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The Listener's Tract

Mr* J* Vendryes h as  written a b e a u t i f u l  book« Lo Language* 
In tro d u c t io n  L in g u la tlqno I J H i s to i r o .  T his book, a lth o u g h  

w r i t te n  in French« has an index* In this index, the words that 

s ig n i f y  th e  a c ts  o f h e a r in g ,  listen in g , o b ey in g , u n d e rs ta n d in g  

are not to  be found, even the word 'o r e ille * , the ear, is  miss
ing* T his i s  n o  a c c id e n t*  Our philology is  b u ilt around the 

process of talking, speaking, writing* The process of h e a r in g  

is  le f t  to separate departments, as  m ilitary training for obed

ience, understanding to psychology, listen in g  and learning to 

aooutlos and education* A ll those are a r t s  that deal with 

language incidentally only* It i s ,  for instance, w e ll  known 

that a voice of the right kind i s  the most precious quality  
of a man in command* T h is ,  however, i s  not treated as a 

universal problem of human nature, but occurs i n  the so ld ier's  
education only*

Let us try to  comparo the system of hearing to the process 

of speaking* I t  i s  not improbable t h a t  the variety and ways 

o f hearing may surprise us* Perhaps, w© sh a ll find t h a t  the 

apparatus by whioh men hear i s  not at a l l  lim ited to the ear* 

Would not suoh an observation be valuable for the interpretation  
of speech? Is i t  possible to lim it the process of speaking to 

f i f t y  per cent of one unified process, to th e  operations that 

go on in the speaker only? May we lim it any metabolism in 
our body to one arbitrary phase? Does not the f i n a l  process
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o n ly  explain the in te n t io n  o f  the b os Inn ins? In digestion, wo 

take i t  for granted that chaff and bulk are neoessary for the 

inner tract and that only a l i t t l e  amount of the food i s  retained 

in the body* Is i t  not a Justified question to  a sk  ourselves 

how language must bo composed in order to reach the listen er  so 

that he is  set in motion and begins to acquire a fragment of the 

information and content of that what the speaker h as said?
Perhaps this explains why wo have to say a thousand times 

something that the students $11 grasp once* Perhaps t h i s  

accounts for the f a c t  usually overlooked that education for 

science, i t s e l f ,  cannot be s c ie n t i f i c ®  Uhe process of producing 

sc ien tists  la educational* And education i s  not a p p lie d  

science* To educate moans to be a representative of creation*
The long-range processes of listen ings t h i s  i s  education* Years 

and decades must go by t i l l  the lis ten er  has caught up with 

the speaker, in a thorough g o in g  education* Our analysis of 

listen in g , then, i s  the b a s ic  inventory o f  the means at our 

disposal when we educate•

The listener*s t r a c t  i s  one-half of the soc ia l relation  

that is  established by the process of speech* And th is half 
i s  as varied, as complex, as the speaker*s tract* We already 

know that a speaker represents th e  different fronts of r e a lity  

by different language, that ho communicates imperatival, opta

tiv e , indicative and adjectival aspects of reality* How far 

i s  the listen er  moved to the same front of reality? How far 
do we p a r a ly z e  the communication by overlooking the complex
i t ie s  of the listen er* .®  tract?



3

I t  may help ua to observe*  w ith  van Ginnoken* th a t  In  any 

act of l i s t e n in g  and under stan d in g*  as of speaking* tho human 

body is  involved In a t  lea st four ways. Tho Innervation of tho  

whole system of respiration and oration* tho gesture system o f  

rump* head and hands* our sense of audition* and our sense of 

v is io n *  a l l  are  occupied® We cannot th in k  or r e a l i s e  c e r t a in  

spoken words* or conceive of certain things* when any one of 
these systems are occupied b y other a c t iv it ie s . By a study of 
the different types of aphasy and agraphy* i t  has been 3hown th a t  

in  order to hear and to understand* we not only n eed  our ears 

or our eyes. We a l s o  must fe e l free to innervate our larynx*  

tongue* mouth* etc.*  and we must f e e l  a b le  to re-enact some of 

th e  g e s t i c u la t io n s  of the interlocutor* or* in their place* some 

of the movements necessary to write the words down, whenever 

one o f  the four innervations * inner respiratory-oral tract* 
o u ter  g e s t i c u la t io n  (or instead* graphical- movement)* audition* 
vision* i s  Jeopardized* disturbance r e su lts• ahoy a l l  are 
essential in the lin gu istic  process.

Even the smallest unit* one word* is  a combination of 

speaking and listen ing a c tiv ity . Vowels are preferably that 

what wo hear* con son an ts preferably that what we enact* in a 

word® The speaker h e a r s  h is vowels and produces h i s  consonants; 
the listen er  in n e r v a te s  the consonants spoken* unconsciously* 

and hbars th e  vowels® The b r i l l i a n t -  t e s t  f o r  th is - interplay  

of two processes* is  found in the transcription of patois, in 
poetry* like H olier©* or Balzac. Satirizing the peasant or 
Alsatian* the writer la able to transcribe the vowels. Howhoro
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does h© succeed to  tr a n sc r ib e  th© con scn an ts as a c t u a l ly  spoken® 

H® fa ils  to  innervate* to r©-enact the sounds of th© con son an ts  

as produced by th© id io m a tic  speaker. Not his a u d it io n  goos 

wrong -  a s  proved by th© vow els -  b u t h i s  p a r t ic ip a t in g  in n e r 

va tion *  in h i s  process o f lis ten in g . Ha mishears because he 

does not e n a c t% and he a s c r ib e s  a fantastic phonetics to the 

peasant.
That the grap h ic  picture and the written language play a 

powerful part in  modern man1 a understanding wo a l l  agree. Many 

words are pronouneed on the basis of their arbitrary orthography 

orthography changes phonetics. And the r e p r o d u c tio n  of the 

w r itte n  p ic tu r e  i s  e s s e n t i a l  to  our u n d erstan d in g*  in  our memory 

However* i t  would seem that vision has always played & great 

part In  language• Prom the very beginning* g e s t i c u la t i o n  r iv a l

led with sounds® Gesticula tlan* in s p e c i a l  cases* may take over 

the whole burden of s p e e c h . And i t  is  p o s s ib le  that writing 

and reading are enlargements on t h i s  o r ig in a l  share of g e s t i c u 

la t io n  and vision* in  speaking. That we should be helped in  

th in k in g  by in n e r v a tin g  th e  movement outsido our body as w e l l  

as inside our body* is  n o t far-fetched. When Jesus drew lin es  
w ith  his f in g e r  in the sand* w ith  the adulteress standing by* 

waiting for h is answer* h is was an eloquence of l i s t e n i n g  in 
which h ea r in g  and writing were fu s e d  in one.

The "degree of in tensity  in  speech and listening* then*  

may d i f f e r  widely® When w® s in g  th© w hole th o ra x  i s  a t  workj 

when we whisper* we barely open our l ip s .  Many forms of speech 
l i e .  betw een th e s e  e x tr e m e s . In  a s im i la r  way* I  may l i s t e n  w ith
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my oar# with my ©y© or with my whole system* In  my own ex
perience# I would say that sounds pierce from tho ear right 

to tho heart; p ic tu r e s #  written words and vision# never do th is; 

they register with mo in tho brain* Frightful.news# fear# 
penetrates under the diaphragm* And the a n c ie n ts  knew t h is  

fact very well* The fact that our oyes report to  tho brain# 

our ears not necessarily so# would seem to deservo some b e t t e r  

attention by educators• However# this single point may bo# we 
here only have to record that any l i s t e n e r  performs a long 

sequence of participating enactments In a perfect process of 
listening:

1* He h ears noise# sounds# vowels•
2« He re-Innervates th e  s p e a k e r 8a consonants.

, 3* He registers# reco rd s  the com p lete  word# sentence#
phrase*

4# He r © c a l ls  the c o n c e p tu a l meaning# i t s  indicative  
c o n te n t  rationally  (for instance# Beethoven*s 
Ninth Symphony when mentioned in  conversation# he 
w ill store away and c la s s ify ) •

5* He re-enaota .the emotions behind tho phrase; he 
i s  moved.

