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Part I

MAN MUST TEACH

The A u gu stin lan  D ia logu e D^yMagistro 

as b a s is  fo r  a s c ie n c e  c>f Tim e.



INTRODUCTION

Space and tim e are "u n n a tu ra l," s o c ia l  data

A reader who reads t h is  e s sa y  because he lo o k s  fo r  a 
c o n tr ib u tio n  to  A u gu stln ian  s c h o la r s h ip , be warned. Although  
in te r p r e t in g  the d ia lo g u e  on the te a c h e r , we take i t  as the  
s ta r t in g  p o in t fo r  a new s c ie n c e .

The th e o lo g ia n  who s e e s  the s a in t  in  A u g u stin e , and the  
p h ilo sop h er  who se e s  the P la to n is t  in  him , w i l l  not accep t our 
t h e s i s  th a t the d ia lo g u e  De M a g istro , i s  n e ith e r  th e o lo g y  nor 
p h ilosop h y .

But n e ith e r  w i l l  the l i t e r a r y  c r i t i c  or the l in g u i s t  be 
s a t i s f i e d  w ith  us when he f in d s  us t r e a t  t h is  d ia lo g u e  on d ia 
logue as though i t  was n e ith e r  l i t e r a r y  c r i t ic i s m  nor p h ilo E o ^ ^ .

A ugustine was more than a th e o lo g ia n  or a p h ilo so p h e r . 
And a d ia lo g u e  needs a new s c ie n c e  which i s  n ot y e t  f u l l y  ac 
know ledged, to  be u nd erstood .

These are the two th e se s  o f  t h is  I n v e s t ig a t io n .

The d i f f i c u l t y  w ith  which i t  i s  fa c e d , i s  o b v io u s . Our 
system  o f  c o o r d in a te s , In  our th in k in g , i s  d eep ly  engraved on 
everyb od y 's mind: S a in t  A u gustine w rote a d ia lo g u e . S a in ts  b e
long  in to  th e o lo g y ;  d ia lo g u e s  b e lo n g  in to  l i t e r a t u r e .  Or, 
A ugustine wrote as a deep th in k e r ;  t e x t s  b e lon g  in to  p h i lo lo g y , 
thoughts in to  p h ilo so p h y . No th ir d  c l a s s i f i c a t i o n  seems to  be 
a v a i la b le •

I w ish  to  g iv e  b r i e f l y  the rea so n s why the fo u r  modes o f  
trea tm en t, th e o lo g y , p h ilo so p h y , l i t e r a r y  c r i t i c i s m ,  p h i lo lo g y ,  
are s p e c i f i c a l l y  ex c lu d ed . I t  i s  a lw ays p o s s ib le  to  s t r e t c h  
d e f in i t io n s .  And i t  may seem n o th in g  but b iz a r r e  and s e n s a t io n  
lu s t in g  to  make so much fu s s  about the c h a r a c te r  o f  the in v e s 
t ig a t io n .  What does i t  m atter  how I t  i s  la b e le d  I f  th e  f o l lo w 
in g  exam ination  I s  good? And i f  i t  i s  w o r t h le s s , can i t  be 
saved by a new c la s s i f i c a t i o n ?

I f e e l  th a t A ugustine made a new s t a r t  in  the De M a g istro . 
As he in f lu e n c e d  the M iddle Ages by g iv in g  the s c h o la s t ic s  
t h e ir  c e n tr a l  id ea  o f  "Credo ut in te l l ig a m ,"  as he was god
fa th e r  to  the modern p h ilo so p h y  through Luther and D e sc a r te s ,  
so he seems to  have one more c o n tr ib u t io n  to  make, as god fa th er  
o f  a new ^science o f  t e m p o r a lity , o f  tim e. I t  I s  u n iv e r s a l ly  
known th a t nobody has s a id  deeper th in g s  on tim e than A u gu stin e . 
And I t  I s  e q u a lly  ob viou s th a t our tim es are haunted by the  
s p e c t r e , What i s  t im e ? , w ith  new en ergy . H ence, i t  i s  a t f i r s t  
s ig h t  q u ite  probable th a t  a new organon may be needed and may 
be a v a i la b le  by b r in g in g  to g e th e r  the modern tren d  (B ergson , 
Jam es, A lexan d er, N ie tz s c h e , R osenzw eig) and A u g u stin e ' s e l e 
m ents o f  a new approach to  tim e.



But the approach cannot be made w ith ou t in c lu d in g  th a t  
form o f  human in te r c o u r se  which i s  taken fo r  granted  by the  
modern t im e -p h ilo so p h e r , the d ia lo g u e  betw een in te r lo c u to r s .  
P la to n ic  d ia lo g u es  are r ig h t ly  fam ous. In t h e ir  c a s e , the  
form has o f te n  been tr e a te d  as part o f  P lato* s p h ilo so p h y .
And d ia lo g u es  were tr e a te d  by p h ilo so p h e rs  as campaigns o f  
th in k in g , as comm unication o f  id e a s ,  as p h ilo so p h y  in  them
s e lv e s .  How dubious t h i s  i s , may become c le a r  when we th in k  
o f G a li le o 's  d ia lo g u e s  on p h y s ic s . Does t h i s  form b elon g  to  
p h y sic s  because the co n ten t i s  th e  s c ie n c e  o f  p h y s ic s?  Obvi
o u s ly  n o t. At t h is  p o in t , our l i n g u i s t  may come and take o v e r : 
’’This i s  my domain because the form i s  la n g u a g e ." A la s , we 
would have to  say: "The l a s t  u n it  which you i n v e s t i g a t e , i s  the  
s e n te n c e . But in  the d ia lo g u e , s e n te n c e s  are n ot the h ig h e s t  
u n it .  T heir dram atic r e la t io n  i s  th e  main p o i n t ." H earing the  
term " d r a m a t i c t h e  l i t e r a r y  c r i t i c  l i f t s  h i s  f in g e r  m enacing
ly :  "Drama b elon gs under my sway and p le a se  le a v e  i t  t h e r e ."

And a g a in , we have to  i n s i s t : We do not mean the p la y
form o f  t h e a t r ic a l  d ia lo g u e , we mean th e  s o c ia l  and p o l i t i c a l  
and r e l ig io u s  p r o c e sse s  o f  c o n v e r sa t io n , o f  b e in g  on speak ing  
terms w ith  each o th e r . We mean d ia lo g u e  as an instru m en t o f  
peace or w ar, in  th e  m ost d r a s t ic  and b r u ta l sen se  o f  th e se  
two s t a t e s  o f  m an's a f f a i r s .

In sp eak in g , some s o c ia l  order i s  c r e a te d , in  b reak ing  
o f f  r e la t io n s  o f  sp eech , some s o c ia l  order i s  d e s tr o y e d . Under 
th ese  a s p e c t s , we here a n a ly ze  the d ia lo g u e  De Magis t r o . 
A ugustine d isc o v e r e d  t h i s  f a c t  th a t  the d e s tr u c t io n  and the  
c o n s tr u c t io n  o f  a s o c ia l  o r d er , p roceed s through c o n v e r sa t io n . 
And he d isco v e r e d  th a t  n ot u n t i l  speech  has b u i l t  a s o c ia l  o r 
d er , does man f in d  h im s e lf  in s id e  tim e and sp ace . Time and 
sp a c e , fo r  Kant and a l l  the m oderns, e m p ir ic a l data  o f  in d i 
v id u a l and "natural"  e x p e r ie n c e , are s o c ia l  d a ta . They are  
un n atu ra l.

The v a lu e  o f  A u g u stin e 's  l i t t l e  pam phlet -  i t  i s  n o t  
more -  l i e s  in  the f a c t  th a t  i t  proves t h is  c a se  in  th e  sm a ll
e s t  p o s s ib le  u n i t : a group o f  two p e o p le . Any o th er  i n v e s t i 
g a t io n  in  t h i s  d ir e c t io n  has g r o p in g ly  d is c u s s e d  the o r ig in  
o f  speech  in  whole t r ib e s  or n a t io n s .  A u gustine i s o l a t e s  the  
elem en ts so  n e a t ly  th a t  we are a b le  to  see  the atoms o f  the  
s o c ia l  cosmos as under a m icro sco p e . But i t  i s  the w hole  
s o c ia l  cosmos on which l i g h t  i s  shed .



I .  MAN MUST TEACH

S o c io lo g y  o f T eaching and A ugustine

A u reliu s  A ugustine was the l a s t  L a tin  F ather who fou gh t Greek 
and Roman Paganism. When he d ie d , the Vandals were in  A fr ic a , and 
s w i f t ly ,  the Roman C h r is t ia n s  jo in e d  the b a t t l e  o f  a n c ien t c i v i l i z a 
t io n  a g a in s t  the p r e - c i t y  t r ib e s .  The new b a t t le f r o n t  produced a 
union between C h r is t ia n , Roman, and Greek e lem en ts . Soon, the monas
t e r i e s  became the a r c h iv e s  o f  the whole a n c ien t w orld .

When we read A u gu stin e , we see  fo r  the l a s t  tim e the Church 
sharp ly  sep ara ted  from the a n c ien t "W orld.” A ugustine had been a f in e  
specim en o f  c l a s s i c  a n t iq u it y ,  and l a t e r  he was b ish op  o f  Hippo fo r  
more than t h ir t y  y e a r s . In h i s  "p h ilo so p h ic a l"  stu d en t d ays, he had 
b ego tton  a son -  he had been se v en te e n  y ea rs  then  -  and now t h is  son , 
Adeodatus was n earin g  the same age . F ather and son were b a p tize d  on 
the same day. Legend has i t  th a t Ambrosius and A ugustinus a l t e r n a t -  
in g ly  in ton ed  the

Te Deum Laudamus
Te Dominum con fitem u r
Te aeternum Patrem omnis te r r a  v e n e r a tu r . . . .
S a n c tu s , S a n c tu s , Sanctus Dominus S a b a o th .. . •

A u gu stin e , the u n law fu l f a t h e r ,  in v o k in g  th e  Holy F ather o f  c r e a t io n l  
The legen d  i s  m a g n if ic e n t . U n fo r tu n a te ly , i t  i s  s i l e n t  about the son . 
On the o th er  hand, Adeodatus d id  not l i v e  to  se e  h is  fa th e r  become a 
b ish op .

Between A u g u stin e1s c o n v e r s io n  and the so n ’ s d e a th , th e se  two 
people found th em se lves  in  a s o c ia l  s i t u a t io n  fo r  w hich n e ith e r  Greek 
p h ilosop h y  nor C h r is t ia n  d o c tr in e  had to  o f f e r  much. F o r , h ere  was 
p h y s ic a l r e la t io n s h ip  o f  a fa th e r  to  a so n , born out o f  w edlock . By 
the a c t  o f  c o n v e r s io n , t h is  r e la t io n s h ip  was ad m itted  to  be based  on 
s in .  Here was r e l ig io u s  com radeship , by sim u ltan eou s baptism  o f  a 
t h ir t y - t h r e e  year  o ld  fa th e r  and h is  a d o le sc e n t  son. And th e re  was 
the i n t e l l e c t u a l  g ia n t  and r o a r in g  l io n  A u g u stin e , and a young, in a r 
t i c u la t e  boy. O b v io u sly , t h i s  s i t u a t io n  was not harm onious. And no 
lo g ic  cou ld  harm onize i t .

The f a th e r ,  how ever, s e iz e d  on t h i s  b iz a r r e  s i t u a t io n .  Adeodatus, 
at th a t moment, seems to  have appeared to  him as the new p la n ta t io n  
the Lord had e n tr u ste d  now to  h is  p a s s io n a te  s o u l .  And he d ec id ed  to  
w r ite  a l ib r a r y ,  a c o l l e c t i o n  o f  books or pam phlets fo r  the b e n e f i t  
o f Adeodatus.

Thi#* was in  c o n tr a s t  to  C h r is t ia n  u sa g e . F le sh  and b lood  s h a l l  
not in h e r it  th e  s p i r i t , was a fundam ental axiom o f  th e  Church; and th e  
dogma o f  th e  V ir g in  B ir th , the c a l l in g  o f  Paul who had never met Jesu s  
in  the f l e s h ,  th e  i n s t i t u t i o n  o f  g o d fa th er  and godm other, were o n ly  a 
few o f  the symptoms o f  t h i s  fo u n d a tio n . S on sh ip  and d i s c ip l e s h ip ,  
m arriage and p r ie s th o o d , were as s t r i c t l y  se v er e d  in  th e  new z io n  as 
th ey  had been i d e n t i f i e d  in  th e  o ld  I s r a e l .  A u g u stin e , th e n , was 
fa ce d  w ith  th e  dilemma o f  becom ing th e  C h r is t ia n  te a c h e r  o f  h is  ca rn a l  
son.
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A ugustine saw the paradox o f  h is  ta sk . He plunged r ig h t  in to  
the ce n te r  o f  i t .  The De M agistro was the preamble o f  f a i t h  by which  
he t r ie d  to  prove to  h im se lf  th a t i t  cou ld  be done. The l ib r a r y  never  
was w r it te n . But the De M agistro a llo w s  us to  r e l i v e  t h i s  p e c u lia r  
s ta t io n  on h is  way through l i f e  on which the se p a r a tio n  o f  f l e s h  and 
s p i r i t  fo r  which the Church s ta n d s , was to  be r e c o n c ile d . T h is i s  
very modern, we are fa ced  w ith  e x a c t ly  t h is  i s s u e .  Can p aren ts tea ch  
th e ir  c h ild ren ?  We have broken up f a m il ie s  on the one hand, and hear  
o f  Oedipus com plexes on the o th e r . P ressu re from pow erseeking m others, 
h e lp le s s n e s s  o f  w avering f a t h e r s ,  in a r t lc u la te d n e s s  o f  a l l  the members 
o f  the fa m ily  on q u e s t io n s  o f  f a i t h ,  are m entioned to  us d a i ly .

The preamble o f  f a i t h  fo r  any parent today must make answer to  
t h i s : By what a u th o r ity  do I te a c h  the c h ild r e n  whom I have b e g o tte n  
p h y s ic a lly  and who are c a l le d  my c h ild r e n  le g a l ly ?  F or, n e ith e r  the  
p h y s io lo g ic a l  bond nor the l e g a l  r e la t io n  e x p la in s  the scope and l im i 
ta t io n s  o f  a f a t h e r 's  i n t e l l e c t u a l  a u th o r ity  towards h i s  son. The 
t i t l e  De M agistro r a is e s  e x a c t ly  t h is  doubt. "Who i s  your tea ch er  
when I ,  your fa th e r ,  seem to  tea c h  you?" w ould be the f u l l  t i t l e . .

In o th er  w ords, th e  b o o k le t  t r i e s  to  a r b itr a t e  betw een th e  r o le s  
o f  fa th e r ,  companion, h e r o , t e a c h e r , s in n e r , w hich a l l  f iv e  were 
u n ited  in  A ugustine and m ight w e l l  con fu se  the son. We do n ot know 
i f  t h i s  son was as h ot-tem p ered  as h is  fa th e r ;  i f  s o ,  an e a r ly  d eath  
m ight have saved him from an in to le r a b le  quandary. In h is  C o n fe s s io n s , 
the fa th e r  p e r o r a te s  about the s in  o f  b e g e t t in g  t h i s  so n , and the in 
nocence o f  t h is  f r u i t  o f  s in ,  a r a th er  unsavoury d ec lam ation  one m ight 
f e e l  fo r  a son to  hear or even  to  s e n s e . What a w eigh t was la id  on 
t h is  son: the i l l e g i t im a t e  c h i ld ,  the c o -c o n v e r t , the p u p il ,  the f o l 
low er, o f  a t r u ly  l i o n - l i k e  man.

I f  the w aters o f  tr u th  cou ld  p ass through such a stra n g e  channel 
and y e t  be pure tr u th , t h is  c e r t a in ly  d eserv ed  some c l a r i f i c a t i o n .  The 
d is s e r t a t io n  b e fo re  u s , th e n , i s  not an academ ic in v e s t ig a t io n  on the  
m e r its  o f  tea c h in g  in  g e n e r a l, but a se a rc h in g  o f  h e a r ts  on the m e r its  
o f  t h is  f a t h e r ' s  r ig h t  to  gu ide h is  son , in  p a r t ic u la r .  Behind the  
d ia lo g u e , I cannot h e lp  f e e l in g ,  looms the g r e a t q u e s t io n :  Did Augus
t in e  have the r ig h t  to  have t h i s  son b a p tiz e d  w ith  him? That had been  
done. The same s te p  w hich in  A ugustine was the c lim ax  o f  a p a s s io n a te  
l i f e ,  had been taken by Adeodatus because he was t h i s  m an's son.

T h is , th e n , i s  th e  s ig n if ic a n c e  o f  t h i s  b o o k le t . I t  o r ig in a te d  
in  a unique s i t u a t io n  when A ugustine paused betw een "world" and e c 
c l e s i a s t i c a l  h ie ra r c h y  and came n e a r e s t  to  our own u n in s t l t u t io n a l  
l i f e - s i t u a t i o n .  O utw ardly, the d ia lo g u e  has been a d ju d ic a te d  to  
p h ilosop h y  or to  th e o lo g y . But i t  b e lo n g s  to  a th ir d  type o f  l i t e r a 
tu r e . Of t h is  th ir d  ty p e , we u s u a lly  o n ly  r e c o g n iz e  b io g r a p h ic a l  
w r it in g s  ^ l e t t e r s  or a u to b io g r a p h ie s . The De M agistro  may draw our 
a t t e n t io n 't o  the f a c t  th a t th e se  w r it in g s  w hich are w r it t e n  to  s o lv e  
my own most p erso n a l problem , cover  a w ider f i e l d  than m erely  a u to 
b io g r a p h ic a l p apers. Genuine s o c io l o g ic a l  so u rces  b e lo n g  h e r e , to o .  
A fter  a l l , a l e t t e r  i s  part o f  a corresp on d en ce . And an im portant 
correspondence c o n s t i t u t e s  a f i g h t , a w r e s t l in g  betw een two s o u l s .
The correspondence betw een A belard and H e lo ise  i s  not a p h i lo s o p h ic a l  
or t h e o lo g ic a l  t r e a t i s e , n e ith e r  i s  i t  a u to b io g r a p h ic a l. I t  i s
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because i t  i s  a corresp on d en ce, a s o c io lo g ic a l  phenomenon. S tr a n g e ly  
enough, s o c io lo g y  has shyed away from t h is  phenomenon. A p a ir  o f  
lo v e r s  seemed perhaps too  c lo s e  to  each  o th er  to  be co n sid ered  s p e c i 
mens o f  the s o c ia l  and group p r o c e ss . But the d ia lo g u e  between  
Father and Son which i s  under our c o n s id e r a t io n  now, cannot be c l a s s i 
f ie d  c o r r e c t ly  as lon g  as we do not widen our c a te g o r ie s .  In  t h is  
d ia lo g u e , fa th e r  and son f ig h t  out th e  b a t t l e  o f  fa th erh ood  and son-  
hood. Now, what kind o f  l i t e r a t u r e  i s  th is ?  To c a l l  i t  p e r s o n a l, i s  
q u ite  as u n s a t is fa c to r y  as to  c a l l  i t  b io g r a p h ic a l. For the two do 
not w ish  a p erso n a l s o lu t io n :  th ey  are lo o k in g  fo r  a d e f i n i t e ,  fo r  a 
tr u e , and even fo r  the s c i e n t i f i c  s o lu t io n .

The e x c i t in g  th in g  about the De M agistro i s  th a t  i t  c h a lle n g e s  
our id ea  as though we cou ld  have a s c ie n c e  o f  s o c ia l  a f f a i r s  w ith o u t  
t h is  p e r so n a l, b io g r a p h ic a l b a s i s ,  a t  t h e ir  r o o t ,  or th a t  we cou ld  en 
joy l e t t e r s  and d i a r i e s , w ith o u t the s o c ia l  tr u th  and u n iv e r sa l s o lu 
t io n  as t h e ir  crown. We th in k  fo r  our p erso n a l s a lv a t io n .  And a l l  
s o c ia l  forms r e s u l t  from t h is  f ig h t  fo r  th e  s a lv a t io n  o f  p e r so n s . Of 
t h i s ,  the De M agistro , i s  a t e l l i n g  exam ple.

And t h is  b r in g s  the book in to  sharp c o n tr a s t  to  the u su a l l i t e r 
ature on ed u c a tio n . I f  i t  i s  tru e  th a t  i t  i s  w r it te n  not by the  
famous p r o fe s so r  o f r h e to r ic s  A ugustine nor by the b ish op  o f  Hippo, 
but by a fa th e r  who f e l t  uneasy about h is  p r e r o g a tiv e s  as a te a c h e r ,  
fa th e r , C h r is t ia n , w ith  r e la t io n  to  h i s  so n , s tu d e n t , f e l lo w  C h r is t ia n ,  
i f  i t  i s  tru e  th a t he t r i e d  to  f in d  the tr u th  and n o th in g  but the  
tru th  not because he was in  a s c i e n t i f i c  and d etach ed  mood, but b e 
cause he was v i o l e n t ly  a tta c h e d  to  h is  r o le  in  s o c ie t y  -  i f , in  o th er  
w ords, A ugustine w rote t h i s  because he wanted to  rem ain ro o ted  and 
in te g r a te d , th en  i t  i s  p o s s ib le  th a t  s o c ia l  s c ie n c e  sp r in g s  from p er 
sonal b ia s  and p a ss io n  and b e lo n g in g . Then, i t  i s  tru e  th a t  we do not 
teach  o th e rs  to  do good but because w e, l ik e  A u g u stin e , are com pelled  
to  tea ch  by our own l i f e ' s  f o r c e s , even  w ith  the odds as in  h is  c a s e , 
a g a in s t  our q u a l i f i c a t io n  to  a c t  the te a c h e r .

An o b je c t iv e  a d v ise r  m ight have c o u n s e lle d  A ugustine to  send h is  
son to  a p u b lic  sc h o o l or to  an E p isc o p a l s c h o o l ,  and th ereb y  to  e a se
the s t r a in  put upon the younger man. Not so A u gu stin e . Even h e , who
had sin n ed  when b e g e t t in g  A deodatus, w ished  and d e s ir e d  to  te a c h  t h is  
same son . Handicapped he w e l l  m ight c o n s id e r  h im s e l f .  But te a c h  he 
m ust. T eaching as an in t e g r a l  requirem ent o f  th e  r ig h t  way o f  l i f e , 
as a n e c e s s i t y  even  when the te a c h in g  i s  bad - th a t  c e r t a in ly  s t r ik e s  
a new n ote  in  our d is c u s s io n s  on e d u c a tio n : Man must te a c h .

