n g  u se fu ln ess  
of o v e ra p e c ia liz e d  p o in ts  o f view.

Mr. Rosenatook-Huessy th en  d e sc r ib e d  the  way th e  staff 
of th e  Academy o f Labor in  the  U n iv e rs ity  of F ra n k fo rt, of 
Which he was th e  head, was in te g ra te d . , , u

Cat tL PhA,
A d is c u ss io n  then ensued concerning the.appointment of 

B ertrand  R u sse ll to  C ity  C ollege In  Hew York? Mr. Choukas 
s a id  t h a t  th i s  was an i l l u s t r a t i o n  of the  danger of o u ts id e  
in fluences*  Mr. Rosenttock-H uesay s a id  th a t  the  event showed 
that te ae h d rs  were q u ite  unprepared , and in  th e  face of such 
a s i tu a t io n  i t  i s  up to  us to  pu t our own house in  o rd e r.
For th e se  a t ta c k s  a re  based on th e  assum ption th a t  a c o lle g e  
swstff is a bundle of individual v o ic e s  only* As a result of 
in te rn a l  In te g ra t io n  in  th e  co lleg e  fa c u lty , w ith  d i f f e r e n t  
mpn in  different fields, psychology, h is to ry , l i t e r a t u r e ,  
doing th e  same th in g  in  different ways, not on ly  will there 
be an increase in s t a f f  prestige, b u t the  power of th e  s t a f f s  
of the various c o lle g e s  will a t  th e  same tim e become Invincible* 

other groups w ait until it i s  n e a rly  too  l a t e .  I t  i s  th e  
pride o f men t r a in e d  in  th e  l i b e r a l  a r t s  th a t  they  can a c t  t© anticipate danger.
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In re p ly  to  a q u estio n  by Mr. Karwaski Professor Rosenstoek 

Hussey said th a t  If only te n  men were fully devoted to th e  ta sk  
of In te g ra t io n , a l l  the other men on the faculty would be 
helpedi Put them r e a l ly  In  the situation and we will a l l  find 
-ourself®s in a more r e a l  s i tu a t io n .  Mr. K is se ls*  brought out 

u the p o in t tha t-these  'interne®1 would, subsequent to  t h e i r  training, be in demand a t  o th e r institution®, and on th e  b a s is  
of reputation made elsew here add prestige to  our undertaking. 
P ro fe sso r Rosenstock-Huessy stated h is  hope th a t  fo r  suoh a 
s e r f ic e  to  all colleges a g ra n t could  be secured  from an 
ed u ca tio n a l foundation . In  any ea se , th e  a d m in is tra tio n  could 
begin with re ry  l i t t l e  a d d it io n a l  outlay o f money.

The q u e s tio n  of q u a l i f ic a t io n s  was r a is e d ,  and th e  group 
seemed to  agree th a t  at l e a s t  two years of graduate work would 
be required, Mr. Karwoski asked i f  th e  fa c u lty  a t  Dartmouth 
was good enough to  t r a i n  th e  men in  the  sem inar. Mr. Roeenstock- 
Huessy sa id  th a t  it wasn* t  a q u e s tio n  of s tan d a rd s  here th a t  had 
had to  be compared w ith  th o se  o f o th e r  c o lle g e s , but one of 
c re a tin g  a new and unique o p p o rtu n ity . Mr. M orrison added th a t  
such a p ro f e s s o r ia l  sem inar would be In  line w ith  Dartmouth* s 
t r a d i t io n a l  emphasis on good teach in g  and th a t  hence we might 
p ro p erly  take  the lead  in  e s ta b l is h in g  it. F urtherm ore, i t  was 
Said , th e  group of young men th e m se lfe s , as a group, would be 
most o f t h e i r  own e d u o a tlfe  work. The fa c u lty  would le$& 
sympathy and encouragement and exchange flew s w ith  them, but th ey , 
th rough q u e s tio n in g , o b s s r r a t lo n , and comparing notes, would 
do the  main jo b .

x  D iscussion  co n tinued  w ith  a f u r th e r  exam ination of aims
and techn iques o f th e  i n t e r c h i p .  I t  was s ta te d  th a t  by spending 
such a year a fu tu re  teacher in  any one f i e ld  would be ab le  
to  outgrow th e  p a r t i c u l a r  * frame o f reference*  on th a t  su b je c t 
and see th a t  so c io lo g y , psychology, and l i t e r a t u r e  were r e a l l y  
d i f f e r e n t  parts of the  same e d u ca tio n a l problem . With this 
broader flew  a young in te rn e  would achieve a deeper understand ing  
of th e  fu n c tio n  o f th e  te a c h e r ,  Mr. Rosenstock-Huessy In te rp re te d  
such an interneship by d e a lin g  a t  some le n g th ' with the  
i n s t i t u t i o n  of th e  ' p r iv a t  dozent* in  th e  German u n i r e r s i ty ,  T-® 
s tim u la tio n  to  re se a rc h , Independent te ac h in g , and s c h o la rsh ip  
g lfe n  by th i s  i n s t i t u t i o n  was rem arkab le, and th e  re p u ta t io n  of 
German s c h o la rsh ip  was I t s  f r u i t .  He po in ted  out th a t  such an 
in s t i t u t i o n  would not be fe a s ib le  in  America. The p ro f e s s o r ia l  
sem inar, how erer, would be w ith in  our ed u ca tio n a l t r a d i t i o n  and 
might fu rn ish  as v igorous a stimulation to  our academic l i f e .

D iscussion  continued now over th e  r& lue th a t  might be 
d e riv ed  by a man who knee n o th ing  o f th e  n a tu ra l  sciences were 
he to  iM B i two months in  th e  science d iv is io n .  Mr. Connell 
thought l i t t l e  or no th ing  o f va lue  cou ld  be ga ined . I t  was
brought out th a t  the  Interne might g a in  an insight in to  th e  
use of s c i e n t i f i c  terminology th a t  had been imported Into o th er 
branches o f le a rn in g , and th a t  he would g a in  some understand ing  
of a frame o f re fe re n ce  to which h is  s tu d en ts  would be exposed.
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Mr* .Benesset referred to the extreme Interest shown 
In the p o s s ib i l i ty  of such a professorial seminar, and 
mowed that a eommittee be appointed by th e  chairm an to  
draft a plan for sueh a group at Dartmouth, The motion 
was c a r r ie d  unanimously* The meeting then adjourned#

0 *A.Hoot
S.F.Little



April 10, 1940

The next meeting of the Rosenstock-Huessy 
seminar will be on Monday, April at 7 : 30 in 
Sanborn House. ^

I am enclosing a copy of the report submitted 
by the committee which was appointed to draft a plan 
to be used as a basis of discussion for the proposed 
"Graduate Interneship in College Teaching". You 
will note that the committee report is simply 
descriptive of the proposed plan. It does not 
include any discussion of the general educational 
import of the proposed Interneship. An explicit 
statement on that topic would be made later if the 
group reports the project to the administration.

Arthur E. Jensen



REPORT OF COMMITTEE

At the request of the seminar group, the undersigned were 
appointed by the chairman as a committee to draft a plan for the 
proposed "professorial seminar" or "teachers' interneship".

We are not sure that we fully understand the idea of the 
group as to the purpose of the proposed seminar. In general, however, 
we gathered from the discussion at the last meeting that the 
"interneship" would aim to provide certain graduate students who 
have done advanced work in their special fields with a fully- 
dimensioned understanding of the purposes and methods of the college 
and of the college’s opportunities for service to society, and thereby 
to give them a maturely formulated idea of how to fit themselves into 
the scheme of the college and to handle their teaching in their own 
fields. In short, it would add teacher-training of the highest order 
to training in special scholarship.

We have assumed this as a purpose and have tried to implement 
it by the program described below. We have intentionally been quite 
specific in our proposals, not because we believe they are all 
sound and intend to defend them, nor because we have any illusion 
that they represent the ideas of all members of the group. We have 
hoped,-however, that by being specific we could provoke intelligent 
and purposeful discussion, out of which might arise a better and more 
complete scheme.

With the understanding, then, that you will consider this as a 
preliminary sketch and not as a finished blue-print, we submit to you 
the following conditions for the proposed seminar:

MEMBERSHIP
1. That it be open only to men who have acquired an advanced know­

ledge of one special field, as indicated normally by the completion 
of at least the residence requirements for a Ph.D. degree.

2. That such men shall be chosen by a selective system based on the 
following factors:

a. thoroughness of graduate training
b. personal qualifications
c. representation of varied college & university backgrounds
d. ̂ representation of varied departmental fields

ORGANIZATION
3. That the proposed study shall involve a minimum of one academic 

year.
4. That it be called: "Graduate Interneship in College Teaching".
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5. No arbitrary form of organization should be imposed on these men, 
but we should expect that they would wish to form a group organ­
ization of their own in order to pursue their study here more 
effectively. They might, for example, elect their own officers, 
schedule their activities, live together in a single residence 
hall or arrange a group headquarters, eat together, etc.

6. Instruction. If the group is composed of mature men with a clear 
purpose, we should not foresee the necessity of any formal 
instructional staff composed of members of the Dartmouth faculty. 
Initiative in this respect should come primarily from the 
graduates themselves; the part that members of the faculty might 
play is suggested below in various items of the proposed work 
schedule.
THE YEAR'S WORK

7. At beginning of the year: orientation meetings.
Introduction to the general organization of the College;
statement of the College purpose; comparison with the purposes
of other types of educational institutions; consideration of
the group’s purpose here.

8. First part of the year: to be devoted to a study of education in 
Freshman year.

General survey of the kind of men in the class - secondary 
education - geographical spread - social background, etc.

Observation of methods used in Freshman Week to orient the 
class in the College.

Attendance at several courses which Freshmen take, to observe 
not only how but what they are t aught.

Personal interviews with a number of Freshmen - and a suffi­
cient number with each man so that a friendly relationship 
might be established and the graduate student might gain 
some realization of the freshman's problems - how he is 
adjusting himself to his new environment - what he is 
getting out of his courses - what he seems to need most, etc.

9. Second part of the year: to be devoted to a study of education in 
Sophomore year.

Knowledge of range of courses open to Sophomores and the 
student's problem of selection.

Attendance at a number of Sophomore courses.
Personal interviews with Sophomores.
Study of the College's disciplinary system and what it does 
arid does not achieve.

Study of the system of quizzes, hour examinations, semester 
examinations and the grading system.

Study of the extra-curricular activities, fraternities, 
athletics, social life, etc.

Study of vocational guidance and problem of selecting the 
major.
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10. Third part of the year; to be devoted to a study of education in 
Junior and Senior years.

The problems of the major study. Statements by departmental 
chairmen as to the nature and purpose of major programs in 
specific fields. Conferences with major advisers.

How did students choose their major, are they satisfied with 
it - in Junior year? - in the last half of Senior year?
- is it giving them what they need? What weight should be 
attached to vocational values? cultural values? preparation 
for graduate work?

Attendance at most of the courses constituting a major 
sequence.

What other courses do students take in Junior and Senior 
years, and what are their relationships to the major?

By the end of Senior year, what important courses or fields 
in a liberal arts education has the student missed 
completely?

Personal interviews, particularly with Seniors. Have they 
felt the last year or so wasted? Will their major be of 
any "use" to them? Should they have survey courses in 
senior year? Etc.

11. Fourth part of the year: to be devoted to a criticism and evalua- 
tion of the entire process they have observed: curriculum, teach­
ing method, faculty, student's personal and social development, 
athletics, extra-curricular work, etc. To be in the form of a 
seminar attempting to integrate the learnings achieved, to make 
constructive criticisms, and, if possible, to evolve a more 
coherent educational theory and method. Preparation of a written 
group report to the Dean of the College presenting any conclusions 
that may have been reached?

12. Method of study. The process of observation described above 
would be supplemented by regular meetings throughout the year to 
discuss as a group the educational processes being observed, to 
criticize and evaluate them. The group would draw into these 
meetings members of the faculty willing to discuss the particular 
problem of each meeting. Particular effort should be made to 
discuss problems not merely in connection with their solution at 
Dartmouth but with reference to their solution at other institu­
tions . Study of the general curricular set-up, special features, 
educational experiments, etc. of such institutions as Princeton, 
Stanford, Reed, Rollins, Antioch, the University of Chicago,
St. John's, Harvard, Yale, etc. should be brought into discussions 
of such problems as the curriculum of Freshman and Sophomore year, 
the majoh, tutorial system, honors work, three- and four-course 
system, the House Plan grades, cuts, extra-curricular activities, 
social problems, etc.

13. Professional and social contacts with such members of the Dartmouth 
faculty as will tolerate same.

14. Occasional lectures by visiting educators?
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15. Research work. It is natural that graduate students seriously 

interested in their own fields should continue this interest 
while at Dartmouth. While no rule can he formulated as to this, 
in order to preserve opportunity for the study of undergraduate 
education outlined above, it should be generally understood that 
prolonged or serious research, preparation of dissertations, etc. 
would defeat the purpose of the graduate interneship and should be 
eschewed.

16. Practice teaching. While practice teaching would probably be 
desired by graduate internes, and might help subsequently in 
their getting jobs, our feeling is that teaching regular academic 
courses should not be permitted for the following reasons:

a. from the standpoint of merely gaining experience, one year 
is not much anyway; experience will ultimately be gained 
in the normal way over a period of years.

b. even one three-hour course can absorb a great deal of a 
beginner’s available time; this would defeat the purpose 
of the Interneship.

c. internes teaching in regular departmental courses would 
complicate teaching schedules, and it is barely possible 
that some departments might not want internes teaching 
their courses.

On the other hand, some teaching experience is admittedly helpful. 
It is suggested as a possibility that each interne might meet 
about once a week with a group of students on an informal and 
extra-curricular basis. The group might be major students in the 
interne's own field, or some other group according to his special 
Interests. These informal groups could serve as useful aids to 
the students themselves, and as fields for testing educational 
methods discussed in the graduate seminar.

17. Any program of work decided upon in advance should be regarded as 
tentative and subject to change as experience with the project 
develops.

Respectfully submitted,
W. W. Ballard 
M. E. Choukas 
H. S. Morrison



■Report o f  m e e t i n g  o f  A p r i l  2 2 ,1 9 4 0

At t h e  o p e n i n g o f  t n e  nee  l i n g  trio c h a i r m a n  c a l l e d  on i.Ir. H o r t o n  t o  
d i s c u s s  t h e  ' D a r t n o u t h  i n t e r n s h i p  i n  t h e  l i _ , . i t  o f  n i s  e x p e t i e n c e  w i t h  
s i m i l a r  e d u c a t i o n a l  p r o j e c t s .  Hr.  H o t t c n d r e w  p a r a l e l l s  b e t w e e n  t n e  
i n t e r s h i p  p l a n  and t h e  w o rk sh o p  movement  f o r  t e a  c h e r 3 .  The g e n e r a l  i d e  i  
o f  t h e  wo rk shop  m ovem en t , he s a i d , i s  t h a t  t e a c h e r s  f r om  v a r i o u s  
f i e l d s  come t o g e t h e r  t o  d i  3c u s s  t h e i r  p r o b l e m s  i n  common*£l l e  wen t  on 
t© s a y  t h a t  i n  p r a c t i s e  t h i s  m o venen t  h a s  l é d  t© a v a l u a b l e  i n t e r c h a n g e  of 
ideas-on e d u c a t i o n  an d  t o  a  m i n e r a l  b r o a d e n i n g  o f  t h e  p e r s p e c t i v e  o f  t n e  
t e a c h e r s  p a r t i c i p a t i n g .  Hr .  H o r t o n  s a i d  t n a t  t n e  i d e a s  o f  t n e  i n t e r n s h i p  
p l a n  and t h e  w ork shop  m w j a e n t  a r e  b a s i c a l l y  t h e  s am e ; e x c e p t  t h a t  
t h e  f o r m e r  p l a n i s  d e s i g n e d  f o r  g r a d u a t e  s t u d e n t s , a n d  t h e  l a t t e r  f o r  
p r a c t i s i n g  t e a c h e r s .  Tie c o n c l u d e d  by s a y i n g  t h a t  the  Q e n e r a l  E d u c a t i o n  
H oard  a l r e a d y  s u p p o r t s  s u c h  p r o j e c t s  a s  t . ;e  w o rk sh o p  m o v e m e n t , a n d  t h a t  i t  
would  s u p p o r t  a c a r e f u l l y  c o n c e i v e d  i n t e r n s h i p  p l a n .

A f t e r  Hr H o r t e n ’ s d i s c u s s i o n  o f  t h e  p l a n . t n e  r e p o r t  o f  t h e  c o m m i t t e e  
was a c c e p t e d  i n t o  t h e  p r o c e e d i n g s  o f  t h e  s e m i n a r » a n d t h e  c o m m i t t e e  was 
d i s c h a r g e d  wiMs. t h a n k s .  The i m p l i c a t i o n s  o f  two ac  c e g t a n d e , h o w e v e r , were  
t h a t  t h e s e  would  be g e n e r  i.l d i s c u s  si  or: o f  t h e  i n d i v i d u a l  j o i n t s  i n  t h e  
r e p o r t  b i f  o r 1® i t  was a c c e p t e d  i n  d e t a i l  , a n d  t h a t  t h e  n n b e r ö  o f  tne  
s e m i n a r  v~ r  r a t  l i b e r t y  t o  chan je t h e  r e p o r t  -whereever  n e c e s s a r y .





Rosenstook-Huessy Faculty Seminal*
A pril 29, 1940

Mr. Jensen read  the  m inutes of the  preceding meeting and 
urged the members present to  d iscu ss  th e  re p o rt on th e  
p ro fe s s o r ia l  seminar w ith emphasis on i t s  r e a l  purpose and 
meaning, r a th e r  th an  spend tim e on a d m in is tra tiv e  d e t a i l s .
Mr. Jensen  then  read  p a r ts  o f two l e t t e r s ,  one from P ro f.
Em eritus Vernon, and one from p ro f . George Morgan of Duke*
Both ardently championed the  p ro posa l.

The e a r ly  d isc u ss io n  c en te re d  around Mr. G u th rie ’ s 
o b jec tio n  th a t  the proposed in te rn e sh ip  d id  not f i t  in to  
our o r ig in a l  purpose.

Mr. Connell* who had e a r l i e r  suggested  th a t  th e  group 
t ry  them selves as "Guinea p ig s"  before  inviting anyone e ls e  
up here now d e c la red  th a t  the duty of professors was f i r s t  to  
th e  u n d e rg ra d u a te s ..Mr. RoaenstOck-Ruessy d e c la red  then  th a t  
we must s t a r t  w ith th e  staff f i r s t  because we cannot d eal 
w ith the  undergraduates until we a re  one s p i r i t  ourselves*

Discussion ensued over th e  p o s s ib i l i ty  of having one 
or two men on th e  fa c u lty  go through th e  program designed fo r  
the  in te rn e s . Mr. Roaenstock-Huessy d e c la re d  th a t  one man 
should be left |re@, to  be Informed a l l  the tim e of what i s  
going on, but i t  would be u s e le s s  to have only one man go 
through th e  program, since  it depends on sev e ra l men going 
through w ith  it, and the  re  a to f  us p a r t ic ip a t in g  in d i r e c t ly .
But more im portant i s  the n e c e s s ity  of having people who are  
e n t i r e ly  free from v e s te d  i n t e r e s t s .  I f  i t  i s  to  be done 
w holeheartedly  th e re  must be no in te r fe re n c e  from such i n t e r e s t s .  
For men on th e  fa c u lty  to  do i t ,  th e re  would be th e  very  r e a l  
d i f f i c u l ty  of being  " p r a c t i c a l” in  th e  face of th e  a d m in is tr a t io n , , 
and su p e r io r  men in th e  department. M atters  of prom otion and 
Job ho ld ing  would p reven t th e  singleness of purpose which 
th e  task would re q u ire . Mr. C onnell h e ld  th a t  members o f th e  
staff could  In t h e i r  f re e  tim e s i t  in on t h e i r  co lleag u es  
cou rses, meet w ith  men in  d i f f e r e n t  departm en ts, and g e t as 
much b e n e f it  t h i s  was as i f  a sm all group of young men were 
here .

A fte r  more g en era l d is c u ss io n  Mr. B * lla rd  d e c la red  i t  
was not wise to  get opst graduates to  undertake t h i s  Job when 
members of t h i s  group were s t i l l  unconvinced. He recommended th h t 
members of th i s  group t r y  th e  program on themselves f o r s t ,  Mr. 
u s in g 's a id  th a t  th e re  were so many pressures on th e  faculty that 
they could not keep up th e  a p a r t to  go through with it. For 
this reason  Mr. Rosenstock-Hueasy suggested one permanent a s s i s t a n t  from the  o u ts id e  to be responsible fo r  th in g s  happening on time 
and fo r  ty in g  the group together. Mr. Ballard skid th a t  he thought 
it would be possible fo r  an executive committee of five from the 
faculty to  be responsible fob th e  experiment next year, and that
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If anyth ing  were accomplished next year, th e  group could
asis the 'administration fo r money to  in v i te  outsiders the year
after.

Mr. Guthrie th en  moved th a t  the group go on reco rd  as 
favoring a preliminary year, next yea#, to  engage in  a program 
which had been suggested  fo r the graduate  fe llo w s . This was 
ca r r i e d .

Mr. B a lla rd  moved th a t  th e  chairm an appoint an executive committee 
o f fiv e  men to  d r a f t  a program fo r the  preliminary year to  
re p o rt to  the  f u l l  group b efo re  commencement. I f  that d a te  were 
not possible, they might l a t e r  sand a mimeograph re p o r t  a t 
a l a t e r  d a te . The motion was c a r r ie d .

T; e m eeting adjourned with a unanimous v o te  of a p p re c ia tio n  
to  Mr. Rosenstock-Huessy fo r  his labors in  b e h a lf  of the  
conference.
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Ap p l i e d  s c i e n c e  v er s us  r e p r e s e n t a t i v e  educ ati on

1. I s  i t :  Time and S p a c e ,  o r :  When and Where?

By Mr. K a r w o s k i ’ s w a r n i n g  a g a i n s t  an  u n c r i t i c a l  u s e  o f  ’ t i m e ’ 
and  ' s p a c e ’ , t h e  d i s c u s s i o n  o f  t h e s e  t e r m s  i s  p r e c i p i t a t e d .

I  s a i d  t h a t ,  u n d e r  t h e  p r e s s u r e  o f  a t e c h n i c a l i z e d  w o r l d ,  man 
was l e f t  w i t h o u t  an  a n s w e r  t o  h i s  q u e s t i o n :  When s h a l l  I  a c t ,  m a r r y ,  
t r a v e l ,  s t u d y ?  Where do I  b e l o n g ?  Where a r e  t h e  b o u n d a r i e s  f o r  my 
home and my p e o p l e ?  I n d u s t r y  h a s  no a n s w e r  f o r  t h e s e  q u e s t i o n s ;  t h e  
w hol e  a im o f  i n d u s t r y  b e i n g  t h e  v i c t o r y  o v e r  t i m e  and  s p a c e .  When 
t e c h n i c s  a r e  p e r f e c t ,  we may h a v e  a n y t h i n g  an yw here  a t  an y  moment .

Now, t h e  w or ds  "when" and " w h e r e "  a r e  by no means  so g e n e r a l  
a s  Time o r  S p a c e .  "When" and "Where"  a r e  t h e  p e r s o n a l  and c o n c r e t e  
s t a r t i n g  p o i n t s  f o r  a r e a s s e s s m e n t  o f  t h e  b i g  w ord s  Time and S p a c e .

I t  i s  t r u e ,  t h e  f a c t  t h a t  t h e r e  s h o u l d  be a d i s t i n c t i o n  b e ­
tw een  t h e  d o m i n a t i n g  s c i e n t i f i c  g e n e r a l i t i e s  o f  o u r  i n d u s t r i a l  c i v i l ­
i z a t i o n  and t h e  new q u e s t i o n s ,  t h i s  i n  i t s e l f ,  c o n s t i t u t e s  t h e  e d u c a ­
t i o n a l  d i l e m m a ,  t o d a y .  B u t  a s k  t h e  q u e s t i o n s  we m u s t .  And we m u s t  
a s k  them w i t h  t h e  n a i v e  f a i t h  t h a t ,  i n  one  way o r  a n o t h e r ,  t h e  r i g h t  
c o n c e p t s  o f  t i m e  and s p a c e  mueC be c o m p h r e n s i v e  e n o u g h  t o  a n s w e r  o u r  
q u e s t i o n  a b o u t  t i m e  and s p a c e .

The a b y s m a l  d i f f e r e n c e  b e t w e e n  t h e  i n d u s t r i a l  c o n c e p t  o f  t i m e  
and s p a c e ,  and o u r  c o n c r e t e ,  human,  t i m e  and s p a c e ,  may be a d m i t t e d .  
However ,  s i n c e  we m ee t  h e r e  f r om  d i f f e r e n t  ways  o f  l i f e ,  f r o m  d i f f e r  
e n t  d e p a r t m e n t s  and c r e e d s ,  we m u s t  c l i n g  t o  t h e  c o n v i c t i o n  t h a t  i n  
an y  moment,  a new u n d e r s t a n d i n g  i s  p o s s i b l e .  T h i s  new u n d e r s t a n d i n g  
w i l l  hav e  t o  s u r m o u n t  t h e  chasm b e t w e e n  t h e  p r e d o m i n a n t  s c i e n t i f i c  
u s a g e  and t h e  common-man-u sage.  The s c i e n t i s t ,  t h e  w o r k e r ,  t h e  s t u ­
d e n t ,  a l l  i n  t h e i r  q u a l i t y  a s  human b e i n g s - n o t  a s  S c i e n t i s t s  o r  a s  
w o r k e r s - a r e  c o m p e l l e d  t o d a y  t o  k e e p  f i t ,  t o  k e e p  g o i n g ,  i n  a way no 
o t h e r  g e n e r a t i o n  was r e q u i r e d  t o  d o .  And n o b o d y ,  i n  t h e  l o n g  r u n ,  ca n  
s u s t a i n  two d i f f e r e n t  n o t i o n s  a b o u t  t i m e  and s p a c e ,  one  s c i e n t i f i c ,  
one f o r  h i s  own l i f e .  O r ,  he  and s o c i e t y  w i l l  d i s i n t e g r a t e .

Now, we p r o b a b l y  j u s t  have  t o  p u t  t h e s e  b i g  w ord s  i n t o  a n o t h e r  
d r a w e r .  T o d ay ,  m o s t  t h i n g s  a r e  known t o r iu a n ;  b u t  u s u a l l y ,  t h e y  a r e  
l y i n g  i n  t h e  wrong d r a w e r .  The v e r y  f a c t  t h a t  t h e  b i g  p r o b l e m s  o f  
E i n s t e i n  and J e a n s  a b o u t  t i m e  and s p a c e ,  and o u r  b i o g r a p h i c a l  r i d d l e s , 
a r e  n o t  i m m e d i a t e l y  a s s o c i a t e d  i n  o u r  b r a i n ,  p o i n t s  o u t  t h a t  t i m e  and 
s p a c e  a r e  k e p t  i n  a wrong d r a w e r ;  i n  o u r  t i m e .

Our a t t e m p t  t o  r e - i d e n t i f y  t h e  two ,  comes a s  a  s u r p r i s e  b e ­
c a u s e  f o r  t h e  l a s t  c e n t u r i e s ,  t h e  a n t h r o p o m o r p h i c  s i g h  o f  t h e  m o r t a l :  
How l o n g  may I  l i v e ?  Where i s  my home? seemed  t o o  p e r s o n a l , t o o  s u b ­
j e c t i v e .  S c i e n c e  was g o i n g  t o  g e t  r i d  o f  t h e  a n t h p o m o r p h i c  f e a t u r e s
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o f  i t s  c o n c e p t s .  The s u b j e c t i v e  a s p e c t  o f  t i m e  and s p a c e  seemed t o  
d e f i l e  t h e  u n i v e r s a l i t y  o f  t h e  f u n d a m e n t a l  c o n c e p t s  o f  n a t u r a l  s c i ­
e n c e .  Hence t h e  p h i l o s o p h y  and t h e  s c i e n c e s  o f  n a t u r e  r e d u c e d  s p a c e  
t o  t h e  s p a c e  o f  t h r e e  d i m e n s i o n s .  T h i s  i s  t h e  s p a c e  i n  w h i c h  s e p a r a t e  
b o d i e s  move,  a s p a c e  t h a t  n e c e s s a r i l y  i s  b i g g e r  t h a n  a n y  sum o f  t h i n g s ,  
o r  t h a n  o b j e c t s  t h a t  a r e  f o u n d  w i t h i n  i t .  A l s o ,  t h i s  s p a c e  h a s  a u n i t y  
t h a t  t r i u m p h s  o v e r  a l l  i n n e r  p a r t i t i o n s .  The c o n c e p t  o f  " N a t u r e ” d e ­
pends  on p u r i f y i n g  t h i s  s p a c e  f r om  w i t c h e s  and f a i r i e s  and g h o s t s  and 
t r a n s c e n d e n t a l i s m ,  and o f  b r e a k i n g  down a l l  t h e  d i f f e r e n t  q u a l i t i e s  o f  
a s a c r e d  and a l e s s  s a c r e d  p a r t ,  a h i g h e r  and a l o w e r  r a n k  b e t w e e n  
t h i n g s  i n  t h i s  s p a c e .

Now, t o  t h e  human b e i n g ,  t h i s  s p a c e  i s  o n l y  one s i d e  o f  h i s  
s p a c e  e x p e r i e n c e .  And t h i s  i s  so  b e c a u s e  man s p e a k s .  The u n c o n s c i o u s ,  
n o t - s p e a k i n g  a n i m a l  may o r  may n o t  b e ,  a p a r t  o f  n a t u r e  and o f  t h e  
o u t e r  w o r l d .  S p e a k i n g  man, by s p e a k i n g ,  e s t a b l i s h e s  s o c i a l  r e l a t i o n s  
w h i c h  have  t h e  q u a l i t y  o f  i n w a r d n e s s  and i n s i d e d n e s s .  Anybody who 
t a l k s  t o  somebody e l s e -  and we s h a l l  d e a l  w i t h  t h e  p r o c e s s  a t  g r e a t  
l e n g t h  i n  t h e  f o l l o w i n g  m e e t i n g s -  i s  i n c o r p o r a t e d  i n t o  an  i n n e r  s p a c e .
You y o u r s e l f ,  r e a d i n g  t h i s  p a p e r ,  a r e  by r e a d i n g  i t ,  p a r t i c i p a t i n g  i n  
s o m e t h i n g  t h a t  i s  d e f i n i t e l y  a p a r t  f r om  t h e  l i f e  o f  t h e  w o r l d  a b o u t  
w h ic h  we a r e  c o n v e r s i n g .  T h i s  i n n e r  s p a c e ,  e x i s t i n g  i n  a n y  l i v i n g  o r ­
g a n i s m ,  i s  a c o n d i t i o  s i n e  qua no n  o f  o u r  c o n c e p t  o f  s p a c e .  The s p a c e  
o f  p h y s i c s  i s  b a l a n c e d  by t h e  i n n e r  s p a c e  o f  t h e  r e p u b l i c  o f  p h y s i c i s t s .  
Dead t h i n g s  a r e  v i ew e d  i n  t h e  l i g h t  o f  t h e  one t h r e e - d i m e n s i o n a l  s p a c e  
o f  o u r  i n t u i t i o n .  H ow ever ,  we e n v i s u a l i z e  and f o r m u l a t e  t h i s  e x t e r n a l  
s p a c e  o n l y  i n  v e r t u  o f  o u r  l i v i n g  w i t h i n  one  i n t e r n a l  s p a c e  o f  s c i e n t i f i c  
c o n v e r s a t i o n .  H ence ,  t h i s  i n t e r n a l  s p a c e  d o e s  n o t  c o i n c i d e  w i t h  o u r  body .  
As E i n s t e i n  h a s  shown,  i t  i n c l u d e s  a l l  t h o s e  who a g r e e  t o  p a r t i c i p a t e  
i n  t h e  r o l e  o f  t h e  s c i e n t i f i c  o b s e r v e r ,  and t h e r e w i t h ,  t o  become o f  one  
min d .  The u n i t y  o f  t h e  mind c o n s t i t u t e s  t h e  s i z e  and i n t e n s i t y  o f  t h i s  
i n n e r  s p a c e .  Where t h e r e  i s  one m ind ,  i n c o r p o r a t i o n  t a k e s  p l a c e .  And 
we a c t u a l l y  know o f  t h e  t h r e e - d i m e n s i o n a l  s p a c e  o n l y  by b e i n g  members 
o f  t h e  r e a s o n i n g  and a b s t r a c t i n g  com muni ty  o f  s c i e n t i s t s  and s c h o l a r s .  
O t h e r  c i v i l i z a t i o n s  e n t e r t a i n  d i f f e r e n t  n o t i o n s  o f  s p a c e ,  u n s c i e n t i f i c  
and t h e r e f o r e  n o t  t h r e e - d i m e n s i o n a l .  F i r s t  o f  a l l ,  t h e y  do n o t  s e e  
why a l l  s p a c e s  s h o u l d  fo r m  one s p a c e .  They a c k n o w l e d g e  t h e  p l u r a l i t y  
o f  w o r l d s .  And t h e  d i f f e r e n t  w o r l d s  a r e  u n d e r  d i f f e r e n t  g o v e r n m e n t  by 
d i f f e r e n t  powers  o r  d e i t i e s .  The e x t e r n a l  s p a c e ,  f u r t h e r m o r e ,  t o  them 
t u r n s  demonic  when a man d i s s o c i a t e s  h i m s e l f  f r o m  i t .  So,  t h e y  t r y  h a r d  
t o  s t a y  i n c o r p o r a t e d  i n t o  one d e f i n i t e ' s p a c e ,  f o r e v e r ,  p e r h a p s  one s a c ­
r e d  c o u n t r y ,  %ne Roman Empire  e t c .  e t c .