6« He re-enacts the r e p r e s e n ta t io n s  condensed in to  
the word*

7* He re-enacts the processes represented; he does 
something about the cosmic processes communicated 
to him# following thorn up by a c ts•

8* He gets the word out o f  h is system# forgets it*
The whole process leaves the listen er  undamaged only when he 

can go through a l l  the movements during h i s  l i f e *  The news 

i s  good news for him# when ho f in a lly  can forget about i t  be
cause he has done something about it#  and liv e s  on* To forget 

a thing which learned before we remembered or f e l t  or acted 

would be wrong* Never to forget anything is  an obsession* There 
i s  a time for memory as well as for forgetting* In  ed u ca tio n #  w©



talc® l i t t l e  advantage o f  the two f a c t s ,  as being e q u a lly  l o g i t -  . 

imate becau se  we do n o t openly a ssig n  them a moment in tim e•

The u su al experien ce w ith  in s t r u c t io n , o f co u rso , i s  th a t  

i t  i s  remembered m erely. Although wo fo o l  th a t t h is  ro& ctlon  

is  inadequate, and f e o l  l ik e  choked, we do l i t t l e  about t h is *

The r e a c t io n  - a s  wo now may s e e  -  must in v o lv e  our whole  

system . Or, th e  l is t e n in g  p ro ce ss h as n ot e s ta b lis h e d  a s o c i a l  

metabolism* I t  now makes us s ic k *  The o u t le t ,  p erh aps, should  

be t e a r s ,  jo y , la u g h te r, sentim ent* Or when our alarm  c lo c k  

r in g s , the b e st th in g i s  to  jump out o f bed* People who do not 

jump out o f bed a f t e r  the c lo c k  r in g s ,  u s u a lly  have an unpleasant 

f e e l in g ,  l ik e  a tremor* They f e e l  shaky because th ey do not 

enact the b e s t  r e a c tio n : to jump out o f b ed , which would g e t  

the alarm  out o f t h e ir  system *

Now l e t  us p a r a l l e l  the s p e a k e r 's  and the l i s t e n e r 's  

e f f o r t s *  The l is t e n e r  fo llo w s  the s u g g e s t io n s  o f the speaker*

He i s  in c lin e d  to re -e n a o t as much o f the a c t  o f communica

tio n  as the speaker Intended to  a c t u a liz e *  The l i s t e n e r  t r i e s  

to  m obilize no more and no 3s aa en ergy than the speaker m obilized*  

The wretched experien ce o f the devoted amateur w ith  the h a rd -  

b o ile d  exp ort alw ays i s  th a t th e  am ateur l i s t e n s ,  h e a rt  and 

s o u l, and the e x p e rt coughs, w ith  a su rp ro ssed  yawn* Or, the  

l is t e n e r  i s  bored , and the sp eak er  sh o u ts, as a t  an au ctio n *

T h is d iscre p a n cy i s  the most se rio u s d ise a se  in  s o c ie t y *  $hen  

two e x p e rts t a l k ,  both w ith  the a u g u r 's  s m ile , i t  does n ot  

h u rt*  When two boys are in to x ic a t e d , e v e ry th in g  i s  f in e *

I t  i s  the d iscre p a n cy th a t endangers our s o c i a l  system  because

6 .
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speech Is  absued® in  these Inadequate responses®  by one of th e  

two in te rlo c u to rs  * I t  h as been a la s t i n g  shock in my youth to  

fin d  out la t e r  th a t the o th e r  p erson  was n o t -In earn est where 

I  was« The p r o t e c t iv e  c o lo r in g  o f  youth  a g a in s t  t h i s  danger i s  

in d iffe re n c e ; 'and i t  scorns to  b e  a lto g e th e r  n o t  unknown in  

Kew England c o lle g e s*  The boys are  rig h t#  The danger i s  too 

g re a t  th at th e y  Incur s itu a tio n s  in  which the te a c h e r  p la y s  s a fe  

and lean s back* And t h is  f e a r  i s  behind much o f our f a i l u r e s *

The d iscr e p a n c y  betw een t h o •sp eak er’ s and tho l i s t e n e r * 3  

e f f o r t ®  to  me® seems the c e n t r a l  d is tu r b a n c e  in  tho tran sm ission  

o f the cosmlo p ro ce sses through s p e e c h . Tho s in g e r  may th in k  

th a t he 'S in g s ; the l is t e n e r  on ly h ears a n o is e ; no a r t i s t i c  

p le a su re  i s  communicated* I  make co n ta c ts  to  g e t  a c tio n ; th© 

l i s t e n e r  s to re s  my com m unication away in  h is  memory* T h is  

b ears out a g r e a t  and s t r ik in g  d iffe r e n c e  in  th e  a t t ltu d o  o f  

a speaker and a l is t e n e r ®  in  s c i e n t i f i c  read in g*  A s c i e n t i s t  • 

th o i s  making & statem ent as the r e s u l t  o f ton  ye a rs o f work 

reach es h is  l i s t e n e r ’ s memory® o nly® in  our modem f o r a  o f  

le arn in g * That means th a t th e stu d en t p la c e s  t h is  statem ent 

in to  h is  organ f o r  h i s t o r i c a l  fa c ts®  To remember something® 

transform s i t  in to  a p a r t  o f  our h i s t o r i c a l  im agin atio n . 0  

yes® we say® th a t i s  so® and go on w ith  new c u r io s i t y  to  the 

n e x t  ite m  o f  news®

Teacher and stu d e n t n ever r e g is t e r  w ith  the correspond®  

in g  organ® as lo n g  a s  th e  s c h o la r  i s  a r e se a r c h  man and con veys  

f i r s t  hand knowledge» I t  w i l l  alw ays remain second hand-know

le d g e  fo r  the stu d en t* He w i l l  lo c a te  i t  in  h is  memory whereas
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d o to rio rated  b y  the f a c t  th a t  I t  i s  memorized b y  the d ls o lp le s #

They s to re  i t  in a p a rt o f t h e ir  body w hich  i s  u nab le  to  produce 

sim ila r  e f f e c t s  in  t h e ir  I l f o as ih o  p h ilo so p h y  produced in  th e  

thin ker h im s e l f .  Only when th e  p h ilo so p h e r  can g o t  h i s  h e a r e rs  

to  do something about I t «  to  f e e l  I t «  to  remember i t «  and t o  

r e g is t e r «  only then has he found h e ir s  to h is  bequest to  p o s t e r it y .

The p a ra ly s in g  e f f e c t  of memory on the tru e meaning o f 

a word s a id  b y  a man who means b u sin ess« who o f f e r s  t h is  as h is  

l a s t  word, oannot f a l l  to  produce d is a s tr o u s  e f f e c t s .  The 

n eglo o t o f the need fo r  memorizing would be n ot l e s s  d is a s tr o u s .

I t  i s  not enough to  do »anything» about i t .  The d is c ip le s  o f  

Ruskin fo llo w e d  h is  ch a lle n ge  to  e s ta b lis h  a work camp. But 

when th ey g o t American money, th e y  ©hanged t h e ir  purpose to  

b u ild in g  a c o lle g e  f o r  workers • , They turned the words o f Ruskin  

upside down, and th is  q u ite  l i t e r a l l y :  Ruskin C o llege  i s  an 

o ffe n se  to  Ruskin*a In te n tio n . They d id  something about i t .
u

But th e y  did n o t  remember what Ruskin had taught® Ruskin had 

deep fe e lin g s  about manual work and i t s  h onor. The stu d en ts  

had c h a rita b le  lean in gs tow ard the p o o r.

The im pulse: To do something about i t  i s  v e r y  often  today  

coupled w ith  a p e r fe c t  mi sunders tending o f th e meaning. And the 

complete understanding o f the id e a  i s  found in  people who would 

lifee to k i l l  the person who does something about i t .

The tra g e d y  o f Greek p h ilosop h y was and I s  to  be found  

in  modern tim es a g a in , in  t h is  m isu n d erstan d in g  o f the p ro ce ss  

o f h earin g  and le a r n in g . A l l  the p ro ce ss  o f  th in kin g in  the
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ion between teach er gen eration  and student g e n e ra tio n , w ith  an ■ 

endless chain th at a t the end produced a catalo gu e of a l l  . 

p o ss lb lism s*  No, -ism , however, was more v a lid  than any o th o r . 