When we compare John Dewey’ s w r it in g s  on e d u c a t io n , and th ey  are  
numerous and i n f l u e n t i a l ,  we see  the c o n tr a s t .  Never once does Dewey 
t e l l  us why he must w r ite  h is  books or go on te a c h in g . In d is c u s s in g
the fo u n d a tio n s  and u n d er ly in g  p r in c ip le s  o f  e d u c a t io n , the o n ly  r e 
gard he show s, i s  fo r  the l i t t l e  v ic t im s  o f  our e d u c a t io n a l a c t i v i t i e s .  
The tea ch er  i s  sim ply  taken  fo r  gran ted . That he m ight be ju s t  as 
v i t a l l y  a f f e c t e d  as the s tu d e n t , in ju r e d , harmed, s h e lls h o c k e d , p er
f e c t e d ,  i s  no concern  o f  m ost e d u c a t io n a l d i s c u s s io n s .

Does t h i s  la c k  o f  r e c ip r o c i t y  r e s u l t  from th e  id e a  th a t  a 
tea ch er  i s  a p a id  employee and th a t  h i s  s a la r y  i s  h i s  reward? But i f
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the pay i s  a l l  he g e ts  out o f  te a c h in g , then tea c h in g  would be n o th in g  
in  h is  l i f e ; and th e n , he c a n 't  be a good te a c h e r . N e v e r th e le s s , ed
u c a tio n a l th eory  m od estly  t r e a t s  the s u f fe r in g s  o f  the tea ch er  as 
pudenda not to  be m entioned in  good s o c ie t y .  The p a r e n ts , the p u p ils ,  
the alum ni, the p u b lic , are t o ld  why such and such a treatm en t w i l l  
g iv e  the boy or g i r l  the b e s t  p o s s ib le  ed u ca tio n . A ware i s  s o ld .
And t h is  d i s c r e d i t s  our th e o r ie s  o f  ed u ca tio n  as a d v e r t is in g .

Any r e a l i s t i c  approach would have to  show how and why and th a t  
an a d u lt can be induced to  f o o l  around w ith  young peop le  in  t h i s  b u s i
n ess o f  tea c h in g  and le a r n in g , some s p o r a d ic a l ly ,  some p r o f e s s io n a l ly ,  
but a l l  p a s s io n a te ly .

The f a c t  th a t John R o c k e fe lle r  tau gh t Sunday Sch ool a l l  h i s  l i f e ,  
th a t he d id  i t , why he d id  i t ,  how he d id  i t ,  and i f  he shou ld  have 
done i t ,  b e lo n g s as much in  a s c i e n t i f i c  in v e s t ig a t io n  as how and why 
and th a t  John Doe should  be tau gh t the ABC. But the d if f e r e n c e  o f  
th ese  two q u e s t io n s  i s  o b v io u s . Q u estion  two can be debated  in  the  
absence o f l i t t l e  John Doe who i s  too l i t t l e  to  un d erstan d . The s tu 
dent ' s p art in  ed u ca tio n  len d s i t s e l f  to  a l l  k inds o f  a b s t r a c t io n s , 
vague i d e a l s , w onderfu l sy s te m s , s t a t i s t i c s .  But John R o c k e fe lle r  or 
my f i r s t  c o u s in , or an i l l e g i t im a t e  fa th e r  - t h e ir  a u th o r ity  and q u a l
i f i c a t i o n  to  tea c h  p ie ty  and r e l i g io n  and h i s t o r y ,  must be debated  in  
f u l l  view  o f  t h e ir  in d iv id u a l  p e r s o n a l i t ie s  and d e f ic i e n c i e s  and i d i 
o sy n c r a s ie s .

These peop le  are r e a l  p e o p le , a d u lt  p e o p le , members n ot o f  the  
playgrounds o f  the s c h o o ls ,  nay , ta x p a y e r s , a d u lt  s o c ia l  phenomena 
th em se lv es . I f  the t e a c h e r 's  problem would form the b a s is  o f  educa
t io n a l  d is c u s s io n ,  i f  we would ask : Can anybody teach ?  Must e v e r y 
body teach?  Should nobody teach ?  ed u c a tio n  sudden ly  would become 
p o l i t i c s  and s o c ia l  s c ie n c e . But as i t  i s ,  ed u c a tio n  i s  a h u m an istic  
and even  hum anitarian s p e c ia l t y  s in c e  i t  i s  mere g iv in g  to  somebody, 
w ith  the tea c h e r  r e c e iv in g  a s a la r y , in  reward.

A s o c io lo g ic a l  treatm en t o f  e d u c a tio n  must e x p la in  the l i v e s  o f  
d ean s, s c h o la r s , a s s i s t a n t s ,  j a n i t o r s , a lu m n i, c o l le g e  p r e s id e n ts  
ju s t  as much as o f  boys and g i r l s .

.Now, i t  would seem th a t  A ugustine was com p elled  to  fo cu s  on the  
one p o in t where a l l  a g e n c ie s  in v o lv e d  in  the e d u c a t io n a l p r o cess  are  
fu sed . The o v erflow  th a t  i s  te a c h in g  and the in f lu e n c e  th a t  i s  le a r n 
in g , appeared to  him as m eaning one and the same energy . And m an's 
r e la t io n  to  t h i s  energy stumped him.

A ugustine i s  in e x h a u s t ib le . He gave the M iddle Ages and th e  
Modern Times t h e ir  c lu e .  And now he seems to  be a b le  to  fu se  the two 
sep ara ted  stream s o f  our own c o n s c io u s n e s s , e d u c a tio n  and p o l i t i c s , 
in to  one new b eg in n in g . How m ight we c a l l  t h i s  th ir d  r o le  o f  th e  man?

He gave th e  Middle Ages the b a s is  o f  i t s  axiom on f a i t h  and 
reason . Anselm took  from A u gustine h i s  Credo u t ln t e l l ig a m , h is  
m e ta lo g ic . For a m e ta lo g lc  t h is  t r u ly  may be c a l l e d  when I am i n 
formed fo r  what to  use my l o g i c .  Anselm u sed , and a l l  the schoolmen 
fo llo w e d  him , the power o f  h i s  lo g ic  to  rethink a l l  the e x p e r ie n c e s
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o f  man w ith  h is  maker.

A fter  t h i s  leg a c y  o f  a "m etalogic"  had been squeezed  dry , 
Augustine gave to  the modern ages t h e ir  m eta p h y s ic s , through Luther 
and D e sc a r te s . The w orld o f  nature was dedem onized and as a cr ea te d  
world le n t  i t s e l f  to  i n f i n i t e  r a t io n a l  in q u ir y . T h is com plete s e v e r 
in g  o f  the t i e s  between man and n a tu r e , mind and body, made p o s s ib le  
the p rogress o f  s c ie n c e . In back o f  i t  i s  A u g u stin e ' s m etap h ysics  
because D esca rtes  cou ld  quote h is  d o c tr in e  th a t God was extramundane 
and man h is  r a t io n a l  agent w ith  regard  to  the world I f  man p u r if ie d  
h is  mind from a l l  w o r ld ly  a t ta c h m e n t,I f  a l l  s c i e n t i s t s  coop erated  as 
one mind.

In  both c a s e s , o f  ra e ta lo g ic  and m e ta p h y s ic s , A ugustine p la ced  
the p r o c e sse s  o f  lo g ic  and o f  p h y s ic s , In to  a w ider rea lm , in to  the  
l i f e  o f  the human s o u l . A c e r t a in  s o u l , he ta u g h t , was capab le o f  
u sin g  i t s  lo g ic  about God w ith  im punity and u s e f u l ly .  A c e r ta in  s o u l ,  
he a ls o  s a id , was capable o f  u s in g  i t s  p h y s ic s  about the w orld , w ith 
out erro r  and p r o g r e s s iv e ly .  Under the c o n d it io n  th a t man lo v ed  h is  
neighbor as h im s e l f ,  he cou ld  indeed  know a l l  th e se  th in g s  w ith ou t  
ending In w itc h c r a f t  or g n o s t ic s .  Hence a l l  our s c ie n c e  i s  u n iv e r s a l  
and open as d a y lig h t  s in c e  i t  i s  A u g u stin ia n .

Now, in  h is  De M agistro , A ugustine d e s c r ib e s  a th ir d  s t a r t .
H ere, he does not w r ite  the preamble to  a l l  r e a so n in g  about God by 
showing th a t he who makes any tru e  s ta te m e n t , a lrea d y  must b e l ie v e  in  
the power by which we overcome our s e l f i s h  I n t e r e s t  and b lin d  s p o t s .
He does not recommend detachm ent from the w orld b e fo re  exam ining i t s  
f a c t s .  He w r ite s  the preamble fo r  any member v i o l e n t ly  a tta c h e d  to  
h is  s o c ie t y ,  and tr y in g  to  rem ain a tta c h e d  to  I t , d e s p ite  th e  f u l l  use  
o f  h is  r a t io n a l  and c r i t i c a l  f a c u l t i e s .  In the sea rch  fo r  a r e a l i s t i c  
s o c io lo g y , we are b e lea g u ered  by a b s tr a c t  t h e o r ie s  o f  e d u c a tio n . 
A ugustine s a y s : th a t  s o c io lo g y  must in c lu d e  the p a ss io n s  o f  th e  s o c i 
o l o g is t  h im s e l f ,  h is  need fo r  s a lv a t io n .  I the w r ite r  o f  t h i s  pam
p h le t  , and you the r e a d e r , John Dewey d e s p ite  h is  q u est fo r  im person
a l i t y ,  and a l l  the s tu d e n ts , both  must r e c e iv e  fu n c t io n a l  s a t i s f a c t i o n  
In a tr u th fu l  order o f  e d u c a tio n .

A ugustine g iv e s  us th e  m e ta e th ic s  o f  u tte r a n c e  and comm unication. 
Before we can use our e t h ic s  o f  human r e la t io n s h ip s , we must be t o ld  
whose l i f e  may use the fu n c tio n s  and r o le s  o f fe r e d  in  th e se  r e l a t i o n s . 
Who i s  to  become a fa th e r  or a so n , or a s tu d en t?  I t  i s  a c e r ta in  b e
in g  on ly  which can escap e  unscathed  from a l l  th e se  overwhelm ing form a
t iv e  In f lu e n c e s  and h a b its  w ith o u t b e in g  v i t i a t e d .  He who e n te r s  in to  
any corresp on d en ce , i s  to  have c e r t a in  q u a l i t i e s  i f  h is  correspondence  
s h a l l  be worth a n y th in g .

M etal& gic, M eta p h y sics , M eta eth ics  - t r u ly  a g ia n t  the man from  
whom l ig h t  may be d e r iv e d  th ree  t im e s , fo r  th r ee  t a s k s , fo r  th e o lo g y  
in  1100, fo r  p h ilo so p h y  in  1500 , and now fo r  s o c io lo g y  or s o c ia l  
thought in  g e n e r a l , in  1900.



6

The DI 8temporariity  o f  E ducation

I t  I s  not d i f f i c u l t  to  determ ine more c lo s e ly  th e  p r in c ip le  o f  
A u gu stin e’ s m e ta e th ic s . And t h is  w i l l  e x p la in  why he sponsors a s c i 
ence o f  s o c ie ty  which puts ed u ca tio n  in to  the very  c e n te r  o f  a l l  
s o c ia l  p r o cesses  and f a c t s .

No th in k er  saw deeper in to  the r id d le  which "time" put b efo re  
man, than A u gustine. His remarks on "time" In  the C o n fess io n s  are 
r ig h t ly  famous. But we w i l l  be ab le  to  quote many o th er  u s u a lly  n e
g le c te d  p a ssa g e s , on t h is  s u b je c t .

Now a th in k er  who has som ething to  say on the to p ic  o f  "time" 
i s  ultram odern. The m ost e n e r g e t ic  th in k e r s  o f  our d a y s , f r e t  under 
t h is  m ystery o f  tim e. They are confounded by th e  f a c t  th a t  the mind 
may be thought o f  as o b serv in g  the b o d ies  in  sp a c e , but th a t t h is  same 
mind tak es tim e to  fu n c tio n  a t  a l l .  True enough th a t  the mind ob
serv e s  the f a c t s  o f  the w orld  o f  sp a ce . But we seem to  be unable to  
observe tim e s in c e  our own th in k in g  ta k e s  t im e . The su b je c t  o f  the  
th in k er  I s  su b je c t  to  the tim e stream , i s  c o n d itio n e d  by tim e . But 
how can th a t which i s  c o n d itio n e d  by some f o r c e , ev er  be empowered 
to  understand t h is  same fo rc e ?  I f  we are the products o f  our t im e , 
we s h a l l  never know t h is  same tim e as we may know a f a c t  o f  o u ts id e  
n atu re.

Thinking tak es t im e , e d u ca tio n  ta k e s  t im e . We send our c h i l 
dren to  sch o o l fo r  a dozen o f  y e a r s . But modern s c e p tic is m  has d i s 
se c te d  tim e and found th a t  i t  c o n s is t s  o f  d isc o n n e c te d  atom s, secon d s. 
The la r g e s t  sc h o o l o f  thought in  t h i s  country  te a c h e s  th a t  tim e knows 
o f  p ast and fu tu re  o n ly , th a t  the p r e sen t i s  o f  a ra z o r -b la d e  s h o r t 
l iv e d n e s s ,  and th a t  when we speak o f  "the p r e sen t p er io d ,"  we are 
h an d lin g  a f i c t i o n .  They c a l l  a l l  usage o f  a p r e sen t in  t h i s  la r g e r  
s e n s e , a " sp ec io u s p r e s e n t ," a f i c t i t i o u s  u n it  o f  tim e. An hour in  
th e  c la ssroom , a w ar, a r e v o lu t io n  in  w hich we f in d  o u r s e lv e s ,-a r e  a l l  
f i c t i t i o u s , a ccord in g  to  th e se  l o g ic ia n s .  And lo g ic  seems to  be on 
t h e ir  s id e .

But i f  t h i s  i s  s o ,  th en  fa r e w e l l  to  e d u c a tio n . I f  a c la s s  con
s i s t s  o f  d isco n n e c te d  s p l i t  se c o n d s , e d u c a tio n  i s  im p o s s ib le . F or, 
a l l  ed u ca tio n  p lan s a curricu lum  o f  y ea rs  as though tim e sto o d  s t i l l ,  
in  a c e r ta in  se n se .

A ugustine s u f fe r e d  from t h is  c o n tr a d ic t io n . And he p o in ted  out 
th e  d ir e c t io n  in  w hich the s o lu t io n  may be found. And th e  snobbery o f  
the modern s c e p t ic  which d e c la r e s  the p r e sen t as n ot e x is t e n t  and b e 
l i e v e s  in  p a st and fu tu re  o n ly , m e lts  l ik e  a snow f la k e  b e fo re  h is  
s c r u t in y .

The De M agistro would be too fragm entary I f  we would n ot read i t  
w ith in  the framework o f  A u g u stin e ’ s p h ilo so p h y  o f  t im e . And v ic e  
v e r s a , our r e a so n in g  about tim e r e c e iv e s  a sound b a s i s , i f  we fathom  
the depth o f  the f a c t  th a t  our own th in k in g  about tim e ta k es  tim e.

For nowhere i s  t h i s  more in  e v id en ce  than in  the c lassroom  o f  
e d u c a tio n a l i n s t i t u t i o n s .  Teaching i s  n ot p e r ip h e r ic a l  fo r  a s c ie n c e
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o f  tim e because i t  makes tra n sp a ren t the f a c t  th a t  th in k in g  ta k es  
tim e. In any a c t  o f te a c h in g , tim e i s  o f  th e  e s s e n c e •

So much i s  t h is  the c a s e , th a t tim e appears th ere  in  a t l e a s t  
th ree  q u a l i f ic a t io n s  a t once. F i r s t ,  th ere  i s  the sch ed u le  o f  the  
whole curricu lum , secon d , th ere  are two k inds o f  p e o p le , one o ld e r , 
the o th er  younger, both w ith  a tim e o f  t h e ir  own, and y e t  thrown t o 
geth er  in to  t h is  id e n t ic a l  sch e d u le .

I t  seems th a t we have here In a n u t s h e ll  the time-compound o f  
a l l  s o c ia l  r e la t io n s .  The tea ch er  and the stu d en t are not contempo
r a r ie s ;  y e t  th ey  are syn ch ron ized . Hence two " t im e s ,” two l i f e t i m e s , 
seem to  be ab le  to  jo in . W ithout t h is  b a s ic  b e l i e f ,  tea c h in g  would 
be im p o ss ib le . Whatever e l s e  te a c h in g  may b e , I f  we r e s t r i c t  i t s  
asp ect to  the p u re ly  c h r o n o lo g ic a l s k e le to n  In I t , i t  alw ays shows two 
people a t l e a s t  one o f  which i s , w ith  regard  to  the su b je c t  m atter  
ta u g h t , ahead o f  the o th e r . Now to  be ahead i s  here sim ply an e x 
p r e ss io n  fo r  the te a c h e r 's  p re-a cq u a in ta n ce  w ith  the m a tter . F ive  
m inutes e a r l i e r  than h i s  s tu d e n t , he must have come to  know i t  a t  
l e a s t .  Whereas in  a l l  o th er  c a s e s ,  the d i f f e r e n c e  betw een o ld  and 
young may be g lo s s e d  over or f o r g o t t e n ,  in  te a c h in g , t h is  d iscrep a n cy  
i s  made the corn erston e  o f th e  whole p r o c e ss . H ere, a d i f f e r e n c e  in  
time i s  n e c e ssa r y  to  make the flo w  o f  experience p o s s ib le .

T eaching i s  based on a s u c c e s s io n  in  t im e , w i l l y  n i l l y . And the  
reason  why the tea ch er  should  g iv e  h is  tim e to  a young b ra t and why 
the young sh ou ld  p la ce  h is  f a i t h  in  an o ld  a s s , rem ain to  be e x p la in e d .

A ugustine does e x a c t ly  t h i s .  He s e e s  th a t  a s o c ia l  itin era ry  must 
l in k  to g e th e r  the young and the o ld ,  the p r im it iv e  and the ed u cated .

In d eed , in  te a c h in g , the s o c ia l  system  r e v e a ls  i t s e l f  to  be 
based  on a harmony o f  Innumerable t im e s . People o f d i f f e r e n t  age are  
made to  c o e x is t .  But d i f f e r e n t  age a ls o  means d i f f e r e n t  i d e a s , d i f 
f e r e n t  i n t e r e s t , d i f f e r e n t  o u t lo o k , d i f f e r e n t  t a s t e , d i f f e r e n t  b e 
l i e f s .  And y e t  tea ch in g ?  Yet a f lo w  o f  l ig h t  from the r e p r e s e n ta t iv e  
o f  one tim e to  the r e p r e s e n ta t iv e  o f  another?  T his Is  not an academ ic 
q u e st io n . How many p aren ts a c tu a l ly  d id  sa y , during  the l a s t  d e c a d e s , 
th a t the tim es are so d i f f e r e n t  th a t  we can tea c h  l i t t l e  to  our c h i l 
dren?

Y et, as lon g  as an y th in g  i s  ta u g h t , the c o l l i s i o n  betw een v a r i 
ous tim es and t h e ir  d i f f e r e n t  tr u th s  i s  c o n s id er e d  to  be su p e r a b le .
The r e la t iv e  ch a ra c ter  o f  a l l  d i f f e r e n c e s  in  t im e -tr u th s  i s  th e r e fo r e  
the b a s is  o f  a l l  te a c h in g . But t h i s  means th a t  a l l  te a c h in g  makes 
d e f in i t e  assum ptions about our r e la t io n  to  tim e and subm ersion in  i t .

And t h i s  i s  in d eed  tr u e .

The d i f f e r e n c e  in  age betw een cow orkers may be a c c id e n ta l;  the  
tim e d if f e r e n c e  betw een tea c h e r  and p u p il e x i s t s  by e s ta b lish m e n t .
They a r e , th e r e f o r e ,  d is te m p o r a r ie s , n o t co n tem p o ra r ies . Two tim es  
e x i s t  o f  which one i s  embodied by th e  te a c h e r , the o th er  by th e  p u p il .  
In le a r n in g , In  te a c h in g , in  e d u c a t io n , the m ir a c le  i s  a ch iev ed  o f  
b r in g in g  both to g e th e r  in  a th ir d  tim e . T h is b r id g e  i s  c a l le d  th e  
p r e se n t.
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Now, I cannot f in d  th a t anyone ex cep t A ugustine has pondered over 
t h is  s i t u a t io n .  I have looked up, fo r  th e  purpose o f  v e r if y in g  t h is  
p r o p o s it io n , a long  l i s t  o f  books on e t h ic s ,  m ed ieva l and modern. No
where d id  I f in d  th a t th ey  saw a problem o f  the f i r s t  order in  the  
tim e abyss between tea ch er  and p u p il . H ere, the d ark est d iv is io n  o f  
man s ta r e s  us in  the fa c e . And our handbooks on e th ic s  d ea l w ith  
j u s t ic e  and property  and crime and labour and governm ent. E ducation  
comes as an append ix , w ith  a l l  the o p t im is t ic  c o lo u rs  o f  the e a s ie s t  
part o f the e t h ic a l  system . And the tea ch er  in  us i s  m entioned no
w here, w ith  h is  r ig h t s .