2 .  Modern Man I n c .

The modern  c o n c e p t  o f  s p a c e ,  t h e n ,  i s  t h e  c o p y r i g h t  o f  Modern 
Man, s p e l l e d  v / i t h  a c a p i t a l  l e t t e r  and i n  t h e  S i n g u l a r .  We c o n s t a n t l y
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c o n f u s e  man and men. I n  t h i s  c a s e ,  t h e  c o n c e p t  o f  s p a c e  a s  an  e x t e r n  
a l  u n i f i e d  t h r e e - d i m e n s i o n a l  l a w f u l  s y s t e m  o f  o b j e c t i v e  r e l a t i o n s  b e ­
tw een  o b j e c t s  i n  m o t i o n ,  i s  t h e  p r o d u c t  o f  Modern Man, I n c .  T h i s  
s c i e n t i f i c  e n t e r p r i s e  f o r  t h e  e x p l o r a t i o n  o f  N a t u r e  h a s  i n c o r p o r a t e d  
a l l  o f  u s ,  by m e r i t  o f  o u r  e d u c a t i o n .  Modren Man, I n c .  i s  an  e n t e r ­
p r i s e  f o r  p u s h i n g  t h e  b o u n d a r i e s  o f  o b j e c t i v e ,  u n i f i e d  t h r e e - d i m e n ­
s i o n a l  s p a c e  f u r t h e r  and f u r t h e r ,  a s  f a r  a s  p o s s i b l e .

I n  d o i n g  s o ,  i t  h a s  p r o d u c e d ,  among o t h e r  t h i n g s ,  t h e  modern 
s y s t e m  o f  p r o d u c t i o n .  The r e s u l t  i s  s e e n  i n  t h e  f a c t o r y  w he re  t h e  
new c o n c e p t  o f  s p a c e  i s  a p p l i e d  f o r  t h e  f i r s t  t i m e  t o  a human h a b i t ­
a t i o n .  The f a c t o r y  i s  a p a s s i n g  a r r a n g e m e n t ,  no  home.  P r o d u c t i o n  
no l o n g e r  t a k e s  p l a c e  i n  a home i n  w h i c h  g e n e r a t i o n s  a r e  e x p e c t e d  t o  
s u c c e e d  e a c h  o t h e r .  When t h e r e  i s  a r o o f  o v e r  t h e  f a c t o r y  i t  i s  a c ­
c i d e n t a l .  The a im i s  t o  r e - o r g a n i z e  n a t u r e ' s  e n e r g i e s  so t h a t  t h e y  
c o o p e r a t e  w i t h  man, w i t h  t h e  g r e a t e s t  s p o n t a n e i t y  p o s s i b l e .  By t e c h ­
n i c s ,  we c r e a t e  a s e c o n d  n a t u r e  t h a t  i s  s c i e n t i f i c a l l y  e l u c i d a t e d .
We do n o t  l e a v e  n a t u r e ,  we do n o t  go i n s i d e  i n  modern p r o d u c t i o n , w e  
e n t e r  i n t o  n a t u r e  a s  a p a r t  o f  i t .  Among t h e  ra w  m a t e r i a l s  and e n e r ­
g i e s  ( e l e c t r i c i t y ,  w a t e r ,  c o a l ,  i r o n , )  l a b o r - f o r c e s  a r e  f o u n d ,  t o o .

T h e s e  l a b o u r - f o r c e s , o r  ' l a b o u r 1, a r e  n o t  w o r k e r s  o r  l a b o u r e r s ,  
a s  o f  o l d .  And t h e i r  s h o r t l i v e d  a r r a n g e m e n t  i n  t h e  p r o c e s s  o f  p r o ­
d u c t i o n  i m p r e s s e s  a l l  o f  u s ,  a s  t h e  new f l e e t i n g  and p a s s i n g  t e c h n i  
c a l  fo rm  o f  human e x i s t e n c e .  N a t u r e ,  i n  t h e  f a c t o r y ,  r e a c h e s  man

What i s  t h e  m a t t e r ?  Do we e x a g g e r a t e ?  I  T h i n k  t h a t  t h i s  i s  
a s  s i m p l e  a s  an  e q u a t i o n .  N a t u r e ,  by d e f i n i t i o n ,  h a s  no i n n e r  p a r t  
i t i o n s  no i n n e r  s p a c e .  N a t u r a l ,  by d e f i n i t i o n ,  i s  t h a t  w h i c h  i s  e.c 
p e r i e n c e d  by o u r  s e n s e s  i n  t h e  o u t e r  w o r l d .  I n  t h i s  c o n c e p t ,  we can 
n e v e r  d i s c o v e r  any p r i v i l e g e  o f  an  " i n n e r  r e a l m " ,  j u s t  a s  l i t t l e  as  
t h e r e  i s  room f o r  God.

3 .  T i m e l e s s  Man.

I n  t h e  f a c t o r y ,  t h e  w o r k e r  i s  c o n s i d e r e d  a s  e n e r g y  l a i d  upon  
t h e  m a c h i n e r y ,  l i k e  w a t e r ,  i n  u n e n d i n g  s h i f t s .  Human n a t u r e ,  a s  com­
p a r e d  w i t h  o t h e r  e n e r g i e s ,  i s  i n e f f i c i e n t  i n  d u r a t i o n .  Thus  he  m u s t  
be  made i n t o  a w o r k e r - m o l e c u l a ,  c a l l e d  l a b o r ,  t h a t  i s  a v a i l a b l e  a l l  
t h e  t w e n t y - f o u r  h o u r s  o f  t h e  d a y .  Most  w r i t e r s  on t h e  s u b j e c t  d e a l  a t  
g r e a t  l e n g t h  w i t h  t h e  s p a c e - a s p e c t  o f  modern i n d u s t r y ,  on m e c h a n i z a t i o n  
m a s s e s ,  e t c .  I  w i s h  t o  c a l l  a t t e n t i o n  t o  t h e  f a c t  t h a t  i n d u s t r y  when 
d em an d in g  r^en, a s k s  f o r  a t i m e - m o l e c u l e  l a b o r ,  t h a t  i s  made up  o f  t h r e e  
o r  f o u r  i n d i v i d u a l s ,  and t h a t  t h e r e b y  c o v e r s  u p  t h e  w e a k n e s s  o f  t h e  
i n d i v i d u a l  a tom s  by r e p r e s e n t i n g  a t w e n t y - f o u r - h o u r - m o l e c u l e .  The i n ­
d i v i d u a l  w o r k e r  d i s a p p e a r s  b e h i n d  t h e  a b s t r a c t i o n  o f  a t w e n t y - f o u r - h o u r  
w o r k e r ,  c a l l e d  l a b o r ,  w i t h  an  o b j e c t i v e  nam e.  L a b o r  i s  a  t r i u m p h  o f  
s c i e n c e  s i n c e  man i s  h e r e  o b j e c t i f i e d  i n t o  s o m e t h i n g  n a t u r a l ,  a t h i n g  
o u t l a s t i n g  i t s  s h i f t i n g  c o m p o n e n t s . O n ly  when t h r e e  o r  f o u r  i n d i v i d u a l
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a r e  t a k e n  t o g e t h e r ,  do t h e y  become a m a tch  t o  t h e  i n c e s s a n t  i n d u s t r i a l  
p r o c e s s .  N a t u r e  h a s  one s p a c e  and no t im e  l i m i t s .  The s y s t e m  o f  C h i ­
ca g o  t o  k e e p  a l l  t h e  f o u r  t e r m s  o f  t h e  y e a r ,  i s  t h e  a p p l i c a t i o n  o f  i n ­
d u s t r y  t o  s t u d i e s .  The ' c o g  i n  t h e  m a c h i n e '  i s  a m o l e c u l e  composed  o f  
more t h a n  one i n d i v i d u a l .  We can:become p a r t s  o f  t h e  m ach in e  by  be 
coming e x c h a n g e a b l e  and l o s i n g  any  u n i q n e s s  i n  t im e  an d  s p a c e .  As ‘l a b ­
our1 ;man i s  a v a i l a b l e  i n  t h e  s p a c e  o f  t h i n g s .  The ' o n e  man'  who i s  t h e  
o b j e c t  o f  f a c t o r y  c a l c u l a t i o n  and i s  t h e  e f f e c t i v e  u n i t  o f  p r o d u c t i o n ,  
i s  composed o f  s e v e r a l  i n d i v i d u a l s .  ( I n  t h e  o l d e r  t i m e s ,  we had t h i s  
i d e a  em bo died  i n  t h e  s o l d i e r s  on g u a r d ) .  I t  i s  a w a r f a r e  w i t h  n a t u r e ,  
i n d u s t r y ,  and i n  war t i m e s ,  t h e r e  i s  no  d i f f e r e n c e  b e t w e e n  n i g h t  and 
d a y ,  i n  o u r  v i g i l a n c e .  P r o d u c t i o n  i s  g u a r a n t e e d  r e g a r d l e s s  o f  i n d i v i d ­
u a l s .  Our l a b o r  t r o u b l e s  and t h e  m y s t e r i e s  o f  c o l l e c t i v e  b a r g a i n i n g  
l a r g e l y  d e p e n d  n o t  on t h e  huge numbers  i n  s p a c e  b u t  on t h i s  p r o b le m  o f  
t h e  new a b s t r a c t i o n  o f  a t i m e l e s s  man f u n c t i o n i n g  i n  n a t u r a l  s p a c e ,  f o r  
e v e r ,  h o u r  a f t e r  h o u r ,  and c a l c u l a t e d  by h o u r s .  Any h o u r ,  f r o m  m i d ­
n i g h t  t o  m i d n i g h t ,  t h e  e n e r g i e s  f l o w .  And by b r e a k i n g  up ohe human e n ­
e r g i e  i n  h o u r s ,  and p a y i n g  man by t h e  h o u r ,  h i s  work c e a s e s  t o  be p e r ­
s o n a l .  I t  now f i t s  i n  t h e  o b j e c t i v e  scheme o f  t h e  n a t u r a l  p r o c e s s e s .  
S i n c e  i n d u s t r y  a b o l i s h e s  a n t h r o p o m o r p h i c a l  t h i n k i n g  a b o u t  t i m e  and  s p a c e ,  
M an ' s  c o n f u s i o n  a b o u t  h i s  when o r  w here  become u n a n s w e r a b l e ,  w i t h i n  t h e  
s p h e r e  o f  i n d u s t r y  and s c i e n c e .

The v e r y  e x i s t e n c e  o f  an  i n n e r  s p a c e  i s  d e n i e d .  The s m a l l e r  
b o d i e s  t h a t  t e s t i f i e d  t o  i t s  e x i s t e n c e ,  f a m i l y ,  body o f  C h r i s t ,  body  
p o l i t i c ,  d e g e n e r a t e .  The C o r p o r a t i o n s  a r e  t h e  m a s t e r m i n d s  o f  o u r  a g e ,  
a s  e v e r y b o d y  knows .  They a s c e r t a i n  t h a t  minimum o f  c o n c e r t e d  a c t i o n  
and u n a n i m i t y  w i t h o u t  w h i c h  w e ;w o u ld  be s t a r v e d .  B u t ,  a s  v/e a l s o  know,  
t h e i r ' s  i s  a p r e c a r i o u s  k i n d  o f  u n a n i m i t y .  T h e s e  huge  c o r p o r a t i o n s  l i v e  
s u b s t a n t i a l l y  on t h e  l o y a l t i e s  and r e s e r v e s  o f  p r e - i n d u s t r i a l  co m m uni ty  
l i f e .

I t  was o u r  p r o p o s i t i o n  t h a t  t h e s e  r e s e r v e s '  h av e  d i s a p p e a r e d .
The e x p l o i t a t i o n  o f  E u r o p e a n  t r a d i t i o n s  o r  o f  P u r i t a n  h e r i t a g e  i s  a t  an  
e n d .  The C o r p o r a t i o n s ,  t h e m s e l v e s ,  h o w e v e r ,  b e i n g  p r o j e c t e d ,  f r o m  
o u t e r  s p a c e  i n t o  t h e  i n n e r  s p a c e  o f  s o c i e t y  by s h e e r  n e c e s s i t y ,  w i t h ­
o u t  p r e p a r a t i o n ,  h a v e  no o r g a n s  f o r  t h e  r e g u l a r  r e p r o d u c t i o n  o f  human 
u n a n i m i t y  and i n n e r  s p a c e .  T h i s  i s  n o t  t h e i r  b u s i n e s s .  S t r i k e s  w i t h ­
o u t  end a r e  t h e  n a t u r a l  outcome o f  s u c h  a s i t u a t i o n .  The v e r y  e f f i c i e n ­
cy  o f  Modern Man, I n c . ,  i n  m a s t e r i n g  e x t e r n a l  s p a c e ,  i s  mak ing  him h e l p ­
l e s s  when he  s h o u l d  h a v e  power ' t o  u s w a r d ' ,  t h e  power  t o  c o m m u n ica t e  u n ­
a n i m i t y  and '^ to  i n c o r p o r a t e  p e o p l e  i n t o  one i n n e r  s p a c e .  The body  p o l ­
i t i c ,  i n c l u d i n g  i t s  s m a l l e s t  c e l l ,  Mr. E v e r y b o d y ,  a r e  d i s i n t e g r a t i n g  
u n d e r  t h e  s c o r n  h e a p e d  upo n  them by s c i e n c e .  They h a v e  b e e n  t o l d  t h a t  
t h e y  a r e  i r r a t i o n a l .  S c i e n c e  h a s  o v e r l o o k e d  t h e  d i f f e r e n c e  b e t w e e n  i r ­
r a t i o n a l  and i r r e a s o n a b l e . P e o p l e  who s p e a k  and c o m m u n i c a t e ,  a r e  i r ­
r a t i o n a l ,  and n o t  i r r e a s o n a b l e . The o u t e r  w o r l d  i s  r a t i o n a l ;  t h e  i n n e r  
r e a s o n a b l e .  The i n n e r  w o r l d  o p e r a t e s  when e v e r y b o d y  i s  on s p e a k i n g
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t e r m s  w i t h  e v e r y b o d y  e l s e .  The o u t e r  w o r l d  o p e r a t e s  when e v e r y t h i n g  
i s  e x p r e s s e d  i n  m a t h e m a t i c a l  t e r m s ,  l i k e  e v e r y t h i n g  e l s e .  Two u s a g e s  
o f  s p a c e ,  one s c i e n t i f i c ,  one p e r s o n a l ,  h av e  t o  be a c c e p t e d  and have  
t o  be r e c o n c i l e d  i n  t h e  f u t u r e .

4 .  The T h e o l o g i c a l  R e s i d u e  i n  S c i e n c e .

A s i m i l a r  s i t u a t i o n  e x i s t s  w i t h  r e g a r d  t o  t i m e .  Modern Man, 
I n c . ,  h a s  l o o k e d  upon t im e  a s  t h o u g h  t i m e  was known b e s t  i n  t h e  p a s t ,  
l e s s  w e l l  i n  t h e  p r e s e n t  and l e a s t  w e l l  i n  t h e  f u t u r e .  T h i s  may be 
t r u e  f o r  p h y s i c s .  I t  c e r t a i n l y  i s  j u s t  t h e  o p p o s i t e  w i t h  you and  me 
when we w a n t  t o  know wha t  t o  d o .  The o n l y  t h i n g  we a c t u a l l y  know i s  
t h a t  we m u s t  d i e ,  i n  t h e  f u t u r e .  A l l  o u r  k n o w le d g e  a b o u t  p a s t  and 
p r e s e n t  i s  p r e t t y  u n c e r t a i n ,  com pared t o  t h i s  one s t a b l e  c e r t a i n t y .
Even o u r  p a r e n t s  may o n l y  p r e t e n d  t o  be o u r  p a r e n t s .  Our f u t u r e ,  how ­
e v e r ,  i s  a b s o l u t e l y  g u a r a n t e e d .

A g a i n s t  t h i s ,  t h e  s c i e n t i s t  g o es  b a c k  t o  t h e  b e g i n n i n g ,  t o  
c a u s e s ,  t o  o r i g i n s .  The p r e s e n t  i s  e x p l a i n e d  by t h e  p a s t ;  t h e  f u t u r e  
i s  e x p l a i n e d  by t h e  p a s t  p l u s  t h e  p r e s e n t .  T h i s  h a s  b e e n  f o r m u l a t e d  
l i t e r a l l y  a s  t h e  e n d e a v o u r  o f  s c i e n c e ,  by L a p l a c e .

I n  t h i s  a r g u m e n t ,  a t h e o l o g i c a l  r e s i d u e  h a s  p e r c h e d ,  and h a s  
a l l o w e d  t h e  s c i e n t i s t s  t o  o p e r a t e  w i t h  a c o n c e p t  o f  t i m e  due t o  t h e o l ­
o g y ,  w i t h o u t  b e i n g  fo u n d  o u t .  They l i v e  on t h e o l o g y ,  i n  t h i s  r e s p e c t .  
The n a t u r a l  c o n c e p t  o f  t i m e  i s  s p o i l e d ,  t h a t  way.  I n  n a t u r e ,  we know 
n o t h i n g  o f  a p r e s e n t .  I n  n a t u r e ,  p a s t  and f u t u r e  i s  a l l  t h a t  we may 
d i s t i n g u i s h .  F o r ,  t h e  p r e s e n t  i s  a r a z o r b l a d e  on v/hich  i t  i s  i m p o s s ­
i b l e  t o  s t a n d  o r  t o  i n s i s t .  A l l  a t t e m p t s  t o  k e e p ,  f o r  n a t u r a l  t i m e ,  
t h e  t h r e e  d i m e n s i o n s  p a s t ,  p r e s e n t  and f u t u r e ,  m u s t  f a i l .  F o r  e x t e r ­
n a l  p r o c e s s e s  t h a t  a r e  v e r i f i a b l e  t h r o u g h  t h e  s e n s e s ,  p a s t  and f u t u r e  
a l o n e  a r e  m e a n i n g f u l  c o n c e p t s .  The l o a n  o f  t h e  s c i e n t i s t s  i s  q u i t e  
u n n e c e s s a r y ,  i t  wou ld  seem.  Why do t h e y  n e e d  a ' p r e s e n t ?  I n  m e d i e v a l  
t h e o l o g y ,  t h e  p r e s e n c e ,  t h e  r e a l  p r e s e n c e ,  t h e  o m n i p r e s e n c e ,  w e re  c e n ­
t r a l  q u e s t i o n s .  I t  shows t h e  s c i e n t i f i c  c o n t i n u i t y  o f  o u r  h i g h e r  
t h i n k i n g  t h a t  t h i s  a c h i e v e m e n t  o f  t h e  M i d d l e  Ages h a s  b e e n  r e s p e c t e d  
by n e a r l y  a l l  s c i e n t i s t s  t i l l  t o d a y .  When t h e  c o n c e p t  o f  n a t u r e  was 
d e v e l o p e d ,  i t  seemed u n t h i n k a b l e  t o  a b a n d o n  t h e  n o t i o n  o f  p r e s e n t .
And e v e r  s i n c e ,  n a t u r a l  s c i e n c e ,  h a s  c a r r i e d  w i t h  i t  t h i s  t h e o l o g i c a l  
r e s i d u e .  Ho we ver ,  f rom t h e  s c i e n t i s t ' s  p o i n t  o f  v i e w ,  t h e  p r e s e n t  i s  
a s p e c i o u s  f a l l a c y .

Afid t o d a y ,  i n  t h e  t h i r d  p h a s e  o f  t h e  i n d u s t r i a l  r e v o l u t i o n ,  
s c i e n t i f i c  t h i n k i n g  i s  d i s c o v e r i n g  t h i s  i t s  d e p e n d e n c e  on t h e o l o g y  
w i t h  r e g a r d  t o  t h e  c o n c e p t  o f  a p r e s e n t .  I n  a s p e c i a l  p a p e r ,  I  s h a l l  
com m unica te  t h e  f a c t s  a b o u t  t h i s  r a d i c a l  a t t e m p t  o f  t h e  s c i e n t i s t s ,  
by w h ic h  t h e y  become c o n s c i o u s  o f  t h e i r  l o a n  and b e g i n  t o  r e p u d i a t e  
i  t .

At  t h i s  moment,  two ways a r e  o p e n .  One i s  t h e  r a d i c a l l y  s c i e n ­
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t i f i c  a s  p u r s u e d  by s y m b o l i c  l o g i c ,  by J o y c e  and P r o u s t  and G e r t r u d e  
S t e i n ,  by S o r e l ,  P a r e t o ,  M u s s o l i n i ,  H i t l e r ,  H e r e ,  t h e  p r e s e n t  e x ­
p l o d e s  a s  a s p e c i o u s  f a l l a c y .  The l aw s  o f  L e n i n ,  t h e  f a t e  o f  S p e n g l e r ,  
t h e  v i o l e n c e  o f  S o r e l ,  i s  a l l  t h a t  i s  l e f t  t o  o r g a n i z e  s o c i e t y .  Ed­
u c a t i o n  i s  p r o p a g a n d a .  Govern m en t  i s  pow er .  To s t u d y ,  means  t o  p a s s  
an  e x a m i n a t i o n ,  t o  l i v e ,  means  t o  f i n d  a j o b .  I n  a l l  t h e s e  c a s e s ,  t h e  
o p en  s p a c e  o f  t h e  o u t e r  w o r l d ,  and t h e  f l e e t i n g  t i m e  o f  a s t r o n o m i c a l  
t i m e ,  a r e  made t h e  b a s i s  f o r  human r e l a t i o n s .  T h i s  i s  t h e  l a s t  eman­
c i p a t i o n  o f  t h e  s c i e n t i f i c  e r a  t h a t  now, and now o n l y ,  a b a n d o n s  i t s  
l a s t  h e r i t a g e  f r o m  t h e  M i d d l e  Ages:  t h e  e x i s t e n c e  o f  a p r e s e n t ,  a r e a l  
p r e s e n t ,  an  o m n i p r e s e n c e .  W i th  t h e  p r e s e n t ,  t h e r e  g o es  d i r e c t i o n .
The m os t  s u b t l e  p s y c h o l o g i c a l  q u a l i t y  o f  man,  t h e  one t h a t  he  l o s e s  
f i r s t  when i n t o x i c a t e d  o r  dam aged ,  i s  h i s  o r i e n t a t i o n  i n  t i m e  an d  s p a c e .  
He l o s e s  d i r e c t i o n ;  he  i s  d i z z y ,  g r o g g y ;  he  b e g i n s  t o  move i n  a v i c i o u s  
c i r c l e .

T h u s ,  l e t  u s  l o o k  i n t o  t h e  o t h e r  d i r e c t i o n .  H e r e ,  i t  i s  r e s ­
o l u t e l y  n e c e s s a r y  t o  e m a n c i p a t e  e d u c a t i o n  f r o m  s c i e n c e .  E d u c a t i o n  m u s t  
g i v e  d i r e c t i o n ,  o r  i t  i s  s u p e r f l u o u s  a n d ,  b e i n g  c o s t l y  and m i s l e a d i n g ,  
d i r e c t l y  h a r m f u l .  W i t h o u t  d i r e c t i o n ,  e d u c a t i o n  b e g e t s  s o f t  d e c a d e n t s .  
When we a l l o w  e v e r y b o d y  t o  work o u t  h i s  own s a l v a t i o n ,  and s t i l l  i n ­
s i s t  t h a t  he s h o u l d  go t o  c o l l e g e ,  we c o n j u r e  up t h e  h e l l  o f  bo re dom ,  
w a s t e ,  and d i s i n t e g r a t i o n  o f  t h e  man who h a s  no f u t u r e .

The e d u c a t o r  i s  f a c e d  by t h e  f a c t  t h a t  w h e n e v e r  human b e i n g s  
t a l k  and c o n v e r s e  s e r i o u s l y  t o g e t h e r ,  t h e y  i n s i s t  on s o m e t h i n g .  They 
a s s e r t  a p a r t  o f  r e a l i t y .  By i n s i s t i n g ,  and  by i n s i s t i n g  o n l y ,  do we
c r e a t e  a p r e s e n t  t h a t  s t a n d s  o u t  b e t w e e n  t h e  f u t u r e  and t h e  p a s t .
And by d o i n g  s o ,  we t r a n s f o r m  t h e  f u t u r e  and t h e  p a s t  a s  w e l l .  We
h a v e  a v e r y  d i f f e r e n t  p a s t ,  co m pared  t o  o u r  a n c e s t o r s  n o t  o n l y ,  b u t  
compared t o  t h e  R u s s i a n s  o r  t h e  Germans  o f  t o d a y ,  a n d ,  i f  s o ,  we s h a l l  
h a v e  a d i f f e r e n t  f u t u r e ,  t o o .  The p r e s e n t  i s  t h e  common t i m e  b e t w e e n  
p e o p l e  who i n s i s t  on t h e  same t h i n g s .  Man’ s power  t o  I n s i s t  w r e s t l e s  
a p r e s e n t  f r o m  t h e  f l u x  o f  t i m e .

W i t h o u t  I n s i s t a n c e ,  we a l l  a r e  shadov/s o f  t h e  u n d e r w o r l d ,  n e v e r  
f i l l e d  w i t h  t h e  f u l l  b l o o d  o f  l i f e .  L i v i n g  b e i n g s ,  w h e n e v e r  t h e y  b e g i n  
t o  s p e a k  f i n d  t h e m s e l v e s  i n  a p r e s e n t  b e t w e e n  a p r o s p e c t i v e  f u t u r e  and 
a r e s p e c t e d  p a s t .  O u t s i d e  i n d u s t r y ,  man m e e t s  man a s  a b e i n g  t h a t  h a s  
r e s p e c t  and p r o s p e c t s ,  t h a t  l o o k s  b a c k w ard  and f o r w a r d ,  and a s  f a r  a s  
we c a n  do s o ,  we l i v e  i n  t h e  p r e s e n t .  The p r e s e n t  i s  t h e  c r e a t u r e  t h a t  
r e s u l t s  f r o m  o u r  i n s i s t i n g  t h a t  t h e  p a s t  s h o u l d  be t r a n s f o r m e d  i n t o  t h e  
f u t u r e .  Wei w ould  n o t  do so i f  we were  n o t ,  a t  e v e r y  moment i n f l u e n c e d  
a s  much by f u t u r e  a s  by p a s t .  S c i e n c e ,  h o w e v e r ,  o n l y  m e n t i o n s  ’ p e r s p e c ­
t i v e ’ when t a l k i n g  o f  m a n ' s  e d u c a t i o n .  W i t h o u t  r e s p e c t  and  p r o s p e c t s ,  
p e r s p e c t i v e  h a s  n e i t h e r  p l a c e  n o r  h o u r s  i n  o u r  l i v e s .

The v e r y  s u c c e s s  o f  i n d u s t r y  f o r b i d s  e d u c a t o r s  t o d a y  t o  u s e  
t h e  p h r a s e s  o f  t h e  1 8 t h  c e n t u r y  an y  l o n g e r ,  a b o u t  t h e  n a t u r e  o f  man.
Men l i v e  i n  an  i n n e r  s p a c e  and  a p r e s e n t  t i m e .  B o t h  t h i n g s  do n o t
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e x i s t  i n  n a t u r e .  O t h e r w i s e , t h e  s t u d e n t s , by t h e i r  b e l i e f  i n  a u t o m a t i c  
e v o l u t i o n ,  w i l l  c e a s e  t o  i n s i s t  on a n y t h i n g ,  on an y  v a l u e .  And t h i s  
s e l l - o u t  i s  w e l l  u n d e r  way.

5 .  T i m e l y  E d u c a t i o n ,  o r  Woodrow W i l s o n  a t  D a r t m o u t h .

F o r  a l o n g  t i m e ,  Time and S p ace  h a v e  b ee n  l y i n g  i n  t h e  d r a w e r  
l a b e l l e d  n a t u r a l  p h i l o s o p h y ,  n a t u r a l  s c i e n c e .  As m e n t i o n e d  b e f o r e , w e  
m ode rn s  know a l l  t h i n g s ,  b u t  m o s t l y  we k e e p  them i n  t h e  wrong d r a w e r ,  
and do n o t  u s e  them i n  t h e  r i g h t  p l a c e  o r  a t  t h e  r i g h t  moment .  How­
e v e r ,  we mus t  t a k e  t i m e  and s p a c e  o u t  o f  t h e i r  d r a w e r .  N o t h i n g  i s  
known,  f rom one d r a w e r ,  o r  one d e p a r t m e n t .  And so  i t  i s  w i t h  t i m e  and 
s p a c e .  They a r e ,  f o r  a c o l l e g e ,  by  no m eans ,  n a t u r a l ,  e x t e r n a l ,  o r  
p o i n t i n g  i n  one d i r e c t i o n  w i t h o u t  t h e  e d u c a t o r s  d o i n g  s o m e t h i n g  a b o u t  
i t .

S c i e n t i f i c  t im e  and s p a c e  and human t i m e  and s p a c e  h a v e  b e e n  
c o n f u s e d  t o o  l o n g  by t h e  s c i e n t i s t s .  The e d u c a t o r  c a n  u n d e r s t a n d  w h a t  
Modern Man, I n c . ,  h a s  t r i e d  t o  a c h i e v e ,  b u t  t h e  s c i e n t i s t  qua  s c i e n t i s t  
h a s  no means o f  u n d e r s t a n d i n g  w h a t  e d u c a t i o n  i s  up  a g a i n s t .  How ca n  
he  u n d e r s t a n d  t h a t  o u r  t a s k  i s  t h e  c r e a t i o n  o f  an  i n n e r  s p a c e  i n  an  e n ­
d u r i n g  p r e s e n t  t o  be  s q u e e z e d  i n  b e t w e e n  t h e  i m m i n e n t  f u t u r e  and t h e  
d e a d  p a s t ,  and  t h a t  human b e i n g s  c a n n o t  l i v e  by d o i n g  e v e r y t h i n g  e v e r y ­
w h e r e  a t  e v e r y  moment .

T e c h n i c s  b e i n g  a p p l i e d  t o  s c i e n c e  a r e  u s e l e s s  f o r  o u r  m a i n  t a s k  
o f  e d u c a t i o n .  Y e t  t h e  r e l a t i o n  b e t w e e n  s c i e n c e  and t e c h n i c s  i s  v a l ­
u a b l e  f o r  e x p l a i n i n g  o u r  own f u n c t i o n .  We s e e  t h a t  t e c h n i c s  r e p r e s e n t s  
s c i e n c e  i n  n a t u r e .  E d u c a t i o n  r e p r e s e n t s  c r e a t i o n  i n  s o c i e t y .  The t e c h  
n i c i a n s  a r e  n o t  s c i e n t i s t s ;  and e d u c a t o r s  a r e  n o t  c r e a t o r s .  S t i l l  we 
r e p r e s e n t  c r e a t i o n .  T h i s  power o f  r e p r e s e n t i n g  c r e a t i o n  ca n  n e v e r  o c ­
c u r  i n  n a t u r e .  As much a s  r e p r e s e n t a t i v e  g o v e r n m e n t  p r e s u p p o s e s  an  i n ­
n e r  l i f e  o f  t h e  communi ty  t h a t  d e f i e s  a l l  l a w s  o f  n a t u r a l  s p a c e ,  so r e p  
r e s e n t a t i v e  e d u c a t i o n  i s  unknown i n  t h e  open  s p a c e  o f  p h y s i c s  o r  i n  t h e  
t i m e  p a t t e r n  o f  t h e r m o d y n a m i c s .  No r e p r e s e n t a t i o n  i n  n a t u r e ,  no  r e p ­
r e s e n t a t i o n  i n  a w o r l d  o f  p h y s i c a l  m e c h a n i s m s .  We r e p r e s e n t  e a c h  o t h e r  
i n  one body p o l i t i c ,  one f e l l o w s h i p  o n l y  i f  t h a t  i n n e r  c i r c l e  i s  e x c l u d  
ed  f rom  t h e  c o n c e p t  o f  n a t u r e .  We o n l y  may be r e p r e s e n t e d  by somebody 
e l s e  b e c a u s e  we s h a r e  t h e  same f u t u r e  w i t h  h im .  T h i s  i s  t h e  r e a s o n  f o r  
o u r  r i g h t  a t  p r e s e n t  t o  r e p r e s e n t  h im .  We r e p r e s e n t  t o  t h e  s t u d e n t  h i s  
own f u t u r e .  We i n s i s t  on i t  t o d a y .  The o n l y  s i t u a t i o n  i n  w h i c h  r e p ­
r e s e n t a t i o n  i s -  e f f e c t i v e  a t  p r e s e n t  i s  among t h e  s c i e n t i s t s  t h e m s e l v e s ;  
t h e i r  own e d u c a t i o n  i s  r e p r e s e n t a t i v e .  They i d e n t i f y  t h e m s e l v e s  w i t h  
e a c h  o t h e r ,  f o r  s c i e n t i f i c  p u r p o s e s .  O n l y ,  t h e y  do n o t  know t h a t  t h e i r  
e d u c a t i o n  i s  p e c u l i a r  and s p e c i a l i z e d  , and t h a t  t h e y  h a v e  done l i t t l e ,  
d u r i n g  t h e  l a s t  c e n t u r i e s ,  t o  a l l o w  a n y  o t h e r  t y p e  o f  man,  e x c e p t  t h e  
s c i e n t i s t ,  t o  be e d u c a t e d ,  o r  w h a t  am o u n ts  t o  t h e  sam e,  t o  grow.