They a l l  h e ld  sway over one gen eration * But a l l  came about b y  

the f a c t  th a t  the students sto re d  the words o f the m aster away 

in  th e ir  memory* „ Then,, th e ir  .o w n .liv in g  exp erien ce came in to  

p la y , in the h e a rt and under the sk in , and t h i s  p erso n al e x p e r 

ie n c e  asked fo r  a r t ic u la t io n *  And i t  could f in d  t h is  a r t i c u l a 

tio n  not in  su p p lem en ta tion  to the te a c h e r 1 s d o c trin e , but only  

in d ia m e tric a l op p o sition * Why? Because memory i s  a f a c u l t y  

to keep the p a s t , and the new e x p e r ie n c e  was a r t ic u la t e d  a b ru p tly . 

The power o f  re c o g n itio n  th a t enables us to id e n t i f y  our own 

new experien ce w ith  the record  o f p a s t e x p e r ie n c e  i s  a power 

t h a t .transcends lo g ic  and d e f in it io n s • The power of id e n t ify in g  

us w ith  people,who exp ress t h e ir  id e a s  In other term s, re q u ire s  

a q u a lit y  o f the mind th a t i s  muoh ra re r than lo g ic  or memory 

or sentim ent* I t  re q u ire s  the su p e rio r power c u lt iv a t e d  b y the 

church and in  th e  fa m ily j the power o f  t r a n s la t in g  fo r  th e  

sake o f  m iss io n  and ed u c a tio n  the e t e r n a l  tr u th  in t o  the la n g 

uage o f the tim es• The power o f t r a n s la t in g  fu se s  the d if f e r e n t  

ways o f understanding* .But the memorizing s tu d e n t  o f Thomas 

Aquinas or o f Hegel was p e r f e c t l y  unable to  do j u s t  th a t*

= Another tra g e d y  becomes c le a r  when we d iscrim in a te  between 

the organs through which we complete our p ro ce ss o f l is t e n in g *

This i s  the dilemma o f modem propaganda* We a l l  t e l l  other  

p eo p le, we a l l  persuade and spread  the news and blow the horn*
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This is  not propaganda, in  any s p e c i f i c  sen se. To speak moans 

to propagate the w orld ’ s a ctio n s by communication. We propagate  

when one organ o f speech i s  a c t iv e  on the sp eak er’ s sid e  and 

the l i s t e n e r ’ s organ o f h earin g i s  more p o w erfu l. When I  s in g  

and my l is t e n e r  i s  an e ffo to  a e s th e tic  c r i t i c ,  ho w i l l  abuse 

me fo r  my Innocent song which he takes to  be a case  fo r  s c i e n t i f 

ic  a n a ly s i s ,  perhaps as a mere c r i t i c • In ste ad  o f s in g in g  w ith  

me, he d is s e c t s  my sin gin g« The opposite happens «hen the prop

a g a n d is t  co ld b lo o d ed ly i n s t i l l s  me w ith an opinion ho has c a l 

cu late d  to  arouse my fe e lin g s  • And which n o t even ho h im se lf  

thinks to  be tr u e . H is mouth, w ithout h is  deeper system , sp eak s; 

my h e a rt l is t e n e d  and my fe e lin g s  are ro u sed . T h is inadequacy 

i s  so fr ig h te n in g  in  propaganda. 1  have to  turn h ere a g a in s t  

the American I n s t it u t e  f o r  the stu d y o f propaganda th a t has 

abandoned a l l  attem pts to d e fin e  propaganda. Or, propaganda i s  

stigm a tize d  as working up our em otions. However, I  do w ish to  

work up my re a d e r !s  emotions as much as h i s  a c t io n s ,  h i s  i n t e l 

lig e n ce  and h is  senses« Or, I  would not educate« S c i e n t i f i c  

ed u ca tion  i s  nonsense« As f a r  a s  i t  i s  e d u catio n , a l l  ed u cation  

must c re a te  l i f e ,  h a b it s ,  u n d er sta n d in g , memories, p lu s f e e l 

in g s . Or i t  j u s t  i s  n ot ed u catio n . And a ls o ,  i t  i s  le g it im a te  

to arouse emotions • The o n ly  co n d itio n  i s  th a t the speaker him 

s e l f  i s  moved, too« That he sh a r e s  the p ro ce ss o f the l i s t e n e r  

to  a c e r t a in  exten t« B u t, in  propaganda, K r. Goebbels a c ts  

d iffe r e n t ly «  Clim bing down from  h is  h u stin g s  in  the L u st-  

garten  in  B e rlin  in  1 9 3 2 ,  he turned to  h i s  fr ie n d  Goering and  

asked* **JDid X put in  too much h e a t? S h a l l  I  be o o ld e r n ext
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next time? 8 T his i s  propaganda* A l l  attem pts to  d efin e propa

ganda without & n e ga tive  q u a lif ic a t io n  o f the d e v il  in our 

nature i s  h o p eless* The d e v il  t r i e s  to g e t  som ething fo r  

too cheap a p rio a * The co o l speaker can n ot buy and s h a l l  n o t  

buy a deep sentim ent by h is  s ta n d in g  a lo o f*  T h is i s  d ia b o lic a l*

And, the lack  o f courage to  re co g n ise  th a t t h i s  has been c a l l e d  

d ia b o lic a l  f o r  e ig h te e n  hundred years® the fe r v e n t  endeavor, on 

the sid e  o f d e s c r ip tiv e  sc ie n c e  to  t r e a t  propaganda as something 

more new than bad, more t e c h n ic a l  than e te r n a l, i s ,  X th in k , 

o b s tr u c t iv e  to  i t s  u n derstand in g. The l i a r  i s  as o ld  as tr u th .

Men have l i e d  e ve r sin ce  th ey spoke the tr u th . And ly in g  h as  

v a r io u s  forma* One i s  the d iscr e p a n c y  between the investm ent 

made by the speaker and the s p e c u la tiv e  r e s u l t s  he th in ks he 

may produce in  the l i s t e n e r *  There are many o th er  f o r m  o f  

ly in g ,,  h y p o c r is y , p o s it iv e  ly in g  which In th em selves, a ls o ,  are  

d ise ase s of speeoh th a t a re  h ig h ly  e n lig h te n in g  as to  the c h a r

a c te r  o f speech* The abuse o f  the l i s t e n e r 's  t r a c t  by te c h n ic a l  

means th at c o n c e a l th e  la c k  o f  an im ation  in  the sp e a k e r , must 

be adm itted as a s p e c ia l  s o r t  o f  ly in g  th a t i s  rampant tod ay  

because of the anonym ity o f the modern means o f  communication* 

Propaganda i s  im possible where the people Yh o speak to g e th e r, 

a ls o  l i v e  to g e th e r. ' In  a community th a t  shares t h e ir  l i v e s  fo r  

a lo n g  tim e, words b ear f r u i t  (which i s  the l i t e r a l  sense o f  

propaganda), and y e t ,  nobody in  such a community would be su r

p rise d  th a t words beget what th ey were c re a te d  f o r i  memories, 

i n t e l l i g e n c e ,  f e e lin g  and a c t io n s *  Xt la  o n ly  when the speaker *

and.the l is t e n e r  know each other lo s s  and l e s s  th a t the d iscre p a n cy



between the e f f o r t  and s in c e r i t y  on th e  sid e  o f  the speaker* and 

the r e a c t io n  o f the h e a rt o f the l is t e n e r *  becomes I n t o le r a b le .

V/e may draw a l i s t  of corresponding fe a tu re s  between 

speaker and l i s t e n e r :

Speaker

1 . Chats
2 .  T alks  
3*  T e l ls
4® Teaches
5 .  Sin gs
6® Commands 
7® Argues
8. Prophesies'’

L iste n e r

s m ile s
l is t e n s
remembers
lea rn a
f e e ls
obeys
unders tan da 
c a r r ie s  out

In a l l  s o c ia l  d is in t e g r a t io n , the r e la t io n s  between the two 

s id e s  o f the p rocess a re  co n fu sed  or in te rru p te d ®

The purpose o f speech i s  td animate the l i s t e n e r  to  the 

degree to  which tho speaker .h im self i s  anim ated. Vdien the  

spoaker I s  not anim ated, i t  i s  d ia b o lic a l  to  animate th e  l i s 

te n e r. F o r , the purpose o f speech i s  to communicate cosmic 

p ro c e sse s . And the o n ly guarantee of t h e ir  c o r r e c t  tra n sp o rta 

tio n  and spread i s  the sponsorship b y  the sp eak er, in  h i s  own 

s e rv ic e  as c a r r i e r  o f the new s. The man who e x p e cts  h is  l i s 

tener to do something must have dan© something about i t  h im s e lf .  