A ugustine saw th a t a l l  our tr o u b le s  sp r in g  from the e d u c a tio n a l  
ta sk . F or, to  h im , we sm all men are ex p ec ted  to  form to g e th e r  one 
grea t man through the a g es . From Adam to  the end o f  t im e s , man i s  
one. The ages d ie .  The g e n e r a tio n s  d i e ; the in d iv id u a l  p a sses  
through a t l e a s t  seven  ages during h is  l i t t l e  l i f e .  And y e t  the  
s p i r i t ' s b loodstream  su r v iv e s  every  one a g e . For t h is  gran d iose  ta sk  
the d i f f e r e n t  tim es and ages o f  man must be made c o - e x is t e n t  a lth ou gh  
every  one o f  them o n ly  l a s t s  a sh o r t tim e. A ugustine says in  De 
g e n e s i ad M anichaeos I ,  4 3 , ' The age o f  the m ature man correspond s to  
the f i f t h  day o f  c r e a t io n  when f i s h e s  and b ir d s  are c r e a te d . H ence, 
t h is  man must te a c h , pervading the a i r  l ik e  a b ir d ,  w ith  the winged  
words o f  c e l e s t i a l  te a c h in g . And he breaks through the waves o f  time* 
l ik e  a w h a le , w ith  the power o f  contem pt. H is s tu d e n ts , on the o th er  
hand, and t h e ir  a e ta s ,  compare to  th e  second and th ir d  day o f  c r e a 
t io n .  F or, w hereas as in f a n t s ,  th ey  are b a th in g  in  the un d iv id ed  
l ig h t  o f  the f i r s t  day, the boy and g i r l  b eg in  to  remember and to  d i s 
t in g u is h . And the very  f i r s t  d i s t i n c t i o n  i s  betw een heaven and e a r th ,  
h igh  and low , ca rn a l and s p i r i t u a l .  In t h i s  w ay, the ages may im ita te  
e te r n ity  by t h e ir  c o - e x i s t e n c e . ' *

I t  i s ,  t h e r e f o r e , in  l in e  w ith  S t . A ugustine to  put the p ro cess  
o f  tea c h in g  in  the ce n tr e  o f  a l l  s o c io lo g y . T his i s  the on ly  impor
ta n t  d i s t in c t io n  betw een a C h r is t ia n  s o c io lo g y  th a t  i s  based on the  
word, and a n a t u r a l i s t i c  s o c io lo g y . U s u a lly , p eop le  d e r iv e  the au
t h o r it y  o f  a tea c h e r  m erely  from h i s  ex p er t know ledge. When we do 
th is -a n d  S t . Thomas does i t —we f a l l  in to  the abyss o f  d e p a r tm e n ta li
s a t io n . When p eop le  deduce the r ig h t  to  tea ch  from th e ’ S t a t e , ' th ey  
f a l l  in to  the ab yss o f  propaganda and ly in g .  I t  I s  on ly  when te a c h in g  
i s  based on no o th e r , e x te r n a l  or l o g i c a l , p r o c e ss  o u ts id e  i t s e l f ,  
when ed u ca tio n  i s  r e co g n iz e d  as an o r ig in a l  and ir r e d u c ib le  s i t u a t io n  
between two s o u ls  th a t  we escap e the h e l l  o f  - ,  is m s , o f  in q u is i t io n  
and propaganda. We a l l  need an answer to  the sim p le  q u e s t io n s  How 
can people who are not con tem p oraries l i v e  to g e th e r  s u c c e s s f u lly ?
And A u g u stin e 's  answer i s : They su cceed  i f  th ey  admit th a t  th ey  form  
a s u c c e s s io n , i f  th ey  a ffirm  t h e ir  q u a l i ty  o f  b e lo n g in g  to  d i f f e r e n t  
t im e s . I f  the tim e d if f e r e n c e  i s  a d m itted , th ey  may b u iId  a b r id ge  
a cr o ss  the% tim es, in  corresp on d in g  a c t s .  By th e se  a c t s ,  th a t w hich i s  
c a l le d  "the p r e s e n t ," i s  produced. The p r e s e n t , i s  n ot a g iv en  data

* Tempora fa b r ic a n tu r  e t  ord in an tu r  a e te r n ita te m  im i t a n t ia . Orbes
temporum numerosa su c c e s s io n e  q u asi carm ini u n i v e r s i t a t i s  a s s o c ia n t .

(The tim es are m anufactured and ord ain ed  as to  im ita te  e t e r n i t y .  The 
p er io d s o f  the tim es by numerous s u c c e s s io n  o r g a n ise  th em se lv es  as  
p a rts  o f  the song o f  the w h o le .) De M usica, M igne, P a tr o lo g ia  
L a tin a , Opera A u g u stin i I ,  1179.



o f  nature but a f r u i t  o f  s o c ia l  e f f o r t s .

The te a c h e r 's  u n re la ted  l i f e t im e  b efo re  he a c ts  the tea ch er  and 
the s tu d e n t's  u n re la ted  l i f e t im e  b e fo re  he becomes t h is  t e a c h e r 's  
stu d en t know o f  no p resen t excep t as the razor  b lade betw een p a st and 
p r e s e n t . When the two co n v erse , the man A by a c t in g  the te a c h e r , con
cedes th a t he r e p r e se n ts  the p a s t ,  and the man B by a c t in g  the stu d en t, 
v o lu n tee r s  to  rep resen t th e  f u tu r e , between them. And by ta k in g  upon 
th em selves th e se  two r o l e s , a p resen t emerges which stan d s above the  
p ast and the fu tu re  as t h e ir  common ground.

A n a ly s is  o f  the Text

In two c h a p te r s , we have d e a lt  w ith  the s i t u a t io n  o f  the d ia 
logue between A ugustine and A deodatus, and w ith  the problems o f  tim e 
and ed u ca tion  which i t  r a is e s  and a g a in s t  which i t  shou ld  be p i t t e d .

We now proceed to  an a n a ly s is  o f  th e  t e x t .

The text c o n s is t s  o f  fo u r te e n  c h a p te rs . We s h a l l  sum them up, 
one a f t e r  the o th e r .

1. By sp eech , a lb e i t  p ra y er , son g , or te a c h in g  p rop er, we cause the  
very th in g s  to  come in to  the mind o f  which the words are s ig n s .

2 . In commenting on p o e tr y , we are expounding words w ith  w ords, s ig n s  
w e ll  known by s ig n s  e q u a lly  w e l l  known.

3 . In as fa r  as man asks q u e s t io n s  by means o f  w ord s, he u s u a lly  must 
put up w ith  words as h is  r e p ly . He may, how ever, g e t  h is  answer 
through o th er  s ig n s  or g e s t u r e s , or the a c t  i t s e l f  may be p er
formed.

4 . A s ig n  may p o in t to  th in g s  or to  o th er  s i g n s . The word ' noun' or
' co n ju n ctio n ' p o in ts  to  s ig n s ; horse and r iv e r  p o in t to  r e a l i t i e s .

5 . Every s ig n  i s  both : s ig n  and m ea n in g fu l. Words are s ig n s  w ith  r e 
gard to  the e a r , and m ean in gfu l nouns w ith  regard s to  the s o u l .
Any word ( fo r  in s t a n c e : ’ i f , '  'b e c a u se ')  can be used  as the su b je c t  
o f  a s e n te n c e , i . e .  as a noun.

6 . Some s ig n s  s ig n i f y  th em se lv es  l ik e  the word "w ord.0 O thers are  
r e c ip r o c a l  l ik e  vocabula  and nomina. Some s ig n s  are synonymous. 
Words from d i f f e r e n t  languages d i f f e r  a c o u s t i c a l ly  o n ly .

7 . Adeodatus sums up: A ll  speech  i s  te a c h in g .

Words are s ig n s .

S ig n s need not be w ord s.

A cts may be shown w ith o u t a s ig n .
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8 . A ugustine h im se lf  se es  th e se  p o in ts  c le a r e r  now quam cum ea 

inquirendo ac d isseren d o  de n e s c io  quibus la t e b r i s  ambo eruerem us. 
(T ourscher: by q u e stio n in g  and argu ing we both  were drawing them 
from some unknown o b s c u r ity ; L e c k ie : we unearthed them from un
known h id in g  p la c e s .)

The goa l o f t h is  d is c u ss io n  i s  d i f f i c u l t  to  e x p la in . Adeodatus 
may e ith e r  co n sid er  t h is  to  be a game or exp ect some sm all r e s u l t  
or he may become im p atien t because he i s  hoping fo r  a b ig  r e s u l t .  
A ugustine a lthough  p la y in g  i s  not aim ing a t a to y  th in g : "On the  
oth er  hand, i t  may seem ra th er  r id ic u lo u s  when I pretend  th a t i t  
i s  some b le s s e d  and e te r n a l l i f e  to  which I w ish  to  be le d  w ith  
you here under the guidance o f  God, and th a t  i s  to  sa y , o f t r u t h , 
namely by some s te p s  th a t w i l l  be ap p rop ria te  to  our poor g a i t .
For, I have en tered  upon t h is  h ighroad  n ot by stu d y in g  the o b je c ts  
th a t we s ig n i f y ,  but t h e ir  s ig n s  o n ly . Y e t, t h i s  prelude e x e r c is e s  
the very e n e r g ie s  by which the warmth and l ig h t  o f  the r e g io n  o f  
the b le s s e d  l i f e  may be not ju s t  forb orn  but t r u ly  lo v ed ."

The two s y l la b le s  ho-mo may mean a r e a l  b e in g , or th e se  two 
p h on etic  fragm en ts. G en er a lly , the presum ption i s  In favour o f  
the r e a l i t y  o f  which the word i s  a s ig n . When we ask  about the  
word as a word o n ly , we should  q u a l i fy  our q u e s t io n . I t  i s  
le g it im a te  to  answer an u n q u a lif ie d  q u e s t io n  as though the r e a l  
th in g  was the o b je c t  o f  the q u e s t io n . S o p h is ts  are ab u sin g  t h i s  
r ig h te o u s  a t t i t u d e .

9 . A s ig n  may be e q u a lly  or more v a lu a b le  than the r e a l i t y  s i g n i f i e d .  
But our c o g n it io n  o f  the s ig n  i s  l e s s  p re c io u s  than  our c o g n it io n  
o f  the r e a l i t y  s ig n i f i e d .  Examples are " f i l th "  and " v ic e ."

10. The assum ption in  ch ap ter  I I I  and VII th a t  c e r ta in  a c ts  l ik e  w alk
in g  are s e l f - e x p la in in g ,  i s  r e fu te d . R e s u l t : N othing i s  taught
w ith ou t sym bols. Adeodatus f e e l s  uneasy. A u g u stin e , In f a c t , 
turns the ta b le s  now and shows th a t  e v e r y th in g  under the sun may 
teach  us w ith o u t the use o f  s ig n s .  We even und erstand  new words 
on ly  when we see  the o b je c t  which th ey  s ig n i f y .

11. "To g iv e  the maximum o f  c r e d it  to  w ords, words c h a lle n g e  us to  
seek  r e a l i t y ."  We may and s h a l l  b e l ie v e  words. U n d erstan d in g , 
how ever, shou ld  fo llo w  as fr e q u e n tly  as p o s s ib le .  And und erstand
in g  i s  not produced by words. I t  i s  not even  a ch iev ed  by the  
speaker a lth ou gh  h is  words may c h a lle n g e  u s . Tantum cuique  
pand itur quantum capere p rop ter  propriam s iv e  malam s iv e  bonam 
voluntatem  p o t e s t .  (L e c k ie : th e re  i s  r e v e a le d  to  each one as much 
as he can apprehend through h is  w i l l  a cco rd in g  as i t  I s  more per
f e c t  or l e s s  p e r fe c t .  T ourscher: I t  I s  opened out so fa r  to  each  
one as each one i s  capable to  grasp  by reason  o f  a good or a bad 
h a b it  o f l i f e .)  See our c r i t ic i s m  on page 17 .

12. S e n sa tio n s  and m ental p e r c e p tio n s  are the two c la s s e s  o f  our per
c e p t io n s . S e n sa tio n s  never are r e p la c e a b le  through words o f  
o th e r s , ex cep t on f a i t h .  In a ca se  o f  mere b e l i e f ,  n o th in g  i s  
lea rn ed . The same i s  tru e  o f  m ental p r o c e s s e s . "The a u d ito r
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whom I t e l l  th a t  I saw a f ly in g  man, w i l l  answer: ' I don’ t  b e l ie v e  
you. ’ In the same way, he w i l l  deny the s p ir i t u a l  tr u th  w hich he 
i s  not f i t  to  know." Any a u d ito r  w i l l  e i t h e r  accep t on f a i t h ,  or 
deny, or consent by h is  own spontaneous testim o n y . In  no c a s e , 
th en , w i l l  he have lea r n e d , p rop er ly  sp eak in g .

13. The l i s t e n e r  i s  the speaker*s ju d ge, or a t  l e a s t , he i s  judging  
h is  sp eech . The speaker may quote t e x t s  in  an attem pt to  r e fu te  
them, and the l i s t e n e r  s t i l l  may approve o f  t h is  very  q u o ta tio n . 
Som etim es, i t  i s  t r u e , we su cceed  in  speaking our m inds. How
e v e r , we are ta lk e d  to  by as many ly in g  p eop le  as by t r u th fu l  men. 
B e s id e s , by in a t t e n t iv e  t a lk in g ,  s l i p s  o f  the to n g u e , e t c . , any 
number o f  q u a rre ls  and m is unde r s t  a ndi ngs may be produced.

14. Nobody sends h is  c h ild r e n  to  sc h o o l to  l e t  them th in k  the teach er*s  
id e a s . They ought to  g e t  the o b je c t iv e  know ledge. T h is th ey  o n ly  
le a r n  by spontaneous c o n s id e r a t io n  in s id e  th e m se lv e s . That we 
should  c a l l  the man who speaks to  u s , *m a g is t e r ,’ sp r in g s  from
the f a c t  th a t no tim e seems to  in te r v e n e  betw een th e  moment o f  
h is  speaking and the moment o f  our c o g n it io n . Because t h i s  tim e 
elem ent i s  o v er lo o k ed , the s tu d e n ts  th in k  th a t  what th ey  le a r n  
from the in t e r io r  tr u th , has been lea rn ed  from the e x te r n a l  ad- 
m on lsh er .

The g en era l u s e fu ln e s s  o f  words w h ich , w e l l  c o n s id e r e d , i s  not 
sm a ll, we s h a l l  in v e s t ig a t e  e ls e w h e r e  ̂ H ere, how ever, I w ish  to  
r e s t r i c t  t h e ir  im portance, 'f o n ly  have adm onlshed you . We should  
not o n ly  b e l ie v e  but a l s o  und erstand  why i t  i s  w r it te n  w ith  d iv in e  
a u th o r ity  th a t nobody i s  our m aster  on e a r th  s in c e  one m aster i s  
in  heaven. Matthew X X III, 8: "but-be not ye c a l l e d  R abbi; fo r  one 
i s  your m a ster , even  C h r is t;  and a l l  ye are b r e th ren . 9. And 
c a l l  no man your fa th e r  upon the e a r th ;  fo r  one i s  your fa th e r  
which i s  in  heaven. 10. N e ith er  be ye c a l l e d  m a s te r s : fo r  one i s  
your m a ster , even C h r is t ."

With a l l  my q u e s t io n s ,  w ith  a l l  your a n sw ers, you have not 
learn ed  from me. Confirm me, A deodatus. And Adeodatus a f f ir m s :

Words from o u ts id e  are ad m on ition s. He o n ly  te a c h e s  th a t  
d w ells  in s id e .  And I have ex p e r ie n c e d  t h is  d u rin g  your t a lk  
which I have en jo y ed . A ll  doubts were d is s o lv e d  by th e  in n er  
"oraculum."

Some d isca rd ed  d ig r e s s io n s  in  De M a g is tr o :
Ch. I .  What i s  the I n te n t io n  and v a lu e  o f  m usic?

I I .  "Nothing" i s  a d i f f i c u l t  problem .
I l l *  The words o f  prayer are not the e s se n c e  o f  prayer; s t i l l ,  

th ey  have t h e ir  proper s o c ia l  fu n c t io n .
IV. I t  rem ains u n so lved  how a term l ik e  ’ ex* shou ld  be 

d e f in e d .
IX. A th in g  th a t s e r v e s  another o b je c t  need  not be in f e r io r  

to  th a t o b j e c t , Adeodatus th in k s . A u gustinus h o ld s  
th e  o p p o s ite  v iew .

XIV. The p o s i t iv e  u s e fu ln e s s  o f  words i s  not to  be d is c u ss e d  
in  t h i s  d ia lo g u e .
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Repentance fo r  a s o c ia l  s i t u a t io n .

The d ia lo g u e  d e a ls  f i r s t  w ith  the meaning o f  sp eech , and then  
w ith  the o r ig in  o f  tr u th  fo r  the boy who i s  spoken t o .  The d ia lo g u e  
tak es p lace  between fa th e r  and son a f t e r  th ey  have l e f t  I t a ly  and w ish  
to  e s t a b l i s h  th em selves as b a p tise d  C h r is t ia n s  in  A fr ic a  ag a in . As a 
d ia lo g u e , i t  s t i l l  p r e serv es  the tech n iq u e o f  th a t academic l i f e  th a t  
A ugustine and h is  f r i e n d s , in c lu d in g  the son , had le d  to g e th e r  in  
I t a ly .  On the o th er  hand, t h is  i s  the o n ly  p ie ce  in  which fa th e r  and 
son are on t h e ir  own r e s o u r c e s , w ith ou t anybody e l s e .  The I n s t in c t iv e  
lo y a lt y  to  the form o f  p rod u ction  th a t the l i f e  in  I t a l y  had asked for, 
I s  o b v io u s; on the o th er  hand, the death  o f  Adeodatus l e f t  t h i s  d ia 
logue as a mere fragm ent. A u g u stin e ’ s l i f e  in  A fr ica  soon fo llo w e d  a 
new p a tte r n , o f  p u b lic  and e c c l e s i a s t i c a l  c h a r a c te r . T hus, the De 
M agistro I s  the o b itu ary  o f  a boy who must have been f u l l  o f  l i f e  and 
w it . And the boy no lo n g er  was a boy. He was se v en te e n ; a t th a t  very  
a g e , A ugustine h im se lf  had b e g o tte n  A deodatusl Adeodatus i s  on the  
verge o f  Independence and m a tu r ity .

At the end o f  the l a s t  ch a p te r , A ugustine h in t s  a t the s i t u a 
t io n  In which the d ia lo g u e  i s  w r it t e n . I t  I s  meant to  be the f o r e 
runner o f  more to  come. The in te r v e n in g  d eath  o f  Adeodatus has kept 
from us the sequence o f  De M agistro . And what does A ugustine p lan  as  
a sequence? T his i s  very  im portant to  know when we w ish  to  in te r p r e t  
th a t what we have and what i s  a fragm ent on ly  o f  what we would have 
w ithout the lo s s  o f  the son. F or, I f  A ugustine announces what he i s  
going to  do l a t e r ,  we may be sure th a t  he does not th in k  to  have 
g iv en  us t h is  same th in g  in  De M a g istro . And t h i s  ind eed  i s  the c a s e . 
A ugustine prom ises to  w r ite  on the u s e fu ln e s s  o f  words "which when 
r ig h t ly  co n sid ered  I s  not s m a ll ." The De M agistro shows how th e  use  
o f  words should  be " r ig h tly "  c o n s id e r e d , w ith ou t b e in g  I t s e l f  the  
p o s i t iv e  treatm ent o f  t h i s  u sa g e . The De M agistro i s  n ot concerned  
w ith  the p o s i t iv e  te a c h in g  o f  grammar, sp e e c h , e t c .  as the modern 
s i g n i f i c a t i o n i s t s  would l ik e  to  f in d . "Foundations" are l a id .  Today, 
the use o f  the word "foundation s"  i s  h a n d le d . so lo o s e ly  th a t  th e  mean
in g  o f  t h i s  word i s  fo r g o t te n . Mr. L eck ie th in k s  th a t the f i r s t  chap
te r s  o f  De M agistro co n ta in  A u g u stin e ’ s f i n a l  id e a s  on the s u b je c t .
The whole d ia lo g u e , how ever, moves away from th e se  in tr o d u c to r y  chap
t e r s .  And any "foundation" has to  do s o . Why I s  th a t  so? Founda
t io n s  w ish  to  g e t  away from a su r fa c e  th a t  I s  unable to  carry  a 
b u ild in g . We go a g a in s t  the su r fa c e  and away from the su r fa c e  not by 
b u ild in g  a sk y sc ra p er , but by e x c a v a tin g  the ground when we la y  
fo u n d a tio n s .

In the L ib e r a l A rts community, in  th e  s i t u a t io n  e x i s t in g  between  
A ugustine and A deodatus, betw een any te a c h e r  and any s tu d e n t , th e re  i s  
danger, th ere  i s  abuse. The fo u n d a tio n  must be l a id  anew fo r  th e  r e 
b ir th  o f  th e  s c h o o l. E veryth in g  w i l l  sound in  the reborn sc h o o l d i f 
f e r e n t ly  from what i t  now seems to  be in  the un regen erated  s c h o o l.  
H ence, a l l  the gram m atical and r h e t o r ic a l  argum ents In  the f i r s t  part  
o f  De M agistro on ly  serv e  the purpose o f  d e s c r ib in g  the p r o c e sse s  in  
the u n regen erated  environm ent w ith o u t p a ss in g  any judgment on t h e ir  
f i n a l  v a lu e . The p u re ly  d e s c r ip t iv e  c h a r a c te r  o f  th e  f i r s t  p a rt o f  
De M agistro as a specim en o f  what p eop le  use to  t a lk  in  s c h o o ls  r e 
moves our book from th e P la to n ic  p a tte r n . I t  i s  n ot im ita t iv e  o f  a



P la to n ic  d ia lo g u e . A s o c ia l  and s c h o la s t ic  s i t u a t io n  i s  d esc r ib e d  and 
enacted  so th a t i t  may do repentance and be l i f t e d  upon new founda
t io n s .  The f i r s t  h a l f  m ight be compared to  Abraham’ s attem pt o f sa c 
r i f i c i n g  I sa a c . We are t o ld  t h is  because a t  the end, Abraham in s te a d  
s a c r i f i c e s  h is  own w i l l .  In the same way, the f i r s t  h a l f  i s  n arra ted  
by A ugustine so th a t i t  may be j e t t is o n e d  in  the second! The d ia lo g u e  
i s  a b io g r a p h ica l even t in  the l i f e  o f  the two p a r tn e rs . Thought i s  
p o l i t i c a l ;  t h is  d ia logu e  does not d w ell ip  the realm  o f  th eo ry ; i t  i s  
an act w ith in  the p r a c t ic a l  l i f e  o f  A ugustine and Adeodatus. G u itton  
has some very  b e a u t ifu l  remarks on t h i s  d if f e r e n c e  between Greek and 
C h ris tia n  thought; he says (Le Temps e t  L’E te r n ite  chez P lo t ln  e t  
S a in t A ugustin , P aris  1933, p. 3 5 9 ) , "The unsurm ountable abyss between  
Greek and C h r is t ia n  thought i s  the C h r is t ia n  r e h a b i l i t a t io n  o f the  
unique and tem poral e v e n t. The m oral order i s  g en era l and a b str a c t  
to  every  p h ilo so p h ic a l or Greek mind. In  C h r is t ia n ity  the time o f  
every  human e x is ta n c e  r e c e iv e s  a su p e r io r  q u a lity  in  i t s  s m a lle s t  
fragm ents."  One o f  th e se  s m a lle s t  fragm ents i s  the hour between 8 
and 9 in  which I am w r it in g  t h i s  e s sa y  or the c lassroom  le c tu r e  in  
which lo g ic  i s  tau gh t. By the Greek m ind, or as we c a l l  t h i s  m en ta l
i t y  today not q u ite  as sh a r p ly , by the academ ic m ind, t h i s  fa c t  i s  
ig n o red , a le c tu r e  was thought to  be a t h e o r e t ic a l  d is p la y  o f  th o u g h t. 
Hence, i t  would seem th a t in  the c la ssro o m , the e v e n ts ,  the id e a s ,  
the people th a t the tea ch er  m entions e n te r  in to  a m erely  P la to n ic  
realm o f  I d e a s . In im ita t in g  the a n c ie n t s , the c la ssro o m , the tea c h e r  
and the s tu d en ts  fe ig n  to  have t im e le s s  m inds. On th e se  m ind s, the  
e v e n ts , p e o p le , Id eas m entioned in  c la s s  lea v e  an Im p rin t, as a movie 
does on our Im ag in a tion , w ith  the m ovie m oving and o u r s e lv e s  s i t t i n g  
unmoved. In the d ia lo g u e  De M ag istro , t h i s  academ ic atm osphere and 
d is p o s it io n  d isa p p ea r . H ere, we have no d i f f e r e n c e  betw een th eory  
and p r a c t ic e . A ugustine and Adeodatus th in k  out t h e ir  s a lv a t io n  as 
chapter 8 c le a r ly  sa y s . The d ia lo g u e  i s  not academic but b io g r a p h i
c a l fo r  b oth . I t  i s  a s o c ia l  s t r u g g le .