By t h e  i d e e  f i x e  o f  e d u c a t i n g  s c i e n t i s t s ,  we h a v e  b e e n  p r e v e n t -
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ed f rom  e d u c a t i n g  f a t h e r s ,  m o t h e r s ,  a n c e s t o r s ,  f o u n d e r s ,  a r t i s t s ,  
p r i e s t s ,  g r a n d p a r e n t s .  The e d u c a t i o n  o f  s c i e n t i s t s  seemed a b y p r o d ­
u c t  o f  s c i e n c e ;  i t  was done l i k e  a s i m p l e  e x p a n s i o n  o r  a p p l i c a t i o n  o f  
s c i e n c e .  The e d u c a t i o n  o f  s c i e n t i s t s ,  h o w e v e r ,  i s  b a s e d  on p r i n c i -  
l e s  unknown t o  s c i e n c e ;  i t  p r o c e e d s  i n  a s p a c e  unknown t o  s c i e n c e ;  
i t  a n t i c i p a t e s  a f u t u r e  unknown t o  s c i e n c e .  I t  c r e a t e s  a p r e s e n t ,  
by i n s i s t a n c e  unknown i n  n a t u r e .  I n  a s  f a r  a s  s c i e n t i s t s  a r e  e d u c a t ­
e d ,  we a l r e a d y  have  t h e  r i g h t  k i n d  o f  e d u c a t i o n ,  t h a t  i s  t o  s a y ,  an 
e d u c a t i o n  r e p r e s e n t a t i v e  n o t  o f  s c i e n c e  b u t  o f  c r e a t i o n .

O n ly ,  s o c i e t y  would  h a v e  n e i t h e r  c h i l d r e n ,  n o r  p a r e n t s ,  n e i ­
t h e r  wisdom n o r  g e n i u s ,  when we c o n c e n t r a t e  on s c i e n t i s t s  and  a t h ­
l e t e s ,  on mind and body,  b r a i n  and m u s c l e s ,  i n  e d u c a t i o n .  The e d u c a ­
t i o n  o f  s c i e n t i s t s  and a t h l e t e s  i s  r e p r e s e n t a t i v e  o f  a s o c i e t y  i n  
w h i c h  s p a c e  i s  e x t e r n a l i z e d  and t h e  communi ty  m i n i m i z e d .

We n e e d  o n l y  t o  c o n c e i v e  o f  e d u c a t i o n  a s  r e p r e s e n t a t i v e  o f  
c r e a t i o n ,  and o u r  mind i s  f r e e d  f r om  t h e  f e t t e r s  o f  s u p e r s t i t i o n ,  
a g a i n .  The s u p e r s t i t i o n s  o f  t h e  modern e r a  a r e  i t s  c o n c e p t s  o f  
t i m e  and s p a c e .  Now, we may b e g i n  t o  e d u c a t e  a g e n e r a t i o n  t h a t  i s  
a b l e  a g a i n  t o  be s o n s  and d a u g h t e r s  f i r s t ,  men and b r i d e s  s e c o n d ,  
f a t h e r s  m o t h e r s ,  p a r e n t s ,  t h i r d ,  i n s t e a d  o f  m ak ing  t h e  c h i l d  p r o d i g y  
i n t o  a man and t h e r e b y  c o m p e l l i n g  t h i s  man t o  r e m a i n  c h i l d i s h  a l l  
h i s  . l i f e .  They w i l l  n o t  p r o d u c e  i n c i d e n t a l l y  s c i e n t i s t s  and a t h l e t e s  
o n l y .  C e n t e r i n g  on t h e  q u e s t i o n  o f  t h e  r i g h t  t h i n g  a t  t h e  r i g h t  t i m e ,  
t h e y  w i l l  d e v e l o p  f o r  t h e  s a k e  o f  t h e  f u t u r e  o f  s o c i e t y ,  an  e d u c a t i o n  
t h a t  i s  t i m e l y ,  p r e s e n t i n g  t h e  s t u d e n t  w i t h  t h e  f a c t  t h a t  t h e y  mus t  
make t h e  r i g h t  s a c r i f i c e  a t  t h e  r i g h t  moment ,  and grow t h e  r i g h t  r o o t s ,  
a t  t h e  r i g h t  p l a c e .  And t h e  s t u d e n t  p r e s e n t e d  w i t h  t h i s  a n t i c i p a t i o n  
o f  t h e  f u t u r e  o f  t h e  co m m uni ty ,  w i l l  no  l o n g e r  l i m i t  h i s  s e r v i c e s  t o  
t h e  c o l l e g e  by p l a y i n g  f o o t b a l l  f o r  t h e  s a k e  o f  t h e  c o l l e g e .  He w i l l  
r e a l i z e  t h a t  he  s e r v e s  t h e  c o l l e g e  by e s t a b l i s h i n g  t h e  m ode l  r e l a t i o n s ,  
h e r e ,  f o r  t h e  s a k e  o f  t h e  f u t u r e .

• A l l  t h a t  we have  t r i e d  t o  s a y  h e r e  m e t h o d i c a l l y ,  h a s  b e e n  s a i d
] e l o q u e n t l y  by Woodrow W i l s o n ,  i n  h i s  a d d r e s s  a t  D a r t m o u t h ,  1 9 09 .  Be-
' f o r e  d r a w i n g  o u r  c o n c l u s i o n s ,  I  am i n s e r t i n g  t h e  q u o t a t i o n  f r o m  Wood-

row W i l s o n .  I t  may h e l p  t o  show t h a t  f o r  t h e  l a s t  t h i r t y  y e a r s ,  t h e  
t a s k  h a s  b e e n  d e l a y e d .  I t  ..may seem t r a g i c  t o d a y  t h a t  W i l s o n  made t h i s  

j s p e e c h  a t  t h e  v e r y  moment when he  a b a n d o n e d  h i s  hope  o f  r e f o r m i n g  t h e  
i  c o l l e g e ,  and e n t e r e d  p o l i t i c s .  H i s  c l a i r v o y a n c e ,  h i s  c h a l l e n g e ,  h i s  
' i d e a  t h a t  t h e  s t u d e n t  s e r v e s , t h a t  e d u c a t i o n  c a n ’ t  be a s c i e n c e ,  t h a t

t h e  c o l l e g e  body i s  i n  d a n g e r  o f  d i s i n t e g r a t i o n  d a i l y ,  h a v e  n o t  b een
t a k e n  u p ,  f o r  a w ho le  g e n e r a t i o n  o f  t e a c h e r s .

* ?fWhat we mean I  c a n  i l l u s t r a t e  i n  t h i s  way.  I t  seems t o  me
t h a t  we h a v e  b e e n  v e r y  much m i s t a k e n  i n  t h i n k i n g  t h a t  t h e  t h i n g  upon  
w h i c h  o u r  c r i t i c i s m  s h o u l d  c e n t e r  i s  t h e  a t h l e t i c  e n t h u s i a s m  o f  o u r  
u n d e r g r a d u a t e s ,  and o f  o u r  g r a d u a t e s ,  a s  t h e y  come b a c k  t o  t h e  c o l l e g e  
c o n t e s t s .  I t  I s  a. v e r y  i n t e r e s t i n g  f a c t  t o  me t h a t  t h e  game o f  f o o t -
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b a l l ,  f o r  e x a m p l e ,  h a s  c e a s e d  t o  be a p l e a s u r e  t o  t h o s e  who p l a y  i t .  
A lm os t  an y  f r a n k  member o f  a. c o l l e g e  f o o t b a l l  team w i l l  t e l l  you  t h a t  
i n  one  s e n s e  i t  i s  a p u n i s h m e n t  t o  p l a y  t h e  game. He d o e s  n o t  p l a y  
i t  b e c a u s e  o f  t h e  p h y s i c a l  p l e a s u r e  and z e s t  he  f i n d s  i n  i t ,  w h i c h  i s  
a n o t h e r  way o f  s a y i n g  t h a t  he  d o es  n o t  p l a y  i t  s p o n t a n e o u s l y  and f o r  
i t s  own s a k e .  He p l a y s  i t  f o r  t h e  s a k e  o f  t h e  c o l l e g e ,  and one o f  t h e  
t h i n g s  t h a t  c o n s t i t u t e s  t h e  b e s t  e v i d e n c e  o f  w h a t  we c o u l d  make o f  t h e  
c o l l e g e  i s  t h e  s p i r i t  i n  w h ic h  men go i n t o  t h e  f o o t b a l l  game, b e c a u s e  
t h e i r  com ra des  e x p e c t  them t o  go i n  and b e c a u s e  t h e y  m u s t  a d v a n c e  t h e  
b a n n e r  o f  t h e i r  c o l l e g e  a t  t h e  c o s t  o f  i n f i n i t e  s a c r i f i c e .  Why d o e s  
t h e  a v e r a g e  man p l a y  f o o t b a l l ?  B e c a u s e  he  i s  b i g ,  s t r o n g  and a c t i v e ,  
and h i s  com rades  e x p e c t  i t  o f  h im.  They e x p e c t  h im t o  make t h a t  u s e  
o f  h i s  p h y s i c a l  p o w e r s ;  t h e y  e x p e c t  h im t o  r e p r e s e n t  them i n  an  a r e n a  
o f  c o n s i d e r a b l e  d i g n i t y  and o f  v e r y  g r e a t  s t r a t e g i c  s i g n i f i c a n c e .

B u t  when we t u r n  t o  t h e  f i e l d  o f  s c h o l a r s h i p ,  a l l  t h a t  we s a y  
t o  t h e  man i s ,  "Make t h e  m os t  o f  y o u r s e l f , "  and t h e  c o n t r a s t  makes  
s c h o l a r s h i p  mean a s  co m pared  t o  f o o t b a l l .  The f o o t b a l l  i s  f o r  t h e  
s a k e  o f  t h e  c o l l e g e  and t h e  s c h o l a r s h i p  i s  f o r  t h e  s a k e  o f  t h e  i n d i ­
v i d u a l .  When s h a l l  we g e t  t h e  c o n c e p t i o n  t h a t  a c o l l e g e  i s  a b r o t h e r ­
hood i n  w h i c h  e v e r y  man i s  e x p e c t e d  t o  do f o r  t h e  s a k e  o f  t h e  c o l l e g e  
t h e  t h i n g  w h i c h  a l o n e  c a n  make t h e  c o l l e g e  a d i s t i n g u i s h e d  and a b i d ­
i n g  f o r c e  i n  t h e  h i s t o r y  o f  men? When s h a l l  we b r i n g  i t  a b o u t  t h a t  
men s h a l l  be ashamed t o  l o o k  t h e i r  f e l l o w s  i n  t h e  f a c e  i f  i t  i s  known 
t h a t  t h e y  h a v e  g r e a t  f a c u l t i e s  and do n o t  u s e  them f o r  t h e  g l o r y  o f  
t h e i r  a lma m a t e r ,  when i t  i s  known t h a t  t h e y  a v o i d  t h o s e  n i g h t s  o f  
s e l f  d e n i a l  w h i c h  a r e  n e c e s s a r y  f o r  i n t e l l e c t u a l  m a s t e r y ,  d e n y  them­
s e l v e s  p l e a s u r e s ,  d en y  t h e m s e l v e s  l e i s u r e ,  d en y  t h e m s e l v e s  e v e r y  n a t ­
u r a l  i n d u l g e n c e  i n  o r d e r  t h a t  i n  f u t u r e  y e a r s  i t  may be s a i d  t h a t  t h a t  
p l a c e  s e r v e d  t h e  c o u n t r y  by i n c r e a s i n g  i t s  power  and e n l i g h t e m e n t ?

B u t  a t  p r e s e n t  w h a t  do we do t o  a c c o m p l i s h  t h a t ?  We v e r y  com­
p l a c e n t l y  s e p a r a t e  t h e  men who have  t h a t  p a s s i o n  f rom  t h e  men who have  
i t  n o t , -  I  d o n ’ t  mean i n  t h e  c l a s s  room, b u t  I mean i n  t h e  l i f e  o f  t h e  
c o l l e g e  i t s e l f .

I  was c o n f e s s i n g  t o  P r e s i d e n t  Schurm an  t o n i g h t  t h a t ,  a s  I 
l o o k e d  b a c k  t o  my e x p e r i e n c e  i n  t h e  c l a s s  rooms  o f  many e m i n e n t  m a s t e r s  
I  remem bered v e r y  l i t t l e  t h a t  I  had b r o u g h t  away f r om  them .  The c o n ­
t a c t s  o f  k n o w l e d g e  a r e  n o t  v i t a l ;  t h e  c o n t a c t s  o f  i n f o r m a t i o n  a r e  b a r ­
r e n .  I f  I  t e l l  you t o o  many t h i n g s  t h a t  you  d o n ’ t  know,  I  m e r e l y  make 
m y s e l f  h a t e f u l  t o  y o u .  I f  I  am c o n s t a n t l y  i n  t h e  a t t i t u d e  t o w a r d  you 
o f  i n s t r u c t i n g  y o u ,  you  may r e g a r d  me a s  a  v e r y  w e l l  i n f o r m e d  and s u p ­
e r i o r  p e r s o n ,  b u t  you h a v e  no a f f e c t i o n  f o r  me w h a t e v e r ;  w h e r e a s  i f  I  
h a v e  t h e  p r i v i l e g e  o f  coming i n t o  y o u r  l i f e ,  i f  I  l i v e  w i t h  you  and 
c a n  t o u c h  yo u  w i t h  s o m e t h i n g  o f  t h e  s c o r n  t h a t  I  f e e l  f o r  a man who 
d o e s  n o t  u s e  h i s  f a c u l t i e s  a t  t h e i r  b e s t ,  and  c a n  be  t o u c h e d  by you  w i t h  
some k e e n  and i n s p i r i n g  t o u c h  o f  e n e r g y  t h a t  l i e s  i n  you  and t h a t  I  
h a v e  n o t  l e a r n e d  t o  i m i t a t e ,  t h e n  f i r e  c a l l s  t o  f i r e  an d  r e a l  l i f e  b e -
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g i n s ,  t h e  l i f e  t h a t  g e n e r a t e s ,  t h e  l i f e  t h a t  g e n e r a t e s  power ,  t h e  l i f e  
t h a t  g e n e r a t e s  t h o s e  l a s t i n g  f i r e s  o f  f r i e n d s h i p  w h i c h  i n  t o o  many 
c o l l e g e  c o n n e c t i o n s  a r e  l o s t  a l t o g e t h e r ,  f o r  many c o l l e g e  c o m r a d e s h i p s  
a r e  b a s e d  upon t a s t e ' a n d  n o t  upon communi ty  o f  i n t e l l e c t u a l  i n t e r e s t s .

The o n l y  l a s t i n g  s t u f f  f o r  f r i e n d s h i p  i s  commun i ty  o f  c o n v i c ­
t i o n !  t h e  o n l y  l a s t i n g  b a s i s  i s  t h a t  m o r a l  b a s i s  t o  w h i c h  P r e s i d e n t  
L o w e l l  h a s  r e f e r r e d ,  i n  w h i c h  a l l  t r u e  i n t e l l e c t u a l  h a s  i t s  r o o t a g e  
a n d ' s u s t e n a n c e ,  and t h o s e  a r e  t h e  r o o t a g e s  o f  c h a r a c t e r ,  n o t  t h e  r o o t -  
a g e s  o f  k n o w le d g e . '  Knowledge  i s ' m e r e l y ,  i n  i t s  u s e s ,  t h e  e v i d e n c e  o f  
c h a r a c t e r ,  i t  d o es  n o t  p r o d u c e  c h a r a c t e r .  Some o f  t h e  m o s t  l e a r n e d  o f  
men have  b ee n  among t h e  m e a n e s t  o f  men,  and some o f  t h e  n o b l e s t  o f  men 
have  b e e n  i l l i t e r a t e ,  b u t  h a v e  n e v e r t h e l e s s  shown t h e i r  n o b i l i t y  by 
u s i n g  s u c h  powers  a s  t h e y  had  f o r  h i g h  p u r p o s e s .

We s h a l l  n e v e r  s u c c e e d  i n  c r e a t i n g  t h i s  o rg an ic , -  p a s s i o n ,  t h i s  
g r e a t  u s e  o f  t h e  m in d ,  w h i c h  i s  f u n d a m e n t a l ,  u n t i l  we h a v e  made r e a l  
c o m m u n i t i e s  o f  o u r  c o l l e g e s  and h av e  u t t e r l y  d e s t r o y e d  t h e  p r a c t i c e  
o f  a m e r e l y  f o r m a l  c o n t a c t ,  howeve r  i n t i m a t e ,  b e t w e e n  t h e  t e a c h e r  and  
t h e  p u p i l .  U n t i l  we l i v e  t o g e t h e r  i n  a common commun i ty  and e x p o s e  
e a c h  o t h e r  t o  t h e  g e n e r a l  i n f e c t i o n ,  t h e r e ' w i l l  be no i n f e c t i o n .  You 
c a n n o t  make l e a r n e d  men o f  u n d e r g r a d u a t e s  by a s s o c i a t i n g  them i n t i m ­
a t e l y  w i t h  e a c h  o t h e r ,  b e c a u s e  t h e y  a r e  t o o  young t o  be  l e a r n e d  men 
y e t  t h e m s e l v e s !  b u t  you  ca n  c r e a t e  t h e  i n f e c t i o n  o f  l e a r n i n g  by a s ­
s o c i a t i n g  u n d e r g r a d u a t e s  w i t h  men who a r e  l e a r n e d .

How much do you know o f  t h e  c h a r a c t e r  o f  t h e  a v e r a g e  c o l l e g e  
p r o f e s s o r  whom you h a v e  h e a r d  l e c t u r e ?  Of some p r o f e s s o r s ,  i f  you  
had  known more you w o u ld  h av e  b e l i e v e d  more o f  w h a t  t h e y  s a i d .  One 
o f  t h e  d r i e s t  l e c t u r e r s  on A m er ic an  h i s t o r y  I e v e r  h e a r d  i n  my l i f e  
was a l s o  a man more l e a r n e d  t h a n  an y  o t h e r  I  e v e r - k n e w  i n  A m e r ic a n  
h i s t o r y ,  and o u t  o f  t h e  c l a s s  room,  i n  c o n v e r s a t i o n ,  one  o f  t h e  j u i c i ­
e s t ,  m o s t  d e l i g h t f u l ,  m o s t  i n f o r m i n g ,  m o s t  s t i m u l a t i n g  men I e v e r  had  
t h e  p l e a s u r e  o f  a s s o c i a t i n g  w i t h .  The man i n  t h e  c l a s s  room was u s e ­
l e s s ,  o u t  o f  t h e  c l a s s  room he f e r t i l i z e d  e v e r y  mind t h a t  he  t o u c h e d .  
And m o s t  o f  u s  a r e  r e a l l y  fo u n d  o u t  i n  t h e  i n f o r m a l  c o n t a c t s  o f  l i f e .
I f  you w a n t  t o  know w h a t  I  know a b o u t  a s u b j e c t ,  d o n ’ t  s e t  me u p  t o  
make a s p e e c h  a b o u t  i t ,  b e c a u s e  I  h a v e  t h e  f l o o r  and you  c a n n o t  i n ­
t e r r u p t  me, and I  c a n  l e a v e  o u t  t h e  t h i n g s  I w a n t  t o  l e a v e  o u t  and 
b r i n g  i n  t h e  t h i n g s  I  w a n t  t o  b r i n g  i n .  I f  you  r e a l l y  w a n t  t o  know 
w h a t  I  know,  s i t  down and a s k  me q u e s t i o n s ,  i n t e r r u p t  me, c o n t r a d i c t  
me, and s e e  how I  h o l d  my g r o u n d .  P r o b a b l y  on some s u b j e c t s  you w i l l  
n o t  do i t j  b i f t  i f  yo u  w a n t  t o  f i n d  me ;o u t ,  t h a t  i s  t h e  o n l y  way.  I f  
t h a t  metho d w e re  f o l l o w e d , t h e  u n d e r g r a d u a t e  m i g h t  make many a c o n s o l ­
i n g  d i s c o v e r y  o f  how i g n o r a n t  h i s  p r o f e s s o r  w a s ,  a s  w e l l  a s  many a 
s t i m u l a t i n g  d i s c o v e r y  o f  how w e l l  i n f o r m e d  he  w as .

The t h i n g  t h a t  i t  seems t o  me a b s o l u t e l y  n e c e s s a r y  we s h o u l d  
a d d r e s s  o u r s e l v e s  t o  now i s  t h i s  — f o r g e t  a b s o l u t e l y  a l l  o u r  t r o u b l e s  
a b o u t  w h a t  we o u g h t  t o  t e a c h  and a s k  o u r s e l v e s  how we o u g h t  t o  l i v e  
i n  c o l l e g e  c o m m u n i t i e s ,  i n  o r d e r  t h a t  t h e  f i r e  and i n f e c t i o n  may s p r e a d



f o r  t h e  o n l y  c o n d u c t i n g  m ed ia  o f  l i f e  a r e  t h e  s o c i a l  media* and i f  y o u  
w a n t  t o  make a c o n d u c t i n g  medium you  h a v e  g o t  t o  compound y o u r  e l e m e n t s  
i n  t h e  c o l l e g e ,  -  n o t  o n l y  a l l y  them ,  n o t  p u t  them i n  mere  d i p l o m a t i c  
r e l a t i o n s  w i t h  e a c h  o t h e r ,  n o t  h av e  a f o r m a l  v i s i t i n g  s y s t e m  among them ,  
b u t  u n i t e  them ,  merge  th em .  The t e a c h e r  m u s t  l i v e  w i t h  t h e  p u p i l  and 
t h e  p u p i l  w i t h  t h e  t e a c h e r ,  and t h e n  t h e r e  v / i l l  b e g i n  t o  be a r e n a i s s ­
a n c e ,  a new A m er ic an  c o l l e g e ,  and n o t  u n t i l  t h e n .  You may have  t h e  
m o s t  e m i n e n t  t e a c h e r s  and may h a v e . t h e  b e s t  p e d a g o g i c a l  m e t h o d s ,  and 
f i n d  t h a t ,  a f t e r  a l l ,  y o u r  m etho ds  h av e  b ee n  b a r r e n  and y o u r  t e a c h i n g s  
f u t i l e ,  u n l e s s  t h e s e  u n i o n s  o f  l i f e  h av e  b e e n  a c c o m p l i s h e d .

I  t h i n k  t h a t  one  o f  t h e  s a d d e s t  t h i n g s  t h a t  h a s  e v e r  h a p p e n e d  
t o  us  i s  t h a t  we hav e  s t u d i e d  p e d a g o g i c a l  m e t h o d s .  I t  I s  a s  i f  we had  
d e l i b e r a t e l y  gone a b o u t  t o  make o u r s e l v e s  p e d a n t s .  T h e r e  i s  s o m e t h i n g  
o f f e n s i v e  i n  t h e  word " p e d a g o g y . "  A c e r t a i n  d i s t a s t e  h a s  a l w a y s  gone 
a l o n g  w i t h  t h e  word " p e d a g o g u e . "  A man who i s  an  e m i n e n t  t e a c h e r  f e e l s  
i n s u l t e d  i f  he  i s  c a l l e d  a p e d a g o g u e ;  and y e t  we make a s c i e n c e  o f  b e i n g  
a p e d a g o g u e ,  and i n  p r o p o r t i o n  a s  we make i t  a s c i e n c e  we s e p a r a t e  o u r ­
s e l v e s  f r om  t h e  v i t a l  p r o c e s s e s  o f  l i f e .

I  s u p p o s e  a g r e a t  many d u l l  men m u s t  t r y  t o  t e a c h ,  and i f  d u l l  
men hav e  t o  t e a c h ,  t h e y  h a v e  t o  t e a c h  by met hod  t h a t  d u l l  men c a n  f o l ­
l o w .  B u t  t h e y  n e v e r  t e a c h  a n y b o d y  a n y t h i n g .  I t  i s  m e r e l y  t h a t  t h e  
u n i v e r s i t y ,  i n  o r d e r  t o  h a v e  a l a r g e  c o r p s ,  m u s t  go t h r o u g h  t h e  m o t i o n s ;  
b u t  t h e  r e a l  v i t a l  p r o c e s s e s  a r e  i n  s p o t s ,  i n  s u c h  c i r c u m s t a n c e s ,  and 
o n l y  i n  s p o t s ,  and you  m u s t  hope  t h a t  t h e  s p o t s  v / i l l  s p r e a d .  You m u s t  
hope  t h a t  t h e r e  w i l l  e n t e r  i n  o r  go o u t  f rom  t h e s e  l i t t l e  n u c l e i  t h e  
r e a l  J u i c e s  o f  l i f e .

What we mean ,  t h e n ,  by c r i t i c i s i n g  t h e  A m e r i c a n  c o l l e g e  i s  n o t  
t o  d i s c r e d i t  w h a t  we a r e  d o i n g  o r  h a v e  d o n e ,  b u t  t o  c r y  o u r s e l v e s  
awake w i t h  r e g a r d  t o  t h e  p r o p e r  p r o c e s s e s .

. . . . I  have  b e e n  t h i n k i n g , a s  I  s a t  h e r e  t o n i g h t ,  how l i t t l e ,  e x c e p t  
i n  c o l o r i n g  and s u p e r f i c i a l  l i n e s ,  a body o f  men l i k e  t h i s  d i f f e r s  f r o m  
a body o f  u n d e r g r a d u a t e s .  You h a v e  o n l y  t o  l o o k  a t  a body o f  men l i k e  
t h i s  l o n g  enough  t o  s e e  t h e  mask o f  y e a r s  f a l l  o f f  and t h e  s p i r i t  o f  
t h e  y o u n g e r  d a y s  show f o r t h ,  and t h e  s p i r i t  w h i c h  l i e s  b e h i n d  t h e  mask 
i s  n o t  an  i n t e l l e c t u a l  s p i r i t :  i t  i s  an  e m o t i o n a l  s p i r i t .

I t  seems t o  me t h a t  t h e  g r e a t  power o f  t h e  w o r l d  - n a m e l y ,  i t s  
e m o t i o n a l  power -  i s  b e t t e r  e x p r e s s e d  i n  a c o l l e g e  g a t h e r i n g  t h a n  i n  
a n y  o t h e r  g a t h e r i n g .  We s p e a k  o f  t h i s  a s  an  ag e  i n  w h ic h  mind i s  mon­
a r c h ,  b u t  I  t a k e  i t  f o r  g r a n t e d  t h a t ,  i f  t h a t  i s  t r u e ,  mind i s  one o f  
t h o s e  m od ern * m o n a rch s  who r e i g n  b u t  do n o t  g o v e r n .  As a m a t t e r  o f  f a c t ,  

\ t h e  w o r l d  i s  g o v e r n e d  i n  e v e r y  g e n e r a t i o n  by a g r e a t  House  o f  Com m ons 
made u p  o f  t h e  p a s s i o n s ;  and we c a n  o n l y  be  c a r e f u l  t o  s e e  t o  i t  t h a t  
t h e  handsome p a s s i o n s  a r e  i n  t h e  m a j o r i t y .

A c o l l e g e  body r e p r e s e n t s  a p a s s i o n ,  a v e r y  handsome p a s s i o n ,  
t o  w h ic h  we s h o u l d  s e e k  t o  g i v e  g r e a t e r  and g r e a t e r  f o r c e  a s  t h e  g e n ­
e r a t i o n s  go by -  a p a s s i o n  n o t  so  much i n d i v i d u a l  a s  s o c i a l ,  a p a s s i o n
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f o r  t h e  t h i n g s  w h ic h  l i v e ,  f o r  t h e  t h i n g s  w h i c h  e n l i g h t e n ,  f o r  t h e  
t h i n g s  w h i c h  b i n d  men t o g e t h e r  i n  u n s e l f i s h  c o m p a n i e s . ”

So f a r ,  we a r e  q u o t i n g  wo rds  s p o k e n  t h i r t y  y e a r s  a g o ;  i t  i s  
n o t  my i n t e n t i o n  t o  d i s o b e y  W i l s o n ;  he  h i m s e l f  a s k s  f o r  c o n t r a d i c t i o n .
And I  t h i n k  t h a t  I  s h o u l d  l i k e  t o  c o n t r a d i c t  h i s  v i s i o n  o f  a l l  o f  u s  
l i v i n g  t o g e t h e r .  We would  a l l  go t o  p i e c e s  i n  s u c h  an  u n d e r t a k i n g .  
However ,  t a k i n g  i s s u e  w i t h  h i s  t o o  s i m p l e  c o n c l u s i o n ,  I  g r e a t l y  
r e j o i c e  i n  h i s  d e s c r i p t i o n  o f  w h a t  i s  a c t u a l l y  .going on i n  a c o l l e g e .
T h a t  we, t h e  p r o f e s s o r s  and t h e  s t u d e n t s ,  r e n d e r  a s e r v i c e  t o  t h e  com­
m u n i t y .  And t h a t  t h e  s t u d e n t s  i n  o u r  c l a s s  rooms s h o u l d  n o t  be t o l d  
t h a t  t h e y  g e t  t h e i r  m oney ’ s w o r t h ,  w h e r e a s ,  t h e y  s h o u l d  e x p e r i e n c e  
t h a t -  l e a r n i n g  i s  a s  r e p r e s e n t a t i v e  o f  t h e  l i f e  o f  s o c i e t y  a s  f o o t b a l l  
w he re  t h e y  do make s a c r i f i c e s  so g l a d l y .

V/hen a boy i s  a l l o w e d  t o  r e a d  S h a k e s p e a r e ,  we a s k  him t o  k e e p  
S h a k e s p e a r e  a l i v e .  When we a s k  him t o  l e a r n  m a t h e m a t i c s ,  we a s k  him 
t o  s u p p o r t  t h e  s c i e n t i f i c  s p i r i t .  . W i th o u t  m i l l i o n s  o f  p e o p l e  
a b l e  t o  f o l l o w ,  w i l l i n g  t o  p a r t i c i p a t e ,  r e a d y  t o  l i s t e n ,  n o t  one  o f  
t h e  s u b j e c t s  w h i c h  we t e a c h  may s u r v i v e .  Our poems,  o u r  b o o k s ,  o u r  
p r o b l e m s  s h o u t  i n t o  t h e  e a r s  o f  y o u t h :  L i s t e n  l e s t  we d i e .  And e d u c a ­
t i o n  i s  r e p r e s e n t a t i v e  o f  c r e a t i o n '  b e c a u s e  i t  c a l l s  i n  g e n e r a t i o n  a f t e r  
g e n e r a t i o n  t o  k e e p  a l i v e  t h e  c r e a t i o n s  o f  t h e  u n i v e r s e .  ( T h i s  i s  s e r v i c e .

I n  t h e  s e c o n d  p h a s e  o f  t h e  i n d u s t r i a l  e r a ,  t h e  .p h a s e  o f  mass  
p r o d u c t i o n ,  men f o r g o t  t h e  f r a i l t y  o f  a l l  human c r e a t i o n s .  They saw 
t h e  m i l l i o n s  r u s h  f o r  an  e d u c a t i o n  j u s t  t h e  same a s  f o r  a t o o t h p a s t e ,  
an d  s o ,  t h e y  b e g a n  t o  recommend t h e i r  goods  and i d e a s  l i k e  t h e  p r o d u c ­
e r s  o f  t o o t h p a s t e .  L o o k in g  a r o u n d  i n  t h i s  W e s t e r n  W o r ld ,  we may w e l l  
r e a l i z e  a g a i n  how i m p e r i l l e d  t h e  f u t u r e  l i f e  o f  man on t h i s  p l a n e t  i s .  
How many r e g i m e s  t e a c h  t h e i r  p e o p l e  more how t o  d i e  and how t o  d e s t r o y  
t h a n  how t o  k e e p  t h e  s p i r i t  o f  c r e a t i o n  a l i v e .