The man who asks me to  f e e l  something about I t ,  must have f e l t  

h im se lf th a t t h is  i s  h e a rt  rending and m oving, e t c .  However, 

the l is t e n e r  has a g r e a t  advantage over the sp e a k e r. A man 

who does something because he I s  moved to  a o t b y  another amn, s 

ch a lle n g e , does th a t what he does in  resp on se to  a human word. 

And t h is  f a c t  i s  an in o re d ib le  r e l i e f  to h im s e lf , because he 

fo llo w s  a p red eoeaso r. Most o f the honor o f men i s  In  t h e ir
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l i s t e n in g  so  d eep ly th a t  th ey  f e e l  ch allen ged  to a c t  as the  

speaker expected them to  act® I t  i s  on® o f  th© f a l l a c i e s  o f  

modern argument' th a t f r e e  men do n o t want to  a c t  under an o th er’ s 

command, T his i s  a comp lot© m isu n d erstan d in g . Love your  

n eigh b or as y o u r s e lf  and God w ith  a l l  your power la  a command 

th a t  does not take away from any man’ s freedom® Tho words ’ Lovo 

men as God loves you’ , a g a in  i s  th© most em ancipating sentence®  

And i t  must be s a id  ,  or man i s  n ot em ancipated to  h i s  own f u l l  

power and lib e r ty ®

R obert F ro s t  has a poem about two roads in  th© woodland, 

and that ho took the lo s s  b e a te n  tra c k ® S u p e r f i c i a l l y ,  th a t  

seems to h in t  to the f a l l a c io u s  modem id e a ; Don’ t  l e t  anybody 

t e l l  you. The l e s s  beaten tra c k  might seem to  be the tr a c k  l e s s  

spoken o f®  This i s  not s o , f o r  oth erw ise F r o s t  would not have  

t r ie d  to propagate th© tru th  th a t  man must fo llo w  th© l e s s  

b ea ten  t r a c k . By w r it in g , p r in t in g , and p u b lish in g  i t .  F ro s t  

propagates t h is  r e a l  exp erien ce o f man’ s p la c e  in  the cosmos and 

o f the a c t io n  exp ected  from man in t h i s  cosmos• Wo are to ld  

to take the tr a c k  th a t Is  new and d i f f i c u l t .  We are to ld ®  W© 

l i s t e n ,  and p erh ap s, we obey. The beaten tr a c k  i s  n ot the 

tra ck  th a t p eo p le  t a lk  you In to ; i t  i s  the tra c k  people a d v ise  

you to  take because i t  has been taken b e fo re ®  The beaten tra c k  

i s  not bad because i t  i s  ta lk e d  about; i t  i s  the wrong tra c k  

"because i t  has b een  tak en  before®- The tr a c k  i s  wrong because  

i t  i s  a r e p e t it io n , n ot because i t  is  recommended® And a g a in s t  

the speakers th a t t e l l  the boy: become what we a l l  know men + 
U su a lly  become. F r o s t  s a y s : th© on ly path  th a t d eserves t o  be



In o th er  w ords, ho draws a t t e n t io nt a l k e d  a b o u t  i s  the new one* 

to  t h e  f a c t  th a t  recommendations and advic e , and commands must 

p o in t  to the fu tu r e , the r e a l ,  unknown and unheard o f fu tu re  

in  order to be m eaningful. He re sto re s  the meaning of a path  

in to  the fu tu r e • He does n o t dissuade man from t e l l i n g  the 

young what to  do. H isto ry  n a rra te s  the beaten t r a c k s .  And 

ed u cation  must avo id  the p i t f a l l  o f su gg estin g  th a t the tra ck  

b ea ten  now was beaten when, on i t ,  men made h i s t o r y .  Y e t, th ey  

made h is t o r y  w ith  c o n v ic tio n  because a speaker or many speakers  

had been v ic t o r s  in  t h e ir  teachin g the a c to r s  o f  the h i s t o r i c a l  

drama. Alexander the G reat was the d is c ip le  o f A r i s t o t l e ,  and 

Charles the F i f t h  the p u p il of Erasmus o f Rotterdam . And 

A lexander conquered, and Ch arles the F i f t h  re sig n e d  h is  crown, 

both  because th ey  had the good fo rtu n e o f having l i s t e n e d  to  

in sured speech th a t was v ic t o r io u s .  C o n victio n  i s  more power

f u l  where one man Is  the speaker and the other the doer* The 

American ed u cato r, to d ay. I s  fr u s t r a t e d  b y the g e n e ra l id e a , 

th a t the speaker and the doer must be one and the same p erson . 

How may we teach  i f  th is  were so? The m e rc ifu l pa lemony o f the 

m ental l i f e  allo w s one man to  condense h i s  l i f e  in to  t e l l i n g  

and an oth er’ s l i f e  in to  ca rry in g  o u t. To re s to r e  the power 

o f  te a ch in g, w ® today must r e s to r e  the honor of l i s t e n i n g .

May I  mention a p erso n al exp erien ce? A ft e r  the Qerm&n 
d e fe a t in  1918 and * 19 ,  l i f e  seemed to  have gone out of th e  

corp se o f the em pire. Nobody obeyed. Ten m il l io n  s o ld ie r s ,  

dism issed over n ig h t , t r i e d  to  a c t ,  e v e ry  one o f them, f o r  him

s e l f  and th ey t r ie d  to  work out th e ir  in d iv id u a l s a lv a t io n .



15

Anarchy, absence o f  governm ent, s i g n i f i e d  the years u s u a l ly  known 

as the yea rs  o f I n fla t io n *  In try in g  to fin d  a s t a r  to gu id e  me 

in  t h is  n ig h t, I  decided to s e rv e , to  l is t e n *  That was the thing  

n o t done, not approved o f  in  the new tum ult* And s o , I  forbade  

m yself to  to u ch , and became p r iv a te  s e c r e ta r y  to  a man who d id  

n o t look f o r  a p r iv a te  s e c r e t a r y , bu t whom I  asked th a t  he  

Should a llo w  me to  l is t e n *  I  have never f e l t  b e t t e r  than v.hen 

I took t h is  step  from a sch o la r to a s e rv a n t; and se rv in g  I t  

w as, v e ry  l i t e r a l l y *  S o , a t  l e a s t  I  know what I  am ta lk in g  

about*

• The l is t e n e r  may go much fu r th e r  than the person who, w ith  

g re a t e f f o r t ,  and toward the end o f h is  l i f e ,  knows what de

se r v e s  to be s a id  and taught* The l i s t e n e r  a b b re via te s  the 

p rocess o f fo rm u la tin g  and may do something about i t . ,  Alexander 

the G reat i s  the c o n t in u a tio n  o f A r i s t o t l e ;  he i s  the good 

co n scie n ce , the s u p e r io r it y  in c a r n a te , o f Greek thought, over 

the barbarians®  And th e  am iable and c a t h o l i c  n a tu re  o f  Erasm us, 

h i s  stren gth  and h i s  weakness a re  r e f le c t e d  in  CharIs s the F i f t h  

who devoured the new book by C op ern icu s, saved the u n ity  of 

Christendom, fo r  an oth er  t h i r t y  y e a r s , lo ved  h i s  T i t i a n ,  and 

gave up h is  th ron e, d isg u ste d  w ith the w o rld . What about a l l  

the A r is t o t e lia n s ?  What about a l l  the H um anists fo llo w in g  

Erasmus? W ell, th e y , in tu rn , w aited  fo r  t h e ir  A lexan dersth e  

Great and th e ir  C h arles S ix t h ,  S e v e n th , and E ighth* And some

of them may have found them. The b e s t  A r is t o t e l i a n , how ever, 

t e s t i f i e s  le s s  to  the m ental powers o f  A r i s t o t l e  than  Alexander 

the Great#
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Wo have compared the sp eak er’ s ways and the grad atio n  in  

l is t e n in g . However, we have om itted one d e c is iv e  s itu a tio n  

between speaker and l is t e n e r  t h a t . forms the f i r s t  phase in the 

p ro cess  of l is t e n in g . The p ro ce ss o f language i s  f i f t y  per  

cent speaking, f i f t y  per cen t l is t e n in g . Language i s  not 

speech# i t  i s  a f u l l  c i r c l e  from word to  sound to  p ercep tio n  

to  un d erstan d in g  to f e e l i n g ,  to  memorizing, to a c tin g  and back  

to the word about the a c t  thus a ch ie ve d . And b e fo re  the l i s t e n 

er can become a l i s t e n e r ,  something has to happen to  him: He 

must e x p e ct. To the s ile n c e  th a t precedes the speech, we may 

compare the e x p e cta tio n  th a t  should precede the f a c t  o f l i s t e n -

S ile n c e  i s  loaded w ith  s ig n ifio a n o e . So i s  e x p e c ta tio n . 