The whole d ia lo g u e  and e s p e c ia l ly  the break in  ch ap ter  8 remain 
ununderstandable as lon g  as we th in k  in  academic term s o f  a d if f e r e n c e  
between th eory  and p r a c t ic e .  However, a dualism  i s  here to o ;  the  
book i s  o b v io u s ly  made up out o f  two p a r t s . O nly, t h i s  I s  another  
d u alism , the on ly  dualism  adm itted  by a C h r is t ia n  community. I t  i s  
the dualism  between p lay  and s e r io u s n e s s .  T h is dualism  I s  a t  th e  
bottom o f the d ia lo g u e , and A ugustine says so h im s e lf .  We never are  
"academ ic." but we a lte r n a te  betw een p lay  and s t r u g g le .

Th8 dualism  o f  one non-com m itta l and one d e f in i t e  p art d iv id e s  
the d ia lo g u e  r ig h t  in  the m iddle in to  two s e p te n a r ie s  o f  c h a p te rs .
Out o f  fo u r te e n  th e  whole c o n s i s t s .  In ch ap ter  se v e n , Adeodatus sums 
up the r e s u l t s  o f  the f i r s t  s i x  c h a p te r s : "What do we do when we 
speak?"

Many s id e s  o f  t h is  q u e s tio n  have been m entioned  and l e f t  un
s o lv e d . They are l i s t e d  a t  th e  end o f  the summary as u n f in ish e d  d i 
g r e s s io n s .  The fa th e r  has f r e e ly  avowed h is  Ignorance in  some c a s e s ;  
and the son has been as o f te n  r ig h t  a g a in s t  the fa th e r  as th e  fa th e r  
has been a g a in s t  the son . They have cracked a number o f  jo k e s . For 
in s ta n c e , in  d is c u s s in g  the word " n oth in g ,"  th ey  d is c o v e r  th a t  i t  i s  
a w onderfu l sp ort fo r  sophism s on "nothing" when t h i s  a l t e r n a t iv e ly  
may mean the word " n oth in g ,"  or th e  d i f f i c u l t  con cep t " n oth in g ."
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Augustine g iv e s  up a f t e r  a w h ile , jo k in g ly :  Come on l e s t  "N othing” us 
d e la y .

The whole f i r s t  part i s  remarkable fo r  i t s  good humour and i t s  
poor r e s u l t s .  And no wonder. F o r , we le a r n  in  chapter 8 th a t t h is  
was a p la y , a p r e lu d e , and an e x e r c is e  o n ly « And to  prove th a t  he 
means what he s a y s , a l l  the d ea r ly  bought r e s u l t s  o f  part One are r e 
fu te d  or g iven  up in  part Two. At th e  end, we do not know what i s  
tru e in  t h is  r e sp e c t;  and what i s  m ore, we do not c a r e . What has hap
pened? A ugustine says e x p l i c i t l y  th a t he w ish es to  lea d  both  in to  a 
quest fo r  the good and b le s s e d  l i f e ; how ever, he has taken  an unusual 
s t a r t .  M ostly , when a m oral is s u e  i s  in v o lv e d , we plunge d i r e c t ly  in 
to  the m a te r ia l problem In v o lv ed . I n s te a d , t h is  t im e , the co n v ersa 
t io n  b eg in s w ith  a r e f l e c t io n  on the means o f  d is c u s s io n ,  o f  speech  
and the s ig n s  used in  sp eech . These very  s ig n s  may be taken  too  s e r i 
o u s ly . And th a t  i s  why A ugustine wanted them to  be shown up in  t h e ir  
r e la t iv e  im portance. The f i r s t  h a l f  o f  the d ia lo g u e  p la y s  w ith  the  
unim portant; the second i s  s e r io u s ly  c o n c e n tr a t in g  on the e s s e n c e .

Some o f  the modern A u gu stin ian s w i l l  d i s l i k e  the id ea  o f  d i s 
m iss in g  a part o f  the d is c u s s io n  as l e s s  im p ortan t. To the l o g i c ia n s , 
a d if fe r e n c e  in  im portance i s  a fo r e ig n  id e a . They are s e r io u s  a l l  
the t im e ; and so th ey  become ponderous. I su g g e st  th a t ju s t  t h i s  has 
happened to  Mr. L e c k le • The c o n d it io n s  o f  p lay  and work are n e a r ly  
unknown today to the p h ilo s o p h e r .* Y e t , i t  i s  a f a c t  th a t p eop le  who 
l i v e  to g e th e r  must p lay  and work to g e th e r , both . We p lay  to g e th e r  in  
our s ta t e  o f  in n ocen ce. We must work to g e th e r  fo r  our s in s .  75 years  
ago, Horace B u sh n ell w rote an e s sa y  on p la y  and work in  which he sa id  
th a t p lay  was the normal th in g , and work shou ld  be l i f t e d  up to  the  
l e v e l  o f  p la y . And the church h o ld s  th a t  th e  l i t u r g y  i s  a p lay  o f  
humanity in  the fa c e  o f  t h e ir  F a th er . In Heaven and so fa r  as we are  
in  heaven , we p lay ; on e a r th , and In so fa r  as we must work out our 
s a lv a t io n ,  we s tr u g g le .  The dualism  th a t  d iv id e s  human a c t i v i t i e s , 
i s  the dualism  between p la y  and s tr u g g le .  The d i f f e r e n c e  between  
theory  and p r a c t ic e  i s  a f a l l a c y .  Thought i s  s tr u g g le  as much as any 
oth er  do ing . Of course when we compare l e i s u r e ly  th o u g h t, i r r e s p o n s i 
b le  t a lk  on one s i d e , and r e s p o n s ib le  labour and t o i l  on the o t h e r , 
the d iv is io n  between mere theory and r e a l i s t i c  p r a c t ic e  I s  very  tem pt
in g . We are m is le d  by the f a c t  th a t in  t h i s  ca se  th e  a c t  o f  thought 
i s  a p la y , the a c t  o f  our hands i s  s e r io u s . S e r io u s  thought and w i l 
f u l  p r a c t ic e  would be d iv id e d  the o th er  way round: the p r a c t ic e  o f  the  
p la y er  I s  q u ite  ir r e s p o n s ib le ,  p u re ly  ut h e o r e t i c a l , ” the thought o f  
the d octor who t r i e s  a d ia g n o s is , i s  s t r i c t l y  r e s p o n s ib le , hence the  
m ost r e a l  p r a c t ic e .  Let us r e p la c e  the f u t i l e  d iv i s io n :  th eory  v ersu s  
p r a c t ic e , by the r e a l i s t i c : p lay  v ersu s s t r u g g le .

In a llo w in g  Adeodatus f i r s t  to  p la y  w ith  him , A u gustine prepares  
fo r  the fu M  warmth and l i g h t  o f  th a t  r e g io n  where the b le s s e d  l i f e  i s  
l iv e d .  Today when we work w ith  one kind  o f  p eop le  and p la y  w ith  
an o th er , our b e s t  th ou gh ts remain our p r iv a te  p ro p er ty . Why has 
everybody today a p r iv a te  r e l i g io n  on ly?  Because we cannot f in d  the  
tr u th  to g e th e r  when we do n ot p la y  to g e th e r . For th a t  r e a so n , we f in d  
l i t t l e  tr u th  to g e th e r ;  m ost tr u th  th a t  we f in d  rem ains our p r iv a te  
a f f a i r .  The d ia lo g u e  i t s e l f ,  in  i t s  m ethod, i s  a specim en o f  how

* See my S o z io lo g ie  1925 on th e se  two p o in ts .
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people may f in d  the tru th  to g e th e r .

By t h is  method, A ugustine i s  ab le  to  l i f t  Adeodatus from one 
l e v e l  o f  thought to  an oth er. T his s h i f t  o f  l e v e l  i s  the r e a l  g o a l o f  
ed u ca tion . As long  as p eop le  th in k  o f  tea c h in g  m erely  as the in s t r u c 
t io n  o f  f a c t s ,  t h i s  s h i f t  in  l e v e l  i s  overlook ed  or even d en ied . Many 
tea ch ers would say th a t we move on one and the same l e v e l  during a 
le c tu r e .  That t h is  i s  not true i s  proved by th e  sim ple f a c t  th a t  even  
they  cannot h e lp  crack in g  a joke once in  a w h ile . I f  th ey  would ana
ly s e  the impact o f  t h is  one l i t t l e  f a c t  they  would fa ce  the r e a l  edu
c a t io n a l  m ystery which i s  th a t  man m eets h is  f e l lo w  man o n ly  when he 
m eets him on d i f f e r e n t  l e v e l s .  This i s  not a l o g i c a l  p r o p o s it io n ;  and 
i t  i s  not a p sy c h o lo g ic a l p r o p o s it io n . I t  i s  a s o c ia l  and h i s t o r i c a l  
phenomenon. And t h i s  i s  A u g u stin e ' s problem a l l  through th e  De M agis- 
tr o . The stu d en t p la y s , the tea ch er  s tr u g g le s  w ith  th e  t r u th .

The stu d en t i s  fa ce d  by a q u e s t io n  in  th e  classroom  which to  him 
has not y e t  become p e r so n a l. F or, we a n t ic ip a t e  l i f e *s e x p e r ie n c e s  by 
goin g  to  sch o o l and by le a r n in g  from o t h e r s . H ence, th e  th in g s  to  be 
learn ed  even by the b e s t  and m ost eager  s tu d e n t , are fa ce d  from a fa r ,  
and t h is  g iv e s  the stu d en t an a t t i t u d e  towards th e se  q u e s t io n s  as 
though he m ight to y  w ith  them. He, every  a d o le s c e n t , p la y s  w ith  id e a s . 
As a fr ie n d  o f mine s a id  to  me: ’’Never take a man up on what he has 
thought b efo re  he was t h i r t y . ” Hence, the p lay  s i t u a t io n  i s  r ep re 
sen ted  by the s tu d e n t. The t e a c h e r , i t  need h ard ly  be s a id ,  i s  the  
more e n t i t l e d  to  the fu n c tio n  o f  te a c h in g , the more he has w r e s t le d  
w ith  the q u e stio n  in  dead e a r n e s t .  He may not s tr u g g le  any m ore; but 
a t  one tim e , he must have s tr u g g le d  w ith  th e  tr u th  he i s  g o in g  to  pro
pound.

The p a st though p ast i s  s e r io u s .  The fu tu re  though approaching  
can s t i l l  be p layed  w ith . And the s tu d e n t f s p la y in g  w ith  id e a s , com
pared to  the teacher*  s c o n v ic t io n s » compare l ik e  r e g u la r  cu rren t and 
power cu rren t. We need a tra n sfo rm er , to  b r in g  the tr u th  from the  
form o f c o n v ic t io n  to  the form o f  p la y . O th erw ise , i t  w i l l  n ot be a c 
c e s s ib le  to  the s tu d e n t. H ence, A ugustine d id  p la y  w ith  Adeodatus 
f i r s t ,  and was q u ite  w i l l i n g  to  J e t t i s o n  part o f  h i s  tr u th  as h av in g  
not much w e ig h t .

But t h is  i s  not the whole p r o cess  o f  te a c h in g . F or , th e  s tu d en t  
must be made aware th a t  th e  tea c h e r  i s  in  e a r n e s t  and th a t  h e , to o ,  
one day, w i l l  have to  be in  e a r n e s t . The tran sform er must work in  the  
o th er  d ir e c t io n ,  to o . The p la y b o y -a tt itu d e  must be step p ed  up to  s e 
r io u s n e s s . In the same manner in  which th e  te a c h e r  s h i f t s  from h is  
own plane to  the s tu d e n t’ s l e v e l ,  th e  stu d en t w i l l  have to  move from  
h is  lukewarm and a lo o f  a t t i t u d e  to  ea g e rn ess  and en th u siasm . He must 
be aroused to  two a c t s .  One, he must r e c o g n iz e  and r e s p e c t  th a t  the  
tea ch er  I s  r e p o r tin g  a s t r u g g le , not a p lay  w ith  tr u th . The o th e r , he 
must fo llo w  him in to  t h is  s tr u g g le  h im s e lf .  Good te a c h in g  b eg in s  w ith  
a joke and ends w ith  a c h a lle n g e . They r e p r e s e n t  the two l e v e l s  w hich  
w a it to  be e q u a liz e d  by the tran sform er c a l l e d  te a c h in g  or e d u c a tio n .

To degrade te a c h in g  In to  p u e r i l i t y  or to  su b lim ate  i t  in to  cru 
sa d in g , are th e  two dangers o f  te a c h in g . P lay and s t r u g g le ,  low v o l t 
age and h ig h  v o l t a g e , s h a l l  be e q u a liz e d . When th ey  a r e , a l l  th a t  
which ed u ca tio n  can do, has been  d on e• Both p a r tn e rs  e n te r  In to  t h i s



p ro cess  as' com p lete ly  as e l e c t r i c i t i e s  e n te r  the tran sform er. N e ith er  
the teach er nor the stu d en t are m aster o f  t h is  fr e e  p r o c e ss . I t  has 
an elem entary ch a ra c ter . I t  may su cceed  or I t  may m isca rry . As lon g  
as we over look  t h is  a sp ec t o f teaching^  the r e la t io n  o f  s tr u g g le  and 
p la y , o f c o n v ic t io n  and Id ea , we may th in k  o f  ed u ca tio n  as a s a fe  
trade In which some ware changes hands. And our r e c ip e s  on ’’tech n iq u es” 
b etra y  t h is  e v a lu a tio n  o f  ed u ca tion  as a th in g  which can be m astered  
by the teach er  and o f  le a r n in g  as a p ro cess  to  be m astered  by the w i l l  
o f  the s tu d en t. And I t  i s  t r u e , in s tr u c t io n  can be d r i l l e d  in  by r e l 
a t iv e ly  sa fe  m ethods. Knowledge and in form ation  can be im parted by 
sound tec h n iq u es . However, n oth in g  o f  im portance about man h im s e lf  can 
be tra n sm itted  w ith ou t the f u l l  Investm ent o f  two r e a l  l i v e s  in  a s i t 
u a tio n  which i s  and rem ains r is k y . The more Im portant the to p ic  o f  
te a c h in g , the more r i s k  i s  in v o lv e d . The s tr u g g le  and s e r io u s n e s s  may 
be m isu n d erstood , the jok es o f  the tea c h e r  may be m is in te r p r e te d . And 
when H egel s a id :  ”1 had one stu d en t who und erstood  me, and he m isunder
stood  m e,” he had the courage to  crack  a joke which was much more than  
a jo k e . He who has never been m isu n d erstood , may be sure th a t th a t  
which he had to  s a y , was not Im portant.

The t r u th , conveyed by p lay  and s tr u g g le  b o th , must emerge b e
yond th e se  two forms in  which th e  stu d en t and the tea c h e r  co n c e iv e  o f  
i t .

And t h is  i s  the t e x t  o f  the second h a l f  o f  the d ia lo g u e . S in ce  
tea c h in g  m is c a r r ie s  so o f t e n ,  A ugustine t r i e s  to  e lim in a te  some f r e 
quent cau ses o f  the m isc a r r ia g e . The sim ple f a c t  th a t we g e t  In v o lv ed  
in to  any kind o f  c o n v e r sa tio n  and s o c ia l  in te r c o u r s e , In v a r ia b ly  e x 
p oses us to  the danger o f  m isu n d erstan d in g  and o f  b e in g  m isu n d erstood . 
The s ig n s  and words used In  sp eech , le a r n in g , te a c h in g , seem to  be 
“owned” by the in t e r lo c u t o r s .  We c r e d it  them w ith  t h e ir  m eaning. We 
view  them as the m asters o f  the s i t u a t io n .  The term “o r ig in a l  s in ” 
i s  not used by A ugustine w ith  regard  to  t h is  s i t u a t io n .  And I t  i s  
w e ll  known th a t  he never was a b le  to  s o lv e  the m ystery  o f  t h i s  con cep t  
o f o r ig in a l  s in  to  h is  own s a t i s f a c t io n .  But the s i t u a t io n  In which  
we f in d  o u r se lv e s  by c o n v e r s in g , i s  not fa r  d is t a n t  from the dilemma 
which the church d e sc r ib e d  by t h i s  term . We are near i t  when we see  
A ugustine d e sc r ib e  the I n d e c is iv e  and a r b itr a r y  p la y s  o f  mere s a g a c ity  
and d i a l e c t i c s  and how th ey  b eclou d  th e  m oral i s s u e  w hich props up in  
every  c o n v e r sa t io n . As soon as we are unaware o f  the r i s k  and con
s id e r  the p a rtn ers  o f  a c o n v e r sa t io n  as i t s  o v e r lo r d s  and not as e l e 
m ents in  an u n fo r e se e a b le  r is k y  e v e n t , o f  w hich th ey  are mere s u b je c t s  
su b je c te d  to  undergoing i t , we a t t r ib u t e  to  them a power w hich th ey  
do not h a v e . What happens when we have p layed  to g e th e r ?  What does I t  
mean when we become s e r io u s?  Does i t  mean th a t  we become th in k in g  
m achines? Understand the d e c is iv e  tu rn  by w hich the teacher*  s r o le  
i s  tran sp osed  from a r a t io n a l ,  l o g i c a l ,  p ragm atic , s c i e n t i f i c ,  and 
s c h o la s t ic  ^ o le  in to  the realm  where i t  r e a l l y  b e lo n g s  and w ith in  which 
i t  becomes c le a r  th a t ev ery  man must te a c h . And why human b ein gs are by 
nature o b lig e d  and a u th o r iz e d  to  tea c h  as much as we assume th a t  ev ery  
c h i ld  should  tak e the o p p o rtu n ity  to  le a r n .

The tea c h e r  i s  s tr ip p e d  o f  h i s  l o g i c a l  t o g s .  He may be a g r e a t  
sc h o la r  or an e x p er t or a lo g ic ia n  or a s c i e n t i s t . But in  the a c t  o f  
te a c h in g , he does not fu n c tio n  in  t h i s  c a p a c ity  o f  a “mind” or i n t e l^  
l e c t . I n  the p r o c e ss  o f  te a c h in g  he g e t s  In v o lv ed  b ecause he has a
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so u l. In A u g u stin e 's  m e ta e th ic s , I t  becomes obvious th a t  the tea ch er  
must be s a t i s f i e d  w ith  an e t h ic a l  r o le .  Any such r o le  i s  en acted  not  
by the mind in  us or by the i n t e l l e c t  but by the l i t t l e  som ething  
w ith ou t which the modern mind would l ik e  to  e x p la in  ed u ca tio n  and 
tea c h in g . W illiam  James thought th a t  our r a t io n a l  e x p la n a tio n  o f  the  
u n iv erse  d id  not stand in  need o f  t h i s  l i t t l e  som eth ing. And modern 
psychology and John Dewey's p h ilosop h y  d ism iss  i t  w ith  a shrug o f  
t h e ir  sh o u ld e r s , W illiam  James, a t  l e a s t , adm itted  th a t  the l i t t l e
th in g  might have to  be a llow ed  in  aga in  i f  a champion cou ld  be found  
who cou ld  show some pragm atic s ig n if ic a n c e  fo r  i t .  Now, A ugustine i s  
t h is  champion o f  the e x e r c ise d  term "soul" because te a c h in g  cannot be 
ex p la in ed  i f  the tea ch er  has no so u l.

F or , the tea ch er  i s  torn  between h is  d u t ie s  to  the tr u th  and h is  
love  fo r  the p u p il . AND WE CALL ’’SOUL” THE POWER WHICH CAN TOWER OVER 
OUR TORNTOPIECESHOOD BETWEEN CONTRADICTORY TENDENCIES IN US. The so u l  
i s  the power to  forb ear  c o n f l i c t .  The c o n f l i c t  w hich the tea c h e r  
ta k es upon h im se lf  l i e s  between h is  thought in  h is  own tim e and the  
su r v iv a l o f  t h is  thought beyond h i s  own tim e.

What i s  th e  s itu a t io n ?  The man o f  good w i l l  le a r n s ,  A ugustine  
says (ch ap ter  11)• The boy o f  bad w i l l  f a i l s .  The tea ch er  may in 
f e c t  the w i l l  o f  the stu d en t by com bining h is  lo v e  fo r  the tr u th  and 
h is  lo v e  fo r  the s tu d e n t. I f  th e  te a c h e r  t e s t i f i e s  to  h i s  membership 
in  the fe l lo w s h ip  o f  tr u th  and a t th e  same tim e keeps h i s  membership 
in  the p lay  community w hich he has formed w ith  the s tu d e n t , h is  t e s t i 
mony may take the boy up in to  the s e r io u s  f e l lo w s h ip .