And I  f e e l  g r e a t  a d m i r a t i o n  f o r  t h e  P r e s i d e n t  o f  P r i n c e t o n  who 
gave  up h i s  P r e s i d e n c y  i n  d i s a p p o i n t m e n t  and m o u r n i n g  b e c a u s e  t h e  s e c ­
ond p h a s e  o f  t h e  i n d u s t r i a l  e r a  condemned h i s  p l a n s  f o r  t h e  f u t u r e  c o l ­
l e g e  t o  f a i l .  A l s o ,  we may now d r a w  a c l e a r  and d i s t i n c t  l i n e  b e t w e e n  
i n s t r u c t i o n  and e d u c a t i o n .  I n  e v e r y  p r o c e s s  o f  t e a c h i n g ,  t h e  two t h i n g s  
a r e  t o g e t h e r :  i n s t r u c t i o n  and e d u c a t i o n .  I n s t r u c t i o n  i s  s u p p l y i n g  a 
t h i n g  in "d e m a n d :  F r e n c h ,  P h i l o s o p h y ,  M u s i c .  E d u c a t i o n  i s  a s k i n g  f o r  a 
man t h a t  i s  w i l l i n g  t o  l i s t e n  l e s t  we d i e .  When w e ' i n s t r u c t ,  vie s e l l  
o u r  k n o w led g e  a s  h i r e d  men. - When we. e d u c a t e ,  we t a k e  o u r  s t u d e n t s '  i n t o  
o u r  c o n f i d e n c e  a s  r e s p o n s i b l e  f o r  t h e  s u r v i v a l  o f  t h e  t h i n g s  we o u r ­
s e l v e s  s t a n d  f o r .  No i n s t r u c t o r  who i s  i n  l o v e  w i t h  -his s u b j e c t  m a t t e r ,  
c a n  f a i l  t o  l o o k  f o r  a l l i e s  i n  h i s  s t r u g g l e  t o  l e t  t h a t  p a r t  o f  c r e a t i o n  
o f  w h ic h  he i s  t h e  t r u s t e e ,  by  v i r t u e  o f  h i s  k n o w l e d g e ,  s u r v i v e  beyond  
h i s  own s p a n  o f  l i f e .  And so every,,  g e n e r a t i o n ,  i n  e d u c a t i n g  t h e  n e x t ,  
s e l e c t s  t h e  i m p o r t a n t  t r u t h  w h i c h  c o m p e l l s  u s  t o  ■ i n s i s t ,  "L i s t e n ,  l e s t  
i t  d i e . ”
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6 . C o n c l u s i o n :  The s t a f f  o f  a c o l l e g e .

We may summar ize  t h e  s i t u a t i o n  a s  i t  e x i s t s ,  i n  t h e  t h i r d  
p h a s e  o f  t h e  i n d u s t r i a l  r e v o l u t i o n ,  w i t h  t h e  c o l l e g e  s t i l l  s p e l l  bound 
by g i v i n g  i n  t o  t h e  f i r s t  and s e c o n d  p h a s e .
1 .  I n  s o c i e t y ,  t h e  s c i e n t i f i c  n o t i o n s  o f  t i m e  and s p a c e  h a v e  p e n ­
e t r a t e d .  T h es e  n o t i o n s ,  h o w e v e r ,  do n o t  a p p l y  t o  l i v i n g  b e i n g s ,  b u t  
t o  n a t u r e  o n l y .  L i v i n g  b e i n g s  t h r i v e  o n l y  on a b a l a n c e  b e t w e e n  i n n e r  
and  o u t e r  s p a c e ,  f o r w a r d  p e r s p e c t i v e  and b ac k w ar d  r e s p e c t .
2 .  The i n s i s t a n c e  on t h i s  b a l a n c e  c r e a t e s  t h e  p r e s e n t ,  and t h i s  
i n s i s t a n c e  i s  p e r f o r m e d  by s p e e c h ,  i n  a l l  i t s  v a r i e t y ,  i n c l u d i n g  s c i e n c e .  
A l l  s p e e c h  i s  r e p r e s e n t a t i v e  o f  c r e a t i o n ,  e s p e c i a l l y  t h e  m o s t  c a r e f u l l y  
o r g a n i s e d  p r o c e s s  o f  p e o p l e  s p e a k i n g  t o g e t h e r . :  e d u c a t i o n .
3 .  E d u c a t i o n  i s  n e i t h e r  s c i e n t i f i c  n o r  t e c h n i c a l .  T h a t  i s  i n s t r u c -  
i o n .  E d u c a t i o n  r e p r e s e n t s  c r e a t i o n .  F o r  t h a t  r e a s o n ,  i t s  l a n g u a g e  
n e v e r  i s  s c i e n t i f i c .  I t  i s  more t h a n  s c i e n t i f i c ,  more t h a n  i d i o m a t i c ,  
more t h a n  c o n v e n t i o n a l :  i t  r e p r e s e n t s  t o  t h e  s t u d e n t  t h e  power  t o  r e ­
e s t a b l i s h  t h e  r i g h t  r e l a t i o n s  b e t w e e n  t h e  s c i e n t i f i c ,  t h e  i d i o m a t i c  and 
t h e  c o n v e n t i o n a l ,  u n d e r  t h e  p r e s s u r e  f r o m  t h e  f u t u r e .
4 .  A s t a f f  o f  a c o l l e g e  i s  c o m p e l l e d  t o  d e v e l o p  a common l a n g u a g e ,  
beyond t h e  l a n g u a g e s  o f  i t s  s p e c i a l i s t s ,  a g a i n  and a g a i n .  T h i s  l a n g u a g e  
m us t  be a n t h r o p o m o r p h i c .  We do n o t  a s k  t h e  s c i e n t i f i c  q u e s t i o n  ' a b o u t  
t i m e  and s p a c e  b u t  o u r  q u e s t i o n  a b o u t  o u r  p l a c e  and d a t e  i n  t ime ,  and 
s p a c e .  The q u e s t i o n  and t h e  a n s w e r  r e s u l t  f r o m  o u r  h av in g ,  t o  over com e 
o u r  i d i o m a t i c  and s c i e n t i f i c  p a r t i c u l a r i t i e s .  H en ce ,  t h e  q u e s t i o n  c a n  
o n l y  be a s k e d  by a l l  o f  u s  t o g e t h e r ;  t h e  a n s w e r  ca n  o n l y  be g i v e n  by 
a l l  o f  u s  t o g e t h e r .  I n  o t h e r  w o r d s ,  t h e  common l a n g u a g e  o f  a s t a f f  o f
a c o l l e g e ,  m u s t  be t h e  r e s u l t  o f  a d a i l y  new e f f o r t  a s  we go a l o n g .
The d e s t r u c t i o n  o f  o u r  common l a n g u a g e  i s  i n  p r o c e s s  c o n s t a n t l y .  We 
h av e  t o  i n s i s t  on a s p e c i a l  e f f o r t  t o  o f f s e t  t h i s  p e r p e t u a l  d e c a y ,  by 
r e - e s t a b l i s h i n g  o u r  d i r e c t i o n  i n t o  t h e  f u t u r e .
5 .  As l o n g  a s  we f e i g n  t h a t  t h e  s t u d e n t s  may work  o u t  t h e i r  own 
s a l v a t i o n  and t h a t  we a r e  f a c i l i t i e s ,  f o r  th em ,  we d e p r i v e  them o f  t h e  
p r o c e s s  o f  e d u c a t i o n ;  we m e r e l y  i n s t r u c t .  T e a c h e r s  a r e  d i f f i c u l t i e s .  
They h av e  t o  i n s i s t .  They may i n s i s t  on p e t t y  t h i n g s  l i k e  m arks  o r  
e x a m i n a t i o n s  o r  on i m p o r t a n t  t h i n g s ;  i n s i s t  t h e y  m u s t .  O t h e r w i s e ,  t h e  
s t u d e n t  m i s t a k e s  t h e  c o l l e g e  a s  an  o p p o r t u n i t y  f o r  s o c i a l  c l i m b i n g .
He m u s t  be made t o  r e a l i z e  t h a t  e d u c a t i o n  i s  a s e r v i c e  r e n d e r e d  t o  t h e  
communi ty  b y ^ r e p r e s e n t i n g  t h e  f u t u r e  r e l a t i o n s  o f  t h e  communi ty .  We 

v s h a l l  s e e  t h a t  t h e  s t a f f  o f  t h e  l i b e r a l  a r t s  c o l l e g e  i s  n o t  p r e p a r e d  
t o d a y  t o  i n s i s t  s u c c e s s f u l l y .



TEACHING TOO LATE

-»■ LEARNING TOO EARLY

<> V v

How can you run a living nation 
by factories and education?



Introduction

During the past academic year, at the initial suggestion of 
Dean E. Gordon Bill and Dr. Alexander Meiklejohn, a group of thirty 
members of the Dartmouth faculty and five undergraduates met at in­
tervals with Professor Eugen-Rosenstock-Huessy to discuss with him 
fundamentals of educational thought and direction. The terrible 
reality of the contemporary scene had made our minds ache for a 
renewed and common understanding of the truths which we as teachers 
can sponsor. We arrived at no formula; we were not searching for one. 
Rather we tried to broaden the question of what we should teach, in 
all its ramifications as related to our place and time.

In this booklet is printed Professor Rosenstock-Huessy* s
address at the last meeting of the group, which was a joint meeting
with the Tlcknor Club. In addition, in order that here may be a
virtual summary of the basic principles which were discussed, extracts
from other papers have been included. Through such a search by men
striving to find the right questions to ask, our lost generation,

Wandering between two worlds, one dead,
The other powerless to be born . . .

may yet create a new positive faith and achieve the moral courage
which can salvage our civilization.

For biographical and biblipgaaphical details about Professor 
Rosenstock-Huessy the reader is referred to the International Who1s 
Who. His astonishing erudition, his passion for truth, both combined 
with a radiance of personality, have deeply impressed and moved col­
leagues and students. More than any other man I know he fulfills 
Bergson1 s great dictum, "Think as men of action; act as men of thought.
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When you reread this booklet two years from now —  and you must 
do so —  you will find it of even greater prophetic power.

Arthur E. Jensen

v



The address was given at end of a Professional Seminar which was 
held with thirty members of the Faculty at .Dartmouth College 
during the academic year 1939-lfO, at the request of the Administration 
of Dartmouth College. The chairman of the Seminar was Professor 
Arthur E. Jensen.
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Friends of the Ticknor Club and Members of the Professional Seminar:
It is my privilege tonight to report on a year-long campaign

for taking some timely steps at Dartmouth. However, I cannot suppress
the remark, at the outset, that my theme for this evening, "Learning
too early —  teaching too late," has caught me in my own net. Five
years ago when I spoke here first, I could not make myself understood;
it was too early. And tonight, we write May 22nd. Only a fool taps
the resources of thinking, his own and others*, at the last hour of
the academic year; it is untimely to try to do a good job today. We
are dog-tired ourselves, in a groggy and paralyzed Western World.

orHowever, as a typical teach', here I stand and speak too late.

1. Timing
I intend to make three points tonight:
1 ® —  that the time has come to build up a science of timing,

and that its Novum Organ urn will be the timing of teaching 
and learning, because they are its basic phenomena. 
Therefore the new science must begin by reforming the 
teachers.

2 ® —  that society is doomed without the timing of teaching, 
and that society is being destroyed around us daily - 
for lack of it - by brain erosion.

3® — * that every human being, for his own salvation, must be 
trained in the timing of all his experiences throughout 
life. Especially must he learn to fear being "too early" 
and "too late" as the greatest of sins.
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0£ course this a mere program, and must serve as a program 
for many years to come* I throw these words over the barrier of Hit­
ler* s peace, and over the many hurdles of daily routine in politics 
and academic work, into the distant years of Dartmouth College. And 
I do so to save a future for Dartmouth.

Let me illustrate this by an anecdote. The Komburg is one of 
the most beautiful remnants of Romanesque art on the border of Fran­
conia and Suabia. The Peasants* War that destroyed many neighboring 
towns in l£2£ did not touch it. When, in Germany, we founded our first 
Academy of Adult Education on the Komburg, we learned the reason. For­
ty years before the Reformation, the Chapter had reformed itself vol­
untarily on the lines the Reformation was to follow. So the Chapter 
completely escaped the ravages of the German Revolution.

They broke the monastic rules in time. We must break the 
academic prejudices in time - though we have no forty years ahead of us.

These academic prejudices may be summed up as * obsession with 
space* -- especially with external space and its corresponding ideal 
of Mobjectivity11 —  to the utter neglect of time. Our Classrooms with 
their impossible benches and our division into departments represents 
the result of centennial space supremacy. Our college methods are all 
methods developed for space. And this is really disastrous in the 
humanities and social studies because man is peculiarly a temporal being, 
ever but an exile and a pilgrim in the world of space. Academic think­
ing has harnessed time to the triumphant chariot of space as a poor 
fourth dimension, and we habitually speak of "time spans," "length of 
time,"etc. Recent Sophists have gone so far as to call our Real time 
"the spacious present." Let us look beyond Sophistry. In religion
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and in poetry an hour is filled with width as well as length. The 
very word "hour,” this remnant of the ecclesiastical "horae," 
decidedly still has a ring beyond its length of sixty minutes.
An hour passed alone in silence is such a victory of man over his 
fears that Pascal calls it the precipice for our virtue. Real time 
is as full as mere space is empty.

This College is one of the best in the land; yet it is, at 
this moment, without a future; it is intentionally and wholly given 
to space realization. Objectivity is its god. It would treat all 
realities as things external to the mind, things in which we as 
thinkers, have no roots, and which may accordingly be touched, 
weighed, measured, and manipulated without reference to the common 
destiny in which we and they are jointly boudd. This may do for 
physics. It will not do for human society.

Fortunately our academic obsessions have been countered in 
recent decades by an increasing concern with time on the part of lead­
ing thinkers, and I appeal to them as evidence for the timeliness of 
a science of timing. All great new thought in our age centers around 
time; all great literature is trying to solve its riddles. At this 
tragic hour, when France1s soul is bleeding away, it is well to 
remember that the Frenchman Bergson saved the soul of the last 
generation by reclaiming our plentitude of time. He has refuted the 
constant abuse of time by the space sciences; he has made it absurd 
to treat time as one-dimensional any longer —  as the henchmen of 
space - science in the humanities and social studies still do.

But Bergson and Proust are not enough, in the light of the 
present catastrophe. They have not challenged our negligent habits of
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timing. It remained for a few younger thinkers, taking their cue 
from language, to restore due reverence for the fullness of time in 
all its glorious three tenses; not only the future and past, but also 
their common product, the present. 1  This supplies the fundamental 
method of the science of timing, and I shall apply it tonight.

The present, whether it be an hour, a day in our life, or a 
whole era, is not only created, but created by us; it does not simply 
happen to us, it is not a natural fact like space, not a datum in 
nature, but a constant social achievement, and neither comes nor lasts 
except by our own making. Therefore time is not a gift but a task; 
true presence of mind, the power to live in the fullness of time, is 
something that has to be won arduously and preserved by perpetual 
vigilance. Otherwise, our present is so starved and distorted that 
we can hardly be said to have one at all. Hence the cardinal impor­
tance of the problem of timing.

When man rises above his future, which is the imminence of his 
death, and beyond his past, which is the reminlscense of his origins, 
he enters the present. Prom the conflict of end and origin, of 
death and birth, the present results for those who have the courage 
not to blink but face the abyss before and in back of them. These 
courageous souls —  the god-fearing, death-conquering few —  are the 
creators of any present. We, the death-fearing, god-killing many, live 
on their courage and creativity; we follow them because the present 
emerging from their faith is dam and dyke against mere past and mere

1  Franz Ebner, Das Wort und die Geistigen Realitaten, 1919; the 
present writer, Angewandte Seelenkunde, 192'3, Out' of Revolution, Auto­
biography of Western Man, 193b. A kindred development is the discovery 
of "“biological time1* by recent biologists: Lecomte de Nouy, Biological 
Time, 1939# London.~



future, mere decay and mere revolution. Then we are more than our 
origin and our destination; we are.

And we are chiefly through the medium of human speech and 
conversation. Without participation in the life of the Word through 
the ages, we remain ephemeral. Speaking, thinking, learning, teach­
ing, writing, are the processes into which we must be immersed to 
become ”Beings.” They enable us to occupy a present in the midst
of flux. Language receives us into its community; Speech admits 
us to the common boat of humanity, and we are clothed with permanence 
By speaking we become the oarsmen of humani ty in its struggle for 
orientation on its pilgrimage through space and time.

As speakers we are, under the condition that we are not just 
ourselves, I know too well that our churches have betrayed this 
source truth. But I wish to show you that we teachers must take up 
the truth that the ministers have abandoned, because otherwise we 
shall lose our right to teach. As true teachers we are not ourselves 
rather the ages from Adam on speak through us into the future; and 
our listener too is not just himself in listening, but a link in 
the chain of speaking humanity until the last day of the created 
world. I do not speak here ”for what my opinion is worth, ” as 
the belittling phrase goes, but because I make anhonest attempt to 
let more than mere opinion reach you through me. Paradoxically, 
people who pretend that language is their own invention, that words 
are mere tools, are apt to lack personal force; the ones who make 
themselves into waves in the ocean of human speech through the 
ages acquire personal power as a by-product of their faith in the 
unanimity of mankind.
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Man*s dignity lies not in producing private opinions but in 
timing public truth. His speech must not only be more than himself: 
it must come at the right moment, in the fulness of time. Then his 
words acquire a "once for ever” meaning. All the sayings of Jesus 
were quite simple; they became important forever because they were 
spoken at the right moment, "when the time was fulfilled." A truth 
taught without the time element is abstract, therefore not vital.
Truth is concrete at the lucky opportunity and hour. When we speak 
too late or too early we are out of luck; our truth remains abstract, 
and we fail to create a present in which people transcend mere past 
and future; we lack presence of mind. For these reasons teaching 
involves all the central problems of timing,

2. The Sins of Teaching and Learning 
Our students "prepare" for life; we "postpare" it. The 

business of teaching is to be representative of all stages of the 
life of the human spirit except, of course, the one now present in 
the student. Teaching is therefore inevitably abstract, and here e 
in a sense always too late, as learning is too early. We teachers 
are the cultural lag of mankind. Less politely, we are the hyenas 
of its battlefields, for we disembowel the heroes of antiquity if 
we are left to our natural tendencies as teachers.

Let me stress this phrase, "left to our natural tendencies."
We shall soon see why nobody on earth can be left to his natural 
tendencies^* And you all know well that a good teacher is one who 
overcomes his natural inertia. But before studying the counterpoint 
used by all real teachers, we must first make the point that exploiting



the things gone by and merely repeating them is our real temptation.
The devil capitalizes on this inertia, this natural gravity of 

teaching. One obvious example is our teaching about the World War.
How many college men of the Western Powers have disemboweled the 
First World War till they were caught by the Second? They have 
thus annihilated the power of their students to live in the real 
present of the second.

In October 1939, the official scientific adviser to the 
British Conservative Party, Arthur Bryant, could publish a volume 
“Unfinished Victory," which dealt with the Treaty of Versailles in 
Hitler*s arguments and from Hitler*s "unfinished victory." The 
absence of mind in Great Britain was patently complete, so complete 
that instead of waging war my English academic friends came over to 
America to discuss with us the terms of the next peace. They were 
too late and too early at the same time as well.

Here in America we discovered in ponderous books what Homer 
had known after the Trojan War; that every war ends with a moral 
headache, with profiteers as in Ithaca and with social unrest as in 
Nestor*s Pylos. This is part of the story, but it is not the story. 
Teachers, however, disemboweled the stupendous fact of Pierpont 
Morgan being a banker and Lord Northcliffe being a newspaper man, 
and were simply overwhelmed by these truisms. Nothing checked their 
harping on the headache. For two decades they capitalized on the 
hangover as the veterans did on heroism. Onr poor students are the 
victims of both. They are expected to pay the veterans* widows 
some four billion dollars in I960, and on the other hand they have to 
foot the bill for belated teaching, i.e., for the impoverishment and
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diaempowering of the United States and the absence of any realistic 
foreign policy during the last twenty years. They have to pay ex­
aggerated sums in money and exaggerated fears in thought.

Now this is certainly a remarkable result for a teacher 
generation that has honestly tried to give the students the facts 
and nothing but the facts. It has insisted that the students should 
know what It is all about, beforehand. Yet we see that the outcome 
is quite different. The students are not filled with facts but with 
terrible forebodings• They fear that propaganda is going to devour 
them, that profiteers are going to send them to war, that they will 
have no jobs. Teachers have concentrated on facts; students con­
centrate on expectancies. We shall see how important this interplay 
between facts and expectancy is. Here I simply record the fact that 
the factfinders produced a fearful generation. They played Hitler* s 
game®

So much for teaching too late• Why do we also learn too early?
The very essence of learning is to anticipate experience; 

all educatI on is life in advance. Simply by being educated persons 
we anticipate an infinite number of happenings that would otherwise 
come to us later, at thirty or fifty or seventy. Any sensible man 
of sixty is better fitted to be a judge than a boy just out of law 
school. Yet the boy needs his legal training as a substitute for 
experience because neither he nor society has time to wait. So instead 
of living his i%own life as a sequence of "Fiat Lux,n as the agenda for 
the next fifty years, he gets it as precedents, as facts and acts.

To ascertain extent this is obviously normal and right; h arn- 
iHg must be «too early« as teaching must be «too late.” But it is
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easy to see how wtoo early” can become disastrous. We deal with 
facts through one organ, with agenda through another. We can 
enter upon our own happenings only with faith, love and hope; 
but we can enter upon the facts simply by drawing conclusions from 
them, without actually living. Our students are to draw their own 
conclusions from the facts. That is all to the good as long as 
blind alleys only are Concluded. 88 But if we want to survive, we 
don* t understand the past unless we treat it in terms of the agenda, 
the things to happen, in our own future. Pacts are healthy diet 
in education only when balanced by ,8f ienda88; things-that-have-happened 
by things-that-must happen. Pacts are poison for a person that has 
not lived through them and has no stomach to do so; they bring life 
too early into his ken.

Of course we all try to acquire knowledge by buying books 
and going to lectures. We could not live without anticipating 
results. The danger sets in when we forget that in so doing we 
are sharing the speaker* s life, the writer* s experience. Anticipation 
is legitimate as long as we feel deeply about the facts that we live 
on borrowed life. Then we realize that it is up to us to balance 
the budget: we cannot live to ourselves, in our own thinking, because 
we are in debt to others. Thought is begotten by life, and must beget 
life in turn. Otherwise, when words beget words and books beget re­
views 88and of making many books there is no end, 88 we get the "trahison 
des clercs.^ Objectivity without gratitude for the relation of our 
thought to other people* s life blood is intolerable. Our students have 
no spiritual gratitude; they are told to think for themselves, to 
become writers, to work out their own salvation -- all in flat
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contradiction to the true relation between living and thinking * And 
like all heresy, it kills their lives. Degenerated, they sit on 
the ruins of Europe as mere sightseers.

Today we break especially the men with the greatest future, 
the greatest potentialities. We drive them crazy. You all must 
know cases of students who smelled the good life, yet went to pieces 
because of the deadlock created for them in college. I once knew 
the scion of a famous New England family: great-grandfather minister, 
grandfather college founder, father head of a social settlement in 
the heart of the coal mines. The boy sought the equivalent for his 
time. He went to Antioch —  where they do practical work, it is true, 
but in complete separation from his studies. He went to Harvard.
We became friends. He told me that once in three years had he been 
allowed to concentrate on one subject for a whole fortnight. A 
student who at twenty-one had never experienced the blessings of 
singleness of purpose in his intellectual upbringingt • He could not 
find any service that would have built him up to the rank of his 
forefathers as a social leader. So he quit Harvard and made a living 
as the manager of a travelling theater group. He ended up as a 
speculator in Wall Street. When he came to see me, he looked like 
a soul in hell and he knew it himself. ” 1  shall try,” he said to 
me when we argued his desertion, ”l shall try to jump off the band­
wagon of the next boom five minutes ahead of the others. If I can 
succeed in doing so, I shall recover my s£|f-»esteem. ” Unable to 
find the long-range faith that had built the lives of three or four 
former generations, and too sensitive not to search for it, he clung 
to the short-range substitute for faith —  gambling. This man is not



11

perishing because he is less noble than others; on the contrary 
his is a more real time sense and he is haunted by his conscience 
which tells him that people like himself must be representative of 
the future and of the race as a whole.

Second case: the son of a missionary, and among talented 
brothers himself a powerful mind and a great soul. He has replaced 
the theological studies of his ancestors by the study of Human 
Relations and Sociology. But since he cannot believe in anything and 
especially cannot deny or fight anything with absolute conviction, 
Hitler, the germ Hitler is in him, day and night, the germ that 
whispers destruction of the pseudo-life around him, that recommends 
the big, delivering smash of this whole decadent world. He often 
feels like going crazy, his big powers being wasted in the separation 
between his sociological head that classifies everything like a 
botanist and his living soul and body that must love and hate.
Twice he was on the brink of ending his existence. He tries to 
analyze himself with modern psychology to find out what is wrong.
Of course nothing is wrong with him; he is sane in a madhouse. But 
he is so overcome by his academic environment that he denies himself 
his own rescue; he could jump to freedom by serving in a more than 
personal and more than Objective” cause, by serving in loyalty to 
the living thought that fights destruction through the ages. He has 
declined such an opportunity because his academic teachers unanimously 
advised hjym against interrupting his course of studies. He is soon 
to be given his Ph.D. in Human Relations for having denied his calling 
of establishing human relations in the processes of the living Spirit.

In this case, too, we, the academic world, have violated the
boy*s integrity. He was not by nature a second-rate person who muses
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about society but one born to carry the sword of the spirit himself, 
as a knight who thinks for society as its voice and leader. And we 
told him that no such relation of the individual to society exists, 
that the mind simply deals with objects, that no roots connect it 
with the society about which it thinks.

If I had time to go on, I would give you a third equally 
upsetting case, ending in suicide, another of running away into 
ship-building, another of a straight A sophomore, brilliant athlete, 
who quit Harvard for farming, and so the list continues. Some 
people are matter-of-fact minds with no time sense. Some have a 
sense for the tangible records of the past, and believe only these; 
we make these Doubting Thomases of civilization into scholars by the 
thousand, and give them our best awards• But the most precious men 
are those who hear the cry from the invisible, smell the corruption 
around them, and live in the future. These we destroy.

3. The Antidote to Teaching: Education
The attempt of teachers and students to live on borrowed 

life is only one instance of a general human trait. Every group or 
nation tends to follow the line of least resistance marked out by 
its natural instinct. Thus labor unions continue to ask for 
shorter hours and higher wages, manufacturers for higher tariffs, 
railroads for tax exemptions, parties for more political spoils, 
doctors for longer years of interneship, lawyers for more quotations 
from precedent, ministers for more charity drives and peace meetings. 
Indeed, we live in a strange society: the individuals are rather 
self-denying and civilized, often even weary of their power, but
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the groups composed of these anemic individuals lust shamelessly 
for power.

Now we see why no person or group can safely be left to 
its natural tendencies. A profession that relies on its natural 
inertia alone, wrecks itself by sheer repetition. The mere pro­
duction of its special product also generates a poison, like the 
poisons of muscular fatigue. Theology, Medicine, Law, unless 
regenerated by something bigger, are barren. Teaching without some­
thing that leads out of the classroom is a blight. When it goes 
on exenterating past life it only capitalizes on its privileges 
within the age; thereby it loses the power for which the privileges 
were given, the power of guiding the age. All my beloved enemies 
here, who adapt themselves to the tendencies of the age, all those 
among us —  and we all belong at times to this despondent group —  
who say, "I certainly have no general philosophy of college 
education, I fortunately am completely ignorant of the whole in 
which I occupy one little field” -- they all saw off the branch 
on which their professorship is perched and salaried. What other 
criterion do they have for their task but the accidental fact that 
they learned certain methods in their twenties and wish to go on 
with them and be paid for them as long as possible?

When it was proposed to help our future colleages to more 
power by continuing our present gatherings for their sake, fear 
was expressed that the Administration might even use these candidates 
as spies on our own teaching. Only teachers who decline to check 
on their own activity could entertain ideas so wild. Again, when 
a conference on the future of college education was announced, the
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speaker was tod that he could rely on a good attendance because 
every department would send a man for this simple reason: to find 
out if its vested interest in courses, etc., were threatened by 
any new plans. Departments which do not check themselves will 
always behave like that. And this is true of every college in 
the land.

The only thing that can redeem us from our natural inertia 
is regeneration, the power to make an end and a fresh beginning.
This is none other than the Christian faith in death and resurrection. 
It is not fashionable to say so nowadays, but death •lone can guide 
an age beyond mere living; thought is mere afterthought and must 
form a cultural lag if it lacks conscious survival of a death 
situation. Something bigger than ourselves must lift us beyond 
ourselves. People who eliminate the end of the world from their 
thinking cannot do anything about the world* s resurrection. But 
this resurrection is our daily task. To die to our habits and 
prejudices and begin over in time; that is the secret of timing, 
of presence of mind.

The name for the process which regenerates teaching is 
education: it checks the inertia of both teacher and student. The 
syllable Me" in education means "out of" and implies movement 
forward toward something beyond. How often do I go to class with 
one of my wonderful schemes prepared of ideas and learning; and 
just as Balaali, I am hired for one thing and commanded to do another; 
I am compelled by the surge of education to desist from teaching 
in my prejudiced manner and to alter my course.



Without education a mere teacher must teach too late, because 
he is unable to stop and change• He remains old furniture of Wuther- 
ing Heights, goes on drably instructing in his field or department.
I know of a case where a man insisted upon ruining his course by 
cramming into the last fortnight of his classes an impossible 
welter of material. I implored him to spare his students this 
confusion. He insisted that he had offered so many titles and men 
in the printed catalogue, and that his offer had to be made good.
He sold teaching, and declined to educate. He could not say more 
sadly that he considered himself a hired man. That he ruined 
twenty potential images of the living God was no concern of his; but 
the material! the materials that was to be sold for forty-five 
bucksS And he felt that he did his duty more bravely than I, his 
tempter.

For the timing of education, or the life of the Word between 
teacher and student, I would adopt as a motto a famous line of 
Horace, with a slight change. Who does not agree with his “Vis 
consilii expers mole ruit sua" —  f,A power that does not dance in 
rhythm with others falls by its own inertia?“ Now our mind, our 
voice, our doctrines are forces to which the same warning applies•
So in behalf of the energy that regenerates correct teaching let

j us read: ”A voice that can only follow its routine, that cannot
\1 cut loose from its environment, from the pressure of vested interests, 
will fall dead Ind meaningless, and as a blind force it will repeat too 
lAte what should no longer be repeated.n Our voice must have tasted

~ withdrawal from repetition, must go into the wilderness and take us, 
teachers and students alike, outside our classroom, our marks and
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salaries, outside our background and foreground, into the exile of 
truth. Truth always is found in exile from society. If we call on 
her in a true ecstasy, a jump outside ourselves, our spirits return 
purified. Otherwise we fall flat, by the self-centeredness of our 
professional routine• Vox exilii expers mole ruit sua, and such a 
voice will bury student with teacher under an avalanche of facts.

The mutual insurance company for capitalizing on the past 
called teaching, i.e., the company of experts inexperienced in exile, 
and the mutual exploitation company for getting all the heritage 
from the past as ” 1066 and all that," i.e., without the student1s 
own suffering, sympathy, despair, feeling, service, toil —  both 
are detestable. The ”tool early” and ”too cheap” of the student 
results in two types: the child prodigy and the eternal playboy 
who has never met his teacher in the exile of truth and who there­
fore, in his heart, treats all learning as a bit funny. The minds 
of these eternal children have been reached only by the inertia of 
the teacher1s voice, that academic Vox exilii expers. The fruit of 
such mechanic transmission in the case of the prodigy is a brain 
flooded with words and verbiage and definitions without the purifica­
tion of a brainstorm.

ij.® The Mennonite Catastrophe of 1939
The great theme of education is survival: it enables us to 

outlive, outgrow each stage of life and move on into the next. At 
present we as teachers are most urgently in need of outgrowing the 
period of liberal criticism and its common denominator, disbelief.
We have not yet recovered from our resentment of denominational 
narrowness; reminiscences of compulsory chapel, of our parents1 and
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our own experiences with the churches, still color our opinions.
Now as long as we rest in disbelief and have not survived it, we 
are out of step with society. As stowaways from overbearing de­
nominations , we miss the new situation in which the whole of society 
is thrown today in a vast revolution. Society is out for a gospel 
regenerated by disbelief; yet we still harp on disbelief as an ultimate* 
Soociety will turn against us because it longs for a new continuity 
of living.

We cannot forego our obligation to testify to this step 
beyond disbelief, because otherwise we are apt to cauterize the 
generative powers of our students. Atheism will form a part of 
future society, but only as a stage through which each generation 
passes to a new and fortified belief. The students must be pro­
tected from total despair by realizing that their teachers, in 
their personal lives, have outlived the phase of academic scepticism.

But it is not only the teachers that are at fault. Our 
whole society has forgotten the means of regeneration which enables 
both the individual to survive the stages of life .and his society 
to survive succeeding generations. Modern civilization has built on 
the Reformation principle of universal priesthood, yet today we no 
longer recognize its supreme importance. A priest is simply an 
elder, and the elder statesman, the great old man, is the naturally 
grown priest in any country. His role is superior to that of magis- 
trates because it comes later in the course of life* In Japan, 
for instance, the elder statesman is the spiritual authority that 
appoints the acting statesmen.
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What is the secret of eldership? It lies in the fact that 
an old man is through with his own life but not at all through with 
life. On the contrary, like a grandfather he watches all the later 
generations with a loving wisdom which alone can reconcile their 
strife. He is the great pacifier, the guardian of life* s continuity, 
because people know that he alone is free from personal or partisan 
aims. Therefore he is peculiarly the regenerative force in society; 
he sees to it that the full cycle of life is re-begun in the proper 
order. And it is the expectation of one day becoming elders that 
should carry us through the full cycle of our own lives.