Our education i s  handicapped by many gad gets th a t more or Is ss  

ignore or out back e x p e c ta tio n s. The e xp ectatio n  o f the l i s 

ten er  does n o t  dep en d  on the sp eak er; he has not spoken y e t .

I t  depends on the m  t h o r it y  a s c r ib e d  to  the speaker b y the 

w orld , the other s tu d e n ts , b y  s o c i e t y .  The problem of 

a u th o r ity  i s  n e a r ly  unknown to d ay , as se p a r a te  from c a p a c ity  and 

from a d m in istra tive  power. And y e t ,  the ed u catio n al process  

of the average c o lle g e  student cannot be arranged s a t i s f a c t o r i l y  

w ithout the so lu tio n  o f how to  awake h is  e x p e c ta tio n s • He 

must be hungry b e fo re  we can fe e d  him . He i s  b la s e ,  he i s  in 

d if f e r e n t , he i s  s k e p t ic a l ,  he i s  sh y , he i s  o u tside th e  w orld  

of which we t a lk  and in to  which we t r y  to t a lk  him, the w o rld  

o f e te rn a l l i f e .  A u th o rity  o n ly  can make him l i s t e n ;  a u th o rity ,  

i t  i s  tr u e , i s  o ften  understood to  mean power. How, p are n ts and
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college deans may fo r c e  a boy to taka a course® They, how ever, 

rarely are h is  a u th o ritie s  fo r  e x p e c tin g  g ro a t th in gs to haposn. 

Authority is so more su b tle  th a t i t  en ters his system  much more 

through the grapevine telegrap h  o f humor, of g o s s ip , o f some 

electricity in the atmosphere, o f  the remarks o f an u n c le , e t c «

V,o a l l  know th a t a c h ild  som etim es has a u th o ritie s  who havo no 

power w hatsoever, and has people in  power who have no a u th o rity *  

Tho m aterial sword o f power and the s p i r i t u a l  sword o f  a u th o rity  

are confused today* And few people w ould b e lie v e  me when I  

say  th at the t e a c h e r , the power o f an a d m in istra tio n  and the 

a u th o ritie s  of s o c i a l  e v a lu a tio n , a l l  th ree are a t  work to  

educate a stu d en t. Because th a t i s  s o , to  me most d isc u ssio n s  ' 

o f  c o l le g e  o u rrlc u la  sound v o id  o f a u th o rity ; Ignoring th e  t r i 

p a rtite ^  , in flu e n ce s th at must c o lla b o r a t e , th ey e ith e r  g iv e  

too much to  the te a c h e r , or too-m uch to  th e  a d m in istra tio n , o f 

the r e s p o n s ib il it ie s  im plied* V7@ cannot educate w ithout the 

a u th o rity  o f those who make the student exp ectan t* AndnX s in 

c e r e ly  fo o l  th a t  our s tu d e n ts  a re  la c k in g  in  e x p e c ta t io n  b e 

cau se  no p u b lic  in s p ir a tio n  o r a u th o r ity  sends them to  u s .

We have b e fo re  us the ta sk  o f making the s tu d e n ts  hungry b e fo re  

wo may teach them im portant th in gs* I t  i s  u s e le s s  to  teach  

th ose  who do not e x p e c t  to  be transform ed. They may go t memr* 

o r la l  v e r s e s ,  in s t r u c t io n ,  f a c t s *  And th e y  w i l l  e i t h e r  fo r g o t  

t h is  in s tr u c tio n , th o se  f a c t s ,  or th ey w i l l  abuse them , o n ly  

becau se  the in gre d ie n t o f exp e cta tio n  was la c k in g  th a t  would have  

m do th e  meal splooy* Hot our Jo k e s, not our t r i c k s ,  can lig h te n  

the bur d on -o f the student when he i s  n o t  eager: to  lea rn *  And
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vg-y shou ld  he be oager when he does n o t e x p ec t the ex tr a o r d 

i n a r y ?

In f a c t ,  h is  modern a u th o ritie s  a l l  unanimously consp ire  

to  persuade him th a t c o l le g e  education i s  norm al, o rd in a ry , 

r e g u la r , the beaten path th a t ha g ^ ts  something f o r  h im  e l f  

thoro * And we has ton to  prove him day a f t e r  day how much ho 

eats® The in tr o d u c to r y  co u rses are evidence o f our f e v e r is h  

a n xiety  to  show him our b e st th in gs r ig h t  away* They sa y  th a t  

i t  i s  no p r i v i l e g e ,  no s e r v ic e  to mankind, no campaign fo r  tru th *  

And s o ,  i t  degenerates lik e  a l l  s e lf is h n e s s  in boredom, drudg

e r y , and the country club* A l l  t h i3  because we have overlooked  

the f i r s t  stag© in the l i s t e n e r ’ s t r a c t  o f h e a rin g : h i s  e x p e ct

a t io n s  , and h i s  a u th o r it ie s  th a t  open him up to  the im portant  

and e x tra o rd in a ry  id ea  th a t he should l i s t e n  f o r  fo u r years  

t i l l  he i s  transform ed in to  a s o ld ie r  o f tr u th , s e r v ic e  and 

peace f o r  s o c ie ty *  Teachers are  not f a o i l l t i e s  fo r  students  

so  th at th e se  may work out t h e ir  own s a lv a tio n *  Teachers 

are obstacles and d i f f i c u l t i e s  so  th a t  the s tu d e n ts  may r i s e  to  

th e ir  o p p o rtu n ities o f the fu tu re  o f mankind* However, wo a l 

ways mention h is  ad van tages, h is  h a p p in e ss, h is  fu t u r e • And 

so  the c o lle g e  i s  h is  l a s t  sch o o l In ste a d  o f h i s  f i r s t  campaign 

in  th e  s p i r i t u a l  m i l i t ia *

Sin ce  ho has been t o  sch o ols a l l  h is  l i f e ,  the c o lle g e

i s  J u st th e  n e x t  s c h o o l which i s  r a th e r  d egrad ing  f o r  th e  

c o lle g e  by the sim ple f a c t  th a t he e n te rs a now sch ool now 

fo r  the fo u rth  time* * Could v/e not think o f g iv in g  him a r e c e s s  

during which to  g e t  hungry fo r  th e  c o l l e g e  a s  a r e a l l y  new
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s itu a t io n ?  Perhaps tie sh ou ld  work on© year  bofor© coming to
we

college.®  ~ Or should/33̂ 0 him work, during h is  sophomore

y e a r  a f te r  hav ing  him tau gh t th© fa c ta  about l i s t e n in g  and e x

p e c tin g  so th a t  he would n o t  wast© h is  y ea r  o f p r a c t ic a l  work, 

as happens now? Many th in g s  could b© dona; b u t son© th in g s  

must be don© to re sto re  the l i s t e n e r ^  alim en tary t r a c t  th a t  

lea d s  from e x p ectatio n  to  h e a r in g , to l is t e n in g , to  f e e l in g ,  

to  remembering, to  doing, and th a t corresponds to  th e  speaker*©  

t r a c t  of s i le n c e , c r y ,  song, s t o r y ,  argument and command. I t  

is  up to th is  group to  d isc o v e r a cu rricu lu m  th a t in c lu d e s  the 

r e v iv a l  o f e x p e c ta tio n .