S in ce  t h i s  i s  the core o f  th e  d ia lo g u e , i t  i s  w orth th e  tr o u b le  
to  c o n su lt  our p resen t day t r a n s la t io n s .  We f in d  th a t  L eck le  i s  un
easy  when he i s  co n fro n ted  w ith  the bold  s e n te n c e : Tantum cuique pan- 
d itu r  quantum capere p rop ter  propriam s iv e  malam s iv e  bonam voluntatem  
p o te s t .  L eck ie t r a n s la t e s  t h i s i  th ere  i s  r e v e a le d  to  each one as much 
as he can apprehend through h i s  w i l l  acco rd in g  as i t  i s  more p e r fe c t  
or l e s s  p e r fe c t .  A ugustine s a y s , how ever, much more b lu n t ly  th a t  the  
tr u th  i s  spread as a l in e n  or a r u g , on our good w i l l  and cannot be 
spread i f  i t  would have to  be l a id  upon a w icked  w i l l .  We are so un
accustom ed to  th e  harsh  sta tem en t th a t  a s tu d e n t 's  w i l l  m ight be 
w icked and th a t  o n ly  on a good w i l l  the l in e n  o f  tr u th  may be sp rea d , 
that i t  is  q u ite  u n d erstan d ab le  to  f in d  our t e x t  m it ig a te d  in  th e  tr a n s 
la t io n .  T h is c h a ra c ter  o f  th e  modern mind i s  brought out even more 
sh arp ly  in  the t r a n s la t io n  by T ou rsch er: " I t  i s  opened out so fa r  to  
each one as each  one i s  capab le  to  grasp  by reason  o f  a good or a bad 
h a b it  o f  l i f e . " I doubt i f  the term H abit o f  L i f e , aro u ses  in  the  
modern reader the f u l l  sound o f A u g u stin e ' s word w hich sums up a l l  our 
h a b its  o f  l i f e  in to  " w il l ."  H abit o f  L i f e , i t  seems to  me, i s  used  by 
us too  much in  the sen se  o f  s p e c i f i c  h a b i t s . A u gustine c a l l s  a spade 
a spade. «Jo c a l l  w icked or e v i l  w i l l  m erely  " le s s  p e r f e c t ," or the  
c e n tr a l  d ir e c t io n  o f  m an's d e c is io n  a h a b it  o f  l i f e , c o n c e a ls  the a n t i -  
l o g i c a l  c h a r a c te r  o f  th e  e d u c a tio n a l s i t u a t io n .  The man o f  good w i l l  
i s  the man who i s  open to  the two f o r c e s ; f a i t h  in  the te a c h e r , and 
lo v e  o f  the t r u th , w ith ou t which le a r n in g  cannot p roceed . R ec ip ro ca lly , 
th e  tea ch er  must have f a i t h  in  th e  tr u th , and lo v e  fo r  h i s  s tu d e n t .
The dualism  in  the stu d en t i s  echoed by the d u alism  in  the te a c h e r ,  
but not m e c h a n ic a lly . There where th e  s tu d e n t has good w i l l ,  th e  t e a 
cher employs f a i t h .  There where th e  te a c h e r  i s  bound by h is  i n t e r e s t
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in  the 'stu d en t, the stu d en t i s  bound by h is  f a i t h  in  the good w i l l  o f  
the teacher*

The Correspondence o f Human B eings

The second part o f  the De M agistro dethrones the tea ch er  from 
h is  Lordship over l o g ic a l  tr u th . The g r e a t Guru in  I n d ia , the heads  
o f  the sc h o o ls  In a n t iq u ity  were fou n ta in h ead s o f  tr u th . A ugustine  
I n s i s t s  on a tr ia n g u la r  r e la t io n .  God who i s  lo v e  and tr u th  b o th , 
i n s t i l l s  lo v e  in  the te a c h e r , tr u th  in  the s tu d e n t.

The modern reader w i l l  say: "W ell, we know t h i s .  We no lo n g er
e x a lt  the great te a c h e r . We co n sid er  the tea c h e r  ju s t  one f a c i l i t y  
l ik e  any o th er ."  The stu d en t i s  admired by our p r o g r e ss iv e s  who t e l l  
him to  be c r e a t iv e .  Behind the c h i ld , the te a c h e r s  d isap p ear  today as 
h ired  men, as the im personal t o o ls  o f  the ch ild *  s grow th.

However, i f  A u g u stin e’ s a n a ly s is  i s  r i g h t , the modern a t t i tu d e  
althou gh  to p sy tu rv y  compared w ith  a n t iq u it y ,  i s  ju s t  as d e f ic i e n t  as 
the pagan. N e ith er  the c h i ld  nor the a d u lt  carry  the p ro cess  resp on 
s ib ly .  They can carry  i t  on ly  c o r r e sp o n d in g ly . And t h e ir  corresp on 
dence goes on In a medium common to  b o th . N e ith er  has the tea c h e r  a
p r iv a te  c la im  to  the tr u th  which he has e i t h e r  heard or d isc o v e r e d  nor
does the c h i ld  d isc o v e r  the w orld a l l  by h im s e lf .  When people th in k  
o f  a human r e la t io n  as a p u re ly  dual r e la t io n ,  husband and w i f e ,  c a p i
t a l  and la b o r , tea ch er  and s tu d e n ts , i t  n e a r ly  alw ays seems to  happen 
th a t the dualism  soon I s  reduced by one f a c t io n  to  one h a l f  o f  the two
and by another f a c t io n  to  the o th er  h a l f  o f  the p a ir . Labor s a y s : I
am e v e r y th in g , and we have communism. C a p it a l •s a y s : I am e v e r y th in g ,  
and we have e x p lo i t a t io n .  The husband s a y s , I am e v e r y th in g , and we 
have the a u to c ra t a t the b r e a k fa s t  t a b le .  The w ife  s a y s : I am e v e ry 
th in g , and we have -  but I s h a l l  n ot say w hat. Now, in  e d u c a t io n , a f 
t e r  g iv in g  n e a r ly  e v e r y th in g  to  the Guru, the te a c h e r , we now hear  
people decla im  about the le a r n in g  g en iu s o f  the c h i ld .  In our age o f  
the m a sse s , the le a d e r  h id e s  behind the m asses which he l e a d s , th e  
tea ch er  h id e s  behind the su c k lin g s  whom he in d o c tr in a t e s .  Another 
f i c t i o n .  T his t im e , the tr u th  i s  as much d is t o r t e d  as I t  was b e f o r e .

May I su g g e st  th a t  a l l  over our s o c ia l  w o r ld , any dualism  runs 
the r is k  to  be reduced to  a monism when and as lon g  as i t  i s  n ot in te r  
p reted  as a t r ia l is m ?  T h erefore i t  i s  o f  the e s se n c e  th a t  we under
stand  the t r ia l i s m  as advocated  by A u g u stin e • B efore I am "labor" or 
a " c a p i t a l i s t ," I am a man. B efore a man a c ts  as tea ch er  or as s tu 
d e n t, he i s  a human b e in g . But what i s  a human b ein g?  How does the  
human b e in g  a s s e r t  h im s e lf  a f t e r  I am d is g u is e d  as a t e a c h e r , a h u s
band, a c a p i t a l i s t ?

Till human b e in g , not the t e a c h e r , i s  bound. As a c a p i t a l i s t ,
I "can" e x p lo it  or I "could" e x p lo i t  la b o r ; as a human b e in g , I cannot 
As a te a c h e r , I can argue ad in f in itu m  and s e l l  my brand o f  tr u th  l ik e  
the s o p h is ts  o f  a l l  t im e s , fo r  b ig  money. As a human b e in g , I c a n n o t . 
An e x p l o i t e r , a comm unist, a reform  sc h o o l c h i ld ,  a t y r a n t , may deny 
t h i s  "I can n ot" ; th ey  may s h o u t: "In th e  d e v i l ’ s name, why can I n ot  
do as I have power to  do?" Y es , why not? They a l l  can ov erp la y  t h e ir  
s o c ia l  r o l e ,  and we se e  them abuse i t  o f t e n .  But i s  i t  n ot stra n g e
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th a t the 'abuses do not range much fa r th e r ?  As a boy, I alw ays p e s te r 
ed my fa th e r  who had been to  R ussia  and rep orted  on the b r ib e s  and 
corru p tion  under the C zar; w ith  the one q u e s t io n :  How can a country  
l i v e  in  t h is  way? How does one know th a t the bribe buys the goods?
Why don’ t  people accep t the b rib e and then sim ply r e fu s e  to  make t h e ir  
promise good? I must have asked the q u e stio n  a hundred t im e s . And my
fa th e r  always r e p lie d :  I t  c o s t s  you from 15 to  25$ o f  th e  sum under
l i t i g a t i o n ;  but a t  t h is  exp en se , you are p e r fe c t ly  sure o f  the outcom e. 
The abuse i s  in  i t s e l f  l im ite d  and r e s t r ic t e d  to  t h i s  m argin.

Now I understand what I f a i l e d  to  understand th en . Even the  
corrupt ju d g e , I t  seem s, -  and he i s  I suppose the w orst s o c ia l  weed 
o f  a l l  -  i s  bound by one l i t t l e  c la im  which he makes him self®  He 
w ish es to  be c a l le d  a human b e in g . Even R ichard I I I  w h ile  he has r e 
so lv ed  to  become a m onster, e x p e c ts  to  be lo v e d , to  be c a l le d  a human 
being by some woman. T his t e r r ib le  dependence o f  man on b e in g  c a l l e d  
man* I s  the whole fen ce  which p reven ts him from go in g  mad w ith  c o n c e i t ,
or crim e. As lon g  as I p r id e  m y se lf  o f  b e in g  a human b e in g , I make
two c la im s which are ex trem ely  d i f f i c u l t  to  push and to  put over . One 
i s  th a t I have b e in g , th a t I am r e a l ,  and th e  o th er  th a t  I r e a l ly  am a 
human b e in g . These two c la im s are ju s t  as b o ld  as a c la im  to  a g o ld  
m ine, and as d i f f i c u l t  to  p r o te c t .  I n c e s s a n t ly ,  o th e rs  brush me a s id e  
as having no r e a l  im portance, and th a t i s ,  no b e in g . And a l l  the  
g o s s ip  In town, a t one tim e or a n o th e r , makes Inroads on my c la im  to  
being  human.

There e x i s t s  an a lg e b r a ic  eq u a tio n  o f  a s e v e r i t y  as 2 and 2 
eq u a ls 4 , whenever a man c la im s to  bear a name. I c a l l  m y se lf  A; then  
I want to  be c a l l e d  A, by o th e r s . Speech I s  a sev er e  bondage. I t  I s  
based on the go ld en  r u le  th a t the name w hich I use s h a l l  be a p p lie d  by 
o th e r s . When I say A, I s t a r t  a m athem atica l o p e r a tio n  in  my commun
i t y .  I s e t  out fo r  an a lg e b r a ic  e q u a t io n , h o ld in g  on to  my name A and 
the o p e ra tio n  i s  go in g  on u n t i l  e i t h e r  th e  community has come round to  
my nom enclature and th en : the eq u a tio n  r e a d s : my A eq u a ls  your A. Or, 
I  may abandon my c la im , and be s a t i s f i e d  w ith  the name B or C conceded  
me by the r e s t  o f  the w orld .

Now, I may abandon a l l  p a r t ic u la r  nam es: Am erican, C h r is t ia n ,  
te a c h e r , l ie u t e n a n t , and y e t  su r v iv e . But I cannot su r v iv e  the l o s s  
o f  my two t i t l e s  as "being” and as b e in g  human. I f  I lo o s e  my c la im  
to  the secon d , I am p ro sc r ib e d  and tr e a te d  as an o u tc a s t .  I f  I lo s e  
my cla im  to  th e  f i r s t ,  I am put In a lu n a t ic  asylum , as h o p e le s s ly  
u n r e a l. So , any human b e in g , to  h is  end ing d ay , h o ld s  ou t th e se  two 
c la im s : T reat me as b e in g  r e a l  and as b e in g  human, and w a its  fo r  the  
s o c ia l  a lgeb ra  which bears him o u t . A ll  s p e c i f i c  s o c ia l  fu n c t io n s  are  
mere su r fa c e  r o le s  compared to  t h i s  u n d er ly in g  l a s t i n g  r o le .  T his  
r o le  c o n s is t s  o f  a correspondence betw een my names fo r  m y se lf  and s o 
c ie t y '  s names fo r  me. T h is correspond en ce b in d s u s . w ith o u t i t ,  we 
lo s e  our b ein g  and our hum anity. Most moderns ta k e  t h i s  corresp on 
dence so much fo r  gran ted  th a t  Mr. H it le r  was needed to  prove to  them  
th a t i t  was a p er p e tu a l m ir a c le  th a t  t h i s  correspond en ce shou ld  make 
I t s e l f  heard and f e l t .  John Dewey, born in  1859, in  the yea r  o f  
Darwin’ s book on the s u r v iv a l  o f  th e  f i t t e s t , i s  so co m p le te ly  n a iv e  
about the o p e r a tio n s  w hich in  t h i s  yea r  o f  th e  L ord, surrounded the  
b ir th  o f  John Dewey, gave him h i s  name, h i s  s c h o o lin g , h i s  c a r e e r , h i s  
freedom , and h is  r e p u ta t io n  a l l  over th e  w o r ld , th a t  when we read  h i s
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books on e d u c a tio n , the humanity o f  tea ch er  and p u p il and t h e ir  r e a l 
i t y  are taken fo r  gran ted . He on ly  wants to  see  them grow, and a c t  
i n t e l l i g e n t l y .  But grow in to  w h at: in to  ch au ffeu rs who are so e f f i 
c ie n t  a t 100 m ile s  an hour th a t  th ey  break a l l  speed laws? in to  women 
who d e c lin e  to  have c h ild r e n  because i t  does harm to  t h e ir  s lim n ess?  
Poxes are i n t e l l i g e n t ,  and weeds grow t a l l .

Nowhere in  modern ed u ca tio n  a word i s  s a id  about the r o le s  
which precede s o c ia l  a c t io n  and i n t e l l i g e n c e  and growth. The r o le s  o f  
being  r e a l  and o f b e in g  human, as a c la im  and a r e sp o n se , as a hope o f  
the s o c ie t y ,  and an accep tance by u s , as a name bestow ed on u s , and an 
eq u ation  o f  s e lf - c o n s c io u s n e s s  and s o c ia l  r e p u ta t io n . Because i t  a l l  
was q u ite  s a f e ly  assumed to  be taken  care o f ,  in  1859 when John Dewey 
was born, and the s tr u g g le  fo r  s u r v iv a l was procla im ed .

But a human b ein g  does not s tr u g g le  fo r  s u r v iv a l ; man goes to  
war. This i s  the very  o p p o s ite  o f  th e  s tr u g g le  fo r  s u r v iv a l .  We 
s tr u g g le  fo r  o th er  th in g s  than fo r  our own s u r v iv a l .  Why? because we 
hold  on to  the p h a n ta s t ic  c la im  th a t  we are r e a l ,  a l iv e  or dead and 
th a t we are in  a c o n v e r sa tio n  in  w hich we make c la im s or g iv e  answer 
to  c la im s made on u s. I know o f  cou rse th a t  the s u r v iv a l  o f  our s o 
c i a l  group i s  today i d e n t i f i e d  w ith  the Darwin th e o r y . But t h is  i s  
not true e i t h e r .  However, t h i s  i s  not the p la ce  to  prove the f a c t  th at  
a man who goes to  war may f ig h t  and d ie  w ith o u t t h is  hope. WE may be 
con ten t w ith  the o b v iou s. A human b e in g  i s  not p r im a r ily  in te r e s te d  
in  h is  own s u r v iv a l .  No m a rr ia g e , no c h ild b e d , no war, no r e l ig io u s  
p e r s e c u t io n , no o r d e a l, n o , not one o f  a l l  th e se  e v e n ts ,  cou ld  take  
p lace  e v e r , i f  man were p r im a r ily  in t e r e s t e d  in  h is  e n lig h te n e d  s e l f -  
i n t e r e s t .  Growth and i n t e l l i g e n c e  do not s u f f i c e  to  d ir e c t  our l i v e s .  
Both are too  s e l f - c e n t e r e d .  No man has ever  l iv e d  by them, ex cep t the  
v ic t im s  o f  pragm atic e d u c a tio n . But we do l i v e  by the g r e a t  human 
bondage which preced es any d iv i s io n  o f  lab or  in  s o c ie t y ,  and which  
s t i r s  us in to  a c t io n  and s u f fe r in g  and adventure and r i s k ,  a l l  our 
l i f e .  T h is correspondence i s  l ik e  an unending c o n v e r sa t io n  w hich i s  
c a r r ie d  on w ith  u s. E lsew h ere , I have shown th a t  we do not s t a r t  t h i s  
co n v e r sa tio n  o u r s e lv e s j  the f i r s t  th in g  we know about i t ,  i s  a c la im  
made on u s .* We are c a l l e d  lon g  b e fo r e  we c a l l  back. On the o th er  
hand, s in c e  t h i s  c o n v e r sa t io n  keeps us a l i v e , we are fo r  ever  c u r io u s  
about the n ext answ er, in  t h i s  correspond en ce w ith  the u n iv e r se . I t  
makes a l l  o f  us t h i r s t  fo r  some w itn e ss  o u ts id e  our t r a n s i t o r y  s o c ia l  
fu n c tio n . Teacher or stu d en t w ish  to  correspond  to  somebody o u ts id e  
the classroom  because th ey  w ish  to  in su re  th em se lv es  a g a in s t  the lo s s  
o f  t h e ir  human r e a l i t y  during the hour. The correspond en ce must g e t  
them o u ts id e  t h e ir  " r o le s .”

I t  i s  o f  g r e a t h i s t o r i c a l  in t e r e s t  to  see  A u gustine u n fo ld  t h i s  
primary r e la t io n  o f  the man in  th e  tea c h e r  and th e  man in  the s tu d e n t  
to  a th ird ly  corresp on d in g  v o ic e .  As lon g  as e i t h e r  th e  tea ch er  or 
the stu d en t th in k  too  h ig h ly  o f  t h e ir  own r o le  in  the p r o c e ss  o f  con
v e r s in g , th ey  w i l l  say : "I te a c h ,"  "I l e a r n ." These two e x p r e ss io n s  
show a la ck  o f  corresp on d en ce. The medium in s id e  o f  w hich th e  a l le g e d  
two "Egos" f in d  th em se lves  i s  n ot c o n s id e r e d . And y e t ,  t h i s  medium o f  
a common atm osphere i s  the a sto u n d in g  an trem endous f a c t  p reced in g

* Angewandte Seelenkunde 1924; Modern Man* s d is in t e g r a t io n  and the
E gyptian  Ka. 1959.
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t h e ir  own a c t i v i t i e s .  ’’Atmosphere" i s  one o f  th e se  w onderfu l academic 
avoidances o f  r e l ig io u s  tab oos. "Atmosphere" stan ds fo r  common s p i r i t , 
fo r  what people breathe to g e th e r , in  as w e l l  as o u t. Atmosphere seems 
to  be a n a tu ra l f a c t ; but s in c e  the term i s  n o th in g  but a t r a n s la t io n  
o f  " S p ir it"  i t  now to  us becomes tra n sp a ren t as a s o c ia l  f a c t .  The 
tw o, tea ch er  and p u p il ,  a lrea d y  form a "we" b efo re  th ey  s p l i t  in to  two 
Egos. T heir p o s s ib i l i t y  o f co n versin g  a t a l l  i s  co n d itio n e d  by t h is  
common s p i r i t  which makes them meet w ith  p e n c i ls  in s te a d  o f w ith  sh ot  
guns. Hence the two Egos must be made to  p e r c e iv e  t h is  common b a s is ,  
background, c o n d it io n  o f  one s p i r i t .

He quotes from the prophet I s a ia h  the very word from w hich l a 
t e r  Anselm o f  Canterbury took  h is  "I b e l ie v e  so th a t  I may understand"  
and which r e a d s : "U nless you have g iv en  c r e d i t , you s h a l l  n o t under
stan d . " A ugustine says th a t the stu d en t must f i r s t  b e l ie v e  the te a c h 
er  - modern th eory  n o tw ith sta n d in g  - and from th ere  go on to  come In  
touch w ith  the tru th  d i r e c t ly .  We b eg in  r ig h t ly  by t r u s t in g  our 
e ld e r s ;  in  as fa r  as th ey  love  u s; th ey  d eserv e  our t r u s t .  Love i s  a 
claim  to  b e in g  tr u s te d . But we must go on from th ere  because God i s  
not Love a lo n e . He a ls o  i s  Truth and he asks us to  meet him as tr u th  
as much as b efore  we may have met him as Love. As tr u th  we s h a l l  n o t  
m eet him through o th er  p e o p le ' s g l a s s e s .

A ll  our q u a l i t i e s  o f  a human b ein g  must be brought in to  p la y  
one a f t e r  an oth er . The tea c h e r  shou ld  not ov erta x  h is  l o v e , the s tu 
dent not overdo h is  f a i t h .  They must adm it t h e ir  g r e a te r  p a r tn e r ,
God, to  t h e ir  r e la t io n .  Then, te a c h in g  i s  r e g en era ted  and con verted  
and " r ig h tly "  tr e a te d . In te a c h in g  and le a r n in g , both  p a rtn ers  under
go a p ro cess  o f  r e c ip r o c a l  n a tu re . We are c le a n se d  o f  our d istem p or-  
ary l im it a t io n s  the tea ch er  by s a c r i f i c in g  to  the f u tu r e , th e  stu d en t  
by s a c r i f i c in g  to  the p a s t . Then, th ey  have rem ained human, d e s p ite  
the moral r is k s  o f  c h i ld is h n e s s  and a u s t e r i t y  Im p lied  in  te a c h in g .

The B io g ra p h ica l P lace o f  De M aglstro

Let us s to p  here and r a is e  once more th e  q u e s t io n :  What does  
t h is  d ia lo g u e  a c h iev e  in  the p erso n a l l i f e  o f  the two p eop le  In vo lved  
in  i t ?