It follows from this that the production of leadership, of 
elders, must take precedence over all social activities. A healthy 
society indeed requires three distinct functional groups: children 
and adults as well as elders. Children represent growth; they are 
trustful, playful, imaginative, creative —  the artist is their type. 
Adults represent professional activity; the$ work, produce, fight, 
protect, organize, economize —  the fighter, in business or battle, 
is their most expressive type. But without elders, priests, who 
embody the secret of survival, the group itself is lost. Producing 
rugged businessmen and artistic children only, means giving up the 
survival of the group as such. Therefore no price is too high for 

'i the education of men who can rule, teach and pacify, and accordingly
I

^ educational literature in the past always centered around the 
nurture of princes and priests and judges.

How these truths we kept alive in our age by the Amish Men 
of Pennsylvania, and our own sins are vividly exposed by the stupidity 
with which their way of life was blocked just a few months ago. If

I can succeed in dramatizing this incident, half of my story for
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tonight will be told.
The Menonites go back to a declaration of faith in 1632, 

drawn up in Dort, Holland. In 1690, a Swiss by the name of Jakob 
Ammon or Amen renewed the sect; from him the conservative wing 
got its name, Amish Men. They were literal adherents of the 
principle, ”Every man a priest,” for they had no professional 
ministry. Everybody had to be a dyed-in-the-wool farmer first, a 
ruler and a judge later, and at the end the very best acted as 
preachers. Only the preacher revealed the full power of man* s spirit. 
Hence the younger age-groups were not exposed to an all-devouring 
intellectual curiosity: they knew there was something to wait for.

There was deep wisdom in all this. The Mennonites perceived 
the chief aim of education, the production of elders, and they chose 
the right means: they knew that no mere system of instruction, no 
set of prescribed "courses” could make true elders, but only a slow 
growth through all the seasons of man* s life on earth. That is why 
they hurried to make good farmers out of their young men first.
They looked at farming with a much deeper insight than the board 
of trustees of an agricultural college; an unquestionable relation 
of each member to the soil was the first step toward their highest 
spiritual office. So they decided that every boy must be an 
apprentice on a farm in his formative years from eight to twenty; 
then he would be so well grounded in farming that he could leave it 
for the nexi> step, when a kind of adult education took him in hand.

But in stepped the sovereign State of Pennsylvania with a new 
law compelling children to stay in school until 16 or 17 years of 
age, thereby destroying the basis of the Mennonites* lay ministry.
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These high school children may become successful commercial farmers, 
single-crop farmers, land speculators, etc. But they never wi11 be 
farmers in the sense of a centennial yeomanry, in the sense of an 
unshakeable foundation for universal priesthood. The frightened 
Mennonites sent a delegation to the Governor. And he told them:
"You behave, or I will pull out your beards.“ This historic sentence 
was spoken in 1939 A.D. It signifies the witches» sabbath of 
scholastic self-adoration. The Amish Men went home red-faced. The 
proud ones decided to move to Maryland; the wealthy bowed and are 
going to stay. The group is split. Its spine is broken. The 
children are driven off into the high school “system.n

The very word “system" is perhaps symptomatic of our short­
sightedness. If the schools are allowed to form a “system“ by 
themselves as all the rest of our social entities are allowed to 
do —  corporations, professions, unions —  we cannot be surprised 
that they all cease to function as one living universe. Life is 
no system; it is even less a mere agglomeration of school systems 
and business systems, all kept apart.

The spiritual history of the Mennonites in Pennsylvania is 
at an end. Their own governor thought of them only in the terms of 
an antiquarian. He teased them for daring to break the State* s 
streamlined law, but he was unaware of his own crime: by enforcing 
the statutory law he broke the laws of Human Society. The task of 
producing ̂ elders is distinct from the task of producing scientists, 
businessmen, mechanics, doctors, etc. In an organic society, the 
training factories for these “jobs“ are considered mere makeshifts, 
which of course will always be needed, but which must take their
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cue from the laws of biology and mental growth outside themselves®
Is It not strange that 2000 years after Christ, lj.00 years after the 
Reformation, we should ignore this? Our society does not function 
because it has thought that the contrast of children and adults is 
the whole problem* When we degrade the liberal arts college into 
a prep school for the professions, we have nothing left for educating 
elders, and without these our country must lose its identity. First 
Things Come First.

The Amish Men as a closed group are doomed, yet we need not 
be sentimental about them if we teachers see the signs of the time 
and take up the torch where they have been forced to drop it. We 
too may look to the objectives which give meaning to Kindergarten,
High School, College, Graduate School, and Adult Education. These 
objectives transcend every one of them.

5» Expectancy, the White Magic of Education
Let me sum up the lesson of Pennsylvania thus. Education must 

include the second half of our lives. For thi3 purpose it must 
create expectancies in the child that will carry it far. We cannot 
give 11 the facts11 about the second half because it lies in the future, 
but we must teach how to reach it with wings unbroken. As the Amish 
farmer waited for a later period when he could be an elder, so the 
student must be armed against despair because "arrows of longing" 
shoot him beyond the stage of scepticism.

The famous psychologist Jung, in Zurich, was flooded with 
American customers of about forty or fifty. They came to him, he 
thinks, "in search of a soul" because they had been fed for the first
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half of their lives with a diet which suits only the second: they 
have lived on facts, instead of expectancy.

Our colleges today are in the main the outcome of the En­
lightenment of 17 5 0 , when men were so fascinated with lights, 
telescopes, clarity —  in short, the brave new world of scientific 
knowledge —  that enlightenment seemed an absolute v alue. But we 
should know better today, when the era of Enlightenment is ending 
in brain corrosion, and youth is rebelling to protect its own inner 
darkness. Yet we go on enlightening at all costs. The students are 
cauterized before they have grown. And at I\$ they give out. They 
have learned too early; so the specific energies needed in the second 
half of life are not produced.

The light of expectation for a great and miraculous and sur­
prising future is the only enlightenment that is wholesome. Thinking 
thrives in the cone of dispersion around expectancy. We cannot 
learn without repetition, but repetition is insupportable except in 
this cone of dispersion. Great aspirations make us work and toil 
with an ease that the "objective" teacher fails to impart. The 
expectations of our youth must throw us over the hurdle of our 
fortieth year; it is then that we may find pleasure in facts; facts 
are the reverse of the medal; on the upper side, life is a fiendum.

An education that does not give promises, gives nothing. The 
declaration of giving facts, and facts only, is a declaration of bank­
ruptcy. Present day teaching, in its false modesty, is a series of 
farewell parties to life. True education enables man to survive the 
limitations and follies of his age and to enter the next; for this 
reason it tries to endow him with resilience, vision resources, dreams



and of course forebodings and warnings as well»
Now this is not idealism. It is the most cynical approach to 

teaching; it is right down to brass tacks. I have been the sworn 
enemy of philosophical idealism all my life, because it separates 
mind and body, spirit and incarnation. I prefer a child to an idea, 
and Lincoln to any abstract principle.

I s  it not a simple fact that a teacher has before him a 
person whose life has not yet been lived? I have to respect the truth 
that boys must outgrow the boy, and the man, and the father, and 
the citizen, and the ruler and the teacher, in due course, and end 
up as priests and elders. The age of universal priesthood cannot 
end in the childishness of all without opening a gap for illegitimate 
elders —  dictators and quacks. Once we see that society perishes 
without true elders, the eternal “too late“ of teaching and the 
eternal “too early”of learning may be brought under our control 
again: the natural egotisms of teaching adult and precocious child 
will become subservient to their humble task of timing.

Any society, any person should have as much future as past.
The antidote to facts are “fienda." The cultural lag represented by 
teaching, through which society has to assimilate each newcomer, can 
be balanced by crediting our students with being ancestors of as 
many generations to come as have gone before. When we look at 
teaching from the end of man, from the regeneration of the universal 
order, we shall treat the student as the founder of centuries.

The facts of which we know are so many obstacles to be over­
come by proving ourselves stronger than they, yet this strength is 
not developed by our present way of teaching. It is appalling, for



example, to read what modern so-called scientists recommend in 
marriage. Cowering down under the ulaw" that man is a product of his 
environment, they make even marriage a matter of environment, 
rather than the task of its complete re-creation. They teach it 
as facts, not as fienda. But a marriage that merely conforms to 
facts, that does not overcome obstacles, is not as inspired as it 
should be. A new nation, a new people, may be created by a real 
marriage.

Instead of talking of success and happiness —  which are 
only interesting as long as millions of immigrants represent a con­
tinuous belief in a distant future —  this continent must now 
develop, in every one of its children, a faith of re-immigrating into 
America. Today our students, as formerly our immigrants, must be 
imbued with something far ahead of their " s e l v e s T h e  self takes 
the line of least resistance. The soldier for the future takes 
the line of greatest resistance, and only he deserves to be taught 
because he is the guarantor of our longevity. He alone makes the 
slack chain that spans past and future taut again.

In this way every familiar fact becomes a vision to the 
educator. As President Tucker has said, "We must revivify the 
commonplace." For the truism of yesterday is also the truth of 
tomorrow, and this it can only become when people are longing for 
it again and again. They must be made to re-iramigrate into the 
commonplace^ and they will do so if we can treat it as the promised 
land. Even arithmetic can be so treated: the child can be brought 
with eager anticipation to the fact that two and two are four.
Perhaps I am too childish and primitive myself; but the fact that

two and two are four really and always still stirs my imagination.
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Of course the degree of expectancy we have to develop be­
forehand varies with the subject matter. For physics it is close 
to zero; for religion it is infinite. That is why religion cannot 
be “taught” in a classroom: a soul preparing for infinity is al­
lergic to hourly schedules.

Nobody learns Latin today because nobody expects great 
things any more from reading Latin texts. To help remedy this, I 
myself have written a Latin textbook that centers upon rousing 
great expectancies, but of course I cannot find a publisher for it 
today, when standardized tests and college board examinations take 
the place of expectancy.

It is even more difficult to inject the future into political 
science. To teach the commonplace that a state without justice is 
gangsterism we must go out of our way. A belief in the possible 
downfall of civilization is indispensable for its successful defense.
A man who does not have insomnia from fear of disintegration will 
fall asleep when we try to teach him integration. Militia Day was 
essential to the teaching of justice. The students•will have to 
serve as servants of justice; to fear, not for themselves but for 
humanity, the terrors of social injustice, and to fight in the war 
against it. Until they do, they will never understand the Constitution 
of the United States.

Or consider history. It Is taught though it merely had been. 
But people tell stories only because we desire to be immersed in the 
process of how it all came to pass. We do not wish to learn results 
but to live with the people through the events: by doing so, we our­
selves eventuate once more as immigrants, as Americans, as modern
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men. The fu n c tio n  o f memory i s  n o t  to  be a museum o f i n e r t  f a c t s  

bu t to  keep a l iv e  th e  e x p e c ta t io n s  t h a t  a re  w a it in g  to  come t r u e .

I t  shou ld  be a c ra d le  ou t o f w hich grow a n c e s to r s , f a t h e r s ,  fo u n d e rs , 

o f  g e n e ra tio n s  to  come. We remember l i t t l e  more th a n  h u m il ia t io n s  

and s c a rs  u n le ss  we a re  t r a in e d  i n  weeding our memory. And th a t  i s  

th e  purpose o f h i s to r y  — i t  i s  p u r i f i e d  memory as T hucydides s a id .

I t  sho u ld  te a c h  us to  remember on ly  th e  th in g s  t h a t  l i e  in  w a it  f o r  

a denouement in  th e  f u tu r e .

I n  t h i s  co n n ec tio n  i t  becomes obvious where we f a i l  our 

s tu d e n ts  w ith  our c u rr ic u lu m . We answ er a l l  k in d s  o f q u e s tio n s  f o r  

them b e fo re  th e y  ev e r have re a so n  to  ask  th e  q u e s tio n s  th e m se lv e s , 

w ith  t h e i r  whole b e in g . We ” in tro d u c e "  them in to  e v e ry th in g , in  

sw eeping su rvey  co u rse s  and w ith  te x tb o o k s  th a t  a re  h ig h ly  p r o f i t ­

ab le  — to  th e  a u th o r s . We fe e d  stom achs th a t  a re  n o t  h u n g ry .

And a f t e r  h av in g  s p o i le d  th e  m asses o f freshm en , we albw th e  s e n io rs  

to  fad e  o u t as lo n e ly  in d iv id u a ls  in s te a d  o f u n i t in g  them, as we 

sh o u ld , in  a g r e a t  common s p i r i t u a l  e x p e r ie n c e .

Freshm en sh o u ld  be a llo w ed  to  grow up to  th e  v i t a l  q u e s tio n s  

t h a t  every  g e n e ra tio n  must answ er l a t e r  in  an o r ig i n a l  b u t c o rp o ra te  

e f f o r t .  T hree le v e ls  o f l i f e  each  g e n e ra tio n  h as  to  r e d is c o v e r .

On th e  lo w est l e v e l ,  we t r e a t  e v e ry th in g  as though  i t  were sm a lle r  

th a n  th e  mind w hich s tu d ie s  i t :  we r e g a rd  th e  w orld  o b je c t iv e ly ,  

mechanic a l l y , and t r y  to  m a n ip u la te  i t  as m a te r i a l .  At th e  second 

l e v e l ,  we 4 ea-l w ith  human b e in g s  on an e q u a l f o o t in g ,  as our b ro th e r s  

and s i s t e r s , as p a r t  o f our own e x i s t e n c e : we t r y  to  overcome th e  

b a r r i e r s  and d if f e r e n c e s  w hich s e p a ra te  us and to re a c h  unan im ity  w ith  

th e se  members o f our own s o c i a l  body. On th e  t h i r d  l e v e l ,  we a re
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overpow ered by fo rc e s  f a r  beyond our in d iv id u a l  re a c h  — by d e v i ls  

and a n g e ls , fam ine and r e v o lu t io n ,  decay or th e  b u s in e s s  c y c le ;  

th e se  te a c h  us our own m o r ta l i ty ,  and le a d  us to  ex p ec t d ea th  and 

expec t r e s u r r e c t io n .  Now in  th e  c o l le g e  c u rr ic u lu m  th e  n a tu r a l  

s c ie n c e s  r e p re s e n t  th e  l e v e l  o f  m a n ip u la tio n , th e  s o c i a l  s c ie n c e s  

th e  le v e l  of unan im ity  — o f v ig o r ,  p e a c e , and c o o p e ra tio n  •— and 

th e  h u m a n itie s  th e  le v e l  o f d e a th  and r e d i r e c t i o n ,  s u r v iv a l  and 

overcom ing. But in  c u r r e n t  p r a c t i c e  I  f in d  th e  n a t u r a l  s c ie n c e s  more 

r e l i g io u s  and m in d fu l o f  th e  two h ig h e r  l e v e l s  th a n  th e  two d iv is io n s  

th a t  sho u ld  r e p r e s e n t  them in  te a c h in g .  T hat i s  why we have war 

and decay.

6 . T h is E x ta n t Moment

We have seen  t h a t  tr a n s fo rm a tio n  o f th e  happy c h i ld  in to  

th e  s u c c e s s fu l  man in to  th e  r e s p o n s ib le  e ld e r  i s  th e  c o n d i t io n  f o r  

th e  s u r v iv a l  o f th e  g roup . T h is  i s  th e  s o c ia l  a s p e c t o f th e  tim in g  

o f e d u c a tio n . I t  i s  u nso lved  to d a y . My a tte m p t to  ta c k le  i t  i s  

alw ays p ig e o n h o led  in  th e  d i f f e r e n t  sch o o l system s o r d e p a rtm e n ts . 

And n a t u r a l ly  so , s in c e  i t  h a s  to  a t ta c k  t h i s  v e ry  s e p a r a t io n ,  

and i s  j u s t i f i e d  on ly  in  th e  eyes of p e rso n s  who f e a r  f o r  th e  

s u r v iv a l  o f th e  r a c e .  T his w in te r  I  a tte m p te d  to  e n l i s t  i n t e r e s t  

in  making th e  L ib e ra l  A rts  C o lleg e  th e  c e n te r  o f tim in g  in  a s o c ie ty  

t h a t  has l o s t  t h i s  pow er. S in ce  te a c h e rs  who have no exp ec tan cy  

cannot g iv e  i t ,  we p in n ed  our hope to  th e  p e rp e tu a t io n  o f ou r s t a f f  

sem inar a t  l e a s t ,  b u t i t  ends to n ig h t .

I  am p roud  o f  t h i s  f a i l u r e  in  so f a r  as i t  p ro v es  t h a t  th e  

d e p a r tm e n ta liz a tio n  i s  j u s t  as bad as I  f e a r e d ,  b u t of co u rse  such 

p r id e  i s  w orth  l i t t l e .  E ven ts  march q u ic k ly .  And may n o t th e



o p p o r tu n i t ie s  f o r  p r iv a te  i n s t i t u t i o n s  to  le a d  th e  way p ass  w ith  

th e  even ts?  Two, th r e e ,  f iv e  y e a rs  from  now my p la n s  w i l l  seem 

r id ic u lo u s ly  modest* L a s t y e a r  we were much f r e e r  to  d ec id e  f o r  

o u rs e lv e s .  More g ig a n t ic  p la n s  w i l l  have to  he c a r r i e d  o u t, w ith ­

o u t you and me; c a r r i e d  ou t th e y  w i l l  b e . The European c a ta s tro p h e  

demands i t .  So i t  w i l l  be done n o t by v o lu n te e rs  b u t under com­

p u ls io n ;  n o t in  c o l le g e s  b u t camps; n o t w ith  th e  p r id e  o f spon­

taneous d isc o v e ry  bu t w ith  th e  an g u ish  o f em ergency.

I f  we do n o t succeed  in  ro u s in g  e x p e c ta t io n ,  we n o t on ly  

ru n  th e  r i s k  o f p ro d u c in g  p lay b o y s and c y n ic s ;  we s h a l l  e s tra n g e  

th e  m in o r i t i e s ,  th e  u n d e r -p r iv i le g e d ,  th e  unem ployed, from  ou r 

s o c ie ty .  In  t h a t  case  we can n o t h o ld  o u t a g a in s t  r e v o lu t io n  which 

uses th e  r e f u s e  o f s o c ie ty  to  d e s tro y  i t .  T hat i s  why th e  CCC i s  

our g r e a t  p o t e n t i a l i t y  f o r  s a v in g  dem ocracy, i f  a n y th in g .

Wow le a d e r s h ip  f o r  D artm outh in  th e  CCC a ls o  was in  s ig h t  

l a s t  w in te r .  I  know of co u rse  t h a t  I  as an im m igrant.am  n o t th e  

man to  assume le a d e r s h ip  o f such  a movement. The sh ep h erd s  of 

our e r r in g  sheep m ust be A m ericans. But I  th in k  I  may a c t  as th e  

shepherd* s dog. S ince  I  happen to  have p io n e e re d  in  sthc re b u ild in g  

o f  i n d u s t r i a l  and s o c ia l  m o ra le , b e in g  th e  f a th e r  o f th e  German 

Work S e rv ic e ,  I  f e e l  th a t  I  can  guage some c e r t a i n  m is tak es  made 

h e re  i n  th e  CCC. As i t  s ta n d s  now i t  i s  a s u r fa c e  im i ta t io n  o f 

European m odels, u n re a l in  i t s  work program , u n re a l  in  i t s  e x is te n c e  

among th e ^ e x is t in g  com m unities, u n c e r ta in  in  i t s  s ig n i f ic a n c e  f o r  

s o c ie ty .  Being s t i l l  a r e l i e f  m easu re , i t  n e g le c ts  th e  c a r d in a l  

p r in c i p l e ,  “ e q u a l i ty  o f s e rv ic e  by a l l . “ Only th e  in f lu x  o f 

A m erica*s g i ld e d  y ou th  i n to  th e  camps would change a l l  t h i s .  The



CCC sho u ld  use th e  s tud en t*  s i n t e l l e c t ,  th e  farm er* s t e n a c i ty ,  

and th e  c i t y  w orker*s s k i l l ,  to  form  a com plete model o f th e  

r e g e n e ra t iv e  fo rc e s  in  ou r w orld . W ithout th e se  s ta n d a rd s  of 

l iv in g  we s h a l l  n o t be ab le  to  h o ld  th e  W estern  H em isphere, f o r  

we s h a l l  n o t a s s im i la te  th e  lo w est s tra tu m  o f our s o c ie ty .

W ell, as th e  Shepherd* s Dog I  have b a rk ed  and bark ed .

F in a l ly  I  b ro u g h t 75 e d u c a tio n a l  a d v is e r s  o f th e  CCC up h e re  f o r  

a week. My p la n s  f o r  re c o n n e c tin g  th e  c o l le g e ,  w hich i s  n a t io n a l  

to d a y , w ith  a n a t io n a l  s e r v ic e ,  w ere known. Yet I  managed, by 

p e rs o n a l  i n v i t a t i o n ,  to  g e t j u s t  one o u t o f 200 c o lle a g u e s  in to  

one of th e  s e s s io n s . The camp w ith  w hich our s tu d e n ts  were a s s o c ia te d  

d u rin g  th e  l a s t  y e a r  c lo se d  down. I t  was th e  on ly  camp, ou t o f 1700, 

in  which c o l le g e  s tu d e n ts  d id  som eth ing , a t  l e a s t  as f a r  as we 

know. P robab ly  f o r  t h a t  re a so n  b u reau c ra cy  clam ped down on i t .

H arvard  i s  go ing  to  p r i n t  a th e o ry  o f t h i s  w o rk .1 But now i s  th e

tim e f o r  a c t io n .  P r in t i n g  th e o r ie s  h as  become a d ev ice  f o r  in a c t io n .

A much b r ig h t e r  view opens up i f  we tu r n  from  th e  s o c ia l  

to  th e  in d iv id u a l  a sp e c t o f tim in g  in  e d u c a tio n . . The p o s s ib le  

in s ig h t s  in to  t h i s  new w orld  a re  a s to u n d in g ly  r i c h .  ' One day we 

s h a l l  ag a in  le a r n  to  connec t every  change in  co n sc io u sn e ss  w ith  a 

change in  our body o r en v iro n m en t, and s h a l l  th e re b y  be ab le  to  

cope w ith  th e  p h a s in g  o f te a c h in g  much more e f f e c t i v e l y .  The v a r io u s  

sen ses  — to u c h , v i s io n ,  h e a r in g ,  sm e ll,  t a s t e  - -  w i l l  become th e  

s p e c ia l  o rgans f o r  c e r t a in  p e r io d s  o f g row th . We s h a l l  know why a

■*" “Youth and A u th o r i ty “ in  Am erican Y outh, e d i te d  by T hacher 
Winslow and F rank  D avidson, H arvard  U n iv e rs i ty  P r e s s , 191̂ -0 • A lso my 
f i r s t  c a l l  f o r  arm ies o f in d u s try  (1912) i s  r e p r in t e d  in  t h i s  volum e.
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boy o f 10 sh o u ld  le a r n  by r o t e ,  why a boy o f 16 m ust l i s t e n  to  

g re a t  p o e try ,  why a man o f tw enty  shou ld  c u l t i v a t e  h i s  f e e l in g s  by 

devo ted  s e rv ic e  in  a g r e a t  c a u se . I n s p i r a t i o n  needs our senses®

The re d is c o v e ry  of our sen ses  as in s tru m e n ts  of th e  s p i r i t  

co u ld  enab le  us to  outgrow  th e  t e r r o r s  o f  ou r o v e r -v is u a l  age . We 

l i v e  f a r  too  much on e y e s ig h t to d a y ; i t  i s  dangerous f o r  th e  c u l t i v a ­

t io n  o f our f e e l in g s .  N ew sreels and m ovies d e s tro y  our chances 

f o r  su ccess  in  th e  c la ssro o m  because  of t h e i r  c o n s ta n t  e re th is m  of 

th e  eye. Homo sa p ie n s  i s  n o t c a l l e d  sa p ie n s  because  he sees  b u t 

because  he s c e n ts  th e  good l i f e .  Common sense  i s  b ased  on sm e ll,  

n o t on v is io n ,  o f th e  r i g h t  c o u rs e . Today we l i v e  on common 

s e n s a tio n s  w hich g iv e  a s h o r t - l i v e d  sm e ll o f l i f e .  S e n sa tio n s  

a re  perfum ed l i f e .  The modern h i t c h - h ik e r  th ro u g h  l i f e  pays d e a r ly  

f o r  s e n s a tio n s  because  he h as  l o s t  h i s  sm e ll f o r  th e  good l i f e .

W ell, t h i s  program  I s  lo n g . I t  i s  f a r  to o  long  f o r  one 

a d d re s s . One l e c tu r e  i s  no l e c t u r e ;  in  human a f f a i r s , th e  s in g le  

l e c tu r e  i s  an abuse . J u s t  as I  am wrong in  sp eak in g  h e re  to o  l a t e ,

I  am wrong in  g iv in g  one a d d re s s .  Our modern sym posia, forum s, 

c o n fe re n c e s , w ith  t h e i r  f iv e -m in u te  sp e e c h e s , a re  c a r i c a tu r e s  o f 

th e  l i f e  o f th e  mind. As you a l l  know I  u s u a lly  d e c l in e  to  g iv e  

j u s t  one sp eech . For many re a so n s  i t  h as  become f u t i l e .  S ince  

th e  s p i r i t  i s  n o t th e  s p e a k e r1s o r th e  l i s t e n e r *  s co p y w rig h t, i t  

ta k e s  tim e to  come to  any u n d e rs ta n d in g . And modern man h as  in v e n te d  

th e  d ia b o l i c a l  te c h n iq u e  o f th e  s in g le  l e c t u r e ,  th e  mass p ro d u c tio n  

o f  s h o r t  a d d re s s e s ,  to  p re v e n t any such deep er u n d e rs ta n d in g . Our 

s c i e n t i f i c  g a th e r in g s  a re  th e  f i n a l  h e l l  o f th e  m ind. Any good th a t  

m ight p o s s ib ly  be p roduced  tonight can on ly  r e s u l t  from  th e  whole
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y ear th a t  we have gone th ro u g h  to g e th e r ,  f ig h t in g  and h u r t in g  each 

o th e r  and seek in g  each  other®

But I  w i l l  r e p e a t  my c o n v ic tio n  th a t  th e  L ib e r a l  A rts  C o lleg e  

can o f f e r  th e  one th in g  t h a t  may save i t  in  a h o s t i l e  w o rld , a th in g  

th a t  b l in d  men, p r o f e s s io n a l  a m b itio n , p ro g re s s iv e  e d u c a tio n  do n o t 

give: tim in g . F or tim in g  means freedom  from  i n e r t i a ,  from  th e  H ora- 

t i a n  Vis C o n c l l i i  expers  mole r u i t  s u a . The tim in g  o f m e n ta l l i f e  

i s  th e  r e a l  l i f e  p roblem  o f a th in k in g  community, and i t  w i l l  become 

more and more so because  i t  must cu re  te a c h in g  o f b e in g  th e  c u l t u r a l  

la g  in  a r e s t l e s s  w o rld . Tim ing means b u ry in g  our s o c i a l  p e ts  and 

p r e d i l e c t io n s  i n  tim e; i t  means chang ing  men from  a p ro d u c t o f 

s p a t i a l  env ironm ent back to  h i s  p ro p e r  n a tu re  as a te m p o ra l b e in g .

I  am s u re ,  my b e lo v ed  enem ies from  a l l  th e  d ep artm en ts  o f 

sp ace , th a t  a hundred  y e a rs  from  now, in  Erewhon, every  sch o o l w i l l  

p u t in  every  c la ssro o m  e x a c t s c a le s  f o r  w eigh ing  th e  lo a d  of p a s t  

and th e  lo a d  o f f u tu r e  a g a in s t  each o th e r .  Every world spoken to  

lb - y e a r - o ld  boys w i l l  be b a la n c e d  by ho u rs  o f s e rv ic e  so th a t  th e  

boys w i l l  f e e l  and ex p ec t s im u lta n e o u s ly  w ith  h e a r in g  and s e e in g .

And on th e  s c a le s  o f Erewhon I  sh o u ld  be w eighed m y se lf , 

and m yself found  w an tin g . F o r in  our c h ild h o o d 1 s la n d  no p ro fe s s o r  

o f S o c ia l  P h ilo so p h y  w i l l  d a re  to  g e t up a t  th e  end o f May and g iv e  a 

t a l k  on a  to p ic  t h a t  sh o u ld  be d e a l t  w ith  th ro u g h  many w in te r  

even ings over many y e a r s .  And in  Erewhon, your P r e s id e n t ,  your 

S e c re ta ry ,  and th e  sp eak e rs  o f th e  ev en in g , a f t e r  they  had  com m itted 

t h i s  High T reason  a g a in s t  th e  s e c r e t s  of t im in g , would a l l  be hung 

on h ig h  g a llow s and le d  th ro u g h  th e  s t r e e t s  o f H anover as a w arn ing  

to  any f u tu r e  i n f r i n g e r  upon th e  g r e a t e s t  t r e a s u r e  o f  hum anity  — th e
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f u l ln e s s  o f i t s  tim e , p r e s e n c e  o f i t s  mind« But l e t  me a ls o  hope 

th a t  some two o r th r e e  y e a rs  from  now th e  words spoken o u t of 

season  to n ig h t may r ip e n  in to  th e  m a tu r i ty  o f t im e l in e s s .





Our S in g le n e ss  of Purpose

The p ap ers  th a t  fo llo w  c h ie f ly  o r ig in a te d  in  co n n ec tio n  w ith  

co n fe ren ces  on the f u tu r e  o f c o l le g e  and u n iv e r s i ty  e d u c a tio n , which 

I  conducted  in  193d, 1939 and 191-j-O. Pew p eo p le  r e a l i z e  th a t  we have 

in  t h i s  s u b je c t  a new and u n lim ite d  f i e l d  f o r  common th o u g h t and work 

— in  t h i s  moment of g e n e ra l  u n c e r ta in ty ,  i t  i s  th e  key to  more th a n  

e d u c a tio n . I n  o rd e r  to  su g g e s t th e  v a r ie ty  and i n t e r e s t  o f th e  

q u e s tio n s  in v o lv e d , I  have appended a f u l l  l i s t  o f th e  m a te r ia ls  

used in  th e  c o n fe re n c e s . My p re s e n t  p u rpose  i s  in te n d e d  to  show th a t  

a l l  t h i s  v a r i e ty ,  s t r e t c h in g  from  grammar to  Buddhism, from  S t .  P au l 

to  A lb e r t S c h w e itz e r , from  th e  c la ssro o m  to  th e  whole o f s o c ie ty ,  i s  

governed  by one s in g le  aim .

That aim was fo rm u la te d  in  P a r t  One as th e  prob lem  o f r i g h t  

tim in g , o r o f  c r e a t in g  a r e a l  p r e s e n t  ou t o f the  c o n f l i c t  betw een 

p a s t  and f u tu r e .  T h is  c o n f l i c t  ap p ea rs  in  many fo rm s, some o f 

which we have a lre a d y  e n c o u n te re d . The c o n fe re n c e s  on h ig h e r  educa­

t i o n  found i t  in  th e  b a t t l e  betw een th e  sch o la r*  s s c ie n c e  and th e  

te ach e r*  s c o n s c ie n c e . As an in c e s s a n t  c h a lle n g e  to  c r e a te  a s y n th e s is  

between f a c t s  and " f i e n d s , ” t h i s  w a rfa re  i s  th e  s p r in g  o f p ro g re s s  

and v i t a l i t y .  When I  w r ite  o f e d u c a tio n  as " th e  s t r a t e g y  o f p e a c e ,"

I  do n o t mean th e  a b o l i t i o n  o f c o n f l i c t ,  s t i l l  l e s s  th e  o s t r i c h -  

p a c if is m  w hich t r i e s  to  ig n o re  i t : on ly  by a d m itt in g  i t  can we o v e r­

come i t ,  on ly  when te a c h e r  and s tu d e n t f r a n k ly  m eet as " d is te m p o ra r ie s "  

can th ey  hope to  become "c o n te m p o ra rie s  — to  ach iev e  a common 

p r e s e n t .  T h is  problem  o f l in k in g  th e  g e n e ra tio n s  in to  th e  h i s to r y  

o f  th e  ra c e  co n n ec ts  th e  p re v io u s  d is c u s s io n  o f e ld e r s h ip  and 

r e g e n e ra t io n  w ith  a l l  th e  p a p e rs  to  fo llo w .
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P a r t  One championed th e  cause o f tim in g  a g a in s t  an academic 

m e n ta li ty  o b sessed  w ith  space and p u re  “ o b j e c t i v i t y . " P a r t  Two 

w i l l  co n tin u e  th e  a t ta c k ,  i n s i s t i n g  th a t  on ly  p a s s io n  and s u f f e r in g  

on th e  p a r t  of te a c h e r  and s tu d e n t can swing them in to  th e  rhythm  

o f r ig h  tim in g , w hereas usu rped  o b je c t iv i t y  w i l l  s t e r i l i z e  them.

But w hile  P a r t  One em phasized th e  n e g le c t  o f tim e in  g e n e ra l ,  

e s p e c ia l ly  of f u tu r e  tim e , th e  n e x t p ap e r w i l l  add more s p e c i f i c a l l y  

th a t  such tim e -se n se  as we have i s  o v e r-d ev e lo p ed  f o r  sm a ll tim e -  

sp an s , w h ile  space i s  h a b i tu a l ly  th o u g h t o f in  te rm s o f  v a s t  

s t r e t c h e s  to  th e  p r e ju d ic e  o f any in t im a te  r e l a t i o n  to  what i s  n e a r .