Language i s  th© com p lete  s o c i a l  r e la t io n  between speakers  

and l is te n e r s ®  Education i s  a model and sam ple, a y a r d s t ic k ,  

fo r  tha innumerable s itu a tio n s  In which the stu d en t w i l l  have

to speak and to l i s t e n ,  to exp ect and to  a c t ,  to  bo s i l e n t ,  and

to  command. VJhen we do n o t  g iv e  him  on© couplet© experien ce

o f  th© whole p ro ce ss from  tho b eg in n in g  to ond, when w© do not
the

t a l l  him and show him what a u th o r ity , what/power to command, 

what tha freedom to s e r v e , mean, them, w© cannot c a l l  th at what 

wo do ©ducatIon® On th© other hand, X do n o t f o e l  th a t i t  i s  

so  d i f f i c u l t  to  c o o r d in a te  a c o l l e g e  cu rricu lu m  around t h i s  

rath o r sim ple aim which takes him through the m ental phases 

th at homo sa p ie n s, man, because he sp e a k s, has to pass through.

Vq must tak e him through these p h a se s, show t h e ir  e x is te n c e ,  

th e ir  v a l i d i t y ,  t h e ir  purpose fo r  our v i c t o r i e s  over th© w o rld , 

and th e ir  d ise a se s  and decadence b y la c k  o f m en ta l f a i t h ,  lo v e  ^
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and hope® And I  suppose th at th a t has alw ays been considered  

the core  of tho tr a d it io n s  o f  a L ib e r a l A r ts  ooliloge* o f the

Humanities* o f -S cie n ce .

How to speak to our students i s  more d i f f i c u l t  than we 

thought i t  was® I t  does not depend on us alone whether we 

roach h is  ear* h e a rt*  im agination* or n o t® We teach ers and 

s c ie n t is t s  often  cannot roach th e ir  b ra in  excep t when the 

v a r ie t y  o f id iom s o f speech i s  around them; e f f e c t iv e n s s  of 

our teach in g depends on the e ffe c t iv e n e s s  o f the p o e tic  and 

a r t i s t i c  l i f e *  the l o y a l t i e s  and custom s* the fa m ily  and 

p o li t i c s  o f the co u n try® We do not succeed because the 

o th e r, supplem entary o vertu res are not voiced *b ecau se the 

alim en tary t r a c t  th a t we c a l l  l is t e n in g  needs m assaging* in  

a l l  i t s  phases or p a r t s .  And d iffe r e n c e  o f p o e try* music* 

prose* mathematics a c t u a lly  p la y s  on the d if f e r e n t  senses th a t  

take p a rt  In the p rocess o f l is t e n in g ®  Only th a t which we 

hear w ith  a l l  the powers g iv e n  man have we heard a t  a l l*

We have se e n  that e d u c a t io n  i s  i n s is t e n t  l is t e n in g  

and sp eak in g, o th e rw ise , however, Ju s t  the fr e s h  language o f 

mankind. For t h is  reason* the language o f education must 

alw ays r e -u n ite  a l l  p r o fe s s io n a l language* a l l  Idioms* in to  

one r o -u n lfle d *  r e -t r a n s la t e d  language o f one s o c ie t y ®  Ho 

th eory o f e d u c a tio n  i s  s a t i s f a c t o r y  because th eo ry i s  speak

ing s c i e n t i f i c a l l y *  E d u cation  la  the f u l l  proee.es of t r a n s 

la t in g *  out o f the confu sion  o f tongues* in  one l i v i n g  lan gu age/ ^
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On the other hand, e d u ca tio n  and speech  and lis te n in g

in  g e n e r a l now may be p la c ed  on one even more comprehensive

p ia n o  o f  tim e and sp ace. Ill la  plane la  o fte n  overlooked

when we think o f the a c tiv e  p ro ce sses in  speech  o n ly . We

a lrea d y  mentioned the problem of s i le n c e ,  and the problem

o f e x p e cta tio n , th a t seemed to  correspond to  s i le n c e , on the

s id e  of the l i s t e n e r .  E d ucation  takes time out o f the y e a rs

of a s tu d e n t , and pu ts him, f o r  a c e r t a in  tim e, in  a c la ss®
tho f a c t

room. Education, th en , is  s t r e s s i n g  th a t to  speak and to  

l is t e n  is  im possible w ith o u t tw o human q u a l i t i e s :  to take  

tim e and to g iv e  tim e. Grown-up people tak e time b e fo re  

they make up t h e ir  minds. They are s i l e n t  b e fo re  th ey speak® 

They have taken years to  stu d y or to  do r e s e a r c h .

Youth h as an enthusiasm  o f g iv in g  tim e, to  the p o in t  

o f w aste. However, the boy who n ever has w asted tim e, 

never w i l l  become a man. Some abundance o f g iv in g  h is  time 

in  good f a i t h  i s  the co n d itio n  o f b ein g  young. The problem  

i s ,  in  ed u catio n , how to  make the stu d en t f a i t h f u l  enough 

to  g iv e  h i s  inner t im e  t o  th e  p r o c e s s ,  and n o t  j u s t  h i s  phy

s i c a l  appearance. And how to  make him r e a l i z e  th a t  the 

teach er has taken tim e. The te a c h e r seems to  g iv e }  the s t u 

dent seems to  ta k e . T h is i s  n o t, as we see now, q u ite  so 

sim ple. Content i s  g ive n  b y the te a c h e r . But tho enthusiasm  

o f g iv in g  tim e, i s  a l l  on the aid e  o f  the l i s t e n e r .  The 

is^ o rta n ce  o f  a speaker w i l l  depend on how much time he has
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taken out o f  h i s  I lf®  to  have the r ig h t  to  s a y  $u a t t h is  and 

to  make t h is  statem ent® The importance o f  th e  l i s t e n in g  pro® 

c e s s  d /pends on the r e c k le s s n e s s  w ith  which the l is t e n e r  

fo r g e ts  a l l  time l i m i t s ,  a l l  end o f c la s s  sch ed u le, and l i s t e n s ,  

c o m p le te ly  fo r g e t f u l  o f any end o f tim e« In  ta k in g  and g iv in g  

tim e, speaker and l i s t e n e r ,  re s to r e  the in ju r e d  time and 

space axes o f s o c ie ty *  In  t h i s  s e n se , speech not only s u sta in s  

the time and space a x e s , hut a c t u a l ly  re c re a te s  them and by  

la y in g  emphasis on t h e , otherw ise fo rg o tte n  elem ents o f the 

w orld, speaker and l is t e n e r  i n s i s t  on the re s u r re c tio n  o f the 

otherw ise fo rg o tte n , b y  r e s u s c it a t in g  l i f e  " in  the w ise " of 

th e  word b y which a l l  th in gs are made* T h e re fo re , we are  

mistaken «hen we a s c r ib e  t o  the im p erative the con ten t of 

b e in g  " in  th e  second parson ” * As th e  s i x  persons in  search  

o f an author in  the p la y  o f  P ir a n d e llo , the im p e r a tiv e  i s  

in  search  o f a s u b je c t ,.  T ls  s a id  to  »whom i t  may concern»,

"Go" does not co n tain  the second person »you», or »thou*; what 

i t .  does i s  to  c r e a te  th is  person* F o r t h i s  re aso n , the im

p e r a tiv e  i s  pure verb w ithout an ending* He who does J u st  

t h i s ,  becomes the second person by answ ering th e  f i r s t  p e r

son* The l i s t e n e r ,  who says " I  w i l l  do i t " ,  becomes the 

p erson  to  whom »go* was addressed *  B e fo r e ,th e  sp ea k er  took  

th e  r i s k  to  apeak to  me w ith ou t any gu a ra n tee  whether I  was 

human o r re aso n a b le  or re sp o n sive  or a v a i l a b le ,  o r .c a p a b le  of 

doing what he asked me to  do* That X w i l l  g o ,p la c e s  me in  the ^
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p o s i t io n  o f  tho man who. f o o l s  that*

1« ho sh ou ld  respond , i s  h is  b u s in e s s  to  respond
2« th a t  tho th in g  asked  Is  r e a so n a b le
3® th a t  ho i s  fro© to do i t  (has tlrao)
4 * th at he i s  able to do i t  ( f e e ls  l ik e  doing i t )