A g r e a t tea ch er  o f  the w o r ld , P r o fe s so r  o f R h eto r ic s  in  the  
Roman Who Is  Who? i s  sp eak in g  about r h e to r ic s  to  h is  n a tu r a l son . 
A deodatus, a t  s e v e n te e n , i s  b r ig h t  and m ature. He i s  a r e a l  s tu d en t  
b e s id e s  b e in g  a son. T h is means th a t  tw ice  as much i s  put on t h i s  
boy’ s sh ou ld ers  than on the average boy who has to  d e a l in  the c r i s i s  
o f  h is  puberty w ith  a te a c h e r  here and a fa th e r  th e r e . Adeodatus i s  
h is  f a t h e r ’ s s tu d en t fo r  y ea rs  now. And t h is  i s  n ot a l l .  T h is same 
fa th e r  and%teacher has become a m oral h ero . He has dragged h is  son  
from one ex c item en t to  the n ex t by ta k in g  him through th e  phases o f  
h is  co n v ersio n  to  C h r is t ia n ity .  Adeodatus went to  baptism  w ith  h is  
fa th e r . Where a normal c h i ld  la b o u rs under one p r e s s u r e , Adeodatus 
labours under th r e e . P h y s ic a l fa th e r ,  I n t e l l e c t u a l  t e a c h e r , and m oral 
h e r o , are p r e sen t In  one and the same p erson . I t  i s  t r u e , the fa th e r  
had been b a p t is e d , and the son had been b a p t is e d . However, th e  r e l a 
t io n s h ip  fa th e r -s o n  was not b a p t is e d , so  f a r .  A u gustine now was a 
C h r is tia n ;  Adeodatus was a C h r is t ia n . T h eir  fa th erh o o d  and sonhood



were as b e fo re . U su a lly , a god fa th er  and godmother take care o f a 
c h i ld  a g a in s t  the b o d ily  p a ren ts . In our c a s e , t h i s  was out o f  the  
q u e stio n . Adeodatus was fa r  too o ld , and had l iv e d  w ith  h is  fa th e r  
a l l  h is  l i f e . The baptism  happened fa r  too  la t e  in  l i f e  to  p r o te c t  
Adeodatus a g a in st  h is  father*  s s p ir i t u a l  d esp otism .

And here was A u gu stin e , on ly  35 years  o f  a g e , and h is  boy 17, 
both in  the s ta g e  o f  f ig h t in g  s t i l l .  A l l  the odds are a g a in s t  
Adeodatus.

In t h is  dilemma, A ugustine h im se lf  s e r v e s  the sacram ent o f  
s p ir i t u a l  em ancipation to  h is  son. And t h is  i s  a ch ieved  by the d ia 
lo g u e . The d ia lo g u e  ends on a tone which i s  u n u su a l, personal,b iograph
i c a l .  "I am not your r e a l  f a th e r ,  I am not your r a b b i, (= t e a c h e r ) , I 
am not your m aster and h e r o ,” th e se  v e r se s  from S t . Matthew XXIII 
become so e loq u en t in  the mouth o f  A u gu stin e . And he f e l t  I t ; fo r  in  
h is  R e tr a c ta t io n s , he sums up the whole d ia lo g u e  a f t e r  t h i s  q u o ta tio n  
from the B ib le  1

He f i r s t  sh o o ts  h is  sum m ersaults to g e th e r  w ith  Adeodatus in  h is  
r e sp e c ta b le  f i e l d s  o f  grammar and r h e t o r i c s . He pokes fun a t h is  
a u th o r ity  as a grammarian and r h e to r ic ia n . And th e n , he s te p s  down or 
up to  h is  r e a l  and se r io u s  r o le  as lo v in g  adm onisher. Thereby he com
p le t e s  h is  b o y 's  s p i r i t u a l  em an cip ation . The h is to r y  o f  the w orld  
h ard ly  c o n ta in s  another case  in  which the words o f  the New T estam en t, 
th e se  th ree  v e r se s  8 , 9 , and 19 a g a in s t  f a t h e r s , t e a c h e r s , and b o s s e s , 
resound w ith  more m eaning, more j u b i la n c e , more v ig o u r  than in  our d i 
a logue where they  are meant to  save the so u l o f  A deodatus. I do not 
know o f  any o th er  case  where a son was go in g  to  have h is  s p i r i t u a l  
l ib e r t y  sponsored and w arranted by so im p osin g , so v i o l e n t , so c o lo s 
s a l  a fa th e r . Would you or I have l ik e d  to  be the son o f  A u re liu s  
A ugustinus?

A la s , h i s  l a t e r  s tu d e n ts  had no ea sy  ta sk . The d ir e  need fo r  
De M agistro i s  proved by the b e s e t t in g  s in  th a t we f in d  in  A u g u stin e ' s 
own classroom  a t work. H is d i s c i p l e  E r a c liu s  preached in  the p resen ce  
o f  h is  tea ch er  and the whole c la s s  one day and im m ediately  went o f f  in  
the sqme mood which A ugustinus so v i o l e n t ly  r e fu te d  in  De M agistro . 
E r a c liu s  s a y s : Quidquid enim t i b i  in  n o stro  sermons p l a c u e r i t , agnosce  
quia tuum e s t ; quidquid  autem d l s p l i c u e r i t , ig n o s c e , quia  meum e s t .
T his i s  the language in  which our S a in t  m ight speak o f  God and him
s e l f ,  but which rep u d ia ted  betw een m o r ta ls . The fa th e r  d id  b e t t e r  
than the b ish o p . This d e p r e ss in g  example o f  a d u la t io n  shows what the  
s t y l e  o f  l i f e  s t i l l  was and how very  p r a c t ic a l  A u g u s tin e 's  c o n s id e r a 
t io n s  w ere. The c o n tr a s t  betw een Adeodatus and E r a c liu s  may be taken  
as a t e s t  fo r  the v i t a l  c h a ra c ter  o f  De M agistro., and our r ig h t  o f  
in te r p r e t in g  i t  as su ch . A u g u stin e ’ s own prom ise to  g iv e  the p o s i t iv e  
d o c tr in e s  la te r ^  i s  a ls o  a v a lu a b le  testim o n y  in  t h i s  d ir e c t io n  s in c e  
i t  proves the programmatic ch a ra c ter  w hich he a s c r ib e d  to  our t e x t .t

To sum up, the sacram ent o f  baptism  o f  387 , i s  supplem ented In 
389 by th e  sacram ent o f  s p i r i t u a l  em an cip a tion . I t  has o f te n  been  
s a id  th a t  A ugustine i s  p e r so n a l. The whole h is to r y  o f  the w orld , to

■3* Migne 3 9 , 1717 f f .  ’’Any th in g  you l ik e  In  my serm on, r e c o g n iz e  as be
in g  y o u rs. Any th in g  w hich you d i s l i k e , fo r g iv e  as b e in g  mine
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him Is h is  autobiography. The De Magistro i s  tru ly  Augustinian. When 
we l i f t  i t  to the le v e l of a sacrament that p u r ifie s  h is  la s t  natural 
and pre-Christian lo y a lty , i t s  form and content both are p e r fe c t. A ll 
other in terp retation s are at a lo s s  to explain  parts o f the whole 
s a t is fa c to r i ly . When looked at b iograp h ica lly , the dialogue sa y s: the 
Christian democracy i s  re-esta b lish ed ; Teacher and Student move on one 
le v e l of sp ir itu a l eq u a lity .

One cannot speak highly enough of the s c ie n t i f ic  p o te n t ia l it ie s  
eradiating from De Magistro. Many pre-C hristian , pre-Augustinian f a l 
la c ie s  about teaching lin ger  in  our classrooms. The greatest fa lla c y  
seems to me the most widely spread, namely that to teach lo g ic  means 
to be lo g ic a l, or to  teach science means to be s c ie n t i f ic .  This i s  
simply not tru e, and we must be com pletely i l l o g i c a l , u n sc ie n tif ic  and 
irra tio n a l when we want to teach. For teaching i s  not indexed in  the 
department of lo g ic  or sc ien ce , i t  comes under the department of b i 
ography, and p o l i t ic s .  As Augustine exclaim s in  the tenth book of the 
C onfessions: "People must be connected by the bond of charity  before 
they can l i s t e n  and speak to each other w ith p r o fit . "Indicabo me 
ta lib u s” (Then I can show m yself to them). Or as h is  d is c ip le  Eraclius 
said  in  the bad sermon w ith th is  one grain of gold: MWhat we see in  
him, is  ours when we are in  love with him .” Teaching i s  ch a r ity , not 
thought; i t  comes nearer to the actus purus of charity  than most human 
a c t iv i t ie s  which are ta in ted  by the w i l l .  The d i f f ic u lt y  of modern 
psychology seems to me the constant confusion between w i l l  and love. 
Psychology b e liev es  in  the wrong pagan tr ia d : w i l l ,  reason, f e e l in g s , 
and love must be squeezed in as a kind of w i l l  which i t  i s  not. Love 
and w il l  have as l i t t l e  to do w ith each other as a wedding ring w ith a 
gun. W ill turns against extern al th in g s , love i s  the creator of one 
body. How, then, can the oneness between teacher and student be ex
plained in  terms of w i l l  and reason? They form, from ch arity , a body 
of tim e; they are incorporated into an organism of tim e. A very 
p ractica l consequence must be drawn from th is  d is t in c t io n  between w il l  
and love in  regard to education. The pre-C hristian  world which i s  a l 
ways around u s , exalted  the teacher into something of a hero or moun
ta in  of authority. The world of today does the op p o site : teachers are 
discarded in  favour of the stud en t’ s s e l f .  We are to ld  that the s tu 
dent makes a l l  the d isco v er ies  h im self. And the progress of education  
sh a ll lead us in to  a time where the children need no teaching. Poor 
children. They w i l l  be cheated out of the body of un ity in  which old  
and young, teacher and stu d en t, become one. Both enter in to  one hour 
of fo regettin g  time and space, by playing and thinking togeth er , and 
therefore are released  from fea r . The hour from eleven  to twelve in  
the classroom in  a course of lo g ic  i s  a b a t t le f ie ld  o f r e a l i ty ,  i s  a 
f u l l  present. The teacher i s  not teaching in  the name of h is  science  
as Thomas Aquinas thought; he i s  not teaching in  the name of a board 
of education or of the State as most people think today. Teaching 
has not any authority  outside i t s  own realm of ch arity  and fa ith  by 
which i t  e sta b lish es  the fe llow sh ip  between an older and a younger 
specimen of the human race. Teaching i s  the model so c ia l s itu a tio n  
because i t  gains tim e. The contribu tion  o f the teach er’ s in te r e s t  in  
the student, the student’ s fa ith  in  the teachers creates the time gain  
underlying so c ie ty . Any so c io lo g y , that omits to put teaching in  i t s  
cen tre , i s  unreal. That i s  why we have so many unreal s o c io lo g ie s . 
They do not see that the gaining of time i s  man* s p o l i t ic a l  problem.
Of th is  la te r . Let .us f i r s t  do f u l l  ju s t ic e  to Augustine h im self.



The De Magistro must make up for a tremendous danger of Augus
t in e 's  doctrines. To him who saw everything as biography, everything  
as tra n sitio n  and change in the human l i f e , the soul i s  in  every mo
ment in  danger of being nothing but passing .*  The educational s itu a 
tion  as I sh a ll show in  a moment i s  the antidote against too much 
tem porality, too much tra n s itio n  and rush in  our inner l i f e .  How can 
we avoid to overtax our poor soul by too much change? St. Augustine 
i s  anxious to put humanity in  i t s  place between the d iv in ity  and the 
world of matter. Change, h is to ry , progress i s  inherent to man; God is  
in  e tern ity ; matter is  in  space. Augustine l i t e r a l ly  says that time 
i s  the sp ecia l property and q u a lifica tio n  of man. You e a s ily  see how 
dangerous such a doctrine may be for the in d iv id u a l. Mere change is  
so fa tig u in g , so exasperating, because i t  makes you lonely  time and 
again, from one of our ages to the next. Although growing in  wisdom, 
man's growth must be balanced by achievement. This i s  done by the 
educational s itu a tio n , between human beings. The experience of an old  
and the growth of a young person are welded in  an hour of communica
tio n . In th is  hour, the partners are l i f t e d  beyond th e ir  ind ividual 
age, They now represent two d iffe re n t a g es , at l e a s t , in  one "body of 
time." Together, they represent d iffe re n t tenses in  the grammar of 
so cie ty  or, w ith a favourite term of Augustinus, two d ifferen t verses  
in  the dramatic song of creation . The teacher and the student do not 
and cannot think the same things in  th is  hour of communication. I t  
would be blasphemy for a teacher to id e n tify  h is  thought w ith the 
student's thought. The it in e r a r ie s  of th e ir  minds are personal and 
must d if fe r . But because th is  d ifferen ce  is  survived and overcome, 
because the partners in  the dialogue give each other three tim es, one 
to express experience, another time to grow, and a th ird  time to com
municate, they represent the model opportunity for man to have peace.
By giving each other tim e, we communicate and become brothers; peace 
i s  nothing e ls e  but a s ta te  of so c ie ty  in which we are able and w i l l 
ing to give each other tim e. In war, in  the struggle for l i f e , in  the 
jungle, there is  no tim e• When fe llow sh ip  jo in s men of d iffe re n t a ges, 
the times cease to be out of jo in t.

As an ep ilogu e, or as a summary, I would lik e  to look for a 
la s t  time in to  the te x t . In chapter 14, we read that people are apt 
to overlook the time element in teach ing. We perceive so qu ick ly , i t  
could seem that the teacher does what in  fa c t the lapse of time does 
for the student. Augustinus sa y s ; Mostly (plerumque) no time passes 
between the teach er's exp osition  and the l i s t e n e r 's  grasp. Although* 
th is  occurs perhaps In the m ajority of ca ses , the fa c t that i t  does 
not happen always, Is su ff ic ie n t  proof th at i t  i s  a fo r tu ito u s co in
cidence. And the key to the educational process i s  furnished by the 
m inority of cases in  which time passes (mora in terpon itur) between the 
teach er's words and the stu d en t's grasp. This in ter v a l i s  precious 
for our understanding, and I t  may be given a sp ec ia l name; Richard 
Cabot for instance ca lled  i t  incubation. Here we have a point which 
I recommend to over-accentuate in the fu tu re . This period of

* "Quot optas gradus a e ta t is  to t  simul optas e t mortes aetatum. Non 
sunt ergo i s t a e . . . .A etates labuntur, f lu u n t ." Enarratio in  Psalmos 
TET~MIgne IV, 1686. This i s  quite unheard of in  the pagan world 
where the various ages of man were considered as in d iv id u al blocks 
E sp ecia lly  in  India , each age formed an e n tity .
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incubation i s  at the heart of education. Augustine allows for incuba
tio n . Our summer vacations allowed for Incubation. I t  i s  barbarism 
to abolish  them. To deal with tim e, between human b ein gs, requires 
not le s s  than a l l  the three cardinal v ir tu es . Faith is  indispensable  
on the side of the Student before he can understand. Love i s  required
on the side of the Teacher who must take an in ter e st  in  the growth
within the Student. And both must hope that th e ir  contributions meet 
in  the opportunity to communicate. The r e a lity  of teaching is  in need
of a l l  three q u a lit ie s  and of the three tim es. ”The body of the tim e,”
to use the Shakespearian phrasing, contains p a st, fu tu re , and present 
in  order to a tta in  r e a li ty . Left to them selves, these times are ab
straction s. Incarnation i s  due to the p o s s ib il i ty  of communication. 
And Augustine’ s remark on incubation shows as strongly as h is  pet 
phrase: N isi c r e d id e r it ls , non i n t e l l i g e t i s , and h is  combining love  
(charity) with truth , that a l l  the elements of the process are keenly 
observed by him.

And h is  own book is  the best i l lu s t r a t io n  of h is  program. De 
Magistro is  the f u l l  incarnation of two people in th e ir  biographical 
c o n flic t  and harmony. I t  i s  easy to define the beauty of th is  p iece.
A great man and an adolescent play together. In doing s o , they even
tu a lly  forget th eir  earth ly  sta tio n  as father and son, m agister and 
d isc ip u lu s , hero and fo llow er , and go beyond th e ir  accid en tal r o le s . 
They move before us lik e  two verses in  one song of p ra ise . And with  
an Augustinian notion, we see the beauty of temporal v ic is s i t u d e , and 
see the orb its of th e ir  times assoc ia ted  to the song of the u n iverse .*

Former Evaluations

Our resu lt i s  rather unexpected. At l e a s t , i t  does not co in
cide with the evaluation  put on De Magistro by e ith er  one of the three 
groups that have commented on i t .  I t i s  only fa ir  to hear how De 
Magistro has been in terpreted  in  the Middle Ages, in  the Renaissance, 
and today. The extreme character of the three evaluations may w ell 
amaze us.

To begin w ith our own tim es, we may say that the De Magistro is  
remarkably popular. Mr. Gilson g ives i t  a number of pages in  h is  
study of Augustine. Twenty years ago, Father Tourscher published the 
Latin tex t; in  1924, he printed an appealing tra n s la tio n . F in a lly , 
in 1938, there was published a new ed itio n  by a friend  of Mr. Scott 
Buchanan, George Leckie, which I must mention d esp ite  the shocking 
fact that Leckie does not mention Tourscher. I must mention him be
cause h is long and very solemn introd uction  i s  the best i l lu s t r a t io n  
of what people in  our days think that they can get out o f De M agistro. 
Leckie’ s th ir ty  e igh t pages of in troduction  deal w ith cogn ition , the 
lib e r a l a r ts , e sp e c ia lly  grammar. The boy Adeodatus to whom Augustine 
i s  ta lk in g , the s itu a tio n  in  which father and son were in  389, a fter  
leaving th e ir  academic fr ien d s in  I ta ly ,  are not mentioned. The doc
trin e of the book is  in v estig a ted  because Leckie b e liev es  that the 
Greek trivium , Grammar, R h etorics, D ia le c t ic s , s t i l l  o ffer s  ultimate 
truth to us, at le a s t  in  the p u rified  form in  which Augustine presents 
them. S c ien ce , in te l le c tu a l  v ir tu e , no^ moral en erg ie s , emanates from
* cte vera r e lig io n s  23; de musics VI, 29.
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De Magis'tro, for th is  school of thought.

Now, le t  us look back into  the Middle Ages, to the Augustinian 
Bonaventura. His in terp retation  i s  condensed in  a p ictu re. You prob
ably a l l  are fam iliar with Pra A ngelico1s painting of the scene which 
might be ca lled  Bonaventura1s commentary of De M agistro. Bonaventura 
who wrote the famous "Itinerary of the Mind to God” in  the Augustinian 
tra d itio n , received the c a ll  of St. Thomas Aquinas. S t. Thomas when 
entering h is  co lleagu e’ s c e l l  was surprised to find i t  devoid of book
shelves along the w a lls . "Where Is your library?" he seemed to ask. 
Bonaventura withdrew a d iscrete  curtain: a cru c if ix  hanging from the 
w a ll, was h is  lib rary. Christ was the Master of th is  great sou l. Not 
just the teachings of the liv in g  Jesus as found in the S cr ip tu res, to 
be sure; but the inner Cross and the inner Christ on the Cross were 
h is books. The la s t  words of our dialogue con stitu ted  the centre of 
the book for i t s  medieval readers, not the t r iv ia l  chapters on the 
trivium . Their earthly  teaching was l e f t  behind much more d e f in ite ly  
than In Augustine h im self.

But i t  would be too sim ple, to see a dua1ism on ly : Bonaventura 
driving too fa s t  on to the C hristian g o a l, Leckie and the modern lo 
g icians ge ttin g  stuck on the pagan road of the d ia logu e. For, we have 
a third tra d it io n , that of humanism. In 1527, the Prince of the Hu
m anists, Erasmus of Rotterdam, commented on Augustine’ s De M agistro.
And in h is  few remarks, he g ives the quintescence of humanistic c r i t i 
cism against Holy Writ as i t  has been applied ever s in ce . He makes 
two p o in ts . 1. A few, p lain  truths of philosophy and theology (mark
that philosophy has precedence) are obscured and fru strated  by Augus
t in e ’ s s k i l l  In saying nothing In many words. The low s c ie n t i f ic  
standard of h is days led  to th is  v ic io u s  performance. 2. The content 
of the dialogue may be reduced to the P latonic truth o f the Logos, as 
the un iversal reason of a l l  men. This P latonic notion has been quoted 
by St. John and was rh e to r ica lly  expounded by Augustine. - To t h i s , 
Erasmus adds the maxim of a l l  r e d u c t io n is ts : This dependance should be 
carefu lly  kept in mind by a l l  readers of the F athers; we cannot under
stand the Fathers without In v estig a tin g  from which philosophy they got 
th eir  id eas.

In short, Erasmus sa y s: What i s  good in  M agistro, i s  P lato; And 
the form which Is  bad, i s  the only property of Augustinus. I was sur
prised to fin d  as early  as 1527 the same scathing method of the 
source-hunters that has d isso lved  in dust Homer and the B ib le , the 
Nibelungen and only by a narrow margin, has m issed out with Shakespeare. 
The Erasmus of every age reduces a tex t to i t s  a lleg ed  sources; the 
tex t so reduced appears as a pure and poor contamination and lo se s  a l l  
value. Well we sh a ll have to face th is  reductio  ad Platonem too.

Is Bonaventura r igh t in  fo rg e ttin g  the human r e la t io n s  of the 
learning soul com pletely, putting her behind a curtain  w ith her one 
Master in  heaven? Is  Leckie r igh t that i t  i s  the best basic doctrine  
for a renewal o f the ancient world* s ways of grammatical, lo g ic a l and 
d ia le c t ic a l  teaching? Is Erasmus r ig h t that the nucleus i s  P la to n ic , 
and that Augustine puffs th is  nucleus up rh e to r ica lly ?

I f  any o f these three judgments were right* I should not care 
for the booklet. However, they a l l  treated  the. De Magistro as though



i t  was w ritten by Rhetor or Bishop. Therefore, they could not see the 
act of je ttiso n in g  the p lay -section  by which act the book became b io 
graphical. True biographical acts have objective va lu e. Biography is  
at the core of so c io lo g y » That i s  the m asterful doctrine of "De ~
Magistro. *' For a l l  biographical events correspond. Our l iv e s  are 
reciprocal.

Undoubtedly, then, we s tr ess  an aspect completely neglected  by 
others, and we neglect the aspects stressed  by them. Y et, we may hope 
to ju s t ify  our view i f  we can do ju stice  to th e ir s . And indeed, these  
judgments were quite ju s t i f ie d  when we consider the cen tra l in te r e s t  
of the w r ite r s .. .  Bonaventura expected to meet the sa in tly  Bishop of 
Hippo. Erasmus expected an im itator of P lato. Leckle th irsted  for  
some so lid  foundation for teaching the elements of the trivium . They 
a l l  concentrated on that element in  the dialogue which represents  
th eir  expectation.