Now t h i s  f a l l a c i o u s  tre a tm e n t o f tim e and space im p e r i ls  our 

l i f e  in  fo u r  d i r e c t i o n s :

1. We do n o t r e l a t e  e d u c a tio n  and lo c a l  env ironm en t; th e  

c o lle g e  does n o t l i v e  in  a community e f f e c t i v e l y .

2 . We do n o t induce  co n tin u o u s  grow th from  k in d e rg a r te n  

th ro u g h  grammar and h ig h  sch o o l to  c o l le g e  and u n i v e r s i t y .

3® We a re  lo s in g  f a i t h  in  th e  o rg a n ic  u n ity  o f th e  f o u r -y e a r  

c o l le g e  c u rr ic u lu m . P erhaps under th e  in f lu e n c e  o f th e  

ju n io r  c o l le g e  i d e a l ,  we g iv e  freshm en  a sen io r*  s d i e t ,  and 

d e s tro y  i n t e l l e c t u a l  fe l lo w s h ip  among upper c lassm en .

Ij.® We te a c h e rs  w h ile  p ro v id in g  su c c e s s o rs  in to  our s p e c ia l  

s c ie n c e s ,  le av e  th e  s u c c e s s io n  in to  our co n sc ie n ce  to  

a c c id e n t• Thereby we a c c e le r a te  th e  v ic io u s  p ro c e s s  of 

d e p a r tm e n ta l iz a t io n .

The tim in g  of e d u c a tio n  i s  as a v a i la b le  to  us as f ly in g ;  b u t 

we a re  lim e th e  p eo p le  who saw th e  W right B ro th e rs  f l y  f o r  y e a r s , and



f o r  y ea rs  d e c lin e d  to  b e l ie v e  th a t  th ey  saw them fly® We can n o t 

c r e a te  a common p re s e n t  ou t o f th e  frag m en ts  o f tim e and space 

th a t  d iv id e  our s tu d e n ts ,  our s c h o o ls , our c u rr ic u lu m , our e n v iro n ­

m ent, and o u r s e lv e s , w ith o u t a u n i t  o f f a i t h  in  th e  lo n g -ra n g e  aims 

o f our r a c e ,  and t h i s  th e  academ ic mind r e f u s e s  to  b e l ie v e  in  — 

ex cep t a t  commencement. F o r, o f c o u rse , such u n ity  canno t be 

found among th e  hundred  dep artm en ts  and s c ie n c e s .  I t  can be r e s ­

to r e d ,  i f  a t  a l l ,  on ly  by a p p e a lin g  to  th e  te a c h e r 1s co n sc ie n ce  

in  each o f u s .

As long  as p eo p le  r e fu s e  to  adm it t h a t  t h i s  u n ity  can or 

sh o u ld  be c r e a te d ,  th e y  n a t u r a l l y  w i l l  n o t l i s t e n  to  ways and m eans.

I t  i s  to  be hoped t h a t  even such r e a d e r s ,  how ever, w i l l  d is c o v e r  

in  th e  fo llo w in g  p a p e rs  th a t  f r a n k n e s s ,  n o v e lty  and energy  sp r in g  

from  any l i f e  com m itted to  c e r t a in t y  and s in g le n e s s  o f p u rp o se .

And i t  may h e lp  a l l  r e a d e rs  to  u n d e rs ta n d  th a t  pu rp o se  i f  I  l i s t  

fo u r  im m ediate re fo rm s w hich i l l u s t r a t e  i t s  c o n c re te  a p p l ic a t io n :

1 . A b o li t io n  o f th e  in t ro d u c to ry  c o u rse s  f o r  freshm en ; 

ro u s in g  e x p e c ta t io n s  among freshm en by c a r e f u l ly  u s in g  

th e  f o r e ig n  language re q u ire m e n t as th e  b r id g e  betw een 

sch o o l and c o l le g e ,  and as a c a b le  draw ing th e  s tu d e n t 

from  grammar and lo g ic  to  l i t e r a t u r e  and r e l i g i o n .

2 . A tow nsh ip  c o l le g e  f o r  sophomores and ju n io r s  in  co n n e c tio n  

w ith  th e  CCC, w ith  r e s e t t le m e n t  and re c la m a tio n  of th e  s o i l .

3« I n t r o d u c t io n  o f common work f o r  s e n io r s , in  w h ich  th ey  l e c tu r e  

to  each  o th e r  on th e  b a s is  o f th e  p re c e d in g  two y e a r s 1 

e x p e rie n c e  o f  r e a l  and s o c ia l  l i f e , and a te a c h e r  l e c tu r e s  

to  them in  re sp o n se  to  t h e i r  r e p o r t ,  th u s  a c h ie v in g  th e
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h ig h e s t  s y n th e s is  o f th e  fo u r  y e a r  c u rr ic u lu m .

Ij., A new method f o r  b e g e t t in g  th e  n e x t g e n e ra tio n  of c o l le g e  

te a c h e rs  by h av in g  them e x p e r ie n c e , and a t t a c k ,  th e  c o n f l i c t  

o f s c ie n c e  and c o n sc ie n c e . W ith th e  s c i e n t i f i c  t r e n d  as 

om nipotent as i t  i s ,  th e  t r a n s f o r m a t i  on o f  s c i e n t i s t  in to  

te a c h e r  canno t be ach iev ed  w ith o u t a group s tu d y  o f t h i s  

ta s k  and a l l  i t s  im p lic a t io n s  on th e  p a r t  o f each new 

g e n e ra tio n  o f  te a c h e r s  a f t e r  th e y  have com pleted  t h e i r  

g ra d u a te  s tu d ie s .

In  my o p in io n  th e  f o u r th  p o in t  must ta k e  p reced en ce  over a l l  

th e  o th e r s .  H ost re fo rm s in  e d u c a tio n  a re  s t e r i l e  becau se  they  

ta k e  a s h o r t  c u t .  They s t a r t  from  th e  assum ption  th a t  th e  s tu d e n ts  

shou ld  g e t t h i s  o r t h a t ,  and t r y  to  g iv e  i t  to  them . But i t  rem ains 

on p a p e r . fi re fo rm  t h a t  does n o t  ta k e  tim e o u t to  b e g e t a d i f f e r e n t  

ty p e  of te a c h e r  may change i t s  la b e ls  a th o u san d  t im e s ; th e  te a c h in g  

w i l l  rem ain  j u s t  th e  same. We have to  change o r be changed b e fo re  

we can change o th e r s .  11 may seem s im p le r  to  change th e  language 

re q u ire m e n ts  now, o r l e t  th e  boys d ig  d i tc h e s  r i g h t ,  away. Such 

h a s te  would n o t g iv e  r e s u l t s .

Most o f  th e  above re fo rm s , and s e v e ra l  o th e r s ,  a re  defended  

e i th e r  in  P a r t  One o r in  th e  p a p e rs  to  fo llo w , b u t th e y  a re  n o t 

in te n d e d  as p e d a n tic  b l u e p r i n t s . S in g le n e s s  o f pu rpose  f r e e s  th e  

mind from  p e t ty  co n fo rm ity  in  sm a ll m a t te r s .  The c e r t a in t y  t h a t  

to  te a c h e rs  and s tu d e n ts  i s  e n t ru s te d  th e  r e s t o r a t i o n  o f th e  p r e s e n t ,  

w i l l  g iv e  us th e  l i b e r t y  to  d is c u s s  th e  many i s s u e s  o f th e  day w ith  

t h a t  power w hich no s c ie n c e  and on ly  a b a t t l i n g  co n sc ie n ce  p ro v id e s .

The im p o rta n t th in g  i s  t h a t  th e  tim in g  o f e d u c a tio n  s h a l l  become
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th e  u n ify in g  fo rc e  th a t  i n t e g r a te s  th e  f a c u l ty ,  c o o rd in a te s  th e  

cu rr ic u lu m , r e b u i ld s  th e  community, and d i r e c t s  th e  sc h o o ls  o f  

th e  co u n try .

We have to  c o u n te ra c t  th e  e f f e c t s  o f th e  c a ta lo g u e  system  

on our own m ind. In  th e  c a ta lo g u e , p h y s ic i s t s  and econom ists  and 

h i s to r i a n s  a re  l i s t e d  as p r iv a t e  owners o f t h e i r  f i e l d ;  they  become 

d iv e r s i f i e d ,  hence th ey  may d e c l in e  to  d is c u s s  m a tte r s  o u ts id e  

t h e i r  f i e l d .  By th e  " c h a l le n g e ,"  o r as we sa y , th e  analogy  o f 

tim in g , we a l l  a re  u n i f i e d .  A lthough  th e  p h y s i c i s t  i s  i n t e r e s t e d  

in  te a c h in g  th e  law o f g r a v i ty ,  th e  h i s t o r i a n  i s  b e n t on n a r r a t in g  

th e  N apoleonic W ars, b o th  must g e t  to g e th e r  to  s tu d y  th e  q u e s tio n  

when and why b o th  to p ic s  sh o u ld  be ta u g h t .  The im m a te r ia l c h a ra c te r  

o f t h i s  q u e s tio n  p la c e s  th e  p h y s i c i s t ,  th e  h i s t o r i a n  and a l l  th e  

r e s t  o f us b e fo re  one s in g le  and common p u rp o se , w hich i s  to  see 

th a t  th e  f u l l  image and com plete  l i f e  o f man s h a l l  n o t  p e r i s h .

And r e d is c o v e r in g  our analogous s i t u a t i o n ,  we may r e b u i ld  a c o l le g e  

th a t  i s  more th a n  a c a ta lo g u e .



THE TIME AND SPACE HORIZON OP DARTMOUTH COLLEGE 

Our System  o f C o o rd in a te s

The Time and Space H orizon  o f th e  C o lleg e  h as  changed com­

p le t e ly  du rin g  th e  l a s t  170 y e a r s .  When and where a re  we te a c h in g  

and le a rn in g ?  — T his  q u e s tio n  h as  a lm ost o p p o s ite  answ ers in  1770 

and I 9I4.O, as th e  fo llo w in g  c o n f ro n ta t io n  may show:

X9U-01770

Time: Anno Domini 1770« Between  

the Moment o f  R e v e la t io n  and the  

Moment o f  S a lv a t io n  o f  th e  human 

r a c e . For th e  man who lo o k ed  

backward, f i f t y  g e n e r a tio n s  were 

v i s i b l e ,  a l l  o f  w hich had c o l ­

la b o r a te d  in  th e  coming o f  th e  

Kingdom. For th e  man who lo o k ed  

forw ard , t h i s  workd had to  be 

done fo r  fo u r  more c o n t in e n t s , 

t i l l  Judgement Day. Between f i f t y  

g e n e r a tio n s  backward and f i f t y  

g e n e r a tio n s  forw ard , th e  ’̂ NOW," 

th e  p r e se n t  day, c o n s is t e d  in  

C h r is t ia n iz in g  th e  In d ia n  in  th e  

w ild e r n e s s , as th e  in d isp e n sa b le  

l in k  in  th e  ch a in  betw een p a s t  

and fu tu r e .

Tim e: S e t f o r  every  c l a s s  o f s t u ­

d en ts  and t e a c h e r s , w ith  a sense  

o f p ro g re s s  beyond th e  f a l l a c i e s  

o f p re v io u s  c l a s s e s .  Looking back­

w ard, th e y  sm ile  a t  th e  denom ina­

t i o n a l  p r e ju d ic e s  o f th e  p eo p le  of 

1 7 7 0 , a t  th e  com pulsory c u rr ic u lu m  

o f i8 6 0 , a t  com pulsory c h a p e l in  

1900, a t  th e  C rusade of 1917* a t  

th e  boom o f 1928. They do n o t w ish 

to  be l i k e  t h e .c l a s s  o f 1930 who 

had  no jo b s ,  l i k e  th e  c la s s  o f 1935 

who l i k e d  communism, l i k e  th e  c l a s s  

o f 1939 f o r  whom th e  N e u t r a l i ty  Law 

was p a s se d . The f u tu r e  o f each  

c l a s s  i s  in  o p p o s it io n  to  th a t  o f 

any p re v io u s  one. The "NOW11 con­

s i s t s  n o t in  re v e re n c e  f o r  th e  p a s t  

and f u tu r e ,  b u t in  h o s t i l i t y  to
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an y th in g  t h a t  m ight have b o th e re d  

e a r l i e r  o r i s  go ing  to  b o th e r  l a t e r  

men. Each c la s s  i s  t r e a t e d  as th e  

u lt im a te  g o a l of th e  C o lle g e ; i t  i s  

n o t  com m itted to  an y th in g  beyond i t ­

s e l f .  From th e  r i c h  menu o f educa­

t i o n a l  f a c i l i t i e s  th e  s tu d e n t o rd e rs  

h i s  f a v o r i t e  d i s h e s , w h ile  th e  

te a c h e r s  w a it on him . The tim e 

h o r iz o n  f o r  each c la s s  i s  i t s  

own g ra d u a t io n .

Space: a t i n y ,  rem ote sp o t in S pace: th e  W estern  W orld, w ith  th e

tiie  w ild e rn e s s .  The C o lleg e C o lleg e  Town on highw ays f o r  th e

h as  a s p e c ia l ,  lo c a l  f l a v o r . au to m o b iles  o f  i n d u s t r i a l  A m erica,

The work i s  done w ith  poor p r a c t i c a l l y  a suburb  o f th e  g r e a t

a p p a ra tu s  and l i t t l e  te c h n ic a l c i t i e s .  The c o l le g e  i s  a c h a in -

s k i l l  o r know ledge. s to r e  in  th e  s ix th  b ig g e s t  in d u s t r y ,  

e d u c a tio n . The work i s  done w ith  

m arvelous a p p a ra tu s  and a h ig h ly  

t r a i n e d  s t a f f .

R e s u l t :  The C o lleg e  i s  one g r e a t R e s u l t :  The C o lleg e  i s  one g r e a t

d i f f i c u l t y .  I t  uses so u rces  o f f a c i l i t y .  I t  u ses te x tb o o k s  o f two

two o r th re e  th o u san d  y e a rs y ea rs*  s ta n d in g ,  w ith  c u r re n t  ev e n ts

s ta n d in g , w ith  a m iss io n  f o r overshadow ing e v e ry th in g  e l s e .

Judgement Day. The Communion D e p re ss io n , F asc ism , Communism a re

Table fu rn is h e s  th e  d a i ly  b re a d th e  d a i ly  b re a d  f o r  th o u g h t.

f o r  th o u g h t.
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The com parison shows th e  expansion  o f space and th e  c o n t ra c t io n  o f 

tim e h o r iz o n s .

I t  shows th a t  our space h as  become so u n iv e r s a l  t h a t  th e  

C o lleg e  has no r o o ts  in  th e  l i f e  o f  a s p e c i f i c  l o c a l i t y .  We must 

r e d is c o v e r  th e  c i t y  “Am erica” r i g h t  a t  our d o o rs te p . No p r o v in c ia l  

environm ent w i l l  ev e r sh u t us in  a g a in . Amid th e  v a s t  spaces  in  

which we now l i v e ,  we need  in n e r  s o l i d a r i t y  w ith  th e  community t h a t  

i s  c lo se  to  u s . We must r o o t  our space a x is  by lo c a l  s e r v i c e .

C onverse ly  we m ust e n la rg e  our tim e a x is  to  in c lu d e  th e  g r e a te r  

sp an s. Today we n e g le c t  th e  co n n e c tio n s  betw een s c h o o ls , betw een 

c o lle g e  c la s s e s ,  betw een g e n e ra tio n s  o f c o l le g e  te a c h e r s ,  w h ile  our 

fo reg ro u n d  i s  crowded w ith  h o u r ly  and weekly s c h e d u le s . Pour y e a rs  

in  c o l le g e ,  tw elve  i n  s c h o o l, t h i r t y  y e a rs  f o r  becom ing a le a d e r  in  

th e  community, c e n tu r ie s  f o r  t r a n s m i t t in g  th e  t r e a s u r e s  o f th e  p a s t  — 

th e se  la r g e r  p e r io d s  sh o u ld  make law f o r  th e  day, week and te rm .

We must n o t meet th e  young in  a f i c t i t i o u s  t im e le s s n e s s ,  c a l le d  

" o b j e c t i v i t y . ” We can n o t meet them on th e  r a p id s  o f c u r r e n t  e v e n ts .

We must m eet them more h o n e s t ly ,  as p a s t  m eeting  f u t u r e , th e  te a c h e r  

equipped  w ith  th e  Knowledge of a l l  a g e s , th e  s tu d e n t f i l l e d  w ith  th e  

f a i t h  of a l l  th e  c e n tu r ie s  to  come. I n  sm a ll t a l k  we may speak  as 

co n tem p o ra rie s! n o t in  th e  c la ssro o m . T here we sh o u ld  p ro u d ly  avow 

th a t  we a re  " d is te m p o ra r ie s , ” th a t  we r e p r e s e n t  th e  r i f t  made c o n s ta n t ly  

by d ea th  and b i r t h .  Thereby we q u a l i f y  as b r id g e - b u i ld e r s  betw een 

th e  p a s t  and% future . Our s u r v iv a l  as th e  f a c u l ty  o f D artm outh C o lleg e  

depends on our r e s to r in g  th e  s p i r i t  o f s u c c e s s io n , in  th e  g r e a t  f i g h t  

o f hum ankind, as th e  aim o f e d u c a tio n .



Our eyes sh o u ld  be opened to  th e  abyss betw een th e  g e n e ra tio n s  

by th e  c o n f l i c t  betw een th e  c l a s s  o f 1917 and the  c l a s s  of 1914-0 over 

th e  war is s u e ;  th e  o ld  and th e  young a re  o b v io u sly  sp eak in g  d i f f e r ­

e n t lan g u ag es. I f  we g ra sp  th e  f a c t  th a t  th e r e  i s  r e a l l y  a n  abyss 

between every  two g e n e ra t io n s ,  to  b e g in  w ith , and t h a t  on ly  c r e a t iv e  

e f f o r t  can b rid g e  i t  w ith  a common p r e s e n t ,  our academ ic in d i f f e r e n c e  

w i l l  g ive way to  c a r e f u l  s tudy  o f “d is te m p o ra n e i ty .” F o r we may 

conquer t h i s  b a r r i e r  on ly  a f t e r  we have fa c e d  i t .  Then we can  show th e  

young t h e i r  ta s k  as one w hich d i f f e r s  from  o u r s , y e t  t e s t i f y i n g  to  

one s p i r i t  through- th e  ag es .

ll-l
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A COMMON VOCABULARY FuR TEACHERS ARD STUDENTS

E a rly  in  P a r t  One i t  was shown th a t  we l iv e  in  a p re s e n t  

c h ie f ly  th rough  speech® We have j u s t  seen  how an abyss opens betw een 

th e  g e n e ra tio n s  f o r  la c k  o f a common language® T h e re fo re  th e  f u tu r e  

o f e d u ca tio n  — i t s  r i g h t  tim in g  ~  u t t e r l y  depends on our power to  

r e s to r e  our means o f communication® As an e f f o r t  in  t h i s  d i r e c t i o n ,  

th e  r e s u l t s  of exam ining some key words a re  h e re  condensed . They 

c e n te r  upon th e  c o n v ic tio n  th a t  p e o p le  can n o t have an y th in g  in  com­

mon w ith o u t h a v in g  become warm, even h o t ,  over c e r t a i n  m utual 

e x p e rie n c e .

A C o lle g e : An em o tio n a l s p i r i t .  T h is sublim e d e f in i t i o n  was g iv en

a t  Dartm outh by Woodrow W ilson in  1909, in  a speech  as b e a u t i f u l ,

I  th in k ,  as any o f th e  g r e a t e s t  speech es  o f a n t iq u i t y ,  y e t  o m itte d  

in  h i s  p r in t e d  p a p e rs ;  i t  f o r tu n a t e ly  was p r in te d  by P re s id e n t  

H opkins. W ilson s a id :  "The s p i r i t  w hich l i e s  b eh in d  th e  mask of 

a c o l le g e  g a th e r in g  i s  n o t an i n t e l l e c t u a l  s p i r i t ;  i t  i s  an 

em o tio n a l s p i r i t .  I t  seems to  me th a t  th e  g r e a t  power o f th e  

w orld , namely i t s  em o tio n a l pow er, i s  b e t t e r  e x p re sse d  in  a 

c o lle g e  g a th e r in g  th a n  in  any o th e r  g a t h e r i n g . ' We speak  o f t h i s  

as an age in  which mind i s  m onarch, b u t I  ta k e  i t  f o r  g ra n te d  t h a t ,  

i f  t h a t  i s  t r u e , mind i s  one of th o se  modern m onarchs who r e ig n  

b u t do n o t govern . As a m a tte r  o f f a c t ,  th e  w orld  i s  governed  in  

every  g e n e ra tio n  by a g r e a t  House o f Commons made up by th e  

p a ss io n s^  and we can  only  see  to  i t  t h a t  th e  handsortie p a s s io n s  

a re  in  th e  m a jo r i t y . " I f .  we m ere ly  r e p o r t  o th e r  mens1 p a s s io n s  

" o b je c t iv e ly ,"  th e  handsome p a s s io n s  may become th e  m in o r i ty .



A C o lleg e  Boay " r e p re s e n ts  a very  handsome p a s s io n  to  w hich we shou ld

seek  to  g iv e  a g r e a te r  and g r e a te r  fo rc e  as th e  g e n e ra tio n s  go by — 

p a s s io n s  f o r  the  th in g s  which l i v e ,  f o r  th e  th in g s  w hich e n l ig h te n ,  

f o r  th e  th in g s  which b in d  p eo p le  to g e th e r  in  u n s e lf i s h  com panies."  — 

(W ilson)

E m otion: our on ly  p r o te c t io n  a g a in s t  cy n ic ism .

F e e l in g s a d i r e c t  s o c ia l  r e l a t i o n s h ip  b e s t  embodied in  s e r v ic e ,  and 

j u s t  as in d is p e n s a b le  in  a p eo p le  as s c ie n c e  and s k i l l .  I t  a lone 

makes them su rv iv e  fa m in e s , f i r e s ,  f lo o d s , w a r s , r e v o lu t io n s :  any 

o r ig in a l  r e a c t io n  to  danger depends on s tro n g  and h e a l th y  f e e l in g s .  

F e e l in g  i s  o s t r a c i s e d  today  b ecau se  men do n o t see  t h a t  r i g h t  f e e l ­

in g  i s  th e  b a s is  o f  dem ocracy, and t h a t  a  man who f e e l s  r i g h t l y  i s  

im p e lle d  to  s e rv e , th e re b y  g o v ern in g  h i s  f e e l in g s  in  th e  on ly  

r e le v a n t  m anner.

The M etaphysics o f  a C o lle g e : I t  i s  th e  p r id e  o f a L ib e r a l  A rts  C o lleg e

th a t  i t  h as  m e tap h y sics  - -  a f a i t h  in  c e r t a in  u lt im a te  v a lu e s  — 

c o n t r o l l in g  i t s  l i f e .  A g r i s t  m i l l  may fu n c t io n  w ith o u t m e tap h y sics  

we can* t .  I t  i s  our on ly  power by w hich we band to g e th e r  th ro u g h  

th e  ages to  outgrow  th e  s e l f i s h n e s s  o f every  one o f u s , o f every  

p a r t  o f th e  c u rr ic u lu m , o f every  c l a s s , and w ith  w hich we oversome 

th e  p u b lic  o p in io n  o f th e  day by th e  s p i r i t  t h a t  su rv iv e s  a l l  

o p in io n s . These th in g s  e n t a i 1 . . .

S a c r i f i c e : . . .  a word b e t t e r  av o id ed  a l to g e th e r ,  b u t a f a c t  as s o l id  

as a r*ock. W ithout s a c r i f i c e ,  l i f e  can n o t have or ta k e  d i r e c t io n .

We can s a c r i f i c e  ou r p e t  i d e a s , i f  we do i t  in  tim e ; i f  i t  i s  to o  

l a t e  f o r  r e - th in k in g ,  we have to  s a c r i f i c e  o th e r  p e o p le . I n  one



form  o r a n o th e r , s a c r i f i c e  i s  in e lu c ta b le .  I t  i s  spon taneous 

r e d i r e c t io n .

P eace ; a p r a c t ic e  o f overcom ing d e a th , renew ed daily®

L i f e : u su a lly  t r e a t e d  as d e a th le s s  to d a y . T hat amounts to  a b o l is h in g  

th e  law o f cause and e f f e c t  i n  s o c ie ty ,  f o r  s o c ia l  l i f e  i s  caused  

by d e a th . And on ly  l i f e  t h a t  s u rv iv e s  d e a th  i s  human i n  th e  f u l l  

sen se .

War: the  a t ta c k  o f l i f e  a g a in s t  l i f e ,  go ing  on in c e s s a n t ly .  N atu re  

i s  in  a s t a t e  of w ar. Wars happen  when men r e la p s e  in to  a 

s t a t e  of n a tu re  by n o t c r e a t in g  peace  d a i ly .  To be a t  p eace  

means to  have s u rv iv e d  w ar.

The S tra te g y  o f P eace : e d u c a tio n . I t s  e ssen ce  i s  "m en ta l f i g h t , "  in  

W illiam  B lak e1 s famous p h ra s e .  T h is  sounds l i k e  a joke when we 

look  a t  our ex am in a tio n  system . There a re  many re a so n s  f o r  t h i s  

e ffem in acy . I n  c o l le g e s  one cause  i s  c e n t r a l :  th e  te a c h e r s  w ish 

to  p la y  s a f e ,  to  be l e f t  a lo n e . O therw ise  th e y  w ould have to  s ta n d  

up and f i g h t  a g a in s t  t h e i r  own g en e ra tio n *  s f o l l i e s  and t h e i r  

s tu d en ts*  ig n o ra n c e .

M ental S u f f e r in g : th e  shock a b so rb e r  in  th e  dead ly  f i g i t  betw een th e  

g e n e ra t io n s .  I t s  r e p u d ia t io n  alw ays marks th e  end and decay o f a 

c i v i l i z a t i o n .  Why do we e l im in a te  a l l  h e a t ,  a l l  w o r r ie s , a l l  con­

f l i c t s  in  e d u c a tio n , and p r e f e r  lukewarm d is c u s s io n s  o f a c h i ld i s h  

o p in io n  to  th e  t r a g i c  c o n f l i c t  betw een movement and i n e r t i a ,  z e a l  

and l a z in e s s ,  l i f e  and death? Why do we th in k  o f te a c h e r s  as 

" f a c i l i t i e s , "  when th ey  sh o u ld  be g r e a t  d i f f i c u l t i e s  and o b s ta c le s  

and s tu m b lin g  s to n e s  in  th e  p a th  o f th e  s tu d e n t?

" S i t t i n g  P r e t t y " : th e  v e i l  th a t  keeps any c la s s  of men from  b l in d in g



them selves to g e th e r  In  u n s e lf i s h  com panies w ith  t h e i r  a n c e s to r s ,  

t h e i r  c o n te m p o ra r ie s , t h e i r  c h i ld r e n .  I t  makes them th in k  t h a t  

f u tu r e  g e n e ra tio n s  canno t i n t e r f e r e  w ith  t h e i r  own p u r s u i t  o f 

h a p p in e ss .

H appiness % som ething no g e n e ra tio n  can  p u rsu e  a t  th e  expense of

f u tu r e  g e n e ra tio n s  w ith o u t end ing  un h ap p ily  th e m se lv e s . We can n o t 

have i t  u n le ss  we s a c r i f i c e  i t  f o r  th e  s u r v iv a l  o f th o se  who 

come a f t e r .

P ro p e r ty ; e v e ry th in g  we have in h e r i t e d  from  th e  p a s t  — our co u rag e , 

our tim e , our p a s s io n s ,  our know ledge, as w e ll as our m a te r ia l  

equipm ent. Ho g e n e ra tio n  can  keep any k in d  o f p ro p e r ty  w ith o u t 

^handsome11 use o f i t .

L ib e r ty :  som ething we have to  redeem  b e fo re  we can e n jo y , i f  i t  h as  

been abused  o r je o p a rd iz e d  by fo rm er g e n e ra t io n s .  F o r tw enty  

y ea rs  i s o l a t i o n i s t s  have d en ied  th e  fo u n d a tio n s  o f our c o n s t i t u t i o n ;  

th e  D e c la ra tio n  o f Independence a f f irm s  t h a t  th e se  U n ited  S ta te s  

were founded non a d ece n t r e s p e c t  to  th e  o p in io n s  o f m ank ind .,f 

T h is r e s p e c t  must be redeem ed, i f  we a re  to  save our c o n s t i t u t i o n ,  

by c a r in g  ag a in  f o r  th e  End o f M ankind.

Our D uty: r e g a r d le s s  of our s p e c ia l  f u n c t io n s , te a c h e r s  and s tu d e n ts  

a t  D artm outh a re  bound by a th r e e f o ld  r e s p o n s i b i l i t y : to  d i r e c t  

th e  p ro p e r  use of p re s e n t-d a y  p r o p e r ty ,  to  r e s p e c t  th e  i n s p i r a t i ons 

from  th e  p a s t ,  and to  d efend  th e  l i b e r t i e s  o f f u tu r e  g e n e ra t io n s .  

C o rre sp o n d in g ly , every  member of th e  f a c u l ty  and every  u n d e rg rad u a te  

has th re e  fu n c t io n s  as f o l lo w s :

An I n s t r u c t o r : a man who shows th e  l i v in g  g e n e ra tio n  how to  make a 

r a t i o n a l  s c i e n t i f i c  use o f t h e i r  f a c u l t i e s .



A W e ll- In s tru c te d  S tu d e n t: one who co n ce iv es  such  t im e le s s  t r u t h s  as

th a t  th e  e a r th  tu rn s  around th e  sun and th a t  a l l  men a r e  b o rn  f r e e .

A T each er; a man who backs th e  f a i t h  o f th e  l i v in g  g e n e ra tio n  w ith  

th e  p rom ises o f th e  p a s t .

A W ell-T aught S tu d e n t; one sh o t th ro u g h  w ith  th e  im portance  o f th e  

te a c h in g s  o f C opern icus and J e s u s .

An E d u c a to r: a man who p le a d s  w ith  th e  l i v in g  g e n e ra tio n  to  work f o r  

th e  grow th o f a f u tu r e  hum ankind e q u a l to  any p re v io u s  g e n e ra tio n  

in  f a i t h ,  im a g in a tio n , freedom , c r e a t iv e n e s s . The g o a l o f educa­

t io n  i s  to  encourage th e  s tu d e n t to  outgrow  h i s  l i t t l e , h a b i tu a l  

s e l f ,  to  le a r n  th a t  man i s  th e  u p - h i l l  an im al o f c r e a t io n ,  do ing  

th e  im p o ss ib le  a g a in s t  a l l  odds.

A W ell-E ducated  S tu d e n t: one r e s o lv e d  to  sponso r in  h i s  own p e rso n

what he has been ta u g h t and a l l  t h a t  i t  im p lie s ,  to  th e  end of 

tim e . He h as  e x p e rie n c e d  th e  t r u t h  t h a t  he can grow beyond any­

th in g  th a t  he th o u g h t p o s s ib le  o r t h a t  any I .Q . e x p ec ted  from  him .

D is c ip l in e ; a t  p r e s e n t  a form  o f s c i e n t i f i c  m anagem ent, d i s a s t r o u s ly  

m is -a p p lie d  to  e d u c a tio n ; i t  s e t s  up m arks, q u e s t io n n a i r e s , t e s t s , 

e x am in a tio n s , as th e  g o a l o f e d u c a tio n , and r e q u i r e s  o f th e  te a c h e r  

an a n t i - e m o t io n a l , ’‘o b je c t iv e 0 a t t i t u d e  in  a l l  h i s  s p i r i t u a l  r e l a ­

t io n s  w ith  th e  s tu d e n t s . I t  d e l ib e r a t e ly  le a v e s  th e  s tu d e n t * s 

so u l unshaped and unmoved, abandoning  th e  t r u e  g o a l o f  e d u c a tio n  

f o r  th e  wake o f a sm oo th -runn ing  e d u c a tio n a l  m achine. How, j u s t  

as th e  word ” d i s c i p l i n e , ” l i k e  ” d i s c i p l e , ” i s  d e r iv e d  from  th e  

L a t in  d i s c e r e , which means ” to  l e a r n , ” so th e  k in d  o f d i s c i p l in e

r e le v a n t  to  e d u c a tio n  i s  b u t one te n se  in  th e  grammar o f le a r n in g ;



th e  p a s t  p e r f e c t ,  w hich s ta y s  w ith  us when we have gone th ro u g h  

a l l  the  p a in fu l  p re lim in a ry  s te p s .  Any tra n s m is s io n  o f though t 

p a sse s  th rough  th r e e  s t a g e s :

1. p re -P e rso n a l L e a rn in g : im i ta t io n .  T h is i s  th e  te c h n iq u e  by which

we le a rn  w r i t in g ,  r e a d in g , e t c .  I t  i s  t r u l y  o b je c t iv e ;  th e  

y o u n g ste r h im se lf  i s  a p l a s t i c  o b je c t  in  th e  hands o f h i s  

te a c h e r s ,  r e p e a t in g  and m em orizing as he i s  b id d e n .