The l is t e n e r ,  then, makes fo u r statem ents *

1 , That he i s  meant, he i s  s e le c te d  to  produce the n ext a c t  

In the course o f e v e n ts• Res ad t r i a r i o s  vonifc* E very  

im perative c r e a te s  a h ie ra rc h y  o f people by t e l l i n g s  who 

n e x t, by throw ing out a n et to  c a tc h  the n ext f i s h  who w i l l  

swim toward the g o a l su ggested  in  the command, by p u tt in g  up 

a fla & b e a re r, or c a r r i e r  or a c to r  f o r  tho a c t  th a t i s  s a id  

to  be req u ired *

2* The p rocess su ggested by th e  f a c t  i s  "re a so n a b le ” , does ntofc 

mean, m erely th a t i t  i s  r a t i o n a l ly  e x p l ic a b l e ,  toy n a tu ra l law s; 

i t  moans th a t  reason  re q u ire s  i t s  coming in to  b ein g* I t  i s  

o f  g r e a t  im portance to  see th e  shape g ive n  to  th e r a t i o n a l 

i t y  o f something in  the l i g h t  o f  th e  im p e rative * I t  d oes not 

g iv e  up i t s  r a t io n a l  c h a ra c te r ; nomo the t i c s ,  e t h i c s ,  a r e  not 

n o n -ra tio n a l*  However, the re aso n ab le  i s  not concerned w ith  

c a u s a l i t y ,  b u t w i t h h f t l l i n g  a gap , r e s t o r in g  an o r d e r , add the  

th in g  m iss in g  t o  a u n ive rse  o th erw ise  p ertu rb ed *  The re aso n 

able ap p ea ls  to  on e s t im a te  o f  the s i t u a t io n  which o n ly  aka 
fo r  a com paratives I s  i t  b e t to r  to  do t h i s  than t o  le a v e  i t ?  

In other words? tru e im p eratives a re  n ot a sk in g s  w h at?, th ey  

are only concerned w ith  a lt e r n a t iv e s ?  whether or n o t* Reason,
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in. the l i s t e n e r ’ s mind® i s  not in  the vo id  o f innumerable 

p o s s i b i l i t i e s • Any s u p e rla tiv e  answer to  the Im p o ra tiv a l or 

su g g e s t iv e  s itu a tio n  i s  out of the qu estio n ; the question  

e d ito r s  araundt i s  t h i s  im p erative h o tte r  than  a w orld w ith 

out t h is  act?  The s o c i a l  d iv i s io n  botwoon tho speaker and 

tho l is t e n e r  d is c lo s e s  i t s  em ancipatory c h a ra c ter  f o r  the 

door« Any a c to r  who i s  not able to hoar w ith in  h im s o lf  the 

c lo a r -c u t  a lte r n a tiv e s  s h a l l  1  do th is®  or n o t  do th is ?

Anyone who thinks o f throe® fo u r® o r f i v e  p o s s i b i l i t i e s  a t  

a time i s  an i n t e l le c t u a l  s t u t t e r e r  and stammerer« He puts  

many q u e st io n s  a t  the same time® And so he can n ot answer«

Uhls i s  tho d ise a se  o f our tim es c o n f lic t in g  s u g g e s t io n s  in  

gro at number« And i t  i s  in  the fa c e  o f the im p erative  th a t  

our p rism a tic  reason f a l t e r s «  And I  p u rp o se ly  s t r e s s  the 

f a c t  th a t the respondent to  an Im perative u ses reason  only  

fo r  fo llo w in g  up h i s  answer to  a su ggestio n » He uses reason n ot 

to fin d  out an a b s tr a c t  tru th  about fact®  He uses reason  

to  fin d  out how to go about a co n crete  su ggestio n « A l l  

planning th a t s t a r t s  by a b s tr a c t  reasoning and t r i e s  to  de

duce» s p e c ia l  so lu tio n s from  them® tw is ts  the order o f  

reason in g«  The im p era tiv e  p r e c ed es  th e  u se  o f a n a ly s is «  The 

l o g i c a l  a n a ly s is  i s  In Answer to  a s p e c i f i c  mandate« Because 

i t  i s  in  "answer not about an o b ject#  b u t about an a c t  th a t  

i s  in  search  f o r  i t s  author# the uso o f reason i s  co n cre te ®
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and b o i l s  down to  tho problems i s  th eta enough su ggestivcn co s  

in  the p ro p o sitio n  to in t e r e s t  tho l ia t e n o r . To be in te r e s te d  

saans to bo a p a rtn e r , to be in  i t *  An Im perative asks? aro  

you w i l l in g  to  b e a  p o rt  o f th is  dilemma? Are you w il l in g  

to  bo su b jected  to th is  a c t  o f f i l l i n g  a gap? o f adding some

th in g  to  the u n iv e rse , by doing tho  unum nocessarium , the 

th in g  th at as my sh ou t or c r y  s u g g e s ts , i s  most needed. 1 L is  ten? • 

}B© in te r e s te d 1 , i s  the moot g e n e ra l im p e rativ e , or th e  gen

e r a l i t y  behind the im p e ra tiv e . And i t  i s  t h is  command th a t  

i s  behind any word spoken to  any one. Tho im p e ra tiv a l fe a tu re  

rem ains,  then, in  a l l  oth er statem en ts, o f p u re ly  l o g i c a l  or 

d e s c rip tiv e  or n a rra to ry  or l y r i o a l  c h a r a c te r ,  as the sedim enta

tio n  o f  th e  im p e r a t iv a l phase o f  a l l  speech® And t h i s  command 

roe in te r e s te d ’ means use your reaso n  w ith  a re g a rd  to  a 

concrete d e c is io n ; what reason d o e s, 1 8  n o t to  s p e c u la te  

about: th a t  to  do? I t  o n ly h e lp s to  decide whether to  do the 

a c t  a t  hand. And reason i s  a t  a l o s s  to  do much moro. A l l  

questions o f f a c t  are subquestions in  o rd er to  decide over 

an a c t  to  be taken  in  the fu t u r e . Ho ’' f a c t s ’* make sense  

w ithout th is  prim ate o f the fu tu re  act®

T h is i s  tru e wiith re s p e c t  to  the f a c t s  a s c e rta in e d  b y  

the layman and by the f a c t s  a s c e rta in e d  b y s c ie n c e . Ehen 

we take the statem ent: the darkened moon, th ese th re e  words 

may be pronounced? in  the fo llo w in g  w ays: p o e t i c a l l y  a s  b e 

ginning a poem?



Ilio darkened moon* and n atu re  lo o k s  d is h e v e l le d
e tc *

The poet Is  under the im pression o f a d istu rb an ce* a  g r e a t  

emotional experien ce*

2& I t  may be in a sto ry *  ” We a l l  w aited  t i l l *  a f t e r  mid

n ig h t, tho darkened moon became v i s i b l e • "

3« The statem ent may be in  an a str o n o m ica l t r e a t i s e s  The 

c le a r  moon has a b lu e  or g r e e n ish  l ig h t *  The darkened moon 

i s  from g ra y  to  brownish* Tho darkened moon* here i s  the 

lo g i c a l  a n t it h e s is  to th e  u su a l moon* The darkened moon I s  ' 

ono o b je ct o f o b servatio n  and a n a ly s is ;  the moon In  g e n e ra l  

looks d iffe r e n t *

4* Only now* do we come to  the p ro p o sitio n  u n d e rlyin g  a l l  

the three s t y l e s  mentioned* Look, the darkened moon*

A l l  statem ents are In ton ated  in  a d i f f e r e n t  way*

The darkened moon i s  c a lle d  to  our a tte n tio n  en qph atically. 

the darkened moon I when we s h a l l  lo o k  a t  h e r*

I t  i s  sung rh y th m ica lly  «hen we put h e r in  the song o f  

p o e tic  emotion* sh o rt long sh o rt long sh o rt lo n g , e tc *

I t  i s  accen tu ated  in  the l o g i c a l  op p o sition s The darkened as  

a g a in s t  the moon in  g e n e ra l

And ltJLa put in  i t s  proper p la c e *  in  th e  story* as determining 
the order of events*