After a l l ,  we did lik ew ise . We concentrated on the biographi
cal s itu a tio n  of Augustine and Adeodatus - in  a vacuum between aca
demic world and holy church. But we fe e l  that we could do ju st ic e  
to a l l  the parts of the dialogue* we did not have to be choosy. In 
the f i r s t  h a lf , the two in ter locu tors were d istem poraries, one o ld , 
one young. In the second h a lf , they liv ed  in  the presence of God, as 
h is children. And in  the l ig h t  of e te r n ity , th e ir  temporal d if fe r 
ences had disappeared. The transform ation of the two, from part one 
to part wo, was the top ic  that put a l l  the in terp reta tion s together.

The De Magistro - and I th ink , the var iety  of in terp reta tio n s  
confirms my thesis-m akes biographical rec ip ro c ity  - an event in  time - 
the core of education, of so c ia l l i f e . We who are submerged by an 
economic, n a tu r a lis t ic , sp eech less, socio logy  in  which education forms 
an annex to the "facts" - may take heart that a leg itim ate  science of 
socie ty  has a sound b asis and a great tr a d it io n . Where a man tran s
cends h is  own tim e, there does he enter so c ie ty . A ll s o c ie t ie s  create  
p resen ts. The h igh est aim is  to create the g r e a te s t , most comprehen
sive present. But the f r a i l  present created between Adeodatus and h is  
father Augustinus contains a l l  the elements which go w ith the most 
grandiose scheme of so c ia l organization . Here i s  the l iv in g  c e l l  and 
a so c ie ty  which intends to l iv e  w il l  co n sist of l iv in g  c e l l s  or not 
at a l l .

The Creation of a Body of Time

The "De Magistro" Is a dialogue in  which something happens to  
the type ca lled  "a dialogue" i t s e l f .  In the pagan dialogue somebody 
taught somebody e l s e , proved him wrong, or proved, perhaps, that both 
in ter locu tors were ignorant.

When the ancient dialogue tr ied  to become p o s it iv e , i t  
sloughed o ff  i t s  d ia lo g ic a l character. The la te  P latonic dialogues 
no longer were d ia logu es, but d is s e r ta t io n s .

S t. Augustine put th is  old form before us and employed i t  f i r s t  
as a playforra of the human mind. P lato , to o , used to play before he 
came to the po in t. But that which would be the content o f the serious  
part in  a P latonic d ia logu e , l ik e  Gorgias or C ratylos, i s  now the play
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part I Thereby, Augustine makes room for a th ird  part (® h is  second) 
in  which the dialogue i t s e l f  i s  taken out of the hands of the two 
people who conduct i t .  The man of our era i s  £n a p o sitio n  to know 
of the backstage from where the human drama i s  d irected .

In our era , human speech has changed i t s  character. In an in 
spired conversation, a l l  the in ter lo cu to rs  may change th eir  opinions 
during the conversation. The s p ir it  moves fr e e ly . At the end, the 
one and the other may have changed ro les  and co n v iction s, both. The 
words spoken are not to be put over by one, and understood by the 
other. The partners acknowledge a third power which does the moving 
of th eir  minds and which allows them the complete freedom from th eir  
in i t i a l  ro le  or p rin cip les because th e ir  hearts are united.

This freedom i s  e sp ec ia lly  d i f f ic u l t  for a teacher* Since in  
his ca se , the onesidedness of the d irectio n  of the current Is so much 
In evidence: he seems to know; the student does not know.

How, then, Is i t  p ossib le  to say that in  a le sso n , the two 
partners both unite In a th ird  unifying element and are both equally  
changed? How Is "teaching" tru ly  reciprocal?

I f  the process was merely the exerc ise  o f our ra tio n a l fa c u l
t ie s  , no rec ip ro c ity  would be obtainable. The teacher would be a 
faucet turned on by a more or le s s  eager or fa s tid io u s  ch ild  to s ip  
some b it  of inform ation. I f  teaching were inform ation, the t e l l in g  
of fa c ts , then the teacher would be a paid f a c i l i t y .  And as a f a c i l 
i t y  , teachers have been la b e lled  by modern speakers on education quite 
regu larly . I f  th is  were tr u e , teachers would be the most exp lo ited  
c la ss  of so c ie ty , proletarians who should f ig h t  for lo s in g  th e ir  
chains as bored and abused "proletarians" sucked dry by im pertinent 
brutes.

The modern theory of education, with a bland front towards the 
parents, alumni, p u p ils , f la t t e r s  th e ir  demands; and from fear of d is 
quieting these customers, Is  s i le n t  about the moral sta tu s of a 
teacher. John Dewey actu a lly  allows the teacher to be merely a wage- 
earner. In h is  fundamentals of education, the teacher does not appear 
at a l l  as a human being. He i s  a s lo t  machine. His lu b rica tion  may 
come from heaven or from good pay; but i t  i s  not made the deepest r id 
dle of the whole p rocess. But why should anybody teach? Why does 
John Dewey w rite fa n a tic a lly  and inexhau stib ly  on education? Which 
passion drives him on? Is i t  a hidden, unscrutin ized  fever that makes 
him do a l l  that he has done and does? Or i s  i t  a leg itim ate  so c ia l  
energy and as a ccessib le  to in v e s tig a tio n  as the needs of the students?

I f  the teacher Is not a rea l "liver" in s id e  the educational 
f ie ld  Off fo r c e , i f  teaching means nothing in  h is  l i f e , then teaching  
must go out ju st as other forms of human serv itu d e . A tran scrip tion  
over one big radio perhaps could replace i t .  I f  teaching i s  work, 
le t  us have teaching machines 1

Everybody knows that a l l  these assumptions are f u t i l e • Teach
ing Is an in teg ra l part of any human b ein g 's true l i f e .  How Is  th is  
p ossib le  i f  the teacher knows a l l  the contents of h is  teaching before  
he enters the classroom, and i f  teaching i s  a ra tio n a l process?



29
Teaching'would be mere duplication  of my reasoning. R ep etition , not 
l i f e  would be the whole process. Well i t  would be im possible i f  teach
ing were a ration al process. But i t  i s  n o t. When John Dewey w rites a 
book, he does so for u tter ly  ir ra tio n a l reasons, for joy, p ity , exub
erance , sympathy, aggressiven ess, hope, fea r , for in stan ce. And he 
does i t  by u tter ly  irra tio n a l t o o ls : p a tien ce , industry, ju s t ic e , 
persuasiveness, learn ing, e tc . Any teaching, when we forget emoluments, 
so c ia l ra tin g , trad ition s of o f f i c ia l  schools and sa laried  teachers and 
a l l  the things which make teaching a b u sin ess , any teaching i s  based 
on three elements which place the people A and B in  a time r e la t io n .

Let us now study th is  time r e la t io n  as soberly as p o ssib le .
A must be '’older*' than B w ith regard to the subject matter to be 
taught. He must have been involved in  the matter before the lesson  
s ta r ts  or he would not be the teacher. B i s  supposed e ith er  not to  
have been involved in  the matter before at a l l  or at le a s t  le s s  than 
A. This makes B younger. Young and old are here c lea r ly  d e fin it io n s  
of a re la tio n  to the theme of conversation. They have no foundation  
in  physical age n ecessa r ily . The process of teaching forces us to  
consider "old" and "young" as re la tio n s  of members of so c ie ty  to cer
ta in  so c ia l experiences. Old and young, are not b io lo g ic a l f a c t s ; 
they are so c ia l f a c t s .

This i s  quite new and quite important. The ambiguity of "old" 
and "young" has concealed th is  so c ia l aspect of the terms too o ften .
Of course, now a fter  having defined our term s, we could use "teacher" 
and "student" again, Instead of old and young. However, these two 
terms are overlaid  with prejudices at th is  juncture; hence we b etter  
s t ic k  to our so c ia l usage of old and young somewhat longer.

What do we gain by doing so? Old and young s tr e ss  a time r e la 
tio n . Man grows old by experience. He becomes saturated with  
"process" which enters him, and in  th is  p rocess, he i s  consumed and 
f in a lly  d ie s . The old are nearer death; the young nearer b irth . Not 
because the old w i l l  not survive perhaps many of the young but because 
he i s  more Informed and formed and moulded. To be o ld , we then may go 
on to say, means to be f u l l  of form. To be young, means to be le s s  
formed.

Now, "form" means dying. The most genuine l i f e  in  us a lso  is  
the most shapeless. To be young means to give the formative powers 
in  us free rein . Formative powers w i l l  se t to work only in  p la s t ic  
matter. The old person has abandoned a part of h is  p la s t ic i t y .  We 
are as old as we are d e f in ite ly  formed. Conclusions a teacher re 
nounces part o f h is  own p la s t ic i t y  for the sake of teaching. For, 
when we teach we must try to represent old age in  the face of younger 
ones. A teacher needs something statuesque again st which the waves of 
the future the young, can break. Lindberg's Wave of the Future meant 
exactly  th iss  an unbroken youth of the Nazi ty p e , merely young and un
taught by the experiences of older mankind, running on in  waves of 
sheer youthful m en ta lity .

Why should a teacher renounce youth for the sake of teaching?
Is th is  not the most inhuman sa c r if ic e ?  Teachers are made old by their 
students. Any student thinks that h is  teacher has h is  l i f e  behind 
him. The teacher-student s itu a t io n  conceals to the young the



sufferings arid b a tt le s  and u n certa in ties  of the older man. Every stu 
dent looks into the teacher a kind of certa in ty  and s ta b il i ty  which 
the la tte r  may not have at a l l • The classroom gives him the appear
ance of firm ness, s t a b i l i t y ,  certa in ty  at le a st  with regard to h is  
subject matter. I always found that my students considered me in f in 
i t e ly  older even when I was perhaps younger than they. What, then, 
does a teacher get in  reward for renouncing h is p la s t ic ity ?

His reward i s  that he determines the future beyond h is  own 
time. With h is in ter e st  in h is  stud en t, he i s  e f fe c t iv e  a fter  h is  own 
lim ited  time and enjoins h is  experience on the younger generation. He 
sows in to  the p h ysica lly  younger a seed begotten on h is  own f ie ld  of 
l i f e ;  he conquers new terr ito ry  for th is  experience or truth. When 
we l is te n  to the c a ll  of teaching we are pulled by our love of an a f 
t e r l i f e  a fter  our own ind ividual death. MNe u lla  v irtu e  p erea t,” Let 
no energy be l o s t , i s  a general law of r e a l i ty .  Forces which do not 
know of th eir  own death, might waste them selves. The force "Man” can
not do so without sinning against the law "Ne u lla  v ir tu s  p ereat," 
because i t  i s  conscious of i t s  own end.

Man is  forced to teach, to transmit h is  experiences in  the form 
of sowing them into younger men because the law of the conservation of 
energy plus h is foreknowledge of h is  own death combine to make him 
seek an o u tle t into  the future beyond him. Man* in  other words, 
wants to determine the fu tu re . One form of determining the future i s  
teaching.

The element which forces men to teach is  then the connection  
a man s tr iv es  to have with the future beyond h is  own time. There is  
in  man, then, a tim e-arc holding out towards a time which he h im self 
w ill  not enter. By th is  elem ent, man reaches out into  a second time 
beyond h is  own. Let us c a l l  th is  fe e le r  not w ith the t r i t e  name 
’’Love" but with the most abstract purely chronological term of the 
forwardlzlng fo rce .

This forwardizing force i s  not to be thought as mere expansion 
in to  the fu tu re . I t  i s  based on the assumption of a break between my 
own time and the fo llow ing time. The future i s  somebody e l s e ’ s time. 
In teaching, the r e la t io n  between present and future stands revealed  
as the re la tio n  between my l i f e  time and the times a fter  my own death 
has occurred. A d e fin ite  break Is p osited  between present and a f te r 
present , and my knowledge of th is  break produces in  me the forwardlz
lng energy ca lled  teaching by which part of my experience can be 
regenerated In somebody e ls e .

The an a lysis  of a teaching man c la r i f ie s  the r e la t io n  of our 
time sense to our death-consciousness. Man knows o f time because he 
knows that his^own time i s  lim ited . Hence, he i s  forced in  every mo
ment of h is  l i f e  to d istin g u ish  between h is  own life t im e  and a l l  times 
beyond or a fter  th is  In ev itab le  event. Man handles two times na l l  the 
tim e,” so to speak. And he tr ie s  to transport as many p a r tic le s  of 
h is  l i f e  from the sec tio n  of h is  own time to the sec tio n  of time in  
general as he p o ssib ly  can. The mechanic aspect of time as un in ter
rupted flow Is  not to be found In u s. We have a s p l i t  time sen se.
And the present and the future are separated by the grave. May be 
that th is  grave i s  not very tra g ic  and does not even include our whole
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man. Between th is  present extant moment when I teach you the ABC, and 
your applying i t , not much time has to e la p se . I may very w ell l iv e  
on beyond th is  lesson , and forget a l l  about i t .  But s t i l l  there yawns 
an abyss between the present of th is  lesson  and the future although no 
complete physical death in tervenes. The abyss simply means that my 
energy has found i t s  o u tle t in to  a future beyond my own tim e, by t e l l 
ing you. The importance and beauty of the ABC made me wish that i t  
should not be forgotten. I did something about i t  by te s t ify in g  to  
i t s  importance and by in s is t in g  on your taking i t  in . As soon as I 
have done so , I f e e l  re liev ed , and I f e e l  free to forget about th is  
part of my experience. An experience su ccessfu lly  transm itted to 
others frees  the transm itter from the burden under which he labors be
fore he has gotten the transm ission out of h is  system. And so , even 
in  the most su p e r fic ia l form of teaching, there i s  a break between 
present and future. The forwardizing energy when i t  has l e f t  me, 
leaves me with a fe e lin g  of freedom I did not have before.

Man does not l iv e  in  the present alone b u t, by m erit of the 
forwardizing energy, he reaches a beyond-himself tim e. The teacher is  
forced to enter a r e la t io n  to human beings whom he can teach because 
he must make th is  connection with a beyond-him self tim e. Once he has 
determined th is  beyond-himself tim e, he i s  re liev ed .

Now, the p u p il, too , i s  not shut in  in to  h is  own l ife t im e . He, 
too, holds out an arc of time into  the times beyond him and seeks to 
make a connection there w ith other tim es. But as a stud en t, I try to 
make th is  connection with the past; I backwardize, ch ro n o lo g ica lly . I 
wish to experience preceding experience. I f  I would decline to learn , 
I would be a brute• Nature has not found the secret of teaching the 
young the new experiences of the old . The transm ission of newly ac
quired fa c u lt ie s  i s  the p r iv ileg e  of a small part of nature’ s chaos, 
e sp ec ia lly  of man. Man i s  he who can in h er it fa c u lt ie s  acquired by 
other members of the race.

The pu pil, then, i s  not compelled to go beyond h is  death but 
he wants to get before h is  b irth . Again, the term b irth  covers a mul
titu d e of s itu a t io n s , as the term grave did before w ith the teacher.
I wish to learn how to r id e . I must learn how others did ride before 
me, before the hour of my being born to the horse, so to speak, 
struck. I t  i s  the r e la t io n s  to sp e c if ic  experiences in to  which b irth  
can be subdivided. As many varied experiences I undergo, as many 
births occur in  my l i f e .  And as many times sh a ll I try to learn the 
antecedents o f th is  my new b irth  to th is  s p e c if ic  m atter. I wish to 
get back behind my b ir th , into  my so -c a lled  "background."

In other words, or to coin a purely chronological term, a young 
man who learn s, penetrates in to  the before-h im self tim e, by backward- 
iz in g . «He holds out a fe e le r  in to  the past. He i s  compelled by h is  
consciousness of b irth  to go back of h is  b ir th . Before him, men liv ed  
already. Whether he lik e s  them or disapproves of them, they have 
formed a l l  the matters and ob jects and words and laws and h ab its and 
r itu a ls  which he may conform w ith or reform. His freedom depends on 
h is g e ttin g  back of these forms in to  the time when they were s t i l l  in  
process. To learn means to go before the forms in to  th e ir  formative 
moment. Because then, the past and my background cease to be r ig id  
determinants of my own form and hab it. In backward!zing, we re-en ter
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the ranka of those who determined the p a st. The p a r a lle l to the 
teacher, then, i s  quite l i t e r a l .  The man who teaches determines the 
future by h is  experiences. The man who learns determines the past in 
stead of being merely determined by i t .  And he d istin gu ish es there
fore between past and present c le a r ly . There i s  a break between h is  
present and the past, a break caused by h is  " b irth ." To backwardlze 
stresses  the chronological aspect of the fa ith  we have in  the world as 
we find i t ,  in to  i t s  character as good, as a created order to be ap
propriated by us as h e irs . To forw ardize, s tr e sse s  the chronological 
aspect of the hopes we en terta in  with regard to the fu ture, to a time 
when we sh a ll not be wasted and not have liv e d  in  va in , but form an
in tegra l part of r e a l i ty ,  and remain inscribed  in to  l i f e  as founders.

Now, how to get teacher and student together? One holds out 
h is fe e le r  into an "after-me" tim e; the other f e e ls  h is  way in to  a 
"before-me" time. In the hour in  which they communicate, they build  
out of these two elements a common present.

The ind ividual A, in  h is  own tim e, plus h is  tim e-arc in to  an
a fter-h im self tim e, and the ind iv idu al B, plus h is  tim e-arc in to  a
before-him self tim e, step together on a platform created by th e ir  com
mon e ffo r t  but not e x is t in g  outside th is  e f fo r t .  During the hour dur
ing which pupil and teacher converse, time i s  forgotten  in  a very 
d e fin ite  sense. What i s  said  during th is  hour from eleven  to noon is  
a l l  simultaneous! What a teacher says at eleven twenty and eleven  
fo r ty , does not belong to d iffe re n t tim es. How is  th is  to  be under
stood? Obviously, in  p h y sic s , the moment 11.20 and the moment 11.40, 
are considered outside of each other. They are disconnected and they 
are separated by Innumerable other moments between them. But th is  i s  
true of p h ysica l, external time only. I t  i s  quite untrue of the 
classroom hour. During th is  hour, times are in ter-tw ined  which in  one 
ind ividual cannot be found. Alone, by m y se lf, I cannot get before my 
b irth  or a fter  my death. In the classroom or in  any s itu a t io n  of 
teaching, I can. Here, the teacher in  h is  impulse to reach the time 
shore which l i e s  beyond h is  l i f e  ( or beyond the l iv e l in e s s  of a cer
ta in  period of h is  l i f e  w ith experiences w hich. crave for su c ce ss io n ), 
and the student in  h is impulse to reach the time shore before h is  own 
bursting Into consciou sn ess, are moving In opposite d ir e c t io n s : one 
backwardlzlng because he asks for h is  f i r s t  cause, h is  fatherland , h is  
mother tongue, mother nature, h is  alma mater, h is  r o o ts , h is  ped igree, 
the "evolution" o f h is  universe and how a l l  these Innumerable la b e ls  
for the "before-my-birth" impulse run. The boy and g ir l  in  us always 
ask: why? which i s  the b irth -q u estion . The backwardlzlng impulse of
a person makes th is  - person in to  a young person. To be young, i s  a re 
la t io n  to the past by which I try  to u n veil my m ysterious antecedents. 
An un veiling  tendency towards the world proves that th is  animal t r ie s  
to become human by g e ttin g  behind h im se lf, by becoming i t s  own author.

On the other hand, the q u a lity  of "old" means that the forward- 
iz in g  impulse i s  a c tive  In a being. The sen io r ’ s anim ality t r ie s  to  
become human by reaching the time shore in  front of I t .  The shore be
yond my life t im e  carr ies  as many la b e ls  as the "why"-front? Hence we 
have an accurate correspondence of old and young. The causal front of 
the junior who asks "why" and p ierces the w all before h is  b ir th  i s  not 
more numerously la b e lled  than the "purpose" front of the old w ith i t s  
"wither?" This front contains a l l  the "oughts" of the e th ic a l code,



a l l  the anger of the s t e r i le  who are not In a harmless contact with  
future generations and who therefore get to the young only by slander
ing them. It includes a l l  the reform ers, r ev o lu tio n a r ie s , r e b e ls , 
ra d ica ls , " - i s t s ," endowers of g igan tic  plants with no soul in  the 
b u ild in gs, and also  the rea l parents and ancestors and le g is la to r s  of 
the future as w e ll. They a l l  try to become th eir  own a p o stles . We 
a l l  are driven beyond ourselves by craving authorship before our time 
and embodiment a fter  our own time.

Now whenever one man’ s "why” and another man’ s "wither" can be 
soldered togeth er , something happens. They found a body of tim e.
I t ’ s lik e  a p ip eline for the stream of consciousness, our psycholo- 
g ls ts  might say. But I fea r , the metaphor i s  not r ich  enough to make 
clear what r ea lly  Is attained when a "wither" and a "why" so u l, an 
old and a young person f a l l  in  hope that they can help each other out.

Any Body of Time co n stitu te s  a fu sion  by which one's time in  
the form of future and another's time in  the form of past are made ac
cess ib le  to each other by hope, fa ith , love. Without the m ob ilization  
of these three en erg ies, the animal cannot become human, and the rov
ing ind ividual cannot ascend to the q u a lity  of r e a l i t y ,  of being. I t  
Is the condition of your humanity, reader, that you read and w rite , 
l is t e n  and command, ask "why" and f e e l  answerable for the "wither," 
that you contain the two elements of old  and young in  you. The three 
tenses of grammar: p a st, present, fu tu re , do not e x is t  u n less the 
three energies or potencies ca lled  fa it h ,  lo v e , hope, have become ac
tivated  and e f fe c t iv e .

We have discovered the great fa lla c y  of our own humanistic tr a 
d itio n . Humanism accepted the d iv is io n  Into p a s t , present, and future 
as a natural fa c t which seemed to be inherent in  the world outside of 
man.

HumanIsm was mistaken. To d ivide time in to  p a s t , fu tu re , 
present, i s  a creation  of so c ie ty . It Is an expression for the "su
pertime" which comes in to  being when more than one.generation are 
made co -ex isten t with each other. Wherever young and old learn to co
e x is t  , a creation  takes place which allow s them to contribute th e ir  
two time horizons to one pool, in sid e  a common hope. Inside th is  body 
of time, that in to  which the young wishes to penetrate i s  c a lle d  the 
p ast| that in to  which the old d esires  to advance Is c a lle d  the future. 
But both, past and fu tu re , are q u a lified  in  that they remain outside  
the real grasp of the d esirin g  Individual i t s e l f .