2 . P e rso n a l L ea rn in g ; becoming a d i s c i p l e ,  by lo y a l ty  to  th e  te a c h e r ,

by b e in g  s e t  aglow w ith  th e  im portance  o f th e  f a c t s  we le a r n ,  th e  

beau ty  o f th e  p la y s  we re a d , e t c .  We a re  no lo n g e r  o b je c ts  b u t 

s u b je c t s ; we a re  h o t  w ith  em otion .

3 . P o s t-P e rso n a l L ea rn in g ; becoming d i s c i p l in e d , w hich means t h a t  we

o u rse lv e s  canno t h e lp  r e p r e s e n t in g  and sp o n so rin g  th e  t r u t h  we a re  

sh o t th ro u g h  w ith . We a re  so f i l l e d  w ith  th e  v a lu e s  o f our c i v i l ­

i z a t io n  th a t  w herever we a re  we sim ply  ex h a le  and t r a n s f e r  them . 

Im i ta t io n  and p e r s o n a l  lo y a l ty ,  o b j e c t iv i t y  and s u b je c t iv i t y  a re  

su p ersed ed  by th e  fe llo w s h ip  o f th e  t r a n s m i t t e r s  o f  c i v i l i z a t i o n .  

There i s  a ls o  a f o u r th  s ta g e  of le a r n in g ,  th e  c r e a t iv e .  I t  i s  a 

s e c r e t ;  l e t  us be s i l e n t  about i t •

Ig n o r in g  th e  second phase  o f le a r n in g ,  modern e d u c a tio n  

con fu ses  th e  f i r s t  and t h i r d  as i f  they  w ere i d e n t i c a l ,  w ith  

th e  r e s u l t  t h a t  th e  f i r s t ,  mere im i ta t io n ,  w ins o u t . Im ag in ing  

th a t  we can n o t have in d e p en d en t th in k e r s  w ith o u t making them 

t dependent f i r s t ,  we g e t s o c i a l  p a r r o t s  in s t e a d .  A boy can 

g ra d u a te  today  w ith o u t ev e r h av in g  warmed up to  a human 

i n t e l l e c t u a l  r e l a t i o n s h ip  w ith  h i s  t e a c h e r s • And we expec t 

th e  m e ch an ic a l, c h i ld i s h  l e v e l  o f im i ta t io n  to  p ro v id e  the
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t r a n s f e r  o f c i v i l i z e d  v a lu e s l I t  can* t . The f i n a l  r e s u l t  i s  

decadence and an arch y . But a l l  s in s  a re  m en ta l to  s t a r t  w ith : 

the  ru p tu re  o f c i v i l i z a t i o n  r e a l l y  ta k e s  p la c e  in  our c la ss ro o m s. 

The te a c h e r  who r e f u s e s  to  become h o t b lo c k s  th e  s p i r i t u a l  c u r r e n t .  

C iv i l i z a t i o n  must be p e r s o n i f ie d  by te a c h e r s  and s tu d e n ts  o r i t

d ie s



THE CREDENTIALS OP TEACHING 

F o u rte e n  Theses on th e  Meaning o f  Academic Freedom

The freedom  of te a c h in g  i s  em p eriled  today  because  every  r e v o lu ­

t io n a ry  e ra  r e d e f in e s  th e  fu n c tio n s  o f s c ie n c e  and e d u c a tio n  

in  s o c ie ty .

Our c u r r e n t  fo rm u la  f o r  t h i s  freedom  i s  th e  r i g h t  to  te a c h  one*s 

own “ s u b j e c t . ” But t h i s  p re su p p o ses  th e  o ld  d e p a r tm e n ta liz e d  

concep t o f e d u c a tio n  which i s  d i s in t e g r a t i n g  s o c ie ty  under our 

very e y es . The id e a  t h a t  every  te a c h e r  has h i s  i s o l a t e d  

t e r r i t o r i a l  s o v e re ig n ty , beyond w hich he has no  o f f i c i a l  

co n ce rn , must become anathem a to d a y . The new co n cep t of 

e d u c a tio n  im p lie s  a d i f f e r e n t  k in d  o f academ ic freedom .

To defend  t h i s  freedom  as a C iv i l  L ib e r ty ,  l i k e  freedom  of 

sp eech , freedom  o f th o u g h t, o r r e l i g io u s  to l e r a n c e , i s  e q u a lly  

m is ta k e n . T each ing  i s  n o t  m ere ly  th in k in g , b ecause  i t  i s  

com m unication. I t  i s  n o t  m ere ly  sp e a k in g , because  i t  i s  an o f f ic e  

to  w hich y ou th  i s  exposed by com pulsion . I t  i s  n o t m ere ly  

sp re a d in g  th e  l a t e s t  news o r  in v e n tio n s  of o p in io n s , b ecause  i t  goes 

on in  i n s t i t u t i o n s  w hich embody c e n tu r ie s  o f t r a d i t i o n ,  w hereas 

new o p in io n s  s h i f t  r a p id ly .

True freedom  o f te a c h in g  d id  n o t e x i s t  in  pagan tim e s . The 

“guru” o r te a c h e r  was w holly  s u b je c t  to  th e  t r a d i t i o n s  and 

r u l e r s  o f h i s  t r i b e  o r  c i t y ;  h i s  o f f ic e  was sim ply to  i n i t i a t e  

th e  younger g e n e ra tio n  in t o  a p r e - e x i s t e n t  o rd e r .  L a te r ,  Greek 

p h ilo so p h e rs  b roke away from  t h e i r  c i t i e s , i t  i s  t r u e , b u t as 

we s h a l l  see under 11 th e y  were n o t even good pagans as a r e s u l t .

In  our c o l le g e s  today  we use m ain ly  pagan  s o u rc e s ,  which r u in  our

U-9



50

p o l i t i c a l ,  l i t e r a r y ,  r e l i g io u s  and s o c ia l  th in k in g  because  th ey  

a re  n o t used w ith in  a C h r i s t i a n  env ironm ent. The G reeks deny 

th e  Freedom of te a c h in g , degrade m a rr ia g e , d e sp ise  la b o r ,  d iv id e  

s o c ie ty  in to  c a s t e s , confuse  m o ra ls , law and s c ie n c e ,  and r e j e c t  

th e  e q u a l i ty  of a l l  men as w e ll as th e  s p i r i t  t h a t  can r e c o n c i le  

us in  p eac e . Why? Because th e y  deny a r e a l  f u tu r e ,  and th in k  

only  in  te rm s of r e p e a t in g  th e  p a s t .

5® Freedom o f te a c h in g  i s  a g i f t  o f th e  C h r i s t i a n  e r a .  I t  i s  based

on th e  C h r is t i a n  assum ption  th a t  b o th  te a c h e r  and s tu d e n t s t r u g g le  

and s u f f e r  f o r  a common d e s tin y  o f m ankind w hich i s  c l e a r ly  d i s ­

t in g u is h a b le  from  th e  p a s t .  P a u l, John , V in e e n tiu s  o f Lerinum , 

and p r a c t i c a l l y  every  C h r i s t i a n  t h in k e r ,  in c lu d in g  N ie tz sc h e , 

p ro c la im  t h a t  our f a i t h  i s  in  perm anent p ro g re s s  and grow th w ith  

th e  h e lp  o f our c h i ld r e n  and grandch ild ren®

6. The fo u n d er o f*our freedom  was P au l th e  A p o s tle ; he ad v o ca ted  th e  

teach er*  s r i g h t  to  m eet th e  needs o f “new” t im e s ; he d isc o v e re d  

thfct th e  sh e e r  la p se  of tim e r e q u i r e s  change in  th e  c o n te n t of 

e d u c a tio n . H is a u th o r i ty ,  J e s u s , and h i s  a d m in is t r a t io n ,  th e  

C hurch, d id  n o t p re v e n t him  from  a l t e r i n g  h i s  te rm s f o r  th e  

G e n t i le s ,  to  b r id g e  th e  chasm betw een th e  g e n e r a t io n s . This 

meant t h a t  he was no lo n g e r  a " g a ru ,"  th e  s la v e  o f o ld e r  genera tions®  

And o f co u rse  he was n o t th e  s la v e  of th e  youhger g e n e ra tio n  — 

th a t  i s  th e  converse  h e re s y  o f some " p ro g re s s iv e "  e d u c a to rs .  As 

a te a c h e r  he was f r e e  because  he s to o d  betw een th e  g e n e r a t io n s .

7® Freedom i s  g iven  to  th e  te a c h e r ,  in  our E ra , t h a t  he may move 

betw een th e  a g es , r e c a l l i n g  each  in to  th e  p h y lo g e n e tic  h i s to r y  

o f th e  r a c e .  He m ust c a l l  to  o rd e r  t h e  aged , th e  a d u l t  and th e
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youilg w ith  th e  “S tra te g y  o f peace" which p re s e rv e s  th e  c o n t in u i ty  

of our march in to  th e  fu tu re «  He h as  to  f i g h t  f o r  the  f u tu r e  

a g a in s t  th e  p a s t ,  and f o r  th e  p a s t  a g a in s t  th e  f u tu r e ,  depend™ 

in g  on where th e  danger o f abuse i s  g r e a t e s t  a t  any g iv en  time«

8« The n a tu re  o f academ ic freedom  a ls o  r e v e a ls  i t s  l i m i t s .  The 

te a c h e r  s ta n d s  betw een th e  geneia t i o n s ,  n o t  above them. H is 

c r e d e n t ia l s  depend on h i s  r e l a t i o n  to  them — to  th e  e l d e r s , 

l i k e  th e  o ld  alum ni who r e p r e s e n t  th e  t r a d i t i o n s  o f th e  i n s t i ­

t u t io n ,  to  th e  r u l i n g  g e n e ra t io n ,  r e p re s e n te d  by th e  a d m in is t r a t io n ,  

and to  th e  s tu d e n ts .  Today, we te a c h e rs  a re  a p t to  adm it on ly  

g ru d g in g ly  th a t  we have to  th an k  th e  adm inis t r a t  io n  f o r  b u s in e s s  

management w ith o u t w hich even th e  b e s t  o f  us c o u ld  n o t te a c h .

And we f o r g e t  a l to g e th e r  t h a t  we depend upon a u th o r i ty ,  th e  

s p i r i t u a l  power w hich sp o n so rs  us in  s o c ie ty  and g u a ra n te e s  

th a t  our te a c h in g  i s  w o rth w h ile : w ith o u t i t  we sh o u ld  te a c h  

in  v a in ,  f o r  th e  p u b lic  w ould ig n o re  ou r e x is te n c e .  T hat i s  

th e  d i f f e r e n c e  betw een te a c h in g  a t  D artm outh and ta lk in g  on a 

soap box; in  th e  f i r s t  c a s e ,  th e  a u th o r i ty  o f a lo n g  p a s t  

speaks through, u s . 1

9® B efore we s t a r t  te a c h in g ,  we have bowed to  th e  d iv i s io n  o f la b o r  

w ith in  a g roup : we have a c c e p te d  th e  e x is te n c e  o f s p i r i t u a l  

a u t h o r i ty , m a te r ia l  pow er, and y o u th fu l  p ro m ise , as w e ll as our 

own i n t e l l e c t u a l  a b i l i t y • T h e re fo re  we sim ply  cea se  to  be 

te a c h e rs  when we adv o ca te  r e v o lu t io n ,  an a rc h y , decadence or 

w ar, f o r  th e s e  s o c ia l  d is e a s e s  a t ta c k  th e  f o u r f o ld  d iv is io n

1
See above , p p . $££
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of 'la b o r  on which te a c h in g  depends« When a te a c h e r  goes to  

w ar, he does so because  th e  tim e f o r  te a c h in g  i s  f in i s h e d !  

now i s  th e  tim e to  f i g h t .  When a te a c h e r  r e b e ls  a g a in s t  

i n j u s t i c e ,  he does so as a man, as one o f th e  p e o p le , and n o t 

as a te a c h e r ;  th e  tim e h as  come n o t to  te a c h  th e  t r u t h  b u t to  

s u f f e r  f o r  th e  t r u t h .  When he abandons te a c h in g  in  d e s p a ir ,  

he does so because  i t  i s  to o  l a t e  f o r  te a c h in g s  nen have n o t 

l i s t e n e d  when th e re  was tim e ; th e y  a re  d e g e n e ra te s .

10. T eaching i s  done as a m ed icine  a g a in s t  r e v o lu t io n ,  an arch y , 

decadence and w ar. These i l l s  d i s in t e g r a t e  th e  body p o l i t i c  

because th e y  prove th a t  p eo p le  o f d i f f e r e n t  ages can n o t 

e s t a b l i s h  p e a c e fu l  r e l a t i o n s  betw een th e m se lv e s . The g r e a t  

dangers o f our tim e a re  due to  lo s s  o f b e l i e f  in  th e  u n ity  of 

s p i r i t  th a t  a s s ig n s  d i f f e r e n t  f u n c t io n s  to  d i f f e r e n t  p e o p le , 

y e t p re s e rv e s  u n an im ity . The whole freedom  o f te a c h in g  i s  

g iven  us on ly  f o r  th e  sake o f making peace  betw een d i f f e r e n t  

ages who a re  a l l  headed  in  th e  same d i r e c t io n .  T h e re fo re ,

we lo se  our freedom  u n le ss  we te a c h  in  u n ity  o f s p i r i t  w ith  

th e  r i g h t  a u th o r i ty  and r i g h t  power and r i g h t  f u tu r e .  T his 

t r ib u n e  b e l i e f  b in d s  te a c h in g  to  s o c ie ty .  P au l e x p re s se d  i t  

when he s a id ,  MS cio  c u i ,  c r e d id i  - -  I  know in  whom I  have p u t 

my f a i t h .u

11. Today we te a c h  in  our c o l le g e s  a m ild  form  o f P la to n ism  w ith o u t 

i t s  n e c e s sa ry  c o r o l l a r y ;  th e  Old and kew T estam en t. U nlike P a u l, 

th e  G reek te a c h e r  n e v e r re c o g n iz e d  th a t  h i s  th o u g h t co u ld  be 

under a u th o r i ty ,  p r o te c te d  by power and y e t  f r e e .  Greek
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p h ilo so p h e rs  broke away from  th e  s p i r i t  o f t h e i r  n a t iv e  c i t y  

and became h e ro es  in  t h e i r  own r i g h t .  They even p ro c la im ed  

th a t  p h ilo so p h e rs  them selves sh o u ld  become kings»  That i s  

blasphemy» P au l had  a k in g ; he ta u g h t w ith in  a c i t y ,  th e  New 

C ity ; y e t he was so v e re ig n  as a te a c h e r  because he r e c a l l e d  

each g e n e ra tio n  in to  th e  l i f e  o f  th e  whole human race®

12» As long  as P au l was th e  a u th o r i ty  f o r  a l l  te a c h e r s  in  C hristendom  

we co u ld  a f fo rd  to  in tro d u c e  th e  Greek p h ilo so p h e rs  in to  our 

c la ssro o in s . They were on ly  books on our s h e lv e s ;  th e  house 

was n o t t h e i r s  b u t P a u l* s , b u i l t  by th r e e  thou san d  y e a rs  o f 

s e rv ic e  to  th e  l i v in g  God who speaks from  g e n e ra tio n  to  

g e n e ra tio n , y e t  i s  one from  e t e r n i t y  to  e t e r n i t y .  So th e  

house co u ld  n ev e r be t o t a l l y  d iv id e d  a g a in s t  i t s e l f ,  and th e  

p h ilo so p h e r*  s academ ic d is r e g a rd  f o r  th e  C ity  and tho  peace 

betw een th e  g e n e ra tio n s  co u ld  be ig n o re d . But as soon as th e se  

gentlem en f o r g e t  t h e i r  p la c e  on th e  b o o k sh e lv es  and tu r n  our 

sch o o ls  a c tu a l ly  in to  pagan i n s t i t u t i o n s ,  th e y  undermine th e  

te a c h e rs  anchor ground in  so c ie ty »

13« That i s  th e  case  to d a y , and th e  p eo p le  n a t u r a l l y  tu r n  a g a in s t

t h i s  abuse o f l i b e r t y .  They i n s t i n c t i v e l y  r e fu s e  to  become th e  

p h i lo s o p h e r*s g u in ea  p ig s .  We l i v e  in  one C ity  because  we s u f f e r  
and d ie  f o r  each o th e r  and because  our E ld e rs  have done so f o r  
us. P h ilo so p h y  does n o t found  c i t i e s .

lii-e The wrong P la to n ism  i s  th e  p e r i l  o f ou r e d u ca ted  c la s s e s  much as 
a wrong A r is to te l ia n i s m  le d  to  th e  d o w n fa ll o f th e  M iddle Ages.
We canno t overcome th e  c r i s i s  o f our c i v i l i z a t i o n  u n le ss  we 
d e fe a t  academ ic u p ro o te d n e ss , w ith  i t s  i n t e l l e c t u a l  a r ro g a n c e , 
and r e s to r e  re v e re n c e s  f o r  th e  m y s te r io u s  p ro c e s s  by w hich th e  
sequence o f g e n e ra tio n s  b u i ld s  up one body o f mankind.



EM IGRATION WITHOUT END

Prom a speech to  th e  E d u c a tio n a l A dv ise rs  of 
th e  C iv i l  C o n se rv a tio n  Corps in  th e  F i r s t  
Corps A rea, a t  t h e i r  annual co n fe ren ce  h e ld  
a t  D artm outh, Hay 23, 191+0. (See above, pp . 21+ff,
2 0 f f •)

I f  we re c o g n iz e  our common p a s t  and p e rc e iv e  a common f u tu r e ,  

i t  i s  easy to  deduce our d a i ly  p r a c t i c e  w ith in  th e  A m erican E ra .

Then e d u ca tio n  w i l l  n a t u r a l l y  ta k e  i t s  cue from  th e  r e l a t i o n s  

betw een America* s p a s t ,  f u tu r e ,  and p r e s e n t .

The common p a s t  i s  im m ig ra tio n . N e ith e r  th e  D aughters o f th e  

R ev o lu tio n  n o r th e  P ilg r im  F a th e rs  n o r th e  f ro n tie r s m e n  n o r th e  

Gentlemen fro m V irg in ia  a re  th e  whole p a s t .  Our common denom inator 

i s  th e  f a c t  t h a t  we a re  a l l  im m ig ra n ts . And th o se  among us who t r y  

to  f o r g e t  i t  d e s tro y  th e  fo u n d a tio n  o f American l i f e , f o r  o n ly  as 

fe l lo w  im m igrants do we f in d  a c c e ss  to  every  la y e r  o f our s o c ie ty ,  

to  i t s  m in o r i t i e s  o f  a l l  d e s c r ip t i o n s .

Our common f u tu r e  i s  a c o n t in e n t  w ith o u t n a t io n a l is m  ram pan t, 

a New York f o r  th e  c h i ld r e n  o f Noah. The very  word " n a t io n ” i s  

p re p o s te ro u s  when used f o r  A m erica. Y et th e  n e a re r  we come to  th e  

c a ta s tro p h e  o f E uropean n a t io n a l i s m  in  191+0, th e  more we f in d  Am erica 

sk id d in g  in to  t h i s  u sag e . When th e  U n ited  S ta te s  c o n s id e rs  i t s e l f  a 

mere n a t io n ,  th e  B olnazism  o f H i t l e r  and S t a l i n  t h a t  h as  a n n ih i la t e d  

th e  n a t io n s  from  F in la n d  to  Belgium  may d e fe a t  us m o ra lly . As a 

n a t io n ,  ly in g  betw een Broadway and H ollyw ood, A m erica may d i s in t e g r a t e

But everybody knows and f e e l s  th a t  t h i s  reck o n in g  o f H i t l e r  i s  

f a l s e .  America* s d e s tin y  i s  h e m is p h e r ic a l .  She i s  a w o rld , n o t a 

n a t io n .  She in t e g r a te s  when she s t r e t c h e s  h e r s e l f  from  th e  N orth  

Po le  to  th e  S t r a i t s  o f M ag ellan . "A m erica m ust rem ain  b i g . ”
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D uring th e  l a s t  two hundred  y e a rs  our im m igrants r e p re s e n te d  

th e  u n lim ite d  f u tu r e  o f the  A m ericas. F or every  man p u sh in g  West 

tow ard the  f r o n t i e r ,  hundreds o f newcomers e n te re d  New York h a rb o r .

The th in ly  p o p u la te d  c o n t in e n t f e l t  a g ia n t* s  s t r e n g th  because  an 

e n d le ss  s tream  o f im m igrants backed  up th e  o ld e r  g e n e ra tio n s  who had 

f i r s t  o ccup ied  th e  la n d .

T hat i s  gone now. But th e  New W orld can r e g a in  i t s  o ld  un­

bounded courage i f  i t  im p la n ts  re - im m ig ra tio n  in to  th e  l i f e  o f every  

c h i ld .  This sh o u ld  become our common p r e s e n t  a c t i v i t y ,  a r i s in g  ou t 

of our p a s t  and p o in t in g  to  our f u t u r e .  From n a iv e  membership in  one 

m in o r ity ,  from  b e in g  n a t iv e s  o f one s t a t e ,  we a l l  m ust re - im m ig ra te  

in to  th e  New W orld t h a t  l i e s  beyond n a t io n a l i s m . T h is  p ro c e s s  must 

shape our whole th in k in g  and d o in g : i t  i s  our way o f b e l ie v in g  in  

Han*s s o u l ,  h i s  power to  grow and to  ch an g e . When we l e t  i t  go , th e  

m in o r i t i e s  c l u s t e r  around t h e i r  s e p a ra te  i n t e r e s t s  and th e  m e ltin g  

p o t lo s e s  i t s  m ag ic•

The A m erican E ra  w i l l  l a s t , th e  U n ited  S ta te s  o f A m erica w i l l  

l a s t ,  th ro u g h  a l l  th e  in e v i ta b l e  changes in  p o l i t i c s  and econom ics, 

as long  as we make Im m ig ra tio n  W ithout End th e  g u id in g  s t a r  in  th e  

American f l a g .  As long  as courageous re - im m ig ra tio n  r e d is c o v e r s  

A m erica, t h i s  H em isphere may f e e l  s a f e .

But s a f e ty  i s  n o t th e  l a s t  word in  l i f e . We m ust a ls o  know th a t  

we a re  making a r e a l  c o n t r ib u t io n  to  Europe and A sia . And so we can . 

For th o se  two w orlds have g iv e n  up th e  f a i t h  in  man* s power to  be 

tran sfo rm e d  p e r s o n a l ly , to  become a p e rso n  in  th e  p ro c e s s  o f ta k in g  

r e s p o n s i b i l i t y .
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The e a r ly  C h r is t ia n s  em ig ra ted  from  t h i s  w o rld , as m a rty rs  

and monks. R a c is ts  and n a t i o n a l i s t s ,  n a t u r a l  men who r e s t  on t h e i r  

f i r s t  b i r t h ,  hush  up t h e i r  m ig ra tio n s  and g e t s tu c k  in  an a c c id e n ta l  

environm ent and a p a r t i c u l a r  n a t i o n a l i t y .  We a re  n o t  d e s e r te r s  of 

t h i s  w orld . We a re  n o t p a r t  o f  t h i s  w o rld . We im m igra te  in to  t h i s  

w orld . The b ound less  hope t h a t  man i s  n e i th e r  a c l a s s  p ro d u c t n o r 

a ra c e  p ro d u c t,  t h a t  he i s  n o t  th e  s la v e  o f h i s  env ironm ent b u t 

c r e a te s  a new one day by day, h a s  le d  th e  m i l l io n s  of im m igrants 

to  th e se  s h o re s . T h is  i s  th e  c e n te r  o f our c re e d , and i t  i s  an 

in d isp e n sa b le  t e n e t  in  th e  c re e d  o f  a l l  m ankind. So we in d e e d  

defend  th e  freedom  o f hum an ity . The word spoken in  1776 by a 

young c o lle g e  g ra d u a te  rem ains t r u e :  "The w o rst t h a t  can happen i s  

to  f a l l  on th e  l a s t  b le a k  m ountain  o f A m erica, and he who d ie s  

th e r e ,  in  d e fen se  o f th e  in ju r e d  r i g h t s  o f m ankind, i s  h a p p ie r  

th a n  h i s  co n q u e ro r ."

The C iv i l i a n  C o n se rv a tio n  Corps keeps up th e  " im m ig ra b i li ty "  

o f t h i s  c o n t in e n t ,  and th e  boys in  your cam ps, by t h e i r  s e r v ic e ,  

a c q u ire  th e  t i t l e  o f c i t i z e n s  o f a w orld  t h a t  i s ' a  New World 

and s h a l l  be so t r e a t e d  by many g e n e ra tio n s  to  come. I t  h as  been  

and m ust ev e r be th e  p r iv i l e g e  o f e d u c a to rs  and s tu d e n ts  to  

en so u l t h i s  A m erican way of l i f e , as a courageous a c t  by w hich 

every  young man has i n i t i a t e d  i n to  th e  G rea t Am erican S o c ie ty  of 

th e  Future».
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L i s t  o f  P a p e r s  u s e d  i n  t h e  R i c h a r d  C a b o t  L e c t u r e s  on t h e  F u t u r e  

o f  t h e  U n i v e r s i t y  i n  C a m b r id g e ,  M a s s . ,  1938-1939 , an d  i n  t h e  

P r o f e s s i o n a l  S e m in a r  a t  D a r tm o u th  C o l l e g e  i n  1939-191-1-0.

A. The S c ien ce  o f  B od ies and the Appeal to  Somebody
1 . Primary and Secondary L ife
2 . The Luther o f P h y s ic s : A lb e r t  E in s t e in .
3 . P rogress  o f V ic io u s  C ir c le ?
5® The V ic io u s  C ir c le  o f  th e  C l a s s i c s : Hj-50 to  1929 

( W ilam ow itz-M oellen d orff)
5 . The C ycle  o f  B i b l i c a l  C r i t ic is m  1770-1906 (A lb e r t  S c h w e itz e r )
6 . The F ir s t  Independent L andscape, August 2 , lii-73
7 . Background "Nature18 a g a in s t  Foreground "Somebody"

B. A C la s s ic  and a Founder. C o n tr ib u tio n s  to  th e  P h ilo so p h y  o f  
th e  S c ie n c e s

I .  The S c i e n t i f i c  Grammar o f  M ichael Faraday * s D ia r ie s
1 . The Grammar o f  h i s  D iary
2 . The Three D im ensions o f  Time

I I .  The T r ip a r t i t io n  in  th e  L if e  o f  T heophrastus P a r a c e lsu s
(IIj.93-1551)

1 . Humanism v ersu s  N a tu ra l S c ie n c e
2 . A n teced en ts
3 . T heophrastus becomes P a r a c e lsu s  
5 . A f t e r - l i f e
5 . a . 1326 and 1550. Two P o r t r a i t s  

b. The Law o f  T w ofold  B egin n in g
6 . The T r ip a r t i t io n  o f  th e  Good L ife
7• S c i e n t i f i c  Bad Humor ( B ib l io g r a p h ic a l  C o n fe s s io n s )

I I I .  Common Denom inator fo r  C la s s ic  and Founder
1 . E x te r n a l D iv e r s i t y
2 . I n te r n a l  I d e n t i t y

C• Our Means o f  R e s is ta n c e
1 . N ine T heses 1
2 . Our s y s t e m  o f  C o o r d i n a t e s  i n  Time a n d .S p a c e  f o r  a  

C o l l e g e  ( s e e  a b o v e ,  p .  39 )
3<> Fou|* demands.

D. Our Stand a g a in s t  th e  Common F a l la c i e s  about T each ing (The Power 
to  I n s i s t .

E. On th e  De M agistro  o f S t .  A u gu stin e
1 . A ugustine* s E f f e c t  on S o c io lo g y
2 . Former E v a lu a tio n s  o f  De M agistro
3* R epentance fo r  a S o c ia l  S i t u a t io n : th e  D istem p o ra n e ity  o f  

Teacher and S tu d en t
5» Tne B ib l io g r a p h ic a l  P la c e  o f  De M a g is tr o



F. * The C r e d e n t i a l s  o f  T e a c h in g  and  t h e  A p o s t l e  o f  T e a c h in g
1 . C o n f u s io n  an d  A u t h o r i t y
2 .  The M y s t i c a l  B a s i s  o f  S c i e n c e
3 . The D i s c o v e r e r  o f  t h e  F ree d o m  o f  T e a c h in g
1̂ . st. P a u l* s  F u n c t i o n  i n  t h e  F u t u r e :  The L o g ic  o f  T e a c h i n g  

i n  a  C h a n g in g  S o c i e t y
5 .  'Whose C o n te m p o ra ry  i s  t h e  T e a c h e r ?

G. A r t ic u la te d  Speech
1 . Our F o u r  R e s p o n s i b i l i t i e s  i n  S p e a k i n g
2 .  Grammar v e r s u s  L o g ic  o r  P l e n i t u d e  v e r s u s  R e d u c t i o n i s n

H. Language, L o g ic , L i t e r a tu r e , D ia g n o s is  and R e d ir e c t io n  o f T eaching
1 .  L an g u ag e  a s  N a tu r e
2 .  L an g u a g e  a s  S o c i a l  O r g a n i z e r
3 . S en ten ce  and Act
I].. T h eir  Four P o s s ib le  C om binations 
5» T heir Timing

I .  The T en d en cy  o f  H i s t o r y  by  H e n ry  Adams

J . Woodrow W ilson*s Legacy as C o lle g e  P r e s id e n t

K. Buddha, L aotzu , Abraham, J e s u s . A D ia g n o s is  o f  E d u cation  and 
R e d ir e c t io n  o f  th e  Mind

L. E d ucation  in  th e  T hird Phase o f  th e  I n d u s t r ia l  E ra.
I s  E d ucation  A p p lied  S c ie n c e  or R e p r e s e n ta t iv e  o f  S o c ie ty ?

1 . When and  Wher v e r s u s  Time a n d  S p a c e  
2.o M odern  Man, I n c .
3« T i m e l e s s  Man
ij-o The T h e o lo g ic a l R esid u e in  S c ie n c e
So  T im e ly  E d u c a t i o n ,  o r  Woodrow W i l s o n  a t '  D a r tm o u th
6 .  The S t a f f  o f  a  C o l l e g e

M. I n  D e fe n s e  o f  t h e  G ra m m a t ic a l  M e th o d
1« The U n ity  o f  C a t h o l ic , P r o t e s t a n t , and F ree th in k e r  in  

S o c ia l  R esearch
2 .  S o c i a l  D a n g e rs  Compel us t o  S p e a k  Our M ind
3• S o c ie t y  L iv es  by S p eech , D ies W ithout Speech  
i+. The A p r io r is  o f  T heology and P h y s ic s  
5®%The M etanomics o f  S o c ie t y ,  or T eaching  
6 . The March o f  S c ie n c e  
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m m m i

1* Confusion of Authority*
2* Mystical basis of sci«iee#
8# The unpopularity of Paul the Apostle.
4« fll© discoverer of to© freedom ©f teaching*
5* Peter for unity, Paul for universality. £00-950 1A*D.
6* Paul to® Model of Emperors: to® Apostolic Majesty teaches 

to© nations. 950-1050*
7. Paul helps Peter* to© Pope becomes universal through Paul 

1050-11122.
8* Paul Artstotalised: 1140-1517.
9» Paul isolatedi to© Reformation*
10. Paul Platoniseds Euiaanisa. 1450-1900.
11. Peter and Paul eclipsed by to© good Samaritan; Communisa,the Johanae&n Age.
12*Paul* s function in to®, futures The logic of teaching, in ; 

tag society* Whose contemporary is the teacher?

Fascism* 

i dha&g*



1

2»

1»

7*

m i  Freedom of Toaeblng and Christianity 

theses

Our schools m m founded-'em & discovery iM® fey Paul the Apostmle« 
the foot that la tt»© sotools.. and of;t#»
day a alM fora ©if platonism «uMM&l'y prevails (or. XafctlOai'«*: or 
Cavto9l.«Aim or Arts to toll a»),» ■ does' not, traasfom -'those schools 
into Platonic or %rt©»if»i or Ksntlnm. institutions* the content 
Of the toaehiai' mat not.be - eenfased with the basic oharaeter of
the institution in which this i® taught«

Our schools are not a humanlstlcf. nor a Greek or Latin Iter!tag**, 
but Pattlihlaa in' spirit* origin and. principle®

Against tins fast all the powers of denial are, mobilised today# 
and the sore scholarly the group# the sore violent the denial»

Paul, le deetear des doetours for 1S06 years, «si protected by their 
dlselpleship against bis unpopularity among the masses, is today 
©«posed to a concerted attack from Christian and aoa^brlstiam 
teachers«

After 400 years of Platonism as the main subject matter w i t h i n  
our Pauliaian sebool-systea# the ejecting and rejecting of Paul 
as the eoraerstone of the whole system is aimed at»

fbe nmtmS' of attack against Paul are manifold* do- snail haw to 
register two sain lines of attook# the Christian or theelegieel* 
and the philosophical or hnssyalsti©*



% E

of" faftN*^4A m&t dttmaaM*
tig* fan» MsniMiif a-

«'4gailtii& M tift #¥ ^ y ^ t « W i f l i » ^ /i # i » -̂ in to  *  tw nM if* . n M & m h m

aehlovmd, Paul automatically l'">*«8 hi a rank m the first
. Christian ttochtr, and falls back into second lino, 2to liberals

4 f C .  I ’» *t>> ' $  ' J i *  t M t f  Nft, * * y 't '<«, » r  *m . , « >t '  f
bfncomtrate oa the Sermon oa the Sount* They overlook the fact 

\ i  f * n S *t * f  k  '},)- <f n * .■ '• v i *■*■*«that Jesus did not teach Christians, that Paul was the first to
. !pH %n § ?*. '# v * * f * *. ^ « - j * - * V* * '%# |i | |

teach M  the Church, 'that Paul did not think of Jesus as bis teach«
1 ** W *  *' 'J> fc*“ t*  $-v,. ctv >'« . i.*< ! ,E  : i  ’< ,*' ffeftgA?