Emphasis i s  used fo r  the commands look a t  h e r  

rhythm* fo r  Idle emotion
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a c c e n t , Tor the T actu a l d e fin it io n  

and p r o p rie ty , f o r  tho sto ry#

is gw,  tho emphasis i s ,  to some e x ta n t, k ep t in  tho throo other 

sta tem en ts  because in  a l l  o a s e s , the l is t e n e r  i s  expected  

to  pay a tte n tio n  to tho darkened moon as som ething i n t e r e s t 

ing# The q u a l i ty  o f the command Look a t h o r, s u b s is ts  when 

gram m atical tra n sfo rm a tio n  s t r e s s e s  rhythm , a c c e n t, or p ro p rie ty#  

’«hen we coma to  the s c i e n t i s t 1® treatm ent o f the darkened 

moon, we moot w ith  c e r t a in  changes • The emphasis i s  n e a r ly  

gone out o f th e  textbook statem ent bcoause e ve ry th in g  about 

tho moon i s  gath ered  here# .h e re ,  th e n , i s  the empho&s in  

sclone© ? However, i t  i s  th e re • I t  has r e tr e a te d  to the 

ge n e ra l b a sis  o f  a l l  s c i e n t i f i c  d a ta ; i t  ru n s) l o t  t h e ir  be 

s c ie n c e  I Without t h is  prim ary im p e ra tiv e , n ot one o f the 

statem ents in  a c u t and d ry textbook makes sense# The s e n t

ence now would read) D on't be in te r e s te d  in  the darkened 

moon a l l  by h e r s e lf  b u t on ly as p a r t  o f  a system  o f astronom y, 

or a system  o f nature# The em phasis, in  s c i e n t i f i c  d e s c r ip 

t io n , has s h ifte d  from tho one new f a o t  to  be observed; I

lo o k , the darkened moon, to  the system  i n  which t h i s  event
o f

makes sen se#  In ste ad  of s c ie n c e , or/astronom y ,  we might 

s a y , the statem ent l a  h arb in gered  in  the g r e a te r  i t e r a t i v e )  

l e t  us be sy ste m a tic ; l e t  us b u ild  up a system# The e v e n t, 

behind the fa c t u a l  statem ent) the darkened moon looks brown, 

on which we i n s i s t  e m p h a tic a lly , lb  £he event o f our being *

&
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s c ie n t i f i c #  and becoming more so  a l l  the tim e* The Impera

t iv e :  l e t  uo be sy ste m a tic #  l e t  us be s c i e n t i f i c #  sw allow s  

up our g u l l a b l l i t y  by the sm all In c id en t o f one darkness of 

tii© moon® N everth eless# I t  Is  the I t e r a t i v e i  L et th ere be 

sc ie n c e #  th a t commands our statem ent® Why do we d is c r im in a te  

bo tween the brown and b lu e  m oonlight# betw een  th e  u s u a l  and 

the unusual appearance o f the moon? because in  order to  

b u ild  our system# we take e v e ry  o b je c t  a p a rt t i l l  i t  can b e  

put to geth er again s y s te m a t ic a l ly ® • The s c i e n t i f i c  a n a ly s is  

o f the p a r t ic u la r  i s  the c o n d it io n  o f  th e  sy s te m a tic  sy n 

t h e s i s  which i s  our im p erative® In  t h is  sense# then# a l l  

statem ents o f  s c i e n t i f i c  a n a ly s is#  a re  m erely p re lim in a ry  

to  th e  urge o f sy ste m a tisa tio n ® In  th is  sense# our a cce n ts  

on one and the other o b je c t are p re lim in a ry ! They are# q u ite  

l i t e r a l l y #  pro-legoaana# p re fa ce s#  exordia# to  the th in g  th a t  

r e a l l y  i s  upon our sh o u ld ers® The emphasis I s  on the b ig  

ovont of the fu tu r e s  the system ® And the in d ic a t iv e  does - 

not use up a l l  our b re a th ® We speak# in  sc ie n c e #  or in  

mathematics# in  a form alised# le a s  emphatic way# n e a r ly  

w it iiout sounds# in  s ig n s out o f which the f u l l  stre n g th  o f  

the im perative hae d isapp eared beoause t h is  power i s  saved up 

f o r  th e d $y o f reckoning# the day o f s y n th e sis#  the day o f  

syste m a tic  v ic t o r y  over our s c i e n t i f i c  ta sk !  in  t h is  oaaet 

astronomy# S c i e n t i s t s  have s a id  th a t sc ie n c e  p re d ic ts#  ‘This 

i s  too sim ple# S c ie n c e  c o u ld  n ot p r e d ic t  w ith ou t prom ising
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or predicting a system of time and space in  which a l l  fa o ts , 

and o ld , are contained in  th e ir  proper order and sequence. 

The system i s  p red ic tin g . And the future fa c t  pred icted , 

cornea in  only as a part of the system . The ays torn i s  the 

promise of sc ie n c e . For, the system makes the emphasis on 

any p ecu liar  fa c t  superfluous• In i t s  p lace and d ate, the 

darkened moon of 1945 i s  not more e x c it in g  than the darkened 

moon of 545 B.C. Every s c ie n t i f i c  monograph i s  a prolegomenon 

to the system that emancipates us from hash im pressions and 

haphazard observations, and overwhelming appearances, by the  

system. The i t e r a t i v e  of the s c ie n t i f i c  undertaking Is  

f i l l e d  with a l l  the emphasis that the laymen put® on the 

p ecu liar  event.

However, the o b je c t iv ity  of the sc ien ces i s  based on

the su b je c t iv ity  o f s c ie n t is t s  applying to  them selves the

imperatives l e t  there be s c ie n c e , in  the fo u rfo ld  ap p lica tion :

I am raoant 
I t  i s  reasonable  
i t  i s  p o ssib le  
I am free  to  do i t

Under the clause Subjiciendum  ea t* ,  i t  has to  be undergone, 

the in d iv id u a l s c ie n t i s t  i s  swayed by the came reason th at  

the layman u ses . This reason i s  not r a t io n a l ity ,  but sU ggest- 

iveneso o f  h is  response to  a reasonable command or su ggestion . 

The suggestion: l e t  us have a system , s tr ik e s  him as reason«  

a b le . The powers by which Mb g iv es  h is  a s se n t , are not a t  a l l  

r a t io n a l. For, the th ing has to  be done in  the fu tu re , the
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he joins the army of s c ie n t is t s«  However# th is  i s  reasonable« 

Because in  making h i a choice he has to choose between the 

p o s s ib i l i t y  of a s c ie n t i f ic  so lu tio n  and the sen sa tio n a l un

r e s t  of d a ily  surprises in h is  world« And so# i t  i s  qu ite  

reasonable for so c ie ty  to delegate some men to  try  th o ir  hand 

in  building systems« How# these same s c ie n t is t s #  acting i r 

r a tio n a lly  and reasonably themselves#preach th at we should  

act ra tion a lly«  This i s  in con sisten t«  Xt cannot be done«

And our world goes crazy today because s c ie n t is t s  have fo r 

gotten the b a sis  o f th e ir  own a ction s! that they have chosen 

between two ir r a t io n a l p o s s ib i l i t i e s  o f the futures system or 

no system# the reasonable path o f the system# without guaran

tee of su ccess« Their choice i s  ennobled only by th e ir  w i l l 

ingness to  take the consequences # to  be condemned to  be 

s c ie n t is t s#  and to  s t ic k  i t  out« This same choice i s  asked 

by any bride# any employer# any farmer# in  much the same way« 

Nowhere have we r a tio n a l choices* S tartin g  from zero# and 

determining among f i f t y  p o s s ib i l i t ie s «  Always# are we# in  

the use o f our reason# r e s tr ic te d  to  decid ing the dual of 

two a ltern a tiv es«  Or we lo se  our reasoning power# in  the 

th ick et o f p o s s ib i l i t ie s «  The word r a tio n a l does not include  

the problem o f l iv in g  in to  the future* Xt i s  app licab le  to  

objects only* R a tio n a lity  i s  im possible when th e outcome 

i s  unknown# because i t  l i e s  in  the fu tu re* , And r a t io n a lity



assumes that we remain unchanged and analyze objects* The 

future $ however, i s  th at s itu a tio n  by whloh we undergo a 

change and are transformed ourselves* ‘ihe e n t i t ie s  or 

se lv es  o f s c ie n t i f ic  an a ly sis  are outside myself* The pro

g ressive  syn th esis toward the fu ture appeals to  my power to  

survive myself and to en ter a new phase of my own l i f e  by 

o u t ly in g  myself« ,