The h is to r ic a l  or so c ia l creation  mediates between th is  fr u s
trated ind iv idu al and the time shore which he i s  longing fo r , by bind
ing him to another ind iv idu al with the opposite "time-shore" complex.

In th is  binding process, the span over which the two op p ositely  
facing ind iv id u als overlap, i s  the presen t. I have as much present as 
I contain meeting ground w ithin m yself between my great great grand
children and my great great grandparents. I f  I can hold a meeting 
between Old Methusalem and the man o f 5678 A .D ., in  my ch est, I am 
representative of so much past and so much future that my present i s  
exten sive. The present does not e x is t  in  nature. I t  i s  a gradual 
Pgpfluct of t5e"three cardinal time-producing energies in  s o c ie ty , and



It has to he reproduced in cessan tly . The present may be lo s t .  And 
then, the world breaks apart into  Individuals who are neither young 
nor old but unteachable urchins and unimpressible m artin ets.

Since the great fa lla c y  of the ’' s c ie n t i f i c ” era took time for a 
natural we contemporaries of two world wars now have to use the term 
"supertime” for the processing of ar ticu la ted  time. Natural time i s  
in a r ticu la te . I t  i s  so f le e t in g  that we do not bath a second time in  
the same r iv er . The supertime allows for the a r tic u la tio n  of one part 
as past, another as fu tu re , and the common l i f e  in  between as present. 
The supertime i s  the superman in  that i t  bu ilds two "time shores" be
fore and a fter  the flood  of my own l i f e .  These shores are assured 
only i f  I care for predecessors and successors of "my" l i f e  and am 
w illin g  to id e n tify  m yself partly  at le a s t  with ways of l i f e  which 
went before me and sh a ll come a fter  me.

Past and Future "are" not. They are a process of fra n tic  wav
ing backward and forward and en lighten ing our comrade in  hope about 
the time shore from which we stem or towards which we are heading.

I t  is  necessary to replace "past" i . e .  the world of fa c ts  by 
some such word which expresses dynamic movement backward, and "future" 
sim ilarly  by a term of process. Science has preempted the two terms 
"fact" and "future" which come from the New Testament. This C hristian  
orig in  of the two terms i s  overla id  by the in terven tion  of science  
which inh erited  them from the Church. In the New Testament, the 
"future" was the time in  coming, the time shore beyond your or my l i f e . 
And the "fact" of which Jesus spoke when he sa id , "It i s  done," was 
the time "done" which from then on could form the background of every 
ch ild  born into our era. There now was one fa c t which formed the 
background back of every human being, a fa c t older than anybody’ s l i f e  
who would come in to  the world a fter  Jesu s, a fa c t to which the sons of 
Adam and the daughters of Eve could look as n atu ra lly  as they looked 
before to a l l  the pedigrees of th e ir  t r ib e s . They now were the 
brothers and s is t e r s  of one who had placed h im self between a l l  past 
and between a l l  fu tu re , between a l l  backwardizing Impulses of the young 
and a l l  forwardizing impulses of the old.

Antiquity did not know of any way of conquering time as I have 
shown elsew here. Antiquity liv e d  In mere cycles  and c ea se le ss  revo
lu tio n s . Future and progress were unknown.

No wonder that those In s t itu t io n s  of ours which we took over 
from the ancient world, try to Ignore the so c ia l character of our time 
notions to th is  day. The academic world which i s  Greek in o r ig in  
s t i l l  c u lt iv a te s  a d isdain  for supertim e, and for the energies which 
alone are able to produce i t . F a ith , Love, and Hope, are not consid
ered worthy4:40f  s c ie n t i f ic  consideration . They are c a lle d  ir r a t io n a l , 
unproven, n o n -ex isten t, cobwebs of m ystics. They are l e f t  to Sunday 
school teaching, by these humanists and s c ie n t is t s  who In th e ir  tim e
le s s  academic world look down upon the people who have to righten  
the times in  war and peace and who support s c ie n c e , by th e ir  f a it h ,  
love and hope.

F aith , hope, and love must have done a lo t  o f sp ec ia l work be
fore one course on lo g ic  may be announced at Wabash C ollege. Love,
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fa ith ' and hope are the most r e a l, most p r a c tic a l, most te sted  so c ia l 
energies. In fa c t , the v irtu es of which the world makes so much, 
ju s t ic e , prudence, temperance, simply could not work un less there 
f i r s t  i s  a so c ie ty  welded together of a number of generations. These 
generations must have created a cooperative present with common hopes, 
common p a s t , common future before the pagan v ir tu es  can adorn the 
c ity . Supertime precedes the humanity of each in d iv id u al, we become 
human by entering into^a body of tim e.

We now are able to give these d e f in it io n s :

A body of time is  the product o f so c ia l cooperation of at le a st  
two Individuals who create a tr ip a r t it io n  of tim e, a supertime which 
co n sists  of a present between a past represented by one of the members 
of the team, and a future represented by the other. The present i s  
held by both in  a clasp  of mutual tru st.

When we speak of p a st, fu tu re , p resen t, we always presuppose 
a more than ind iv idual or b io lo g ic a l time. The supertime i s  based on 
the d isp lay of fa c u lt ie s  In man which he owns in  as far as he has a 
stake on time shores which l i e  in  back and which l i e  In front of h is  
own time.

Time i s  a s ta n d s t i l l  as one elongated extant moment, in  the 
classroom, when and while the rea l p ast, the rea l fu tu re , and the rea l 
present are contributed. These tenses are rea l when they are separated  
from each other by a c lear break, through the recogn ition  of an In ter 
ruption between p a st, presen t, fu ture. The in terruption  i s  rea lized  
as a b ir th , between present and i t s  background in  a past; I t  i s  r e a l
ized as a death, between the present and the after-me future. B irth  
and Death may be r e s tr ic te d  to the b ir th  or death of one p articu lar  
part of the man. But i t  remains e s s e n t ia l  that man r e a liz e s  them as 
absolute lin e s  which hinder him to cross them in  the f le s h . Before we 
become ’’rea l,"  we must have ta sted  b irth  and death. R eality  i s  not to 
be had without f i r s t  r ea liz in g  our time shores.

I cannot get in to  my background, in to  the formative energies  
which moulded my p la s t i c i t y , in  my own f le s h ,  but only by fa ith  in  
other people. And I cannot get in  front o f my own l i f e t im e , except by 
my love for other people. But I want to get back and forward. I and 
everybody e ls e  backwardizes and forwardizes with might and main and we 
recognize each other in  th is  human t r a it .  And our hopes that one may 
help the oth er, draw us together. And we do create a tim eless present.

The educational process i s  only one specimen of th is  s o c ia l cre
ation  o f time at a s t a n d s t i l l .  I t  v is ib ly  connects only two genera
tion s , one o ld , one young. And that i s  very l i t t l e .  But i t  Is enough 
for a s c ie n t i f ic  study of the "time ce ll"  out o f which the whole body 
p o li t ic  of so c ie ty  i s  composed. The educational s itu a tio n  i s  the 
sm allest atom of supertirae. The actual time o f man Is  experienced In 
four dim ensions: as p a s t, as fu tu re , as ph ysica l f le e t in g  moment, and 
as the s ta n d s t i l l  p resen t.

The past means a before-my-time background, to be conquered by 
fa ith . The future means an a fter -m y -life -tim e  to be conquered by love. 
The tim eless present i s  based on the common hopes of distem poraries
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that by pooling th eir  time sense, they might become contemporaries of 
one s ta n d still-p resen t. And how about the f le e t in g  time of sc ien ce , 
th is  strange dogmatic concept of time which i s  used in  our astronomi
ca l reckoning? F leetin g  time becomes observable on the outside of any 
group which i s  bound into one supertime. The Eastern Standard Time is  
the external time which a supertime so c ie ty  fa sten s on the objects  
which are incapable of entering a present. That which we cannot in 
corporate into  so c ie ty , our outside world, i s  measured by th is  a r t i f i 
c ia l  time which i t s  objects can* t  r e a liz e .

A ’•tim eless” present i s  unknown to man. What i s  ca lled  so , i s  a 
s ta n d s t i l l  present in  which the p ast, before b ir th , the future a fter  
death, and the physical presen t, are made co ex isten t. The success of 
th is  blending of the three tenses c o n s ists  in  our freedom to trea t an 
ea r lier  moment as la te r  and a la te r  moment as e a r l ie r ,  and to treat 
large stretch es of time as having a l l  one and the same ’’tim e,” of being 
contemporaneous. Whenever I can say, that the f i r s t  moment and the 
la s t  moment of an event, are ac tu a lly  in d iscern ib le  in  th e ir  time 
character - for instance in  a piece of m usic, or in  a movie play, in  
which beginning and end obviously form one in d iv is ib le  un it - I have 
attended the su ccessfu l creation  of the s ta n d s t i l l  present which is  a 
blend of the three te n se s , p ast, fu tu re , present, in to  one compound 
time. The success i s  based on the contribution  which we make by bring
ing our time energies in to  play. Where we backwardize and have fa ith  
in the times before our b ir th , and forwardize by loving the times a f 
ter our death, and have hopes in  the present moment, we may create th is  
s ta n d s t i l l  present by becoming rep resen tative of mankind in  general.
A representation of the whole Including the before m yself and the 
a fter -m y se lf, has the soothing character of bringing time to a stand
s t i l l .

He who does love the times a fte r  h is  death by en ergetic  fo r 
ward! zing i s  not rushed by h is  constant fear of death. He who does 
not fear the times before h is  b ir th , i s  not haunted by spectres and 
ghosts of h is  im agination.

But what do we see? Innumerable people seem to be haunted by 
the ’’before-them selves” and the ’’after-th em selves” tim es. Psychoanaly
s is  o f the young and rejuvenation cures of the old are the two most 
advertised processes o f our tim es. The s ta n d s t i l l  present between the 
generations must have broken down. Man i s  rushed and haunted, in  even 
proportion. Could i t  not be that the m isin terp reta tion  of teaching  
and education has i t s  share in  th is  d is to r tio n  of human tim es. In th is  
ca se , the Augustinian dialogue might form the r a lly in g  point for a 
science of teaching and of so c ie ty  which includes the teacher’ s own 
l i f e  problems, and thereby makes education the nucleus of a l l  so c ia l  
l i f e .

As the coexistence of more than one moment of time and as the 
a r ticu la tio n  o f the many times o f man are the foundation of education , 
so i s  th is  same coexistence the cen tra l fa c t between n ation s, r a ce s , 
c la s s e s , p rofession s. A ll our a c t iv i t i e s  end functions in  so c ie ty , 
entered so c ie ty  at some day in  h isto ry  in  a powerful b ir th  and erup
tio n . And a l l  which proved th e ir  m ettle had to re jo in  the s ta n d s t i l l  
present beyond th e ir  own p a rtia l ex isten ce  and scope. They a l l  en
tered a wider tapestry o f l i f e  in  which th e ir  background as w e ll as
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th e ir  a fte r -th e ir - life t im e  future were reconciled  to th eir  peculiar  
time span. No way of l i f e  can pose as the f i r s t  or the la s t  way of 
l i f e ,  not even "the c la s s le s s  society" or the master race who both 
tr ied  exactly  th ist

In th is  sense, my Autobiography of Western Man showed the co
existence of many "times" which the great nations of the West under
took to represent, one a fter  the other. Each one of them broke in to  
r e a li ty  with an absolute claim of being the absolute and only form of 
being. Each one of them, in the course of an educational process was 
made a member, a re la tio n  of the fam ily. We, in  our days, are experi
encing th is  process in  the story of the Russian Revolution. Out of 
the only and absolute truth about economics, i t  has become one truth . 
Living at f i r s t  to i t s e l f  as though in  i t s  own times i t  was the only 
contemporary and as though everybody e ls e  was antiquated simply be
cause h is way of l i f e  had preceded Bolshevism, the Russians now join  
the V irginia r ee l of tim e, as one partner in the vast conversation of 
the whole race .

In many other monographs, on the polychrony of the peop le , on 
our economics, on the forms of government, on the s h if t  in  emphasis 
to various phases of our l i f e  cy c le , the same fundamental law o f tim e, 
of human tim e, was v e r if ie d :  Man can in s is t  on one element of tim e,
on h is  own time; but he has to become a correspondent in a body of 
time or h is  sp e c if ic  time w il l  be wiped o u t. Times which wish to make 
a la s tin g  contribu tion , have to develop the sp e c if ic  organs by which 
they can embrace th e ir  own predecessors and successors In time.

Each period, at f i r s t , i s  drunk w ith i t s  own purposes. But 
each period i s  more than any one of i t s  own purposes. I t  a lso  Is a 
tone in  a symphony. Love, fa ith  and hope, are the ears and vo ices by 
which the Individual time can speak to a l l  other times and be acclaim 
ed by them as th e ir  brother. A ll the innumerable times receive th e ir  
consecration from th is  acclam ation and from th e ir  addressing them
selv es  to a l l  other tim es. Hence, the s itu a tio n  between one teacher  
and one student, i s  the paradigma of a l l  so c ia l happening which comes 
in to  the world with the power to stay .

In the De M agistro, the creation  of a common, s ta n d s t i l l  pres
ent i s  experienced. The ancient form of the P latonic dialogue i s  
transformed in to  a biographical scene in  the l i f e  o f father and son.
The son i s  emancipated. The dialogue i s  converted in to  an Instrument 
of complete freedom.

Perhaps that th is  exp lains why Augustine could not compose the 
l i t t l e  lib rary  for h is  son which was to fo llow . The De Magistro had 
done something beyond formal In stru ction . I t  had made epoch. And an 
event %f a s t r ic t ly  epoch making or b iographical character cannot be 
repeated.

We sh a ll never know th is  because Adeodatus died and Augustine 
became a bishop. And as our te r r ib le  example from Augustine‘ s own stu 
dent has shown, Inside the in s t itu t io n a liz e d  church, teaching was de
prived o f th is biographical character. The church in  teaching the 
secrets  of the creative  l i f e  and the s ta n d s t i l l  p resen t, teaches them 
In a non-creative and p re-ch r istia n  manner. And she does so to t h i s



day, e ith er  in  the A r isto te lia n  forms of the middle ages or in  the 
Platonic manner of the Liberal Arts co lleg e .

The Church as Magistra in  as far as she transmits her s e c r e ts , 
i s  not yet converted. E cclesia  Magistra e s t  nondum Christiana. She 
teaches Christian things in  pre-C hristian , tim eless s ty le .

I t  was only in  the in terv a l between h is  Greek philosophy and 
h is  Christian theology, that Augustine for once, dropped the d is t in c 
tion  between liv in g  and teaching, from love to h is son. The dialogue 
i s  lik e  a f la sh , holding out the promise of a l i f e  in  which even edu
cation  would not ta lk  about l i f e  or report of l i f e  but be something in  
the l i f e  of the teacher.

There i s  a very simple c r iter io n  which sh a ll show when th is  
happy moment has come. When people today reform education - and show 
me the person who does not reform education - they d iscuss and plan 
and try to s e l l  th e ir  new wares to parents or students d ir e c t ly  as the 
case may be. They never take time out to become f i r s t  of a l l  new 
teachers them selves. The in s t itu t io n  which would ask f i r s t  how the 
sa lvation  of the teachers can be achieved, and what they f e e l  they must 
know and must transm it, and which would give in f in it e  time to th is  
question, would in h er it the s p ir it  of Aurelius Augustinus, not o f the 
philosopher, not of the th eo log ian , but of the man. Since we meet 
Augustine here as a human being, as the swimmer to the same time 
shores which we a lso  have to reach in order to become human, the new 
science of time and supertim e, Is free to become a un iversa l scien ce .

Prom the fro g 's  p ersp ective , the etern a l Body of Christ which 
Augustine entered as bishop, i s  v is ib le  only in  the fragmentary form 
of the in d iv id u a l’ s lim ited  con tacts. I r e a liz e  in  my own life t im e  
only sketchy and small bodies of time through the precarious fe llo w 
ships in  which I am allowed to move. Hence, a science of time which 
expects to be recognized by us l i t t l e  frogs as dealing w ith fa c t s ,  can
not begin In the sky of the most comprehensive experience of a l l  man
kind. I t  can appeal only to the minimum of so c ia l experience which 
every human being has because he has been ca lled  and wants to be 
ca lled ; because he wants to be rea l and wants to  be human.

A science of time stands on the shoulders of Augustine but i t  
cannot help being s t r ic t ly  secu lar.

On the other hand, th is  same science o f time i s  as opposed to 
the method of natural science as science i t s e l f  once was to the meth
ods of the schoolmen in  1600. For the philosophy behind a l l  science  
knows of f le e t in g ,  extern al and o b jective  time only. I t  ignores the 
creation of supertime although i t  depends on i t s  creation  by so c ie ty  
before any a r t i f i c i a l  Greenwich time or Eastern Standard Time can be 
esta b lish ed . The Republic of Science i s  occupied w ith nature, and 
that i s ,  with the le fto v e r s  of the body p o l i t i c ,  the objects which o f
fer  too much resista n ce  to being incorporated in to  our body of time. 
These objects preferably are inanim ate, are mere bodies of space.
Hence the natural scien ce has developed methods which apply to  bodies 
in  space only. Such science of ob jects i s  without any method to cope 
w ith the task  o f creatin g  supertime. Science takes superfcime o f fami
l i e s  , cou n tries , n a tio n s, churches, sch o o ls , for granted, and matches
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them by i t s  objective time for ob jects. The secular science of time 
i s ,  then, neither philosophy in  the sense of the sciences of the 
Renaissance and the Enlightenment nor theology in  the sense of Thomism 
or Bonaventura. And th is  i s  the reason why we claimed at the begin
ning that the De Magistro and the science o f time belonged to a th ird  
Body of Time, to our era in  which we must rediscover the heat which 
begets supertime.

Outlook in to  Part II

By speaking, we create something which did not e x is t  before, 
and th is  something i s  so c ie ty  i t s e l f .  The an a lysis  of Augustine* s d i
alogue enables us to see th is  process in  operation in  a small and is o 
lated  experiment. The experimental character o f the group which comes 
in to  ex isten ce through th is  d ialogue, i s ,  however, a model s itu a tio n  
for a l l  human r e la t io n s .

We speak in  order to create a common space and a common time 
between people who by th is  creative  action  are transformed in to  beings 
and humans, or more b r ie f ly , in to  human beings. These common spaces 
and common times precede the secondary concepts of time and space 
used by the natural s c ie n t is t s .

The supertime and the superspace of which we here heard, must 
have been e sta b lish ed , before anything that i s  sa id  by Newton or Ein
s te in  or Kant on tim e, makes any sense. Science uses i t s  power to  
organize the things of nature outside in  a time and space continuum 
as a delegated power. The power i s  delegated to science by so c ie ty  
because i t  e x is t s  as a supertime and superspace through d ia logue, cor
respondence , and conversation of a l l  i t s  members.

The p h y sic is ts  s i t  in sid e  th is  supertime and superspace and 
look out from i t  in to  the world o f o b jec ts . In order to measure these  
objects at a l l  or even to observe them, they p e r s is te n t ly  borrow one 
fundamental creation  from so c ie ty  which does not e x is t  in  nature. The 
unrest in  modern science comes from th is  naive loan of a qu ality  of 
supertime which mere observed time or time in  nature does not possess.

Laplace, the author of the famous hypothesis on the formation 
of the u n iverse , wrote one sentence which g ives away the precarious 
and dependent sta te  of scien ce . He w rote: uWe ought then to regard the 
present sta te  of the universe as the e f f e c t  of the anterior and the 
causation of the one which i s  to fo llo w .” The very word "ought” 
would su ff ic e  to the c r i t ic  that so c ia l ob lig a tio n s here must have been 
p re-estab lish ed . But I do not s tr e s s  th is  now. But the r e la t io n  of 
the tenses of supertime i s  here com pletely r e lie d  upon. Because in  
so c ie ty  the generations embrace each other beyond th e ir  ind iv idu al 
b irth  and death, they receive  the peace of a present between one 
generation* s future and the other* s past in to  them selves. Science  
then, for i t s  external research, reverses the sequence and speaks of 
p ast, present, fu tu re , in  th is  order. But th is  turning o f the glove  
outside presupposes a glove woven for the human hand f i r s t .  And there 
the order i s  Past, Future, Present because the k n ittin g  together of 
more than one in d iv id u a l' s time spans alone makes the present come to  
e x is t .



Supertime i s  created by correspondence between human beings. 
This correspondence i s  operative when people converse. The an alysis  
of supertime, for th is  reason, opens the path to an understanding 
human speech. Speech was not made to think out loud. Speech was in 
strumental in the creation of a common space and a common time around 
people who in d iv id u a lly  have no time and no space, or for the modern, 
already so c ia lly  sop h istica ted  observer, have an iso la te d  time and 
iso la ted  space.

In speech, the homo sapiens of the animal kingdom can keep h is  
unity through a l l  h is  innumerable ind ividuations of b irth s and deaths. 
Through speech he is  one man, the ev er la stin g  man, the human being.
He i s  moved into a not objective and not natural common space and 
time.

This power of speech is  not an appeal to man’ s ra tion a l or in 
te l le c tu a l  fa c u lt ie s  only although i t  appeals to them too . But i t  
appeals to the whole man. Speech is  four times as r ich  as thought.
And without th is  wealth of appeals i t  could not move man in to  super- 
space and supertime. Society  i s  b u ilt  by the energies which enable us 
to get outside our own short liv in g  time and liv in g  space and which 
make us to desire to melt in to  the world, be born in to  the fu tu re , 
enter the graves of the p a s t, and reach our own innermost centre.

Speech, far from expressing a man’ s thought, enables him to  
think at a l l ,  as a rep resen tative of the One Man of a l l  times and 
spaces.

I f  th is  is  true as Augustine seems to su g g est, then the study 
of language must reveal th is  truth to us. I t  must be p ossib le  to ex
plain  the structure of a l l  language by exactly  th is  one c r iter io n :  
Does i t  create supertime and superspace? I f  s o , our th es is  Is  v e r i
f ie d . I f  not, i t  I s  refuted.

In a second p art, we sh a ll therefore examine the l in g u is t ic  
m aterial. And we sh a ll try to determine the necessary concepts of a 
u n iversa lly  applicable grammar.