,@r but as nis lord, saviour, »©ssiah, cad that Jesus m s  a fail*» 
h‘̂ f  **♦ u- i ^  ^ r n  *t * * f$t%

Ur® as a'Jewish teacher so that he might become a success as the 
\ ■*. 1' * j  ( <* \  ?iretf * <» ., v 4, y ;r!#!%*founder of the Church.
^ • W f

tors and humanists replaced Jesus by Socrates, and 
’tte* ■>.,. <T "V fbgfc'**A<*b  ̂ ' .‘ f. . ■«by Plato* Jesus and Paul become duplicates of the lm,g ^ . i .. #V t.  ̂ jjk / . , -> v „*v „ , '.r.f &,.. ®»Mbr'Wl'i W *'**'* *** * ** v*»fc*& * J  ̂ ^ *»* v <4 ’ f •*»1 1 '•* *** JShf'F»2?»J*9C*Xthis is the Brasm^traditlm. lad this traiditfem ■

34 J  :4 , w  m* . 4- ;' s M  m rdominates the most remote departments, far away frda the 
KvS ic ^  ^  '‘ s  t '. s?of classical studies* Its subtle fiction, therefore, is not 

r  ^ %r - ■ \  >-t r « ~ n *&«easily noticed* lad its partisan origin is.completely forgotten.
S. :̂', v*, ■« * ■; I . *'* ?*■''« • * * * j - - V - ; ;.. :’ -'y .̂t, ' %-,4K
10« T&q truth of the matter is that Paul destroyed tue Platonic idea

an $ | 4  ^
of a school, and the school-systems of antiquity*

%m,

v , m*., , v - i . • .,} .. :i y-;~ #*■ fil did not teach the worda of his s«ster* He nearly never 
U ’t ' f / u  ' X  - ^ fu t  h  ’ ’■ . 4  £ xHquoted him*

^  y ,  » - t , ,*' " i, "if
w o r ld —

t had never been done before— as a basis of teaching*
sm;  ̂ n i l  .V 4 v ^ -y  i t



8. During the era ot  tx "the Life of Jesus", id eat the whole
nineteenth century/, liberal theology/ played up Jesus himself a~ 
gainst Paul« They transformed Jesus into a teacher« And when 
this is achieved, gaul automatically 1 :-ses his rank, as the first 
Christian teacher, and fails back into second line* The L ib e r a ls  

concentrate on the Sermon on the Suount. They overlook the fact 
that Jesu3 did not tench Christians, that Paul was the first to 
teach J& the Church, that Paul did not think of Jesus as his teach­
er but as his lord, saviour, aessiah, and that Jesus was a fail­
ure as a Jewisa teacher so teat ho might become a success as the 
founder of the Churon.

9« The philosophers and numaaists replaced Jesus by Socrates, and
. . ■ i -  ■■■* ' ' < ' ' - . r. , • ■ ' . 4 CPaul by Plato. Jestts and Paul become duplicates of the two 

Greeks« This is the Srasmus-tradition. And this trajedition 
dominates the most remote departments, far away from the field 
of classical studies« Its subtle fiction, therefore, is not
easily noticed. And its partisan origin is completely forgotten.

10. The truth of the matter is that Paul destroyed toe Platonic idea 
of a school, and the school-systems of antiquity.

W* v A
11« Paul did not teach the words of ais abater, he nearly never 

quoted hi®.
) ~I

A.. Paul taught the Church to accept the fact of a changing world—
and that nad never been done before-— as a basis of teaching.

‘ . - ,, -

13. Paul taught the Ufa and cross of Jesus, and lived the teachings 
of Jeaus. In this way he became the first Christian teacher.



He established thr special ethics of a teacher who- because he 
must change •his teachings,rarely can change, his life, whereas 
the politician must change his life but rarely can change M s  
teachings.

14*-. Paul la , t t e - f c & B M & f * . wkaf-.ms -hemp.- 

f& r& mm fcim - th*r.CHfei;; resfcameffifcv. Bins?!. has/.«de real what the“ last: 
word in the Old Testament (Maleachi iii, £4)has prayed for, H® 
has put the teacher between the powers that be and the future 
generations, as the independent power neither subservient to the 
vested interests of the parent generation hor sophistically flat­
tering the young,

15« Paul has created the one new function'which made possible spirit­
ual peace between distemporarles and holders of different ;aupe$fc8 
of-.thir truth,:, hecauaeof the. eyoltt.tionary:v.m&rch .of,, tte-'.the- timea. «*.
Paul :p®ê tble;’-;wha'.t: ..wê smedernn: call*. e*0tte.fci<a%.; .

pcsaga?«®»^

16* The freedom of teaching is imperilled today because the foundation
of its existence is ignored,

17« this dangdr has been evident in every revolution, because any revo­
lution must redefine the function of science and of teaching in 
relation to society® However, fcwevery revolution has had to recog­
nize the validity of the Paulinian principles, finally«

18. The freedom of teaching is especially imperilled today because it 
Is not differentiated from the freedom of speech and the freedom 
of thought. It is treated as their derivative, whereas they are



derivative« of the freedom of teaching, and will not fee preserved 
when the freedom of teaching la treated, as an academic affair,

19* Most people are inclined to believe that freedom of thought,
freedom: of" tte press?* re&llfote1. tolars©« 
include: tssm& sw. of - teachings*-- X&t® ia;.-not:, t i m

£0« the Credentials of l e a c h i n g ,  or the conviction tnat a teacher in 
his teaching must be free, is based on a special situation in the 
Christian era, on the relation between teacher, society ank stafc*
dent«

21» It id presupposed that both teacher and student struggle for a
coim®& future which is distinguishable from the past*
A.. A,,.... . ■« .■•■■■■.. . • -v« r*  r > i ■■■■•' - ■; ■■■ & . m

22* fgabbing,is not- merely-• ̂thinking18 because it is cos*aioati«̂ -.-..

ySU&hfcvl*̂  g|gft9b&& Mmfflfcfiir
«id ‘ opinion'®' - beesuse -it?- gees* •• W'- in'. * instltetion»* .of”:- 

centennial authority, whereas news and opinions shift rapidly*
• . . : - it i<f

28* tb® professional teacher bases his existence on three social fa<$si
his ablemftndedness, the authority of an institution, the ipittri#!- 
power of an administration. *

24« Where all three functions happen to be united in one person
teaches, publicises, and manages his school all by himself, this 
simply means that he combines three qualities in one person, and 
these i* qualities still remain separable as authority,



Mat and. teaching« it a m  na; teach the mst important thing. ia 
the worldt if the public hoes not belief® in its importance ■ 
or doe® not know it, he cannot come into his own® It, is • author«» 
!£$• t̂ st'-makerr thing:.? imsortamt« .A$gt%â . a. mam?,a&y be the? best. ■ 
teseher^:"eanooft 'smtxgffc- th&? worldly airS' :coan®«t«d.with?.
a sotal ©tev.> M s  - tescMng ■. ■ esnanot? •
l a e #  <

S5. Hence, teaching depends) l) on spiritual authority which ‘guaranty 
ees to the ignorant w/orld that here is important t©aching| S) on 
«cans., and?-power that mate teaching -noasibles: S) on the sbl^bsded»» 
ness of the teacher®

S8*: ̂ •f^eden^mis of' fehchis# arei&t granted' in the abstract'
• ^individual® by *8ooletyw, bdfc they are meted out in a concret®

tfttotoer
ability 'tor teach®

ST® Since "society* is a mere abstraction which never reaches dew» to 
the individual teacher, the teacher exists only as a member of a 
staff or a faculty or a profession to whosea authorities and powers 
give opportunities. Hence, the fight for the liberty of teaching 
goes on between these three p x i m  processes. It must be proved 
to authority and to material powers that their very existence is 
bound up-with the freedom of the teacher,

£8, the existence of authority and power is an elementary data, as
~ elementary as the teafth:ng process# A *sp#akeril or a "thinker®



could advocate and think anarchy* A teacher ceases to bo a teacher 
m m* Because teaching. root* on the asfflwptio»’ that 

every generation must bo recalled iota the phylogenetic History 
of the race .through..education* By this assumption» the mental 
process jĥ niX&emd$t'' pats * see&hlr4»*fc.4&ngr between •

the. ea&.rftiffMk;:a£-!: eifibzitM'SoAivpmHw ;
119« Freedom» for the teacher, is based, on his standing between the ages® 

fldr has to fight for the future &ga~net the past, and for the past 
against the future, depending., on where in any given situation the 
danger of abuse is greatest«. %  depends., oh & plurality of author«* 
itler and powers«

*’* • » *•> •

§0« t o . - t h e  j t e h ^ r - 'h p i p L U * *  h e  h M . J t e
m •* * .............•as a surgeon* on «biases between the age*«

51«, ■ f »1.: tb#, ffrs% vtar. «h©.. d&MfieMvetodhthe- -etaea^ .^ ^ ttr ■ -

eomteg& 'c?fJ teaching- meg^a&tated:.. merely- byi t h e - .' %fsife?. Jfe* - 
advocated freedom to meet the situation of *nev* time*« &e efcpfer- 
ieaced that neither authority nor administration, but the teacher 
himself* is sovereign for the changes in teaahiag following -frsn 
lapsp time, and from misunderstandings between old and young 
people«

32* Bo Greek head of a school ever faced this dilemma of the teacher 
being under authority, protected by administration, and yet free* 
the Greek heads of schools in philosophy left the city and became 
heroes in their own right* they founded an eraaoa (in*®** an int­
ellectual city* a republic of scholar#« *hereaa the teacher teache



7

within the Jfow City| he is & eltjUMib and-, at the' same time a teachei 
Paul hat'a king* yet is sovereign as a teacher. ■ ' '

35# Th® eon teat of the teachings of Plato or *risfcotle or any other 
m e tm m t' p m M m § h » z :- hen-bee**. taught'. ih\-. to© of. the-;. last,:.
thousand yeans,, -la a :Pawlirtf« * r . AM&tote&ieaof,- ., 
Thoms or the Platonism of the modems is a foreground philosophy

w©hieh is enacted on a stage of free teaching, sponsored by Paul* ■

M» toehever these foreground "Isas* forget their dependence on the. 
ooiwuaity spirit guaranteed by Paul, and turn our schools into 
merely academic institutions« they undermine the teaohtrts' anchor« 
age in society* This is the ease today again! Platonism In many 
fo m ®  (SoientiWa* - abstract fdeal^w, posltlvistt»̂  lib©r&M#st) m  

longer is envisaged-as a revival of Creek thought within, a Christ- 
ia»r:Aasi.,1«*mediately.: ire.-..see:' theaob -turning, against .
- moh> anademism*- . Tttnv- oath,. isr the
r e t l © » !  •'t o ."toe:.'-' i w i f '  ■ t h e o r y  offv t e a c h i n g -  «fetch-.-to«;. t e a c h e r s

themselves largely hold«

$5* A wrong Platonism is the danger of the educated classes today,as 
much as a wrong Aristotelian led to the downfall of the Scholast- 
icista*

56* Wrong is a Platonism or any intellectual and scientific arrogance 
by which the place of teaching' between the generations within- one 
body ©f^bumankiad 1® Ignored either In theory or in practice« Wrong 
la an academic spirit which does not claim freedom of teaching 
only for the sake of making peace between different sages all head­
ing for the sm im future» Wrong, is a ’Platonism- which threatens



«fcttttijr: «Ith belas by philosophor a« • And lt 1« Bmi vm
ApbetAe- *bo deposed- the philosopher** s ä «' m thm teatiher** .
eoatrlbatlea to the peso* of hnasattad« Als ia the mmtng of 
h l s  n e t t o i  Bei© © ui © f e ü d i *





THE CREDENTIALS OF TEACHING

SURVEY

N o te :  (* means t h a t  t h e  s e c t i o n  i s  r e a d  t o n i g h t ) .

* 1 .  C o n f u s io n  o f  A u t h o r i t y .

2 .  The M y s t i c a l  b a s i s  o f  s c i e n c e  ( q u o t a t i o n  f ro m  i t  i s  r e a d )

* 3 .  The u n p o p u l a r i t y  o f  P au l  t h e  A p o s t l e .

* 4 .  The d i s c o v e r e r  o f  t h e  f r e e d o m  o f  t e a c h i n g .

5 .  P e t e r  f o r  u n i t y ,  P a u l  f o r  u n i v e r s a l i t y .  200 950 A. D.

6 .  P a u l  t h e  Model o f  E m p e ro rs :  The A p o s t o l i c  M a j e s t y  t e a c h e s  t h e  

n a t i o n s .  9 5 0 -1 0 5 0 .

7 . P a u l  h e l p s  P e t e r :  t h e  Pope becom es u n i v e r s a l  t h r o u g h  P a u l . 1050 1122

8 . P a u l  a r i s t o t e l i s e d  1 1 4 0 -1 5 1 7 .

9 .  P a u l  i s o l a t e d :  The R e f o r m a t io n .

10 .  P a u l  P l a t o n i s e d :  Humanism 1 4 5 0 -1 9 0 0 .

1 1 .  P e t e r  and P a u l  e c l i p s e d  by t h e  good S a m a r i t a n ;  Communism, F a s c i s m .  

The J o h a n n e a n  Age.

1 2 .  P a u l ' s  f u n c t i o n  i n  t h e  f u t u r e :  The l o g i c  o f  t e a c h i n g ,  i n  a  c h a n g ­

i n g  s o c i e t y .  Whose c o n te m p o r a r y  i s  t h e  t e a c h e r ?

Th e s e s :

> 1 .  The f r e e d o m  o f  t e a c h i n g  i s  i m p e r i l l e d  t o d a y  a s  i n  e v e r y  r e v o l u t i o n ­

a r y  p e r i o d  b e c a u s e  e v e r y  r e v o l u t i o n  r e d e f i n e s  t h e  f u n c t i o n  o f  

s c i e n c e  and  o f  t e a c h i n g  i n  s o c i e t y .

2 .  The f r e e d o m  o f  t e a c h i n g  i s  n o t  d e f e n d e d  s a t i s f a c t o r i l y  by d e f e n d i n g  

t h e  f r e e d o m  o f  s p e e c h  o f  t h e  f r e e d o m  o f  t h o u g h t .



2 .
3 .  M ost p e o p le  a r e  I n c l i n e d  t o  b e l i e v e  t h a t  f r e e d o m  o f  th o u g h t , ,  

f r e e d o m  o f  t h e  p r e s s ,  r e l i g i o u s  t o l e r a n c e  and C i v i l  L i b e r t i e s  i n ­

c lu d e  f re e d o m  o f  t e a c h i n g .  T h i s  i s  n o t  t r u e .

4 .  The C r e d e n t i a l s  o f  t e a c h i n g  o r  t h e  c o n v i c t i o n  t h a t  a  t e a c h e r ,  i n  

h i s  t e a c h i n g ,  m u s t  be f r e e ,  i s  b a s e d  on a s p e c i a l  s i t u a t i o n  i n  t h e  

C h r i s t i a n  E r a ,  on th e  r e l a t i o n  b e tw e e n  t e a c h e r ,  s o c i e t y ,  and  s t u d e n t .

5 .  I t  i s  p r e s u p p o s e d  t h a t  b o t h  t e a c h e r  and  s t u d e n t  s t r u g g l e  f o r  a  com­

mon f u t u r e  w h ic h  i s  d i s t i n g u i s h a b l e  from  t h e  p a s t .

6 .  T e a c h in g  i s  n o t  m e r e ly  ’ t h i n k i n g '  b e c a u s e  i t  i s  c o m m u n ic a t io n .  

T e a c h in g  i s  n o t  m e r e ly  ' s p e a k i n g '  b e c a u s e  i t  i s  an  o f f i c e  t o  whom 

y o u t h  i s  e x p o s e d  w i l l y  n i l l y .  T e a c h in g  i s  n o t  m e r e ly  p u b l i s h i n g  o r  

p r i n t i n g  news and  o p i n i o n s  b e c a u s e  i t  g o es  on i n  i n s t i t u t i o n s  o f  

c e n t e n n i a l  a u t h o r i t y  w h e re a s  news and  o p i n i o n s  s h i f t  r a p i d l y .

7. The p r o f e s s i o n a l  t e a c h e r  b a s e s  h i s  e x i s t e n c e  on t h r e e  s o c i a l  f a c t s :  

H is  a b l e m i n d e d n e s s ,  t h e  a u t h o r i t y  o f  an  i n s t i t u t i o n ,  t h e  m a t e r i a ]  

power o f  an  a d m i n i s t r a t i o n .

8 .  Where a l l  t h r e e  f u n c t i o n s  h a p p e n  t o  be u n i t e d  i n  one p e r s o n  who 

t e a c h e s ,  p u b l i c i s e s ,  and m anages h i s  s c h o o l  a l l  by h i m s e l f ,  t h i s  

s im p ly  means t h a t  he co m b in es  t h r e e  q u a l i t i e s  i n  one p e r s o n ,  and  

t h e s e  q u a l i t i e s  s t i l l  r e m a in  s e p a r a b l e  a s  a u t h o r i t y ,  m anagem ent and 

t e a c h i n g .  A man may t e a c h  t h e  m o s t  i m p o r t a n t  t h i n g  i n  t h e  w o r ld :  i f  

t h e  p u b l i c  d o e s  n o t  b e l i e v e  i n  i t s  i m p o r t a n c e  o r  d o e s  n o t  know i t ,  he  

c a n n o t  come i n t o  h i s  own. I t  i s  a u t h o r i t y  w h ic h  makes t h i n g s  im p o r t  

a n t .  A g a in ,  a  man may be t h e  b e s t  t e a c h e r ;  i f  he  c a n n o t  manage t h e



w o r l d l y  a f f a i r s  c o n n e c t e d  w i t h  a s c h o o l  (m oney, l o c a l i t i e s  e t c . )  h i s  

t e a c h i n g  c a n n o t  m a t e r i a l i z e .

9 .  H ence ,  t e a c h i n g  d ep e n d s  1 .  On s p i r i t u a l  a u t h o r i t y  w h ich  q u a r a n t e e s  to  

t h e  i g n o r a n t  w o r ld  t h a t  h e r e  i s  i m p o r t a n t  t e a c h i n g .  2 .  On means and  

power t h a t  make t e a c h i n g  p o s s i b l e . 3 .  On t h e  a b l e m in d e d n e s s  o f  t h e  

t e a c h e r .

1 0 .  The C r e d e n t i a l s  o f  t e a c h i n g  a r e  n o t  g r a n t e d  i n  t h e  a b s t r a c t  t o  an  

,Ti n d i v i d u a l ” by ’’s o c i e t y ” , b u t  t h e y  a r e  m e ted  o u t  i n  a c o n c r e t e  

s i t u a t i o n  a s  g r a n t e d  by a u t h o r i t y ,  made p o s s i b l e  by a d m i n i s t r a t i o n  

and r e a l i s e d  by a s t a f f ,  who g e t  t h e i r  name ’’f a c u l t y ” f ro m  t h e i r  

a b i l i t y  t o  t e a c h .

1 1 .  S in c e  ’’s o c i e t y ” i s  a m ere a b s t r a c t i o n  w h ic h  n e v e r  r e a c h e s  down t o  t h e  

i n d i v i d u a l  t e a c h e r ,  t h e  t e a c h e r  e x i s t s  o n l y  a s  a member o f  a s t a f f  o r  

a f a c u l t y  o r  a p r o f e s s i o n  t o  whom a u t h o r i t i e s  and  pow ers  g i v e  o p p o r  

t u n i t i e s .  H en ce ,  t h e  f i g h t  f o r  t h e  l i b e r t y  o f  t e a c h i n g  g o es  on b e ­

tw een  t h e s e  t h r e e  p r o c e s s e s .  I t  m u s t  be p ro v e d  t o  a u t h o r i t y  and t o  

m a t e r i a l  pow ers  t h a t  t h e i r  v e r y  e x i s t e n c e  i s  wound up w i t h  t h e  f r e e ­

dom o f  t h e  t e a c h e r .
1
j
^ 1 2 .  The e x i s t e n c e  o f  a u t h o r i t y  and  power i s  an  e l e m e n t a r y  d a t a ,  so  e lem e n  

t a r y  a s  t h e  t e a c h i n g  p r o c e s s .  A ’’s p e a k e r ” , o r  a ’’ t h i n k e r ” c o u ld  a d -  

- v o c a t e  and  t h i n k  a n a r c h y .  A t e a c h e r  c e a s e s  t o  be a t e a c h e r  when he  

does..  B e c a u s e  t e a c h i n g  r e s t s  on t h e  a s s u m p t i o n  t h a t  e v e r y  g e n e r a t i o n  

m u s t  be r e c a l l e d  i n t o  t h e  p h y l o g e n e t i c  h i s t o r y  o f  t h e  r a c e  t h r o u g h  

e d u c a t i o n .  By t h i s  a s s u m p t i o n ,  t h e  m e n ta l  p r o c e s s  a l r e a d y  i s  s e t  i n t o

3 .



'  4 .
th e  h i s t o r i c a l  and s o c i a l  s e t t i n g  b e tw e e n  t h e  t im e s  and  a g e s  o f

a u t h o r i t i e s  and  po w ers .

1 3 .  F reedom , f o r  t h e  t e a c h e r ,  i s  b a s e d  on h i s  -S ta n d in g  b e tw e e n  t h e  

a g e s .  He h a s  t o  f i g h t  f o r  t h e  f u t u r e  a g a i n s t  t h e  p a s t ,  and  f o r  t h e  

p a s t  a g a i n s t  t h e  f u t u r e ,  d e p e n d in g  on w h e re  i n  any  g i v e n  s i t u a t i o n  

th e  d a n g e r  o f  a b u s e  i s  g r e a t e s t .  He d e p e n d s  on a p l u r a l i t y  o f  a u ­

t h o r i t i e s  and p o w e rs .

14 .  F reedom  i s  g iv e n  t o  t h e  t e a c h e r  b e c a u s e  he h a s  t o  o p e r a t e  a s  much 

a s  a s u r g e o n ,  on a b u s e s  b e tw e en  th e  a g e s .

15 . P a u l  t h e  A p o s t l e ,  i s  t h e  f i r s t  man who d i s c o v e r e d  t h e  ch a n g e  i n  t h e  

c o n t e n t  o f  t e a c h i n g  n e c e s s i t a t e d  m e r e l y  by t h e  e l a p s e  o f  t i m e .  He 

a d v o c a t e d  f re e d o m  t o  m ee t  t h e  . s i t u a t i o n  o f  "new" t i m e s .  He e x p e r i e n c e d  

t h a t  n e i t h e r  a u t h o r i t y  n o r  a d m i n i s t r a t i o n ,  b u t  t h e  t e a c h e r  h i m s e l f  i s  

s o v e r e i g n  f o r  t h e  c h a n g e s  i n  t e a c h i n g  f o l l o w i n g  f ro m  e l a p s e  o f  t i m e ,  

and from  m i s u n d e r s t a n d i n g s  b e tw e en  o l d  and young  p e o p l e .

'16. No G reek  h ead  o f  a s c h o o l  e v e r  f a c e d  t h i s  d ilem m a o f  t h e  t e a c h e r  b e i n g  

u n d e r  a u t h o r i t y ,  p r o t e c t e d  by a d m i n i s t r a t i o n ,  and y e t  f r e e .  The G reek

h e a d s  o f  s c h o o l s  i n  p h i l o s o p h y ,  l e f t  t h e  c i t y ,  and becam e h e r o s  i n
i
^  t h e i r  own r i g h t .  They fo u n d e d  an  e r a n o s  ( i . e .  an  i n t e l l e c t u a l  c i t y ,  

a r e p u b l i c  o f  s c h o l a r s . )  W hereas  t h e  t e a c h e r  t e a c h e s  w i t h i n  t h e  New 

\ C i t y ;  he i s  a c i t i z e n  and a t  t h e  same t im e  a t e a c h e r .  P a u l  h a s  a  k i n g ,  

y e t  i s  s o v e r e i g n  a s  a t e a c h e r .

1 7 .  The c o n t e n t  o f  t h e  t e a c h i n g s  o f  P l a t o  o r  A r i s t o t l e  o r  an y  o t h e r  a n c i e n t  

p h i l o s o p h e r  was t a u g h t  i n  t h e  O c c i d e n t  o f  t h e  l a s t  t h o u s a n d  y e a r s  i n  a



P a u l i n i a n  i n s t i t u t i o n .  The A r i s t o t e l i s m  o f  Thomas o r  t h e  P l a t o n i s m  

o f  t h e  m oderns i s  a f o r e g r o u n d  p h i l o s o p h y  w h ic h  i s  e n a c t e d  on a  s t a g e  

o f  f r e e  t e a c h i n g  s p o n s o r e d  by P a u l .

1 8 .  W henever t h e s e  f o r e g r o u n d  " is m s "  f o r g e t  t h e i r  d e p e n d a n c e  on t h e  com­

m u n i ty  s p i r i t  g u a r a n t e e d  by P a u l ,  and  t u r n  o u r  s c h o o l s  i n t o  m e r e l y  

a c a d e m ic  i n s t i t u t i o n s ,  t h e y  u n d e r m in e  t h e  t e a c h e r ' s  a n c h o ra g e  i n  s o c i ­

e t y .  T h i s  i s  t h e  c a s e  to d a y  a g a i n :  P l a t o n i s m  i n  many fo rm s  ( S c i e n t i s m

a b s t r a c t  i d e a l i s m ,  p o s i t i v i s m ,  l i b e r a l i s m )  no l o n g e r  i s  e n v i s u a l i s e d

a s  a r e v i v a l  o f  G reek  t h o u g h t  w i t h i n  a  C h r i s t i a n  i n s t i t u t i o n .  And im ­

m e d i a t e l y  we s e e  t h e  mob t u r n i n g  a g a i n s t  s u c h  an  u n u n d e r s t a n d a b l e  

ac ad em ism . The t e a c h e r ' s  o a t h  i s  t h e  r a t i o n a l  a n s w e r  t o  t h e  w rong  

t h e o r y  o f  t e a c h i n g  w h ic h  t h e  t e a c h e r s  t h e m s e l v e s  l a r g e l y  h o l d .

1 9 .  A w rong P l a t o n i s m  i s  t h e  d a n g e r  o f  t h e  e d u c a t e d  c l a s s e s  t o d a y  a s  much 

a s  a w rong A r i s t o t e l i s m  l e d  t o  t h e  d o w n f a l l  o f  t h e  S c h o l a s t i c i s t s .

20 .  Wrong i s  a  P l a t o n i s m  o r  an y  i n t e l l e c t u a l  and  s c i e n t i f i c  a r r o g a n c e  by

f w h ic h  t h e  p l a c e  o f  t e a c h i n g  b e tw e e n  t h e  g e n e r a t i o n s  w i t h i n  ion© ‘b^ d y - 'o f  

hum ank ind  i s  i g n o r e d  e i t h e r  i n  t h e o r y  o r  i n  p r a c t i c e .  V/rong i s  an  

] a c a d e m ic  s p i r i t  w h ic h  d o e s  n o t  c l a i m  f r e e d o m  o f  t e a c h i n g  o n l y  f o r  t h e  

\  s a k e  o f  m aking  p e a c e  b e tw e e n  d i f f e r e n t  a g e s  a l l  h e a d i n g  f o r  t h e  same

f u t u r e .  Wrorig i s  a P l a t o n i s m  w h ic h  t h r e a t e n s  s o c i e t y  w i t h  b e in g  g o v e r n  

ed by p h i l o s o p h e r s .  And i t  i s  P a u l  t h e  A p o s t l e  who d e p o s e d  t h e  p h i l o ­

s o p h e r ' s  crown a s  t h e  t e a c h e r ' s  c o n t r i b u t i o n  t o  t h e  p e a c e  o f  h u m a n k in d .

5 .

T h i s  i s  t h e  m ean in g  o f  h i s  m o t to :  S c i o  c u i  c r e d i d i .



TIME AND SPACE IN EDUCATION

A Method fo r  D eterm ining the P rocess  o f  I n te g r a t io n  
fo r  an I n d u s tr ia l  S o c ie t y .

I .  In tr o d u c tio n . Our own tim e and p la c e : the th ir d  s ta g e  o f  the in ­
d u s t r ia l  r e v o lu t io n , p r o b a b il i ty  o f  d i s s e n t .  Causes o f  d i s s e n t ,  
e s p e c ia l ly  resentm en t and the la g  c r e a te d  th e re b y .

No f r u i t f u l  d is c u s s io n  w ith o u t common tim e and p la c e .
Hence, l im it a t io n s  o f  our approach to  th o se  who a c c ep t th e se  two 
p r e s u p p o s it io n s i  th a t the th ir d  s ta g e  o f  in d u s tr y  i s  now upon u s;  
th a t i t  has n o t found e x p r e ss io n  in  e d u c a tio n . E d ucation  was p re ­
in d u s t r ia l  in  the f i r s t  phase o f  in d u s t r ia l  r e v o lu t io n ;  i t  aped  
the f i r s t  in d u s t r ia l  phase when in d u s tr y  was in  i t s  second p h ase . 
1830-1890; 1890-1929 .

A fte r  1929, th e  e d u c a t io n a l demands nowhere can be based  
on any p r e - in d u s t r ia l  t r a d it io n .

Tucker, Woodrow W ilson . Y a le , Dartmouth, H arvard, P r in c e ­
to n . The gap as a p o t e n t i a l i t y  b efo re  Dartmouth,

I I .  A n a ly s is .
V. The c e n tr a l  co n cep ts  o f  modern te c h n ic s  about tim e and s p a c e ,

(a) in  s c ie n c e  (b) in  p rod u ction  (c )  in  popu lar a n a lo g ie s  
a p p lie d  to  e d u ca tio n  and p o l i t i c s .

2 . Time as the p u zz le  in  modern l i t e r a t u r e  and p h ilo so p h y .
( P ro u st, B ergson, e t c . ) New forms o f  r e se a r c h . The wide 
an g le  le n se  and the m ic r o s c o p ic a l approach. The r ig h t  o f  
m ic r o sc o p ic a l judgm ent,

3 . The a t ta c k s  on la n g u a g e : language as a growing organism
th rea ten ed  by 11 w r i t e r s ” and propaganda. T his i s  the tu rn in g  
p o in t fo r  e d u c a tio n ,

4 . The new boundary a g a in s t  the co n cep ts  o f  the e n lig h te n m e n t: 
n a tu r e , mechanism , r e a so n , body and m ind, fo r  the ed u c a to r .

I I I .  D ir e c t io n  and, means o f  r e s i s t a n c e . The s lo g a n  ’ i n t e g r a t io n ' .
The b a s ic  "ills" beKln'd d i s in t e g r a t io n .  The d e p a r tm e n ta lis a t io n  o f  
th e se  i l l s  v ersu s  t h e ir  u n iv e r s a l  c h a r a c te r , w ith  s p e c ia l  r e f e r ­
ence to  decadence and war. The Time and Space axes o f  s o c ia l  l i f e •

IV. Grammatical P h ilo so p h y . A b a s ic  study o f  th e  new organon fo r  
sooYa'T r e se a r c h . A r t ic u la te d  sp eech . The wrong trea tm en t of the  
languages In  our curricu lum  b e fo r e  c o l l e g e . The in tr o d u c to r y  
c o u r se s . The fu n c tio n  o f  the i n t e l l e c t u a l  group in  s o c ia l  t r a ­
d i t io n .  Our fo u r -y e a r -c a le n d a r  v e r su s  th e  o n e -y e a r -c a le n d a r  and 
i t s  fo u r fo ld  r e p e t i t i o n .  Peace In an in d u s t r ia l  s o c ie t y  im p o ss ib le  
w ith o u t the d a i ly  r e s t o r a t io n  o f  lan gu age .

Appendix. The supreme v a lu e s  o f  e d u c a tio n  a r e , o f  c o u r se , d e­
pendent on the g re a t t r a d it io n s  o f  hum anity. In our p la n , the  
d is c u s s io n  o f  the change in  t r a d i t io n ,  from a p u re ly  W estern to  a 
u n iv e r s a l ,  has not been earm arked. When tim e and in t e r e s t  are  
a v a i la b le ,  th e  new s i t u a t io n  o f  America w ith in  the E a stern  and 
W estern t r a d i t io n s ,  betw een Judaism , C h r i s t ia n i t y ,  Hindoo and 
C hinese wisdom , cou ld  be d is c u s s e d . T h is would supplem ent our 
d is c u s s io n  o f  our s p e c i f i c  tim e problem s by a d is c u s s io n  o f  
A m erica’ s problem as determ ined  by i t s  new g e o g r a p h ica l s i t u a t io n  
a f t e r  1914 -1939 ,
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